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Reimagining Al in Social Studies: Four Educator Archetypes and the Path Forward

Andy Szeto

iThe notion t hat
or handheld device for every student will
make her or him smarter, or even more

knowl edgeabl e i s peda
MichaelFullan (Fullan, 2011, p. 15)
Mi chael Full ands

Choosing the Wrong Drivers for Whole
System Reforwffered a powerful caution
that still rings true today. Schools often rush
to adopt new technology without the deeper
instructional shifts needed take it
meaningful. Early in my teaching career, |
saw this firsthand with the rollout of
interactive whiteboards. The promise was
exciting and the investment was significant,
but the implementation fell short. Without
the right training, support, and gwection to
instructional goals, many of those boards
became little more than digital display tools.
They were not used the way they were
intended, and the opportunity to transform
teaching practice was largely missed.

We are at another crossroads. Jgst a
interactive whiteboards once promised
transformation but too often delivered status
guo, Al now arrives with the potential to
reshape how students think, write, and
engage with civic life. Fullan reminds us

havi

thag real, labtingpchainge doesamoh pomné feom
devices or tools alone. It comes from
building instructional capacity,

gtrergtheairay | rdlationshipspainddcreating
coherent systems. In the age of Al, his
Walrring iB rgo&eerq,levant than ever. If we
adopt these tools without clear purpose or
thoughtful pedagogyve risk repeating old
mistakes with even more powerful
technology.

A new chapter: Al in the social studies
classroom

In 2025, two major federal initiatives
signaled a nationwide commitment to
integrating generative artificial intelligence
into education ad educator development. In
April, the White House issued Executive
Order 14277Advancing Artificial
Intelligence Education for American Youth
which focused on expanding educator
capacity and increasing student access to Al
tools (Federal Register, 202%ust months
later, it releaseWinning the Race:

Amer i calbs Abastraftegy i on
outlining more than 90 actions focused on
expanding Al education, supporting teacher
training, and ensuring equitable integration
across learning environments (White use,

Pl

an
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2025). While neither document names social Cautious Al skeptic

studies directly, their gmphasis epqRiesteniq
a culture of dinnovation 8oﬂ1SIexiF¢rné)tFelb&n%ﬂortchtg;b\lnking(

(Federal Register, 2025) has clear worries me because it might

implications for _N 12 social StUd'eS_ _ undercut the deep analysis and civic
classrooms. Guidance from organizations

. ) ) responsibility weodre
swch as the National Council for the Social . . .
Studies (NCSS), the International Society Skepticsapproach Al with deep caution,
for Technology in Education (ISTE), and grounded in a firm belief that students
Common Sense Media reinforces the need ~ Should be thinkers, not just content
for educators to critically evaluate tools, consumers. They worry that Al tools may
protect student data, and promote undercut historical reasoning, obscure
responsible usef generative Al. However, authorship, or dilute opportunities for
national ambitions al 84eMCEYHIGAENIngs Fppthese equeators.
classroom practiceteachers will. And to do Al is not naitral. They raise valid questions
that effectively, we must start by about equity, surveillance, and how easily

understanding where each educator is on the confidentsounding misinformation can

journey. Some ar e sk e fficyageygnchecked. Thejr gesitation,ig offen

civic learning.Others are experimenting grounded in research on how students
with basic tools. A few are already misinterpret digital content and confuse
transforming their practice in bold, creative fluency with acaracy, a concern amplified
ways. in recent studies on Adenerated

misinformation (Wineburg & Ziv, 2024).
Yet even skeptical educators recognize the
importance of engaging with these tools
critically, so students are not left

This article introduces a four
archetype frameworkskeptic, Novice,
Designer,andTrailblazer, to capture the
diverse ways social studies edtars are

_ _ i o unprepared.
engaging with Al, each reflecting a distinct
mindset and stage of instructional readiness. These activities emphasi critique,
Each archetype is grounded in practical, caution, and civic responsibility, helping
studentfacing classroom examples designed ~ Students question Al rather than accept it at
to support critical thinking, historical face value:
inquiry, and civic reasoninquian At & Facilitate an activity where students fact
powered world. check Atgenerated historical claims

using vetted primary sources.

O«

Guide students to verify an Al
generated historical claim using
lateral reading opening new tabs
to crosscheck with trusted
sourced and reflect on how
polished responses can still be

10
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misleading (Wineburg & Ziv, eventually align with their instructional

2024). goals. Structured tools like MagicSchool Al,
Claude, Adobe Express, and NotebookLM
historical image or event desption, give these teachers a way to test ideas in real

then analyze it using Common Sense classrooms while.building the _capa_city to

Medi ads Al literacy ”bo‘feif“?{“coFCE%!O'éalsusettoo'”tei”“é?”é"nt i fy
signs of manipulation and discuss real design. When Al is ramed as away o

world implications (Common Sense enhance, not replace, core learning goals,

Media, 2025). novices begin to shift from curiosity to

confidence.
0 Use Chat GPTO6s Study Mohde t o _helﬁpI -
students unpack a dense primary source, These entry points offer lowskways to

then leac discussion critiquing how the explore Al tools while building confidence
Al framed key ideas and what it and connection to core social studies

overlooked (Sawchuk, 2025). practices:
0 Use Al tools like NotebookLM to
reorganize historical sources into

Al dve tested a few ApemdicORstets; theR habe stlidertd

0 Have students use Al to generate a fake

Curious Al novice

still figuring out how to connect them analyze how the Al grouped them and

to real learning, especially sourcing, evaluate the accura@nd bias of those

analysis, and classroomdisaus on . 0 groupings (Wasik, 2025).

Novicesare intrigued by Al and & Prompt students to use Claude.ai or
willing to try it, but dhidpPrigdherateldifdidlg figuring
centers around oreff tasks, like generating evaluate them for bias and omissions.

an image for a warrap or asking ChatGPT - . ) .

to summarize a reading. While eager t Facilitate a roleplay simulation uglng
expl ore, they havenot yCJ@ra_lctgr.@lanhgrg §tuge(§mleﬁtlpn us e
to core social studies practices like sourcing, historical figures and faatheck the

O«

historical inquiry, or civic discourse. responses.

According to Hernholm (2025), even 0 Use Adobe Express to ameate civic
teachers who express curiosity about Al still posters or infographics with Al
need structured support, especially when i generated draft text, then revise for
comes to tools, time, and training. As Al for accuracy and tone.

Education (2024) notes, starting with small
activities, like brainstorming prompts or
using generative tools for waraps, helps
build confidence without overwhelming
teachers new to Al. These early successes
lay the foundation for deeper exploration
and help novices envision how Al might

With the right support, tools, time, and
professional learningtheseeducators begin
moving from curiosity to confidence.

11
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Intentional Al designer

A Al gi ves wus
civic life, reimagine debate, and
engage studentsin buildiégand
challenging systems of power and
justice. o

Designersintegrate Al with purpose
They go beyond surfadevel use to embed
it into thoughtful lessons that support
historical reasoning, civic writing, and
student discourse. These educators treat Al
as a tool to elevate, not replace, student
learning. They maintain instructional
contrd, designing experiences where
students use Al to revise, question, and

deepen understanding. They are clear about
their instructional goals and use Al as a tool

to help students engage more deeply with

content. Designers are neither dismissive nor
blindly enthusiastic. They see the promise of

Al, but they also understand its limits.

Recent research supports this
balanced mindset. Clark and van Kessel
(2024) found that Abenerated lesson
materials often reflect embedded
assumptions or miss opportunities fo
meaningful inquiry. They encourage
educators to treat Al as a collaborator that
needs to be questioned and shaped, not a
neutral source. Similarly, Klein (2025)
reported that many Adenerated civics
lessons lack depth and fail to promote the
kind of stent thinking social studies
demands. Designers are aware of these
l i mi tations. That 6s
their pedagogical aims and use Al as a tool
for design, not a substitute for it.

why

In the classroom, Designers guide
students to use Al purposefullgirafting
historical arguments, analyzing civic texts,

new Wwagr¥efining Writteh tedpénked. iRy help

students question Al outputs and compare
them to disciplinary thinking models. They
use Al to scaffold participation for
multilingual learners or struggling wwers,
while still expecting students to revise,
debate, and cite. In short, Designers make
Al useful by keeping it anchored in student
learning.

These practices use Al intentionally to
deepen historical reasoning, support civic
discourse, and elevate stud writing:

0 Use NotebookLM to create a video
overview from source documents, then
have students critique its accuracy and
revise it to reflect stronger historical
thinking (TechCrunch, 2025).

O«

Use Al to model civic writing, like
letters to elected officialor opeds,
followed by analysis of argument
strength and tone.

O«

Support multilingual learners by using
Al to generate sentence starters,
vocabulary scaffolds, or translated
prompts (Szeto, 2024a).

O«

Ask students to use Al to generate
multiple historical pespectives on an
event, then evaluate how each aligns
with available primary sources and
disciplinary thinking (Szeto, 2024b).

they stay <c¢cl ose

12
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Innovative Al trailblazer

oAl |l et s us
civic arguments, and rethink how
students engage with the past and
present . 0

Trailblazers a r e
possible with AI
they create new experiences where students
build, critique, and explore ideas at the
intersection of technology and civic life.
Their classrooms are laboratories for
Inquiry, civic action, and reflection.
Trailblazers lead boldly but with intention,
staying grounded in social studies goals like
justice, democracy, and historical thinking.

These educators often lead
professional learning, collaborate across
content ares and pilot new strategies. They
guide students in building with Al,
critiquing its limitations, and using it to
examine democracy, memory, and power.
They are not reckless with innovation;
theydér e i ntfecosed, and al |,
transparent about whatl A&an and cannot
do.

Trailblazers also recognize that
students must learn how to ask hard
guestions of systems, not just generate
answers. Projects in their classrooms often
blend social studies content with algorithmic
thinking, civic action, and ethicaéflection.
While some of their work pushes the
boundaries of whatos
it remains rooted in the goals of social
studies education: inquiry, citizenship, and
justice.

These projects invite students to- co
create with Al, interrogate stgsms, and use

si mul ajysgce:debat es,

emerging tools for civic innovation and

t est

0 Lead an Alpowered civic simulation
where bots draft policy proposals and
students must revise or defend them

fei magi nin &sinqugréstpugogal principles
They

Glidensfudenty tatsain theiroven t o o |
lightweight LLMs on curated primary
sources and analyze how outputs differ
from general models

0 Have students investigate algorithmic
bias or digital redlining using Al
generated maps or predictive tools and
connect their findings to environmental
justice or civil rights isues.

0 Have students use Al and local datasets,
such as NYC Open Data, to take
informed action by proposing policy
solutions to real community issues,
aligned to social studies standards.

Supporting all educators on the Al journey:
& gathifopwgrd

While arcletypes offer a useful lens,
sustainable integration of Al in social
studies requires systelevel support that
recognizes where educators are and helps
them move forward with clarity and
confidence. Below are five key actions for
leaders, curriculum teamand policymakers
to consider:

1. Differentiate professional learning by
t yalcheygel in a cl
Not every teacher needs the same

workshop. Cautious Skeptics benefit
from open dialogue on ethics,
misinformation, and surveillance.
Novices need handsn time with tools
and bw-pressure modeling. Designers

13
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thrive when they can eplan, test, and
reflect. Trailblazers need the freedom to
innovate and the platforms to share. As
Guskey (2014) emphasizes, effective
professional learning begins with clear
goals and a deep understany of

educator readiness and context. Meeting
teachers where they are is the foundation
of any successful Al implementation
plan.

. Center instruction, not tools

Educators must be encouraged to treat
Al not as a flashy addn, but as a tool

for strengthemg existing practices. That
means aligning Al integration to
instructional goals like sourcing,
argument writing, and civic reasoning,
not engagement alone. As Fullan (2011)
emphasized, meaningful change happens
when schools prioritize the right drivers
swch as capacity building, collaborative
work, and instructional improvement,
instead of superficial fixes. Technology
becomes a distraction when itis
disconnected from purpose. Tools must
serve pedagogy, not drive it. This also
means evaluating Adeneratd materials
with the same critical lens students are
taught to apply to historical sources.

. Leverage Professional Learning
Communities (PLCs)

Some of the most powerful shifts in
practice emerge through sustained, peer
driven collaboration. Districts and
sdhools can embed Al integration into
existing PLC structures by identifying
and supporting Designers and
Trailblazers as lead learners who model
and share instructional strategies. Within
these communities, Novices can build

confidence through eplanning ad
reflection, while Skeptics are invited to
engage in inquiry without pressure.

PLCs foster collective efficacy, promote
shared responsibility for innovation, and
ensure that professional learning remains
rooted in classroom practice.

4. Provide tools, timeand trust

Teachers wono6t wuse
under stand or donot
explore. Access to quality Al tools,

along with dedicated time to explore
them meaningfully, is essential. As
Hernholm (2025) reminds us, capacity
grows when schools invest rjost in
technology, but in the people using it.

5. Focus on student thinking, not just use
Rather than measuring Al adoption in
terms of tool usage, districts should
evaluate how it supports disciplinary
thinking, civic engagement, and student
growth. Al thathelps students revise a
DBQ, analyze bias, or debate
constitutional issues is more impactful
than Al used to generate generic content.
The goal i snét Al [
thinking.

Final thought: Human teaching still wins the
day

Across all four achetypes, whether
skeptical, curious, intentional, or
trailblazing, one truth holds: Al is only as
powerful as the pedagogy behind it. As
Michael Fullan (2011) warned more than a
decade ago, technol
meaningful change. Real impact aegrirom
purposeful design, skilled teaching, and
systems that support both.
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Used thoughtfully, Al can scaffold
reasoning, simplify complex texts, and
provide fast, iterative feedback. It can lower
the barrier to entry for drafting and help
students engageith challenging sources

Al for Education. (2024, March 12%etting
started with Al A guide for educators
https://www.aiforeducation.io/blog/getting
startedwith-ai

_ ) _ - Clark, C. H, & an Kessel, C. (20
they might otherwise avoid. For multilingual for one, welcome our new computer
learners and struggling writers, it can act as oV e r | ordso: Using artif,i
a he'Pf“' drafting partner, not a shortcut, but lesson planning resource for social studies.
a springboard. Contemporary Issues in Technology and
But the risks are real. Without Teacher Education, Z2).

intentional framing, students may bypass the https://citejournal.org/volum@4/issue2-
intellectual heavy lifting that defines social 24/sociatstudies/ifor-onewelcomeour-
studies. Al can hallucinate facts, new-computeroverlordsusingartificial-
misrepresent sources, or mask bias in intelligenceasa-leson-planningresource
confident tones. As Dan Meyer (2024) for-socialstudies/
reminds us, Al can do the heavy lifting of Common Sense Media, (2025, June 26).
generating and organl ﬁéeﬁfgkescalﬁHeacrﬂn‘é{el'eaghﬂ‘dﬁ t
helpteaches go the last mi II|t8r6109can pll;'eee‘"lt mietﬁe%,ld
mile is where historical thinking, civic gust 2025, r o m
reasoning, and discip httbsq/%ﬁﬂco&montse%gerﬁeﬁlé{ ord/kfd It
where students learn to evaluate claims, action/articles/deepfakesmnbe-a-crime
wrestle with complgxny, and build teachingai-literacy-canpreventit
arguments from evidence.

_ Fullan, M. (2011)Choosing the wrong
. Each ar.chetype contrl.butes. to that drivers for whole system refori@entre for
Journgy. SkeptIF:S ground us in ethical , Strategic Eduation. https://theeta.org/wp
guestions. Novices push us to offer practical content/uploads/2011/11/etaticles
support.s. !I)eS|g_ners quel how to integrate 110711 pdf
tools with intention. Trailblazers show _ _
whatos possible when Bykey | & (F054Rlanppggrofessional
purpose. learning Educational Leadership, 18),

160)16. Retrieved August 3,

Al can support great teaching, but it
camot replace it. We are not preparing
students to use Al for trivia. We are
preparing them to ask hard questions of
systems, sources, and society.

That is the heart of social studies.

References

https://tguskey.com/wp
content/uploads/Professioriatarning2-
PlanningProfessionalearning.pdf

Hernholm, S. (2025, June 19). Al in
education: Why teachemeed tools, time,

and training.Forbes
https://www.forbes.conVsites/sarahhernholm
/2025/06/19/ain-educatioawhy-teachers
needtools-time-andtraining/

15


https://www.aiforeducation.io/blog/getting-started-with-ai
https://www.aiforeducation.io/blog/getting-started-with-ai
https://www.aiforeducation.io/blog/getting-started-with-ai
https://www.aiforeducation.io/blog/getting-started-with-ai
https://citejournal.org/volume-24/issue-2-24/social-studies/i-for-one-welcome-our-new-computer-overlords-using-artificial-intelligence-as-a-lesson-planning-resource-for-social-studies/
https://citejournal.org/volume-24/issue-2-24/social-studies/i-for-one-welcome-our-new-computer-overlords-using-artificial-intelligence-as-a-lesson-planning-resource-for-social-studies/
https://citejournal.org/volume-24/issue-2-24/social-studies/i-for-one-welcome-our-new-computer-overlords-using-artificial-intelligence-as-a-lesson-planning-resource-for-social-studies/
https://citejournal.org/volume-24/issue-2-24/social-studies/i-for-one-welcome-our-new-computer-overlords-using-artificial-intelligence-as-a-lesson-planning-resource-for-social-studies/
https://citejournal.org/volume-24/issue-2-24/social-studies/i-for-one-welcome-our-new-computer-overlords-using-artificial-intelligence-as-a-lesson-planning-resource-for-social-studies/
https://citejournal.org/volume-24/issue-2-24/social-studies/i-for-one-welcome-our-new-computer-overlords-using-artificial-intelligence-as-a-lesson-planning-resource-for-social-studies/
https://citejournal.org/volume-24/issue-2-24/social-studies/i-for-one-welcome-our-new-computer-overlords-using-artificial-intelligence-as-a-lesson-planning-resource-for-social-studies/
https://www.commonsensemedia.org/kids-action/articles/deepfakes-can-be-a-crime-teaching-ai-literacy-can-prevent-it
https://www.commonsensemedia.org/kids-action/articles/deepfakes-can-be-a-crime-teaching-ai-literacy-can-prevent-it
https://www.commonsensemedia.org/kids-action/articles/deepfakes-can-be-a-crime-teaching-ai-literacy-can-prevent-it
https://www.commonsensemedia.org/kids-action/articles/deepfakes-can-be-a-crime-teaching-ai-literacy-can-prevent-it
https://www.commonsensemedia.org/kids-action/articles/deepfakes-can-be-a-crime-teaching-ai-literacy-can-prevent-it
https://theeta.org/wp-content/uploads/2011/11/eta-articles-110711.pdf
https://theeta.org/wp-content/uploads/2011/11/eta-articles-110711.pdf
https://theeta.org/wp-content/uploads/2011/11/eta-articles-110711.pdf
https://theeta.org/wp-content/uploads/2011/11/eta-articles-110711.pdf
https://tguskey.com/wp-content/uploads/Professional-Learning-2-Planning-Professional-Learning.pdf
https://tguskey.com/wp-content/uploads/Professional-Learning-2-Planning-Professional-Learning.pdf
https://tguskey.com/wp-content/uploads/Professional-Learning-2-Planning-Professional-Learning.pdf
https://tguskey.com/wp-content/uploads/Professional-Learning-2-Planning-Professional-Learning.pdf
https://tguskey.com/wp-content/uploads/Professional-Learning-2-Planning-Professional-Learning.pdf
https://www.forbes.com/sites/sarahhernholm/2025/06/19/ai-in-education-why-teachers-need-tools-time-and-training/
https://www.forbes.com/sites/sarahhernholm/2025/06/19/ai-in-education-why-teachers-need-tools-time-and-training/
https://www.forbes.com/sites/sarahhernholm/2025/06/19/ai-in-education-why-teachers-need-tools-time-and-training/
https://www.forbes.com/sites/sarahhernholm/2025/06/19/ai-in-education-why-teachers-need-tools-time-and-training/
https://www.forbes.com/sites/sarahhernholm/2025/06/19/ai-in-education-why-teachers-need-tools-time-and-training/

Teaching Social Studiesjol. 26, no. 1 (Winter/Spring 202)

Klein, A. (2025, June 30). Why Al may not https://techcrunch.com/2025/07/29/googles

be ready to write your lesson plans. notebooklmrolls-outvideo-overviews/
Education Week | The White House(2025, April 23).
hitps://www.edweek org/technaigwhy-al- Executive Order 14277 of April 23, 2025:

may-notbereadyto-write-your-lesson

Advancing artificial intelligence education

plans/2025/06 for American youthFederal Register, 90

Meyer, D. (2024, May 3)The difference 17519 17523.

between great Al and great teaching https://www.govinfo.gov/content/pkg/FR

[Video]. YouTube. 202504-28/pdf/202507368.pdf
https://www.youtube.com/watch?v=iH4Pn4 The White House. (2025, July 23)inning

bpOfQ the race: Amer i[PDR.6 s Al a
Sawchuk, S. (2025, July). What teachers Office of the Presiderntdf the United States.
should know about Ch a ttiBP/Wdvswhiteleouse.@v¥/vipd y

Mode featureEducation Week cortent/uploads/2025/07/America -
https://www.edweek.org/technology/what Action-Plan.pdf

teachersshould know-aboutchatgptsnew
studymodefeature/2025/07

Wasik, B. (2025, June 16A\.1. is poised to
rewrite history. Literally TheNew York

Szeto, A. (2024a). Al and social studies: TimesMagazine.

Supporting multilingual learners with https://www.nytimes.com/2025/06/16/maga
generative toolsTeaching Social Studies zine/athistory-historiansscholarship.html
https://teachingsocialstudies.org/tag/english/ Wineburg, S., & Ziv, N. (2024, October 25).
Szeto, A. (2024b). Enhancing Student What makes students (and trest of us) fall
Learning with AtPowered Image Features for Al misinformation? Education Week
Teaching Social Studies https://www.edweek.org/technology/opinion
https://teachingsocialstudies.org/tag/historic -what makesstudentsandthe reg-of-us
al-perspectives/ fall-for-ai-misinformation/2024/10

TechCrunch. (2025, July 29). Googl eds
NotebookLM rolls out video overviews.

16


https://www.edweek.org/technology/why-ai-may-not-be-ready-to-write-your-lesson-plans/2025/06
https://www.edweek.org/technology/why-ai-may-not-be-ready-to-write-your-lesson-plans/2025/06
https://www.edweek.org/technology/why-ai-may-not-be-ready-to-write-your-lesson-plans/2025/06
https://www.edweek.org/technology/why-ai-may-not-be-ready-to-write-your-lesson-plans/2025/06
https://www.edweek.org/technology/why-ai-may-not-be-ready-to-write-your-lesson-plans/2025/06
https://www.youtube.com/watch?v=iH4Pn4bpOfQ
https://www.youtube.com/watch?v=iH4Pn4bpOfQ
https://www.youtube.com/watch?v=iH4Pn4bpOfQ
https://www.youtube.com/watch?v=iH4Pn4bpOfQ
https://www.edweek.org/technology/what-teachers-should-know-about-chatgpts-new-study-mode-feature/2025/07
https://www.edweek.org/technology/what-teachers-should-know-about-chatgpts-new-study-mode-feature/2025/07
https://www.edweek.org/technology/what-teachers-should-know-about-chatgpts-new-study-mode-feature/2025/07
https://www.edweek.org/technology/what-teachers-should-know-about-chatgpts-new-study-mode-feature/2025/07
https://www.edweek.org/technology/what-teachers-should-know-about-chatgpts-new-study-mode-feature/2025/07
https://teachingsocialstudies.org/tag/english/
https://teachingsocialstudies.org/tag/english/
https://teachingsocialstudies.org/tag/english/
https://teachingsocialstudies.org/tag/historical-perspectives/
https://teachingsocialstudies.org/tag/historical-perspectives/
https://teachingsocialstudies.org/tag/historical-perspectives/
https://teachingsocialstudies.org/tag/historical-perspectives/
https://techcrunch.com/2025/07/29/googles-notebooklm-rolls-out-video-overviews/
https://techcrunch.com/2025/07/29/googles-notebooklm-rolls-out-video-overviews/
https://techcrunch.com/2025/07/29/googles-notebooklm-rolls-out-video-overviews/
https://techcrunch.com/2025/07/29/googles-notebooklm-rolls-out-video-overviews/
https://www.govinfo.gov/content/pkg/FR-2025-04-28/pdf/2025-07368.pdf
https://www.govinfo.gov/content/pkg/FR-2025-04-28/pdf/2025-07368.pdf
https://www.govinfo.gov/content/pkg/FR-2025-04-28/pdf/2025-07368.pdf
https://www.govinfo.gov/content/pkg/FR-2025-04-28/pdf/2025-07368.pdf
https://www.whitehouse.gov/wp-content/uploads/2025/07/Americas-AI-Action-Plan.pdf
https://www.whitehouse.gov/wp-content/uploads/2025/07/Americas-AI-Action-Plan.pdf
https://www.whitehouse.gov/wp-content/uploads/2025/07/Americas-AI-Action-Plan.pdf
https://www.whitehouse.gov/wp-content/uploads/2025/07/Americas-AI-Action-Plan.pdf
https://www.whitehouse.gov/wp-content/uploads/2025/07/Americas-AI-Action-Plan.pdf
https://www.nytimes.com/2025/06/16/magazine/ai-history-historians-scholarship.html
https://www.nytimes.com/2025/06/16/magazine/ai-history-historians-scholarship.html
https://www.nytimes.com/2025/06/16/magazine/ai-history-historians-scholarship.html
https://www.nytimes.com/2025/06/16/magazine/ai-history-historians-scholarship.html
https://www.edweek.org/technology/what-makes-students-and-the-rest-of-us-fall-for-ai-misinformation/2024/10
https://www.edweek.org/technology/what-makes-students-and-the-rest-of-us-fall-for-ai-misinformation/2024/10

Teaching Social Studiesjol. 26, no. 1 (Winter/Spring 202)

How RWghgyg Money Tries to Shape the Tea

Al an Singer

The Bill of Rightsenvir onmenthselp oKooscoht sncelt sv.o r
events and provides schahaelkbddpsvRmoo$dhtmi 202 D
annual conference of 8adbHei SariyogabuReun®Oit her m
for the Social Studiebacbersheffabe BilitpfiR
seeimsnocuaus il you di gn&zlludetltd&he Adol ph Coor s
deeper. The NCSS sell syspensods$ Bgp&EpuBdatdi on
di spl ay boot hs, and setehsiBnadtegt | mpabit né&adnd,
can cost a publisher &raaheoFgandaatoaon all d
al most $15, 000 which Fbuodeti 6 Rmowjeectth20 25
costhefconventi on. At Mubd 2024 hBHECS®oney was ¢c
Nati onal Conference i hh8obBDoboaoarsBChpi ohal Fund.
Rights Institute representatives conducted
ten sessions. | have no ?Hego_\l/ﬁathllw_é Bi oel gw
Rights Institute actud&l PYUEELison phRE O eglh, k&b G
the money and their cBFPfBBI&mofnffyabogvEeEe sh
comeom the rightwing KIHI EHldHdatingpugh- their
and its network of albPgné&d BrhanPiaRi §AEs I ns
including Americans fé¢P9BrobdpeEPlrdyngnforBéoel
Stand Together Trust. Ri@hjhs b ptpatqthipgese ytigew nfi l
with the conservativeSYGisgSaricthcl ude presentat.i
gr oAipcur acy ntheademiaSFAnwy contests for stude
of the BinsltiotfutRi gchlt siSnfe™ Niatr swdHr tefBehegs on
Workinr“gpw'rt)himqm:ﬂedtyeroﬁ(@fAmebrﬁmceasneering the Bil
the nation's secondar R §®&Eler Q% chrq sVijlpl ai ns
American history, xivQEEStahgr OBEgalcoVWighpred

therricul umchmpirgksalt he

Koch I ndustri es, t CGensecbundi bargasstory, a
privately held companywammet hédoiei t ¢d bBi beed ar
i's a $lddndlidmeroant e t hahte owmsresi lof private pr
refineries and pipeliheesee mar mansgeithecoalvea
and chemicals, wood puhpoaeadl| papeimhsl Eoaadsr &
the Koch Foundati on andsnndeetrweodr ki ntdou sftunyd and pr
conservative causes incliudicmad tbat hedfpapptoes
climate science, suppoourfter tcar manpteastas t h

cut semiamati ng federal imadguwli altuiadngpramperty righ
17



Teaching Social Studiesjol. 26, no. 1 (Winter/Spring 202)

to ensl ave Africans akEadaceoptissdaboben hasdat eommn
North @&merniddiagenous poRiudhttd olnnstlintute foll owe
hi sirrew of Bill of Righhs$alnsgsitute

curriculum and background materi al, _
Bi gel owindtouinmdg that coul dlfh&|pesistance agains
teachers show studenté@NfAolwheaRevVahdtebary Wal
class shaped tomendu. S. ABBhEaN: GOl AT sts to thi
fnot hing that invites M&tuldlednlt sand & hN Sniki taupto yon
t he Consotm ttuhtei opnoifnrt olf@Rgwa@e fand principles
anyone other thanothe @B8#f jgsogvkefrynaoh ceer ol 16 de gWhji ¢t e
i ncluding Ghe nsdvaveadt AGRT I Cans to question th

popul ati on. sl avery and to chall enge

Theirsegi e¢forts | ed to t

I attended a regioprabnecsiopatilonstuadi w®r | d hi

counci |l conference whand &reepdraseasatmmeed 1
from the Bill of Righp®opheti tute made

mul tiplenpresehudtng one on

African American partici pABtfohsimieheading. N
American War for Indepéfdé&d@d. ophdf| dogdgpende
pl an and supplementar FOmatétiudionschehli rREEH
ont he Bi |l |l ofswRibgshittse | As@Ye¥ei ncwmat tweuldi be
With the Trungp wami on ot @d€iSon A majority of th
museum displays and sH@Frdmestggwese slavehold
curriculum that portrAbyapmtggtithe Kspecerf EpOl
U.S. history |like thethPubhprveytpprdegnhnapy Briti
slavery, | think wt |§991°§86'dfé5?énm|5lh@ Pechagra
the Bill of Rights néhidepeddeReéRs the Consti
teaching of Amerlcan Rckpowjedged; hewi ggitim
patriotic hist®rypjesttRgmphbREJCHOPPromi se and
202md the TrumgThedmi nffrhbpopapture-and retu
1776 RePbis | esson acREEWEEGges
sl avery but emphasi zes, | believe _
i ncorrebél pmehowah Revol (I34Me, colonists acknow
was a significant stegofBl_/vaWHQ_nngiflgisﬂ)é‘tVie(Bﬁ( w
using i solated exampl §'fbsguﬁb8}f"t|f)§5 of th
contentions. The realf"PQ ilg7pﬁatE\%fnPH|?hger J
devel opment of the co{PBW"e iq10|i0nn'ts‘ht_eS 1a7r9eOSby t
and the expansion of EB?\FoﬁobPodaétfaﬂeﬁﬂdal!
textile manuthetstanygPd@eEPNSYysy@anian Benj ami
century slavery in th&"plHg, wpudd, peg usel ess f
denounce the servitude t

exparac@odnenti al | y.


https://billofrightsinstitute.org/lessons/paths-to-freedom-african-americans-and-the-revolutionary-war

Teaching Social Studiesjol. 26, no. 1 (Winter/Spring 202)

Parl i amant Bofi t@Grie wi stheisrteenedakeni es, Massa
us, whil e we continuestavk®typofMatrhd een dlwaved /
creatures in slavery pmancbepaadesedtuheing tbkow

i's di ffer&mht |Ifer oshonbeur emanci pated by the Briti
col onists addressed the contradiction of
slavery and freedom, Bl a&xncemetrhiecafhesvol uti onar
chall enged othe instituthidd75 at Lexington and
ensl aved Bl acks joined b
Nei ther George WaslBirngti@h B@ldes. Several B
Thomas Jefferson freegaeapyayedtMérBaeanise of |
that they owned during| bhgsidbi Weitiemesol &i er s
1773 letter written bgpeBahel Wkshiemdgtyon Wher bad
remembered fiGorvedeel dri tbegd tdonti nent al Army that
Or Gi ve dMes Deealtlhi,ng abgojurte tdaehpower needs caus
attituwmddas G:fO'V\DnialiStaSndabG)oUntgrtehses soon to rev
institution of slaveryhel @i § Fse rhiafdy tveafra tdd® Nrr e r
wroiWeul d any one beligygli ¢ih@d durdimlmhg the war:
Master of Slaves of myndwee PrUgicd agredvdntaei al
drawn al ong by ye. gedi@r @il nd.ncmntveethai| € nocfe 5 0 0 |
of | ivingowithout theglacks fought for the pa

t he owar .
fEnsl aved persons appealed to

revtoilounary i deals to ar gulef tfeorr Ltohredi rDunmnamourrealo f
rights. In 1773, fourtenshsgd eAMfsrpiawadmanswhmon e s c:
Massachusetts petitioBedtilsdn | egesl|l atbor est oma
their dwhkeetpmas men, webakhaseefaught for their

natur aléT hda gfhdal It@owi ng yehaer ,Bra tgrsohup The most f a
of ensl aved men preseTitus COogleedeolmsTye, who i

pettiion cl ai mi ng their fnoaughtalwidsti g b\hisrogginndina Re g i
right tiWecbasent.n commod Wwéthéer Neevd J&r 8éwcrkegi

all other men a natur &rigadkbt to our freedom
wi thout being deprived of them by our

fell ooheenl.egi sl ature |Ihree_ PouniRsnRawa

upon the petitions, but.he_ subscriber, ,lgi

conednto petition for|the county of Monm
during the war as didlaNegmae, fAareudd ut,qgl 19

other enslaved indivigerobably change hi
Hampshl726 in years of agk,, nneoar
hi gh; had on a gr ¢

The petitions were|breeches, blue and

unsucc@nslsyf uwoln.e of the |took with him a wa

19



Teaching Social Studiesjol. 26, no. 1 (Winter/Spring 202)

end with a string, Washington permitted the
of clothes. Whoeve Bl ack men who already we
and secures hi mhiin amy and in 1777, all fre.
to me, shall be en permitted to join. Only
rewaftdrefe Poprnacs. freedom to ensl aved men
reasonabl e charges armyn a | et tofeat herLaurens
Nov. 8, 17765. Washington explained hi s

col ohiidtrsot arm ensl aved

of fem t heedom, the Britdi

. o the war could be &GBost. D
ifhe British consisyragmatic chah@dep foafn pwassi

ensl aved persons to eﬁgggﬁ FPinBﬁ%B?i'Ebdthe

British war effocanand—drsruopt tihTe AmeTri

cause rather than out BlH’Jleng1tsﬁwétltﬂté@ufdlﬁdeJe%tﬁohs.’fe for
Bl ack DODreedom.

1 How did African Americans participate

During peace negoti afthe RESIUCHEP WaE?E
Washington demanded that the British

return formerly ensl a®¥eHbw didtheii actians seflect a desiretd i n g
peopl e he cl ai med t o o wenjoyahsir nagtwah rights2 b a n d .

The British refmsaseg and evacuated as

as 20,000 Black Loyal Phjectyest o Nova Scoti a

and ot her parts of the British empire.
i Students will be able to connect actions

ADuring the war ,&s Gener allBkeRRYAfican Americgns during the
aides, John Laurens an dReyplutignany \ar o anunderstanding
Al exander Hamilton, de Voér]atur:ﬂ Hofts of gpuality and justice.

emanc.i ation | an. I n 79 Co

P P JL udents will summgrez t%e main ideas
endorsed t heiar cplnan ntg hlslé)rl%tes
3,000 enslaved men in S E é ol ina and

Georgia who would be qrsquae%tg\gnllcth@anérgument

fr eedom. in exchange forsup@drtédb)}e"i‘/lae}ﬁceﬁoﬁw primary € -

The legislatures of thos%d?cesHWR/ aPHtR?FPcﬁﬁaAFhér
rejected the scheme becloaustI pathee' the Revo
opposition to emanrg0|patwarppo\ﬁng Hotl‘?él action:
ensl aved persons. desire to enjoy their n

I'n November 1775, @&9ihidkfidentresources:

Washington issued an order barring both
free and ensl aved BIl aqkyhenBdstogth SMa sVsialcdr  Ne ng
t he col oni al ar my. | n  JRenvuearrey, 11777760

20


https://billofrightsinstitute.org/activities/the-boston-massacre-engraving-by-paul-revere-1770
https://billofrightsinstitute.org/activities/the-boston-massacre-engraving-by-paul-revere-1770

Teaching Social Studiesjol. 26, no. 1 (Winter/Spring 202)

1 The Phillipsburg Pr otch®dutmattihen,Loxrd7 Hear d Me,
merci fully deliver me. [
T ASol diers at theysi egendf d¥arckt aw®Blho enk iam otult e
J e-8Aa p t-A nsttoei Wieer gDeer |, 1mb¥ ni ng, I went down to

o o found the guards were ei
T James AGBmiPettedd on totatvheern | i nstantly ente

Virginia General ASSV@HT@Ayﬂf I\Mz?é’telmebed'lstance for
30, 1786

opposite shore, I hear d
Suggested acddittsi:onal goéﬁ)H}t'ng among themselv
sur e saw a man cross t

f Lor d DcTu;nnIi’orroeclamatior{e@i??eﬂ]I there is no suc
1 BAn_act directing théldthifcidpstirdgeofrom the
certain slaves who hn&yveknseeefﬂSOEG%lMdaQOhd fror this
soldiers in this stakC® anld fod® &lget umtitihef
emanci pati onerode dme "Ofa\ddapand then conceal

Virginia General AsseMmb®Y ox&cabpdt 98p, when

1783 for waebdr ushheos and mar shes
1 Geor ge Wss hliansgtt oW ofnfeing discovered. Whe
Testament July 9 1'7igge I , oplpoilsanae, Sit aft @mnd

and altho it-bwast, nkar a

[These mat er ifarlosm arhee n¥i&IBtiuge d i nto it and cut:
Ri ght s &l nssutgigtewstted d d o cSuanfeentosv.er . The commandi n¢

i nformed of my case, gayv
A. This charge againstantthe Krogeebledngloamew Y
was removed from the original draft of the

Decl aration of Indepefde®PEed nisey/flovpasn ife r @Ezd Lt e
signed on el had, wageéesaeopuépd on a Monmouth C
war agai nsti thsuarafn, nwait ddioatoinreg iTtyse: On the 30th
most sacred rights of Negfeeanandi Betuvgeesn, t heé
persons of a distant peogked whoSheewsbury in
offended him, captivabPuhgnandhearrexagr shem,
into slavery in anotheattpemteghdéioe makke sO6ME T
i ncur miserable deathdppatidens, twashslpiorlteadi oar
thitheermined. tPekeephapehi we balls shot thro
mar ket where men shoul d voaWehg SEewd retmbgnd 9, 1780,
sold, he has suppress@&8i éwndrey plhebga osimed b, fee
attempt to prohibit otheseresettemphstkhiasd one

execrabl e commer ce. proved successful) was m

of Sept ermbyera, blod80,0f Ref
B. BostosonEchnanpge to thep|Barcikt iasntd LwhnietSe, i ncl udi
(17 1My : was at prayerf oormgereuverei mul altto | eade

21


https://billofrightsinstitute.org/activities/the-phillipsburg-proclamation-1779/
https://billofrightsinstitute.org/activities/soldiers-at-the-siege-of-yorktown-by-jean-baptiste-antoine-deverger-1781
https://billofrightsinstitute.org/activities/soldiers-at-the-siege-of-yorktown-by-jean-baptiste-antoine-deverger-1781
https://billofrightsinstitute.org/activities/james-armisteads-petition-to-the-virginia-general-assembly-november-30-1786
https://billofrightsinstitute.org/activities/james-armisteads-petition-to-the-virginia-general-assembly-november-30-1786
https://billofrightsinstitute.org/activities/james-armisteads-petition-to-the-virginia-general-assembly-november-30-1786
https://billofrightsinstitute.org/activities/lord-dunmores-proclamation-1775
https://billofrightsinstitute.org/activities/an-act-directing-the-emancipation-of-certain-slaves-who-have-served-as-soldiers-in-this-state-and-for-the-emancipation-of-the-slave-aberdeen-virginia-general-assembly-october-20-1783
https://billofrightsinstitute.org/activities/an-act-directing-the-emancipation-of-certain-slaves-who-have-served-as-soldiers-in-this-state-and-for-the-emancipation-of-the-slave-aberdeen-virginia-general-assembly-october-20-1783
https://billofrightsinstitute.org/activities/an-act-directing-the-emancipation-of-certain-slaves-who-have-served-as-soldiers-in-this-state-and-for-the-emancipation-of-the-slave-aberdeen-virginia-general-assembly-october-20-1783
https://billofrightsinstitute.org/activities/an-act-directing-the-emancipation-of-certain-slaves-who-have-served-as-soldiers-in-this-state-and-for-the-emancipation-of-the-slave-aberdeen-virginia-general-assembly-october-20-1783
https://billofrightsinstitute.org/activities/an-act-directing-the-emancipation-of-certain-slaves-who-have-served-as-soldiers-in-this-state-and-for-the-emancipation-of-the-slave-aberdeen-virginia-general-assembly-october-20-1783
https://billofrightsinstitute.org/activities/an-act-directing-the-emancipation-of-certain-slaves-who-have-served-as-soldiers-in-this-state-and-for-the-emancipation-of-the-slave-aberdeen-virginia-general-assembly-october-20-1783
https://billofrightsinstitute.org/activities/george-washingtons-last-will-and-testament-july-9-1799
https://billofrightsinstitute.org/activities/george-washingtons-last-will-and-testament-july-9-1799

Teaching Social Studiesjol. 26, no. 1 (Winter/Spring 202)

AiCol oneThdyparty made s@amarce any thing but an
unexpected atheaks o,n WwWhidalp | unmntrmaendegr of t hemse
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to put her
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Runaway Sl ave

 Ten Dollars Reward.

: ABSCONDEDfrom the houlehold of the Prefi-
4X dent of the United States, on Saturday after-
nosn, ONEY JUDGR, a light Mulatto girl, much
freckled, with very black eyes; and bufhy black
_hair—8he is of middle flature,but flender and deh-
cately made, about 20 years of age. She has many

changes of very good clathes of all forts, but the:

| ate not {ufficicntly recollected to deferibe. -
*  Asthere was no (uipicion of her going off, and
it happened without ths leaft provocation, st is not |
“ealyto conje@ura® whither fhe is gone—or felly,
1&&&0@ is s but asfhe may attempt to efcape
| by water, all mafters of veffels and others are cauti-
oned againft receiving her en board , althe” fhe
_may, and rd&ua\ﬁll endexvaur to pafs fora fiee
- woman, and it is faid has, wherewithal to” pay her

T arahec s

- "Ten dollars will be"m idtoany p om, (white or

Black) who will bring her il ety ek d

| city, mmbﬂy&ﬁl}@fﬂu‘ harbowr ; and a
[um

LSh e L
ome, from a ter ¢ ca, and in p! 10N to
e X3

From the Granite Freeman.
Washington’s Runaway Slave.
‘There 1s now living, in the borders of the town of
Greenland, New Hampshire, a 7 y slave of
Gex. Wasnineron, at present supported by the coun
iy of Rockingham. Vler name, at the ume of her
elopement, was'Ona Maria Judge. She 18 not able
to give the vear of her escape, but says she came
‘from Philadelphia, just nfter the close of 1Washing-
ton’s eecond term of the Presidency, which must fix it
somewhere in the first part of the year 1797. Being
a waiting-maid of Mrs. Washington, she was not ex-
‘posed to any peculiar bardships. I asked why she
did not remain in his service, she gives two reasons;
first, she wanted to be free; secondly, that she under-
stood that afler the decesse of her master and mis-
tress, she was to become the property of a grand-
daughter of theirs, by the name of Custis, and that
she was determined never to be her slave.

resort
ate ¢
and
ft omf me,
i
s he
pur su i n g S| did belong to the tate Gen. Wathington, and whom| A S

Ads

t o MARCUS, he ans
One ¢f the House Servants at Moumt Vernon H
BSCONDED on the fecond inftant, and ﬁnce‘ e f or g v
has not been heard of, He is a young laa,
S h e about 16 years of 4ze, a bright muiatto, dark blue t h t h e

eyes, long back har, atsut 5 feet g or 5 inckes
high, and of a flender make, He had on when he
left this place a4 coat and jacket of dark mixture, res
black and white, and blaek breeches—but having
a V | various fuits, one of black, and another of very one )
light drab, it isuncertain which of theie he now
i | wears. Originally his name was Billy, and poflisly
Wi he may refume the fame. It is ver;, prehaZIc h'ev ou I d
may attempt 1o pals for one of thafe negroes that ar e
Mrs. Wafhington' intends in the fall of this year to
b O| liberate—the public are therefore warned igainﬂ b oun d
any fuch impofition, as he is one of thofe negroes| .
or which belong to the eltate of Wathington I, Cuf-: |t y .
-tis, Efq. and held by right of dower by Mrs, Wath-
ington during her hfe.

I will give Ten Dollars Reward o any perfon
‘whe fhall appreliend the faid negro and lodge him
in fome fafe”gaol, upow producing me a certificate
tothat effec ; and will alfo pay all reafonable’thar-
ges over and.above this reward, for the deiivery of
him to me at this place.

Ship Mafters: are hereby forswarned not to take
on board Marcus ; and théfe who are found to fe.
eret or harbour him, will be punithed as the law
dires, )

TAMES ANDERSON,
Plowns Vernomy Aprif x1~—28 ; 8

Sources:
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Enhancing Social Studies Instruction through Disciplinary Literacy Practices
Aligned to the Science of Reading

Dean Bacigalupo

The New York State Portrait of a
Graduate, finalized in July 2025, emphasizes
preparing students who are academically
skilled, literate across disciplines, and
capable of criticathinking, independent
learning, and effective communication (New
York State Education Department, 2025).
Central to this vision is culturally
responsivesustaining (CRS) education,
which ensures that students build respectful
relationships, value divergerspectives,
and engage meaningfully in inclusive
learning communities. Graduates who
demonstrate both cultural responsiveness
and academic readiness are wmkitioned
to thrive in a diverse and rapidly changing
world.

These planned types of creative
engagement open the door to new ideas in
students. It also empowers students to take
intellectual risks that challenge assumptions
and spark curiosity. These behaviors form
the basis for sustained and meaningful
critical inquiry. Critical inquiry then
enaltes them to analyze information,
evaluate evidence, and understand complex
iIssues from multiple angles. In addition,
building strong communication skills
support students in articulating their
thinking with clarity, and intentional lessons

designed to buil students selfeflection
nurtures metacognition. These are essential
to helping them recognize strengths and
identify areas for growth. When coupled
with a developing sense of global
awareness, these competencies equip
students to
contribute meaningfully to an interconnected
world.

To realize this vision, literacy
instruction must extend beyond English
Language Arts (ELA) to encompass all
content areas, including social studies. The
NYS Science of Reading (SoR) literacy
initiative, woven into the finalized NYS
Portrait of a Graduate, offers reseahased
strategies for building foundational skills
such as decoding, fluency, vocabulary, and
comprehension (Lesaux & Carr, 2023). SoR
Is not a single curriculum or program.
Instead, it reflects decades of
interdisciplinary research on how children
acquire reading and writing skills and
provides guidelines for effective instruction.
In this context, SoR represents the "how" of
literacy development, while the Portrait of a
Graduatearticulates the "why." Instruction
should empower students to transfer literacy
skills across disciplines and engage critically
with academic content.
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Social studies provides an especially
strong context for building disciplinary
literacy through engagememith academic
texts and primary sources. Unlike fictional
narratives, which often feature familiar
vocabulary and predictable plots, these texts
pose unique challenges. They introduce
abstract concepts
experiences and typicalgmploy complex
sentence structures and specialized
organizational patterns. Additionally, they
integrate both academic and disciptine
specific vocabulary (Cervetti & Hiebert,
2011; Shanahan, 2021; Lesaux, 2020;
McKeown et al., 2021). As students move
from reading narrative fiction to academic
and historical texts, they must navigate
dense information, interpret primary and
secondary sources, analyze caasdeffect
relationships, track chronological sequences,
and consider multiple perspectives (Lee,
2022;Fisher & Frey, 2021).

Writing in social studies reflects a
similar shift. Students are asked to construct
coherent explanations, synthesize
information across sources, and present
reasoned arguments that reflect historical
thinking (Fisher & Frey, 2021; bje et al.,
2022). Disciplinary literacy instruction
supports students in meeting the academic
demands of each discipline. By explicitly
teaching subject specific vocabulary,
sentence structures, discourse conventions,
and organizational strategies, teachhelp
students build the knowledge and skills
necessary for deep understanding and clear
communication (Lesaux, Kieffer, & Kelley,
2021; McKeown et al., 2021). By
embedding such instruction, teachers create

beyond ,stud

classrooms in which students move beyond
memoizing facts to reasoning and
producing knowledge in ways that mirror
historians and social scientists (Shanahan,
2021; Moje et al., 2022).

Disciplinary literacy in social studies

entso6 everyda
At its core, disciplinary literacy y y

involves developing the specialized ways o
reading, writing, and reasoning that
characterize experts in each academic field.
Each content area demands specific
cognitive skills, including attention, working
memory, and reasoning strategies. Students
also need to master the linguistic features
urique to the discipline, such as specialized
vocabulary, complex syntax, and distinctive
discourse structures, to engage successfully
with academic content (Shanahan &
Shanahan, 2020; Moje et al., 2020; Lesaux
et al., 2021). Focusing on disciplinary
literacy helps students move beyond relying
solely on personal experience or background
knowledge. It enables students to engage
meaningfully with historical work. Through
this process they analyze primary and
secondary sources, evaluate evidence,
consider multite perspectives, and

construct arguments grounded in evidence
(Wineburg, 2001; Lee, 2022; Moje et al.,
2022).

Providing explicit instruction in how
historians read, write, and reason gives
students the strategies they need to create
meaning from complex s and make
historically grounded inferences. The
principles of disciplinary literacy align
closely with the Science of Reading, as both
highlight vocabulary, syntax, and

26



Teaching Social Studiesjol. 26, no. 1 (Winter/Spring 202)

comprehension as foundations for deep
understanding. (Castles et al., 2018;
Seideiberg, 2017; McKeown et al., 2021).
By integrating these approaches, teachers
help students develop strong wdayel
decoding, higheorder comprehension and
the reasoning skills necessary to think, read,
and write like experts in history and the
social seences.

In social studies, disciplinary literacy
requires students to develop several core
language skills. These include mastering
both academic and subjexpecific
vocabulary. Academic vocabulary
encompasses words that appear across
multiple subjectsThis allows students to
engage in higheorder thinking and cross
disciplinary reasoning (August & Shanahan,
2022; Lesaux et al., 2021). Conteiptecific
vocabulary, in contrast, is unique to social
studies and supports students in analyzing
and interpretig historical texts.

Disciplinary literacy expands to
include instruction in language functions
within an academic discipline. Language
function refers to how students use language
to think, reason, and interact with content.
These skills are integratedto learning
objectives and reflected in classroom
activities. By applying these skills
consistently, students deepen their
understanding and mirror the work of
historian® comparing events, analyzing
causes and effects, interpreting sources, and
synthesiang information across texts
(Wineburg, McGrew, Breakstone, & Ortega,
2020; Lee, 2022).

Syntax is another critical component
of disciplinary literacy. Historical and
academic writing often features complex
sentences with multiple clauses, embedded
phrasesand relational markers such as
becausealthough andtherefore These are
used in writing to signal logical relationships
like cause and effect, contrast, or
comparison. Understanding syntax allows
students to follow intricate reasoning,
interpret nuanag arguments, and construct
their own ideas with clarity (Shanahan &
Shanahan, 2021; McKeown et al., 2021).

Discourse is the final part of
disciplinary literacy. Discourse refers to the
larger structures of communication that
guide how knowledge is shardd.social
studies, discourse encompasses how
historians organize evidence, sequence
ideas, and construct arguments. Recognizing
these patterns enables students to produce
organized, purposeful writing and strengthen
their ability to reason critically and
communicate effectively (Fisher, Frey, &
Hattie, 2023; Moje et al., 2022).

By explicitly teaching both academic
and content vocabulary, language function,
syntax, and discourse, educators create
learning environments where students move
beyond superficialnderstanding and
engage in authentic historical inquiry. These
skills not only support disciplinary thinking
within social studies classes, but also foster
transferable literacy skills across other
subjects and multiple grade levels (Moje et
al., 2020; M&eown et al., 2021).

Strengthening vocabulary instruction
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Vocabulary instruction in social
studies must address the layered nature of
the words students encounter. According to
the Science of Reading framework,
vocabulary can be grouped into three tiers.
Everyday conversational terms form the first
tier, while the second includes academic
words that recur across disciplines.
Research by Averil Coxhead (2000)
provides a widely used Academic Word
List, which can be used to map high
frequency academic wordsross subjects
and grade levels. The listis available online
through Victoria University of Wellington
(Victoria University of Wellington, n.d.) at
https://www.wgtn.ac.nz/lals/resources/acade
micwordlist Examples of Tier 2 words
includeanalyzeinfluence andstructure
Effective instruction in academic vocabulary
requires more than providing definitions.
Students need opportunities to explore how
these words function within texts and
discussions. Planned alignment and
instruction in academic vocabulary helps
students notice subtle differences in
meaning and recognize common word
pairings. These strategisgpport students
in applying academic language confidently
in reading, discussion, and writing tasks
across different contexts. (August &
Shanahan, 2022; Lesaux et al., 2021).

Tier 3 words are disciplirnspecific
and central to historical reasoning. Tées
include terms likeeform diplomacy and
industrialization These are most effectively
learned through carefully chosen primary
sources, historical narratives, contemporary
accounts and other authentic text. Exploring
these words in context helps stutien

develop a precise understanding of their
meaning and significance. Seeing how
words function in authentic reading,
discussion, and writing tasks helps students
to deepen their comprehension and learn to
use language accurately and confidently
(McKeown ¢ al., 2021; Moje et al., 2022).

Teachers can scaffold discipline
specific vocabulary using a variety of
strategies aligned with the Science of
Reading. Frayer Models, word maps, and
charts that incorporate synonyms, antonyms,
textbased examples, and aujunities for
students to create original sentences are all
effective tools. Sentence frames provide
students with language support that guides
the use of both academic and content

vocabul ary. For exampl e,
by 0 or dlgshi_s
because 0 give

for expressing their ideas. Teachers can also
leverage morphology and word families to
help students predict the meanings of new
words. For instancenfluencecan become
influentialor influencer andstructurecan
becomestructuralor restructure
Understanding the suffixism which

denotes a system, ideology, or practice
allows students to analyze and apply terms
such ageudalismmercantilismcapitalism
communismandsocialism

Visual supportssuch as anchor
charts, offer reference points for key terms
across lessons. Vocabulary journals
encourage learners to record new words,
include text examples, write original
sentences, and reflect on how each word
connects to the topic. These personalized
exercises reinforce both literacy growth and
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historical reasoning (Fisher, Frey, & Hattie, sources, and revise interpretations based on

2021). evidence. These tasks mi
methods and promote critical thinking ove

Teaching academic language functions in memorization (Singer, 2021).

social studies
Additional Science of Reading strategies

The New York State K12 Social include analyzing contemporary political
Studies Framework (NYSSED, 2023) speeches to identify rhetorical techniques
outlines a range of academic functidhat and historical parallels. Peer debates provide
students should develop to think, opportunities for learners to justify their
communicate, and reason like historians and  hositionsusing evidence. Historical
social scientists. These functions are simulations, such as mock congressional
embedded in the fr ame woindbsowdHalbnfedimyd, infhérdey
practices and include gathering and using students in applying analytical and
evidence, analyzing and interpreting inferential skills in authentic contexts.
information, easoning and argumentation, Connecting history instruction to current
communication and expression, and problem  gqig) issues further enhas: relevance and
solving or decision making. Within these fosters civic engagement (Singer, 2019).
practices, students learn to formulate
guestions, design inquiries, and evaluate Targeted prompts make language
sources as part of historical investigations functions explicit. Examples include:

(New York State Edeation Department,

2023; hitps://www.nysed.gov/curriculum T nCompare the motivation
instruction/socialstudied. These funibns historical figures using evidence from

are central to disciplinary thinking and must primary sources. o0

be aligned from instruction through
assessment. Doing so connects
comprehension to expression and deepens
understanding (Wineburg, Martin, & Monrte
Sano, 2020; Langer & Applebee, 2020).

=
>

fSequence thesehovevents
ne |l ed to another. o

(@)

1T ABased on this speech,
can you make about public opinion at

Teachers can suppdanguage function the time?o

through a variety of strategies informed by
the Science of Reading. Graphic organizers
help students compare perspectives or
categorize causes and effects. Timelines By integrating these strategies,

clarify chronological relationships. students will move beyond surfateve
Structured prompts encourage evide recall and engage deeply in evidefmesed
based argumentation. For example, inaunit  yeasoning. They learn to interrogate sources,
on the Civil Rights Movement, students construct coherent arguments, and articulate
might hypothesize causes, examine primary  \ye||-supported claims. Developing these
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skills is critical for cultivating historical and examining these structures together,

literacy and preparing studentsparticipate teachers help students see how syntax

as informed, active citizens (Reisman, 2020; shapes meaning in ways that support deeper

Singer 2021). reading and writing.

Teaching syntax for disciplinary literacy in Close reading and annotation provide

social studies valuable opportunities for students to

analyze how authors construct meaning

Syntax instruction plays a vital role through syntax. As students mark up a text,

in helping students navigate complex texts they begin to notice how authors signal

and articulate sophisticated ideas. When causality, highlight contradictions, and add

sudents understand how different sentence  meaningful layers of detail. These insights

structures function, they become more helpstudents read more intentionally and

confident readers and writers. Subordinate understand how structure supports meaning.

clauses, cause and effect constructions, and

embedded modifiers each offer ways to When teachers model these strategies

convey nuance and complexity. As students  in their own writing, students gain a clear

learn torecognize and use these structures, example of how syntax works in practice.

they strengthen both comprehension and They can observe how deliberate sentence

written expression. These skills also enable structuresclarify ideas and reinforce

them to read more analytically and construct  arguments. Seeing these techniques in action
clearer arguments (Shanahan & Shanahan, helps students apply them in their own

2019). writing with greater confidence and skill.

Consi der the sent enc e Modéliaglldgibabcormdctions in
governmentshave pledged to reduce writing reinforces syntax. For example:
emissions, many countries continue to rely AYoung acti vngglobal are org
on fossil fuels, which has delayed progress climate strikes. Therefore, governments are

on climate goal s. 0 facing increased pressur
Subordinate clauses and modifiers Classroom applications can be

help students make sense of contrasts, causal interactive. Students might collaboratively

relationships, and the sequence of events. build sentences combining ideas from

These skills are fundamental to the ways multiple sources. Peer syntax review

students engage in historical and civic encourages attentioto clarity and logical

thinking. In the classroom, teachers can flow. Analyzing historical documents or

build this understanding through brief political speeches helps learners notice

focused minilessons. These lessons might argumentative structures and rhetorical

guide students through the role of dependent strategies (Singer, 2019).
clauses, @nsitions, and modifiers as they
appear in authentic texts. By slowing down
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Explicit instruction in syntax gives
students the skills they need to read
critically and think analytically. As they
learn how sentence structures work, students
begin to make sense of complex texts and
strengthen their ability to craft evidence
based arguments. Intentional instruction in
this area also helps them to build
disciplinaryliteracy aligned to the Science
of Reading. This will support meaningful
engagement with content and ideas across
subjects. By weaving these practices into
daily teaching, educators can empower
students to approach learning with
confidence and build a despunderstanding
of the material.

Promoting academic discourse in social
studies

When academic discourse is
deliberately structured, students articulate
their reasoning and engage in evidence
based dialogue with classmates (Fisher,
Frey, & Hattie, 2023; Siger, 2021). They
engage with texts, data, and visual sources
to make sense of complex information
together. Carefully designed discussion
protocols elevate classroom talk from simple
recall to deeper, concegdtiven
conversations. Students strengtherirthe
understanding of content and develop habits
of disciplinary thinking. By creating space
for purposeful dialogue, educators help
students to communicate more clearly and
connect ideas meaningfully (Singer, 2021).

Academic discourse supports higher
ordercognitive processes, including critical
thinking, perspectivaking, and evaluative
reasoning. For example, when students

analyze the causes of the American
Revolution in a Socratic seminar, they have
opportunities to articulate and defend their
interpreations. They can also question and
evaluate the reasoning of their peers. In
addition, multimedia debates that draw on
oral, written, and visual sources require
students to synthesize evidence from a
variety of sources. These activities help to
further deelop understanding and
strengthen students?o
complex ideas.

Classroom extensions bring these
practices to life. Students work together to
analyze primary sources and build
arguments collaboratively, learning from
each ot heginhe procesa.s oni
Structured peer feedback encourages
reflection on their own thinking and
rhetorical choices, which strengthens
metacognitive skills. When teachers connect
discourse to contemporary social and civic
iIssues, students see the relevanceedf th
learning and understand themselves as
active participants in society (Singer, 2021).

Teachers can scaffold academic
discourse through a range of Science of
Reading informed practices that strengthen
studentsd reasoning
skills. Strateges such as thingair-share,
smallgroup discussions, Socratic seminars,
and debates create structured opportunities
for students to verbalize their thinking.
Discourse prompts help learners express
complex ideas clearly while maintaining
academic rigorFor example, posting
sentence frames for students to refer to
during a |l esson |ike
connects to this is
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guide learners in articulating more nuanced
interpretations. Through these approaches,
classroom tallbecomes a space where
students communicate more effectively by
using the reasoning and language of
historians and social scientists (Shanahan &
Shanahan, 2020; Reisman, 2012).

By integrating structured dialogue
with Science of Reading principles and -CR
S practices, teachers create environments
where students develop both disciplinary
literacy and cultural awareness. Students
practice reasoning like historians by
examining evidence and constructing claims
in both discussion and writing. Students
grow more onfident in analyzing complex
ideas as they collaborate, question, and
explain their thinking. These experiences
make learning interactive, meaningful, and
relevant. With this students are able to
connect their historical thinking to the
broader world.

Conclusion

Integrating the Science of Reading,
disciplinary literacy, and Cf pedagogy
gives teachers a clear framework for
preparing students to think and work like
historians and social scientists. When
students receive explicit instruction in
academiosocabulary, syntax, language
functions, and structured discourse across
Ki 12 social studies, they build the skills to
reason critically, communicate evidence
based ideas, and engage deeply with
complex content (Shanahan & Shanahan,
2019; Wineburg, Martin& Monte-Sano,
2020).

High-impact instructional practices
enable teachers to support students in
working with information presented in text,
visuals, and spoken language. When we
guide students in reading and annotating
complex texts, we help them analyze
sources and deepen their comprehension.
Structured group discussions provide
opportunities for students to practice oral
reasoning and consider multiple
perspectives. Writing essays encourages
them to synthesize ideas and develop well
supported argumentsyhile presentations
that blend visual and spoken components
strengthen their ability to communicate
effectively. Together, these practices mirror
how professional historians and other social
scientists think and work to help to prepare
students to interpteand construct
knowledge independently (Reisman, 2020;
Fisher, Frey, & Hattie, 2023).

CR-S pedagogy helps students
engage meaningfully with diverse
perspectives while building the skills they
need to succeed across content areas
(Singer, 2021). By integtiag literacy
supports with culturally responsive teaching,
classrooms become inclusive environments
where all learners can access rigorous
content and participate in eviderbased
discourse. This approach not only deepens
historical reasoning and litenabut also
fosters civic competence.

Equally as important, this approach
aligns with the recently adopted NYS
Portrait of a Graduate, which emphasizes
critical thinking, communication,
collaboration, and civic engagement (New
York State Education Departnier2025).
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By weaving together explicit literacy
instruction, disciplinary literacy strategies,
and CRS practices, teachers prepare
students to become academically confident
and socially conscious graduates that are
ready to contribute thoughtfully to
conemporary society.

Addendum: Applications across elementary,
middle, and high school

Elementary School: Instruction
emphasizes foundational content knowledge,
vocabulary development, and
comprehension strategies. Graphic
organizers, rolglaying, and guided
discussions support learning (Lesaux,
Crosson, & Kieffer, 2020). Activities such
as historical story mapping, primary source
observation, and ag@ppropriate
explorations of current events help students
begin engaging in historical thinking. Cause
andeffect relationships, sequencing events,
and identifying multiple perspectives are
introduced in developmentally appropriate
ways. Li nking
experiences fosters engagement and civic
understanding (Singer, 2019).

Middle School: Studens encounter
more complex texts, historical arguments,
and analytical tasks. Instruction emphasizes
annotation, sentence frames, and graphic
organizers that support higherder
thinking, analysis, and synthesis (Moje et
al., 2020). Structured debates, doent
based journals, and comparative analyses
connecting contemporary issues to historical
contexts encourage eviderbased
argumentation. Culturally responsive
strategies ensure students critically engage

content

with diverse narratives and social issues
(Singer 2021).

High School: Instruction centers on
authentic historical inquiry, requiring
analysis of multiple primary and secondary
sources, evaluation of evidence, and
synthesis of findings in written, oral, and
multimedia formats (Wineburg, Martin, &
Monte-Sano, 2020). Explicit instruction in
syntax, transitions, and argumentation
supports coherent and persuasive
expression. Thematic writing, multimedia
presentations, reflective oral history
projects, and civic engagement initiatives
allow students to practcthe habits of
historians. Civic engagement projects link
historical analysis to contemporary
democratic participation (Singer, 2021).

By scaffolding disciplinary literacy
practices across developmental levels,
educators ensure students build the
cognitive, linguistic, and analytical skills
needed for rigorous historical reasoning and
citiceengagémemt. eThig cordinuumi suppods
a trajectory from content comprehension in
elementary school to authentic historical
inquiry and civic participation in high
school.
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https://www.amazon.com/Nuclear-Threats-Publications-Historical-Institute/dp/1316501787/ref=sr_1_1?crid=VHZVFWNGIQ21&dib=eyJ2IjoiMSJ9.bSq8Kctv-gvHTXMvRBqCtpBJyHj0e-QQ6scMIcyrk6zGjHj071QN20LucGBJIEps.mHqTAR8-5e9rjBu493AMBP8VYplJyKCpOgUftYBAokc&dib_tag=se&keywords=Nuclear+Threats%2C+Nuclear+fear+and+the+cold+war&qid=1754001035&s=books&sprefix=nuclear+threats%2C+nuclear+fear+and+the+cold+war%2Cstripbooks%2C64&sr=1-1
https://fas.org/initiative/status-world-nuclear-forces/
https://fas.org/initiative/status-world-nuclear-forces/
https://news.un.org/en/story/2009/09/314122
https://news.un.org/en/story/2009/09/314122
https://www.washingtonpost.com/opinions/interactive/2025/us-russia-nuclear-weapons-proliferation-danger/
https://thebulletin.org/2025/02/what-trump-got-right-about-nuclear-weapons-and-how-to-step-back-from-the-brink/
https://thebulletin.org/2025/02/what-trump-got-right-about-nuclear-weapons-and-how-to-step-back-from-the-brink/
https://internationalpolicy.org/publications/can-we-prevent-nuclear-catastrophe-during-the-trump-administration/
https://internationalpolicy.org/publications/can-we-prevent-nuclear-catastrophe-during-the-trump-administration/
https://www.armscontrol.org/issue-briefs/2024-06/2024-presidential-race-and-nuclear-weapons-threat
https://www.armscontrol.org/issue-briefs/2024-06/2024-presidential-race-and-nuclear-weapons-threat
https://www.nytimes.com/2024/11/19/world/europe/putin-russia-nuclear-weapons-missiles.html
https://thebulletin.org/doomsday-clock/
https://www.sup.org/books/history/confronting-bomb
https://www.sup.org/books/history/confronting-bomb
https://www.amazon.com/Winter-Discontent-Nuclear-American-Politics/dp/0275933059/ref=sr_1_6?crid=3UM8NCJCYLJ6B&dib=eyJ2IjoiMSJ9.TGFOB00b2c8j97IvpE_hWMxzD2XZ-DAjN6yo_xFkbOwtVuQMTrlwXB7vh7f9LnfxdTYqnE1Dj1YpwWsmMthURF_Pad3AT3LL4tjnjJZ7bXDY8l3PH3D2pKdP1CYkGQtPrlCA3Lqe37F73uCYYjKDJRd8Zt5ajaykHwHDwt2yMQsTveqEtGHBw4MFWddd9o2EBAAURfLFqHBTaEr1D9lh9g4qXw0Raw5cPXf_7kDpHJw.G1N45Q_KdzD6UIH4QkrhYLAWT2LSD3OiZGCq52qb_08&dib_tag=se&keywords=nuclear+freeze&qid=1753998076&s=books&sprefix=nuclear+freeze%2Cstripbooks%2C147&sr=1-6
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Cultivating Virtues and Reasoning about the Common Good

Roshni U. Patel

Before we delverito the realm of the use quotes because itis open to anyone) is
common good, let us begin by looking at the  no longer desired as it used to. be
overall matter of the common good. To

promote the common good, individual Homeowners used to crave land,

interests need to be pushed aside for the yard space, and stasdone houses with

well-being of society to create a more their own home gyms and pools but the

positive community. Michael J. Sarid® s craving las gone to housing communities.

literature expresses many concepts of the The desire to be in a gated communiyith

common good, society, and community. In all these great amenitiekas increased

order to get a sense of the common good we leaving more of these communities being
A...must find a way t 8ult@ndpnaluregdesioyged. Asyfor private ; ¢ n s
concern for the whol e 8ndpogrdingsghools, parents feepthaj theiy i n g
individualism? This leads us to ¢hmatter children reed to be seeking a greater

that more and more Americans move to education when public schools can offer just

gated communities and begin sending their that. Private schools can lead to diversity

children to private and boarding schools disasters and create social division and

which defeats the purpose of the common inequality.

good. These gated communities where the
HOA (homeowners association) fees are
ridiculowsly high, feature brand new and
private amenities such as gyms, pools,
parks, playgrounds, and literal gates to
prevent outsiders from coming in. Some
gated communities will have two security
checkpoints and even a guard to make sure
only residents of theommunity are
entering. The need foE

Michael Sandel wrote a book titled
Justice: Whatodés The Righ
about threeapproaches to justice. Along
with Sandel, | too agree with the third
approach, #A...justice in
virtue and reasoning about the common
good, 0 nevertheless just
freedom of choice and independeAdé.
eople want to feel agxtra sense aof safety
y 1018 14 B datod oSy T 1s thlo

(1

'MichaelJSandell ust i ce: What 6s t AMich®RiJ§dmdel]l Tdi hge: Whatds the F
to Do?(New York: Farrar, Saus and Giroux, 2009). to Do?(New York: Farrar, Straus and Giroux, 2009).

39



Teaching Social Studiesjol. 26, no. 1 (Winter/Spring 202)

the homeowner but what is stopping affluent to have no reason to leave unless
someone from jumping the fence? Along they absolutely need to tause of all the
with homeownership, families are moving to  provided amenities.

more affluent areas with great school

districts to benefit themselves atiir Taking a look at private education, it
children or paying additional costs to send Is the root of many problems. Even though
their children to private and boarding these private institutions are trying to work
schools. Again, the common good focuses on solutions for racial, socioeconomic, and
on community but at what cost if people are ~ €ducational diversity and inequality, many
following the idea of individualism? schals still face a lack of diversity. Pest
secondary education and even graduate

Public facilities such as pools, schools face the issues of diversity. In the
recreation ceters, parks, libraries, and more past, diversity rarely included race and
would dA...draw peopl eebbhi oftyhei t wasedostl!| y
communities and i nt o Cdilernia; Nemmork) and Naasacausedts;
creating the sense of community that city dwellers and farm boys; violinists,
everyone was looking fdrNo w, @ T he painters and football players; biologists,
affluent send their children to private historians and classicists; potential
schools (or to public schitmin wealthy stockbroker s, academi cs,

suburbs), leaving urban public schools to the  never included the physical and economic
children of families who have no alternative.  attributes of peopléTaking racial and
A similar trend leads to the secession by the  ethnic backgounds into consideration,
privileged from other public institutions and students of color and ethnic diversity can

facilities. Private health clubs replace bring what Caucasians and Whites can't,
municipal recreabn centers and swimming which is diversity. When students share their
pools. Upscale residential communities hire experiences the audience can learn from
private security guards and rely less on others making an educational difference.
public police protection. A second or third Sharing stories frortheir past from cultures
car removes the need to rely on public to religion, can educate others and create a
transportation. And so on. The affluent more safe and comfortable environment.

secede from public plas and services . . .
| eaving them to those wh&raldigasssopowerfy. Stgries

anyt hi Rlyisagif tre evérking class from the past are being preserved and told in
is left with leftovers and even less. Gated a certain tone that impacts the audience
communities have created a space for the making it stronger thareading text. Having

1MichaelJSandel usti ce: Whatds the Right Thing

to Do?(New York: Farrar, Straus and Giroux, 2009). 3 hael del o o
MichaelJSandel ust i ce: Whatdéds t he |

2Michael J Sandellustc e : What 6s t he RIDg?MNew Yprk iFairgr, Straus and Giroux, 2009).
to Do?(New York: Farrar, Straus and Giroux, 2009).
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students from all backgrounds can cultivate
an enriching learning environment where
everyone is learning the oral history of
others which can also benefit them. These
oral histories can prevent the audience from
making mistakes made the past, thus
creating a learning and teaching moment.

Socioeconomic status has always
been a barrier for children attending private
institutions at all levels, leading to a lack of
awareness of the different levels and
situations people are in. Schedike
Lawrenceville School require a tuition of
seventy thousand dollars a year and for the
average American, that is a yearly salary. If
those who are sending their children to these
exclusive schools are not going to be
exposed to the variety of soci@@mmic
statuses that exist, and will only be mindful
of their own. Having the privilege of
attending a college preparatory school is not
an option for everyone creating educational
disparities. Some schools are trying to create
more equal opportunities biltat is not the
case for everyone. A school in Texas named
The Tenney School released a statement
from the
biggest factor impacting diversity in private
school s is tuitionéit
diverse families who caafford private
tuitionéprivate
diverse students through scholarship
programs, but at the end of the day, there
will be some tuition to attend a private
school , 0 meaning
always going to be on the invaavhich

1is there a lack of diversity in private schools?,
accessed May 13, 24,

headmaster S

schoo

S 0 me

only certain, most likely White, families can
pay:

College preparatory schools set
children up for their future with a more
advanced education that is catered to each
child. Comparing this to a standard public
school that is built around standaidsthe
general population, these private schools
give children a huge advantage when it
comes to colleges and universities because
of the i ns tthudsetting up thes 0
privately educated child to become
successful in the future. Think of tHike a
chain of effects. If the parents make loads of
money, they will live in a privileged area
leaving them with two options; option one is
to send the child to a very nice public school
with everything that is possibly needed or
send that child to a prate school with
everything and more. If option two is
picked, the child will receive an education
that is meant specifically for them, a higher
chance of getting to an Ivy or public vy
university, and lastlyagreater chance of a
successful career amigh salary. This chain
of events will continue to this family's future
ahitdren gnd dinéviezading cyalegof peivate
school privilege. From personal experience,

where | wert to gchabli(Sodith Beuoswitk, t o

NJ), by the time some of my classmates

st

fi

Feached sixth aptiet tkeynpttended privadet t r a c t

schoolsandfor ninth gradesomewent to
boarding schools. Why? Because their
parents felt that a private school would be
needeq te makef theit anilditen naore 1 s
successful because of the advantages. The

https://mww.usnews.com/education/k12/articles/is
therealack-of-diversity-in-private-schools.
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inequality margin is getton larger and larger Encouraging people to attend public
every day because of the number of children schools and buy star@lone housing not in
attending private schools. gatedcommunities is a stato increasing

the sense of community and common good,
As | said previously, the common but again, it is a choice and people have the
good is an independent choice, but why freedom to do as they please. Taking that
remove the concept when some are in need? away from families is simply wrong,
Sandel agrees with his third reasoning for however, they should be aware of their

justicg Acul tivating Vi r tytens 308 fe cbngeau%rfééé.i MhlEhegy
about the common good pRatelsthbol skdbfmord Bvaitasieto all

States no longer fosters the same opifion. classes and providing information about the
Many inthe US are fostering a more greedy  community can make everyone more aware.
mentality through actions like living in a In gated communities, removing the

gated community or sending their children facilities can increase families leaving and

to privae schools. There is no longer aneed  going to public ones, leading to fostering
for public facilities, but they can enhance the friendships and relationships with others.

sense of community and create a place of Asking the American people to do this after
belonging for children. Those who do not gated communities and private institutions
have access to private facilities could be are embedded in our society is a lot but the

going to public ones Bipbfencd tha@égn be YO ik eveh GrealeP It | O N
because the common go gdflee Wit SaRdeltandkhe Bohcepth®

An example of this would be_ the local dog people to believe in this when everyone has
park. In order to access, a high fee must be different values will be difficult, maybe

paid, but if you are not a resident of the even impossible.

town, you must pay an even higher one.

Why have a park if you have to pay for it? Applying to Social Studies Education

The answer is easy. Greed. Towesd

through fees and payments. America needs ~ Where students learn about therious

to adopt a mentality that makes us think cultures, races, ethnicities, and so on. It is
about others, not just ourselves. The only one of the only core subjects taught in

way we can bettesociety is through schools where students can take the time and
working together but that is not possible if learn from each other. They can tell personal
people are only looking out for themselves stories, explain their cultures and traditions,
and how they can make it more luxurious. and most importantly,idten to each other.

My paper above is about the common good,

! MichaelJSandel usti ce: Whatoés the Right Thing
to Do?(New York: Farrar, Straus and Giroux, 2009).
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one of the goods being public education.
Private institutions take away the learning
opportunities that public schools have to
offer. At these institutions, there is one kind
of group of kids: hose of a higher
socioeconomic status. With that being said,
many of these kids are White. There is no
opportunity to learn about various
backgrounds and ethnicities. With my
experience in public schools, | learned so
much about different cultures and peapt
really influenced me to think deeper about
what other hardships people face in their
lives. While Id o n 6 tfirstahand e
experienced life in a private school, | can
speak on behalf of the many people | know
who attend private institutions for thef-12
educati on. It i s so

In order for students to be
knowledgeable about the problems in this
world, it is crucial they take the time to

understand and learn from others. One
student does not have the same life as
another. Altlough they will never truly

know what others have experienced,
discussion is a great place to start. In high
school, | took a sociology class that changed
my perspective on life in general. We would
discuss our backgrounds, cultural traditions,
and our fanty and family life. This class
allowed me to learn what true diversity is, in
turn, making me want to expose my future
students to each other. Not enough credit
goes out to students. They are not only
listeners but they are teachers. They teach
whatteacer s canot ,
We can only talk about what we know but it
IS more personal when it comes from a true

place dnek narratort There isinothing dnorer e r s e .

valuable than students sharing their
experiences with their classmates, it builds a
communiy.

Y e o

Farldue
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that we can change for the better, recogni ze
oufraul t s, and sdarive to bring about

pluri busThemutmruth of the past all ows

us to see that probl egme 2rdofaanl e oo o b o
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fighting for, that i n
t hdisvetrtsatt yhas been un
the past 50 years tha-
view of the past and
i museams oss the | and.

This country was n
peace and har mony but
individual s had to st
figood Otrmoulbdieng about
change. That stdryptnee
beli eve that the past
where there are tensi
i nequities that need
a true democracy.

k e
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An Interview on Teaching aboutCort r over si al Subjects i
Political Climate

Sepideh Yasrebi and Alan Singer

Sepideh YasrebGiven your extensive work is for them to think like historians to prepare
on curriculum design in social studies them to be active citizens in a democratic
education both as a former teacher and an society. At the end of the Constitutional
academic, how do you understand the role of Convention, Benjamin Franklin was asked

narratived both dominant and counter what type of government the delegates had

narrative® in representing or resisting created. mnkl i nés reply rever

ideology in the classroom? Franklinsaidi A r epubl i c, I f  yol
I tWedneed to equip students so the United

Alan Singer | think your point is that history States will remain a democracy, if they can

is very much a story about the past. The keep it.

difference between history as practiced by

historians and culturandoctrination as Sepideh Yasrebi Fr edri c Jamesono

championed in Donal d ofcagmipednmpping irviteoindivigl$ to

teaching patriotic history is that historians represent, however incompletely, their

start with questions about the past and relationship to the broader social and

present and examine the past seeking ideological totality. How might this idea be

answers to their questions in an effort to translated into meaningful classroom

understand the present. Histoms always practice? In other words, how can social

have a point of view, but in a scientific studies curriculum and pedagogy help

approach to understanding the past, you students onnect their lived experiences to

always must be prepared to rethink your larger historical and structural forces in

views based on data and analysis. ways that foster critical historical thinking
and agency?

What this means in the social studies
classroom i s that we dlanrSingerl wsedraprosisethigdhesohbad t o

just acept what the textbook or curriculum students that at one point during the school
says, but we want them to raise their own year, they, their families, antie groups
guestions with the material they are being they identified with would be part of the
presented with. We also want to provide curriculumi and the students held me to it.
them with material from different Sometimes it was difficult to include some
perspectives so that they learn to weigh the of the most recent immigrant groups, but
validity of different explanations. Our goal when we came to changes in immigration to
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the United States in 1965, | ined students
from newer immigrant groups to be part of a
panel where they explained their families
experience leaving their homeland and
coming to the United States. The class
would then compare the push and pull
factors of the newer immigrant groups with
groups we had studied in early waves of
immigration. Working with teacher in the
Hofstra program, we adapted this idea for
elementary and middle school students. In
those grades we created family artifact
museums. Each student brought a material
object toclass that was important to their
family culture. They created a museum card
describing the artifact, and students traveled
around the room | earn
cultures.

Sepideh YasrebAre national and state
social studies standards helpful or a
hindrance in achieving social studies
learning goals?

There are no national social studies
standards in the United States so each state
Department of Education develops their
own. | am most familiar with New York
State and New Jersey social studies
standads which both strongly support
documentbased instruction, promoting
critical thinking, and preparing students for
full participation as citizens. National
organizations like the National Council for
the Social Studies, the American Historical
Associationand the Organization of
American Historians also promote these
goals. Unfortunately, even though they are
in the standards does not mean that we see
them in practice in classrooms. Too much of
teaching centers on preparing students for

state and nationakading skill exams that
are used to evaluate school districts, schools,
and teachers.

Sepideh YasrebWhat tensions do you
observe bet weebnastaddi
approaches to history education and more
interpretive, narrativariven model8
especially n t odayods
How do you navigate these tensions in
teacher preparation program?

ti

Alan Singer| think the two keys are

building respectful classroom communities

where students can have open dialogues and

creation of document packagestiw

e SR TS
. 1 generally

will only offer my opinion as part of a

community discussion if | believe it opens

up the discussion. Generally, | will include

documents that express viewsigar to my

own in the package so | never have to

express my ideas, they are already there for

students to evaluate.

Sepideh YasrebHow do you teach
preservice teachers to allow their students to
be critical thinkers in a society that does not
seem tovalue critical thinking?

Alan Singer| recognize that the function of
schooling in any society is to perpetuate that
society by inculcating the hegemonic values
of that society. In the United States schools
are expected to reinforce dominant beliefs
including that the system is fair, people
achieve success based on merit, and that
anyone can achieve through hard work. Part
of this belief system is that if an individual
fails it is their own fault or because of their

a7

sociopol i
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own inadequacy. Too often | have heard
tteachers say il di
you. Il only entered t
approach to history and social studies
includes questioning these beliefs. Martin
Luther King Jr. called on people challenging
the dominant ideas of society to employ
Aerati ve mal adj ust ment
expressed values of society, but interpret
them in your own way. Herbert Kohl applied
the idea of creative maladjustment to the
classroom. He recommended that teachers
use the language of the standards but
interpretthem in ways that allow you to
connect with your students and engage them
In necessary conversations about the past
and present.

Sepideh Yasreblin this study, | define
narrative competence not just as the ability
to tell stories, but as the capacitycatically
situate those stories within broader historical
and ideological contexts. From your
perspective, how can curriculum and
pedagogy foster this kind of competence in
students? Are there particular texts,
historical narratives, or teaching practices
youbve found especi al
supporting this word or that you help
teacher candidates implement in their own
classrooms?

Alan Singer| see reading as a conversation
with an author or document. | tell students
that they are not just reading to tea
information and answer the questions that |
ask, but to formulate their own questions,
ask the author, see if the answer is in the
text, and if they are not satisfied with an
answer, develop a strategy to discover what
they want to know. Similarly, wiinhg is a

dnodti

form of edited thinking. Write down your

daads. yDbandtYyolwe fafid &idd o
breunceytairayd But afier yau write thami ¢ a |

down, edit them so they make sense to you.
Then edit them again into formal language
that will make your ideas accesslbd other
people. This makes it possible to extend our
cooversatibe to & brdader audieicd Td h e
facilitate this approach, | organize teams of
writing buddies who
suggest corrections, but also point out points
that need greater expkaion.

read

Again, the practices you want to see in
classrooms will only happen when there is
respectful dialogue. Our goal is to learn
together, to share ideas, not to win or to
silence others. That type of community can
take a while to build, but it is esskitif
students are to become critical historians and
responsible citizens in a democratic society.

| never lecture. When 1 talk to much it

means | failed to design an effective lesson
plan. My role in the classroom s to

introduce material and questioudénts as
they evaluate primary and secondary source
material. What does the text say? What does
theytexenfie&n@ WVihat aveeyour views of the
text? What is the evidence presented to
support the authordés vie
evidence to support your views?

Sepidé Yasrebi What does a culturally
sustaining approach to social studies
education look like to you, particularly in
relation to multilingual and racialized
students whose identities have often been
marginalized in U.S. schools? Do you
believe CSP has beemeaningfully
incorporated into social studies teacher
education? What are the shortcomings?
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Alan Singer| discussed this earlier with
suggestions for student panels and a family
artifact museum. | want to share an anecdote
that helped me better understaamdaulturally
sustaining approach to teaching. 1 grew up in
the 1950s in the shadow of the European
Holocaust. We were a Jewish family that
never discussed the Nazi extermination of
Jews. It wasnot until
learned from my grandfathehat his father

and most of their village were murdered by
German troops includi
brothero6s wife and
Growing up in the shadow of the Holocaust
there was family silence and embarrassment
at our victimization when we leagd about
It i n high school . It
emerged as a significant force in world

affairs in the 1960s that my peers and |
stopped seeing Jews as just victims. When |
was a high school social studies teacher, |
always included an extended unit glavery

in the United States. One year an African
American young woman challenged me in
class and wanted to know why the only time
Black people were included in the

curriculum was to show how they were
slaves. | asked her to talk to me after class to
disciss how we could approach this
differently. She and some of her friends met
with me and | realized their reaction to
learning about enslavement was very similar
to mine learning about the Holocaust in high
school. We decided together that | needed to
changethe focus of the unit from oppression
to include resistance, especially by Black
abolitionists.

This was my journey, but in answer to your
guestion, it is not forcefully incorporated

her

into state and national curricula and it is not
the experience and undtéanding that many
other teachers bring to the classroom. One
group that promotes this approach to
teaching is Rethinking Schools which also
sponsors the Zinn Education Project.

Sepideh YasrebHow do you mentor future
teqcheys Ip gritigally reflegt pheig QB
ideological positionings? How can teacher
education programs support this view?

Q\Ign Srn%er I\/%\rn/ ofr?h prospectrve
teachers In my teacher educatron program
are very nervous about addressing
controversial topics like racism, responses to
|mm|graion,Aotr actlons b¥ the Trumpr qel
admrnrstratron that are constrtutronally
guestionable in the classroom. No one wants
to be targeted by Fox News or risk losing
their job because of parental complaints. |
stress that they have to know their stuff and
be prepare to explain why they introduced
the topics, questions, and documents they
use in their lessons. The first step when they
plan a lesson is to ask themselves, what is
important to know and why? | also
recommend that if they are unsure about a
lesson, theyl®ould discuss their ideas with
their department chair so if there are
complaints, the department chair can explain
the lesson approach, how it included
multiple perspectives on the topic, and
addressed state learning standards. |
prepared a lessonontha § r e me

3 ruling barring federal district court
universal injunctions that opened the way
for the Trump administration to ignore the
14t h amendment ds
all people born in the United States. In the
lesson, students are prded with excerpts
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from the majority opinion of the Supreme threat to the rule of law in the United States,

Court written by Justice Amy Coney Barrett but | donét plan to add
and dissenting opinions by Justices Sonia discussion. The lesson is designed to show
Sotomayor andketanji Brown Jackson. | prospective teachers how toganize a

strongly agree with Sotomayor and Jackson  conversation on a controversial topic like
t hat t he Co ugrantidgsthed e c i this and how to ynclude multiple

Trump administration the unchecked power perspectives in their document packages.
to pursue highly questionable goals, is a
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America at 250: The Debate Over What Should be Taught in Schools

Fabrizio Caruso an8ofia Sanchez

On July 4, 1776the country that
considers itselfto be the gold standard of
democracy and republican government was
born out of a revolution against Great
Britain. The nat.i
semiquincentennial, presents more than just
an opportunity to celehte this achievement.
This may be the most potent time to ask the
most significant questions regarding how
and what Americans should be learning
about the nation's history, especially, What
does it mean to be American?

Conceptualizing the last 250 years of
history in America is no small task. There is
no doubt that we are a vastly different nation
than we were upon our founding. This
country has evolved into a melting pot of
people from all around the globe and from
all walks of life who entered the country
through Ellis island in New York City,

Angel Island in San Francisco, across the
Southern border, and more recently by
airplane. Yet segregation, racism,
discrimination, nativism, religious bias, and
economic struggles have also been a part of
its history.

When teachers look back upon the
history of this country, how do we decide
what is to be taught to our students? Since
2019, three influential documents have
attempted to address curriculum choices
offering their own specific perspectives

onods

about the hiory of the United StateShe
1619 ProjectThe 1776 ReporandProject
2025 Social discourse has labeled TI&19
Projectas a Al i ber al o
te2ching Urited Statasi histery, whillere y ,
1776 ReporandProject 2025are
Aconser vat iBothsideshaveponses
attempted to dismiss the
sometimes mislabeling what they include, to

justify their own views. As teachers, we

believe there is value in all of these works as

we decide what and how we should teach

about the semijuincentenial.

perspe
i ts

The 1619 Projeatvas initially
published in the August 2019 editionTfie
New York TimeMagazineand is a
culmination of writings, mostly by African
American authors, who detail the last 400
years of Black history in the United States
since the fist ship of enslaved peoples
arrived to the shores of this unborn nation in
1619. According to Nikole Hannalones,
one of the primary authors dhe 1619
Project, slavery and African American
resistance following emancipation and into
the mid20th centuryare not a side plot in
American history, but rather a
fundamentad and in her view, the most
importand part of it. Hannallones argues
this by saying, i No
that would be formed here has been
untouched by the 250 years of slavery that

aspe
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fol | o wkodking through an economic

lens, The 1619 Projegbresents the
perspective that in o
brutality of American capitalism, you have

to start
argues that very institution in the United

Staes can be traced back to enslavement.
Oncewe analyze American history through

this perspectiveonly thenwill we be
representing and teac
storyo for the United

We agree that the history of enslaved
people and Black Americams the years
since slavery was abolished should be

education that is appreciative of all walks of
life and all kinds of people. The collection is

o 1t Thie h649 Ppoject n t astoiuroeAThedl619 Project K12

avdilebleat o Aunder stand t he
https://1619education.org/curricutar

Curriculum Guideexplains the importance

of teachingThe 1619 Projegt A A c o mmo n

thread runs through the most popular
frameworks for teaching and content
btandagds tadayt recognitiofi, supporged oy
exBting reseach, that students as 21st
century learnereseed both critical thinking
skills and cultural competency. [...] Students
who have a strong understanding of
themselves and the world around them will

focused on more than itisin schools. When  p e t he best edWhil®ped to
thinking back upon our time in school, the near impossible to teach the entire history of
extent of what we Iear‘ned about Black the United Stas in one school year, we as
Americans was the Triangle Trade and teachers should try our best to include the
vague information about slavery on history ofall Americans, utilizing aspects of
plantatons, the Emancipation Proclamation The 1619 Projedb guide us in our ever
and the subsequent Thirteenth, Fourteenth, important journey.
and Fifteenth Amendments, the Black
Codes, Jim Crow, and the KKK, and then The 1776 Repoyteleased in January
the Civil Rights Movement. The sporadic 2021 by President Donal d
jumps from erato era, teaching the history Advisory 1776 Commission, is a direct
of Black Americansas footnotes in the story rebuttal to the arguments and claims
of American history, is no way to teach the presented iThe 1619 ProjeciThe 1776
full history of this country. Since its Reportrefers to its predecessor as a
publication, The 1619 Projecand the Adi stortedd history that
Pulitzer Centethave put together curriculum Afrom | earning to think
resources for schools and students of all rich repository of culiral, historical, and
grades to gain a moreell-rounded | i t er ar yThe redfosfranewvask. 0
NikoleHannahJ ones et al ., fAThe 3Plebnlgou iPr oRjaenadto,md HWRuse Educat i
The New York Time#ugust 14,2019, Curriculum Guide: The 1619 Pr
https://mww.nytimesom/interactive/2019/08/14/ma https://pengquinrandomhousesecondaryeducation.com/
gazine/161%mericaslavery.html wp-content/uploads/2021/11/TH61 9 ProjectK-12-
CurriculumGuide.pdf 1.
2HannakJ ones et al ., fAThe 1619 Project?od.
“The President's Advisory 177

1776 Report 6 2021,
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is based on promoting patriotism, honoring The report reflects back through

traditions, and revering the historical figures ~ American history and argues for a more

often | abeled as Amerificahofibéi oe®, 0 cdedtass pi Whi |
any flaws they may have had. The authors understood, we believe that itis our

make clear irthe first sentence of the report individuality that makes us unique. One of

how American history should be interpreted.  the most beautiful aspects of the United
Aln the course of humdétatesésthe fadt that themationanclidasse@
always been those who deny or reject human many different types of people with their

freedom, but Americans will never falter in own cultures and traditions. It is dugh our

defending fundamental truths of human various identities and cultures that we are

liberty praclaimed on July 4th, 1776. We able to unify and learn more about one

will 8 we musB always hold these another. The more we discuss our cultures

t r utThes1776 Reporpresents a and ethnicities, rather than turning a blind
dramatically different version of teaching eye towards the backgrounds of those

American history than th&619 Project The around us, the more we can grow and

document acknowledges slavery and racism  flourish as people and as a countfne

as inherent wrongs and avbacks of the 1776 Reporargues against this, claiming,

nati onds founding andidhael Ci hi $t ®RIght utMotv bk enk |
long-term impact is significantly abandon the nondiscrimination and equal
downplayed. Addressing arguments made opportunity of colorblind civil rights in

against the Founding Fathers for being favor of Agroup rightso
hypocrites, who c¢l| ai meeahtmend [...bManwhite hothenpdtivists s 0

of defending liberty while owning hundred constructed artificial groupings to further

of enslaved Africans, the document states divide Americans by race, creating new

that the charge iIis Auctategoraed hagkeddAsi an A
enormous damage, especiallyin recent AHIi spanico to teach Amer
y e a ¥The.raport also charges that themselves interms of group identities and
compromises made during the Constitutional to rouse various groupsto politically

Convention, such as the thréfths c o hesi v éThds® whtegeres were

compromise thatounted enslaved people as  created because the U.S. Census had

threefifths of a person to increase southern previously not included people of certain

representation in the House of ethnicities. It was not until the 2000 Census

Representatives, w e r e that Hispanicsiveere giyen thenopperaursty to
declare themselves as such.

https://trumpwhitehouse.archives.govwp 2The 1776 Commission, AThe 17
content/uploads/2021/01/THeresidentsAdvisory-
1776 CommissioAFinalReport.pdf 36. 3The1 776 Commi ssion , AThe 1776

'The 1776 Commission, fAThe 1776 Report,o 1.
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Curiously, The 1776 Repoytvhich Education, which author Lindsey Burke
argues vehemently against division, claims must be abolished, arguing that the
continually refers to progressives as being federal government should play a sreall
the reason for so much wrong in the United role in educational policy with student loans
States, from social and ethnic division, to and grants transitioned back into the private
failures in education. As teachers, we sector. We believe eliminating the
encourage our gdents to think critically Department of Education and-salled
about themselves and human nature in a Affederal overreacho woul
society thatis constantly changing. students. Schools in low<encome districts,
Evolution of the human way of life is a whether it be in rural America, urban, or
beautiful thing; without it, we could be an suburban areas, rely on the assistance of the
archaic people without the wonders of federal and state governments to provide
growth and technology. students with what is necessary for them to

learn. Schools need fedegaid state funding

Project2025has been a subject of in order to help their students sucdee
great debate since it was proposed in the Without federal assistance, school districts
leadup to the 2024 Presidential election. would need to lay off faculty and close
Project 2023s not an educational buildings, ultimately harming students and
framework proposal. It is a conservative their families.
outline for governance and alteration of the
Uni ted Stahstretardéinpol i ti c The National Education Association

accordance with the Hsharestoar geservations and arguas on 6 s
ideals. However, the proposal makes claims  federal funding and intervention schools.
regarding history and education which we Ninety percent of U.S. students and 95% of

do not believe should be taken into serious students with learning disabilities learnin
consideration when addressing how to teach  our public schools. Gutting the department,
during t héhanieetsaryo nds 2 %duld mean less resources for our most

Project 2025does not hide its intentions. vulnerable students, larger class sizes, fewer
The first section of the manifesto discusses special education servicé&s students with

how and why the conservative faction inthe  disabilities, and less civil rights protectiohs.

Uni ted States can take hold of the Areins of
of fice.o The proposal st ¥haptae ayhorg pProReh20y ¢ a6 s
soulisatriskofbeip t aken over [@ilyoregqgnizg isthat schools are already
revol utionaries. o The Pradgrangnie ynby state and jpealevels,
divided based on the various government with districts receiving supplemental

offices including the Department of funding from the federajovernment. The
U.S. Department of Education website

Tim Wal ker, AHow Di s mant Ihipa/jww.neaorameamsiayalingde nt o f
Education Would Harm St ud atcleshoydisnpetingdgparipengdugstion
(National Education Association, February 4, 2025), ~ would-harmstudents
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recogni zes this, statvngwpBdutatsofAprepaganda
primarily a State and local responsibility in silence ideas being proposed.
the United States. It is States and

communities, as well as public and private However, fair criticism has been

schools and colleges, develop curricula, and ~ 'gnored.The 1619 Projedtas been

determine requirements for enrollment and criticized heavily for historical

graduition. o shortcomings. Specifically, Hanndho ne s 0 s
version of United States history is so

One can only assume that the centered on the impact of slavery that some

Heritage Foundation wants to push of the conclusions presented haxeen

narratives presented in th&76 Reporto fairly described as misleadinghe 1776

even greater extremes. Perhaps this may Reportattempts seems to be an attempt to

include a complete dismissal of atrocities legitimize institutional injustices and ignore

committed by the U.S. government and or minimize the significance of wrongful

neglecting to teach about historical figures deeds commi tted throughot

from minority groups, such as famous history. These are not just flaws in the

women, people of color, indigenous people,  documents, but an issue of bias when it

and other marginalized groupBroject 2025 comes to telling this highly complex story.

is a compéte structural redesign and policy _ _ .
plan for President Trump and perhaps future We believe there is great value in
Republican leadership. We believe that itis ~ incorporating narratives presented in both

best to rejedProject 2025n its entirety. The 1619 Projecand The 1776 Reporffo
present students with an honest, productive,
Each of the three documents and nanced approach to United States
discussed has faced significant criticism history as we prepare to teach the semi
from its political adversarieShe 1619 qguincentennial. We would tredte 1619
Projecthas been labeled as lsfing Projectand The 1776 Reportot as rival
Al i beral pr oPreert?028 a 0 documents,abut as complementary lenses
mi ght | a b eThe 1@76 Repaxto k e 0 that offer valuable, yet differing perspectives
and especialliProject 2025 have been on American higdry. Utilizing The 1619
labeled as rightving conservative Projectand its curriculum program, students
whitewashing of history that attempis will learn about the earliest arrival of
dismiss facing the harsh realities of history enslaved Africans to the colonies, which is
and only portray America in the brightest often overlooked and barely touched upon in
light possible. Simply labeling an opposing classroom instruction. Students should be

exposedtoThonsa Jef fersonds

lu.s. Department of Educ atlf d0g3Nips Fenyedgoy/phouResl| e i n
Education, 0 U.S. Dewngr t me aenveg/fedemiolein-gdueaidn , J a
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contradictions, such as his ownership of things that divide and seek power over the

over 600 slaves and omission of the -anti Aot her. o We must teach t
slavery paragraph from the Declaration of no matter how uncomfable they may be,
Independence. Froithe 1776 Repoyt and students need to learn to celebrate one

students can learn about the universality of another and our differences.

the c¢cl aims madedingn the countryds foun
document s, such as fAaReferep€s are created
equal , o and how fUtur?N.E.%I{)uVB(')is.lBlacLﬂeegortllsttrugtionlineaderS

like Rev. Dr. Martin Luther King Jr. and

_ . ) _ America Philadelphia: A. Saifer, 1935.
Frederick Douglass utilized these notions in

efforts to fix the wrongs plaguing American HannahJones, Nikole, Matthew Desmond,
society. Using both documents togethe Linda Villarosa, Jammelle Bouie, Weg

these sources show students that American Morris, Kevin Kruse, Jeneen Interlandi, et al.
history is not a story of either hypocrisy or AThe 161 9ThelewoYprk Times o
perfection, but of tension between idealsand August 14, 2019. _ _

realities. https://www.nytimes.com/interactive/2019/08/1

4/magazine/l6l1&mericaslavery.html

As we inch towards the 250th Penguin Random Hdlaise Educat

anniversary of the United States, we must Curriculum Guide: The 16109

recognize that while there is a greal to https://penguinrandomhousesecondaryeducation.
Celebratg, we must also acknowledge the com/wp-content/uploads/2021/11/TH& 19
shortcomings of the past, and look to ProjectK-12-CurriculumGuide.pdf

improve upon our future and the next 250

years. Perhaps W.E.B. DuBois said it best: The President's Advisory 1776 Commission.
fiNations reel and stagger on their way; they 1 The 1776 Report, o 2021.
make hideous mistakes: they commit https://trumpwhitehouse.archives. govAvp

. ) . content/uploads/2021/01/THRresidents
I::gn ztSfUIAVz(rjogg:_iltheeynict) Sgi?‘tga%de beautiful Advisory-1776CommissioaFinalReport.pdf
I . w ui

humanity by telling the truth about all this, U.S. Department of Educati o
so far as the truth | Ed@csacté (dMaparimenBobEdueaton,
January 14, 2025ttps://www.ed.gov/about/ed
The 250th anniversary of the United overview/federatole-in-education

States is not just a milestone. It is a

teachable moménWe began as a nation by Wa | k e r HowlDismmantling the Department
overcoming adversity and taking on the of Education Would Harm Students | NEA
might of the British Empire and it is Nea.org. National Education Association,

. . . February 4, 2025.
imperative that we continue to overcome

1W.E.B Du Bois,Black Reconstruction in America
(Philadelphia: A. Saifer, 1935).
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War by Alternate Means: Native American Boarding Shools in the 19th
Century

Sydney lanuale

In the late 19th century, the United assimilation through education as aisg
States saw the emergence of a multitude of  grace for Native Americans and the Native
government funded and operated boarding American race. Children of these

schools, as well as religiously operated communities would be legally kidnapped,

boarding schools. Over 500 schools across imprisoned and forced to attend these

38 shates operated between 1879 until schools in an effort to put a stop to

approxi mately the midIndigerow difestyleseaaddthpassagda downa
uniquely distinct student body. These to future generains, and destroy these

residential schools were established, and customs and cultures to be replaced with a
systemically formulated in order to hold and 6civilizedd cul ture. Exp
6educated Nati ve Amer inditations ganyiwithdew deaing cordsidered

single common philsophy both connected positive and a majority ranging between

and fueled each and every one of these poor and abysmal. While each school may
boarding school s; @ Ki have hadnite diffesmcesij tlaein goalssoa ve t he
ma nt @ .1879, Lieutenant Richard Henry philosophy remained constant, connecting

Pratt was authorized by the United States them all through a shared objective; kill the
government to establish the first school Indian.

dedi cated tveAmgrganvasngod Nat i

well as proving as a race, they can be _ Ngtlve Amgncan h'S_torY after the
educated. Pratt upheld the belief that introduction of white colonization becomes

through the process of assimilation into a ragic and violent segment of American

Anglo-American culture, Native Americans and United Statelistory. Regarded as

could successfully live and prosper among S|_mply a small facet _Of L Iarge_r, pgler _
white standards of civilization anddi The picture of American ideology, this history is

Carlisle Indian Industrial School, founded in consta_ntly neglected, ke_eplng 't_ from deeper
Carlisle Pennsylvania, was the first official analysis and understanding. Primary sources
government funded Indian boarding school such as records from the federal government
of the time. This school was the first of or official sdhool reports provide insight into

many that would center the idea of a pers.pect|ve that a|m§ o justify these
boarding schools, lasting damage and

1 pavid W. AdamsEducation for Extinction: Experience, 18781928 (Lawrence: University Press
American Indians and the Boarding School of Kansas, 1995), 56.
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cultural genocide. Their goals of

assimilation and cultural erasure (through
violent means if deemed necessary by the
offenders of said violengeas supported by

an argument that paints a picture of
righteousness, compassion and service. This
concept is best recog
compl ex6é6 highlighting
intervene by white communities in races and
nations that did not &shor need it. This
argument, or perhaps better yet, thedief

was that Native American populations were
Asavageo, particul ar/l
Anglo-European standards. The culture,
traditions, customs and people were
positioned as less than that ofitehsociety

and members of it, formally fixing

whiteness at the top of a sogiacial

hierarchy. As a result of this mentality,
6savingd these peopl e
became understood as the duty of those who
are properly o6civiliz
the educated, Christian and white to combat
and correct Indigenous lifestyles. The belief
was i f Native O6savage
must do so through emanating civilization to
the white standard, otherwise their barbaric
ways of life would lead to thedemise.

Through the guise of salvation, white

colonists believed the humane alternative to
slaughtering Natives for their land and own
peace of mind was to force Native children
into schools that stripped them of their
customs, cultures, identity, and some

cases, their lives. Is it possible to wage war
through education? The United States in the
18th century saw the powerful emergence of
these hostile Native American boarding
schools, used as mechanisms of

assimilation. Through these residential

schods, Native American children resisted,
conformed and lost their lives as a result of
what could be considered alternative war.
Alternative war, through education.

As with any historical line of study,

RRProaches 1q rgseatch igiQ e PIOGesss 5 v i o

histopyand fpacts, of Native, Amereang g
boarding schools have varied. These
variations are a result of influential social or
political factors, becoming products that are
farther in tune to their time period than
pistolriarps may, r&%iz& Wffi|%ﬂ6§¥1 corlnpge,
and create. laddition to being influenced as
well as an inevitable product of the time in
which they were researched and written,
historical works on a topic can also simulate
a O0maad for modern hi
consider as an outline of comprehension on
any givc?n mei%t%%gpﬂuit lgisitoré/. SOver the
course of American history research and
gt%j)é t’hreearrl‘j{ij&)r srT‘h(?oIs Pf ghough}] réave duty
formed around the discourse of Native
American boarding schools, each providing
degperrpight ipto,the brgadey ; , ¢

understanding of this higi@al account.

t o

they

The first school of thought is known
as the oO0Traditional
suggests, this school of thought is traditional
in the sense of who is telling this story, how
they are telling it and finally, why. This
Avi ewo i s dficiahgomeannentd
excerpts, and white influential individuals
who often frame these schools as a natural
process, essential for the benefit of America,
(white) Americans and most importantly, the
benefit of Native Americans. The
traditionalist view is markd by the years of
scholarly and historical work done prior to
the 19600s, before t
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ended its participation in funding these bet ween the 19706s to th
residential academies in 1969. This Known as the o6Critical R
historical view decidedly does not include this school of thought shifts away from a

first-hand testimonies of Indegrous children narrative of justification and towards one

who experienced these institutions, or that begins to emphasize the ity and

families who lost their younger members to barbaric nature of Native American

these schools. As one may predict, these treatment throughout history. Rising in

primary sources center the voices and conjunction with Civil Rights movements

testimonies of those who cannot critically and organizations, speci
analyze their own actions and idedkgas Power 6 movement, a civil
racist or misguided. More recent works in advocating for the equal rights and

comparison to sources from the time, such protections bNative Americans in the

asChurch, State, and the American Indians:  United States and under the United States

Indian Missions in the New Nations government. This view centers indigenous

published in 1966, include insight into the survivor testimonies, the role of systemic
intersection between religion, and the injustices and violence and prejudices rooted

orndi an minthisvorkmad well as in white-supremacy. However, this school of

similar works, authors such as Pierce Beaver thought stilldid not prioritize Indigenous

tend to lack a critical understanding of the authors, or historians to share their own

topic focusing mainly on the story of their history and experiences. The rise of this

formation from the perspective of those who  highly critical historical analysis particularly

formed them, even referring to thehsols in association with the rise of Native

as a place wher e @l ndiAmencarocivitrights mdvensemntsyisanhighty

(or become accustomed to) their American powerful influence to this line of historical
conceptualizations of accepted morafity. study, and can be understood as a defining

This school of thought dominates a majority  shifting factor between schools of thought

of American history related to this topic, and historical approaches to this historical

with a shift in perspective arising agesult narrative.

of an explosive Civil Rights era. ) ,
The third and final school of thought

Less than five years after the related to this history is known as the
publication of Beaver 6PDewol kni ai ngwPer spectiyv
approach to Native American and Native approach to Native American history and
American boarding school history began to history of their schooling is marked by the
take precedence. The second school of |l ate 19906s, and is cons
thought related to thisistorical line of approach to this line of historical inquiry.
inquiry is marked by the period of time This approach aims to center Native
! pierce RBeaver Church,State, and the American 2 Beaver,Church, State, and the American Indians,

Indians: Indian Missions in the New NatiofSaint 25.

Louis: Concordia Publishing House, 1966).
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American scholars, testimonies and
historians as the storytellers of their own
history and experiences of their
communities and people. This approach
shifts beyond a view that creates a false
image of Native American people as passive
victims who simply acceptelbrrific
treatment, with no agency or attempts of
resistance against these oppressive and
hostile practices. While these notions of
history are not excluded in this modern
approach, more focus istgto examples of
Indigenous children who survived, resid
and fought back against forced assimilation,
in an attempt to uphold and retain their
identities and culture. This school of thought
Is part of a historical movement committed
to help aid in the healing of historically
marginalized and oppressed comitias by
empowering members who share identities
with those who faced gross oppression. This
perspective is helping Native populations to
reclaim and properly share their stories,
even for a portion of history that was
directly dedicated to destroying g® same
identities.

If the United States waged war
through a Trojan Horse of education, one
might find it important to reasonably define
war in order to compare the concepts. War is
defined by the use of violence and force
through a nation's military inyosuit of a
political goal! This definition is slightly
contradictory to what one might imagine

! Neta C. Crawfordwhat is War Good For?
Background Ideas and Assumptions Alitbet
Legitimacy, Utility, and Costs of Offensive WhS3,
(The British Journal of Politics and International
Relations, 2016).

would be the technical meaning or definition
of what characterizes a war. One might
assume war is characterized by a battlefield,
strategy, weaponry and blodesl, all of

which carry a portion of truth to them
however, all of which additionally paint the
picture ofliteral war or more accurately,
battle. In addition to force, for a conflict to
be considered watr, it typically includes a
sense of organized force strategy as
opposed to violence alone. Furthermore, war
typically carries with it destruction, death
and widespread violence against an
understood enemy. When researching this
history, these characteristics can be
reasonably appliedto the story of

Indigenous residential schools, leading one
to a chilling conclusion of academic hostility
against a community, through thieungest
members of said community.

One might find themselves
questioning why an Indigenous guardian
would be willing to send their cld| in a
majority of cases, off their reservation and
far away from home to be schooled by white
people. The answer is fairly simple and most
likely predictable if one has prior historical
knowledge of American or Native American
history. It was not a cho& Prior to
complete federal involvement through
policy and funding, all Native boarding
schools were operated privately, most by
Catholic institution$ with the distant
support of state and federal governments.

2 Markku HenrikssonThe Indian on Capitol Hill:
Indian Legislation and the United States Congress,
18621907.(Helsinki: FinnishHistorical Society,
1988), 96.
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Towards the end of the 19th century marks
the beginning of the federal government and
Bureau of Indian Affairs (BIA) efforts to
become more centrally involved in this
process of Oeducat.i
through existing Indian policy. This existing
Indian policy originally belonged to the
Secreary of War and the same department,

due to a contested past and relationship prior

even to this timé.Eventually, this Bureau
was converted to the Department of the
Interior (DOI) which took and continues to
take responsibility for issues related to
Native Nations and their reservations,
including issues of legality, sovereignty and
United States government outreach.
Through the BIA and efforts of the federal
government, policies regarding Native
American education began to take root.
Treaties between Ingenous nations such as
the Sioux agreed to these educational
practices, considering them a service of the
United States government to Native
communities and their children as well as
their futures. Motivated by a desire for more
territory, the ideawasame duc at ed
required | ess | and
idea contrasted the beliefthat Native
Americans were incapable of civilization,
eventually pushing for more involvement
and support from both the government and
public? Policies enacted byé federal
government through the Bureau of Indian
Affairs required Indian children of the

L HenrikssonThe Indian on Capitol Hill21.

2 HenrikssonThe Indian on Capitol Hill98.

3 United States Office of Indian Affair&nnual

report of the Commissioner of Indian Affairs, for the

year 189160th. (Washingin D.C.: Office of Indian
Affairs, 1891).

appropriate age to be taken from their homes

and families to attend these schools via
fipr op e rdThesepaolisies were not
originally considered priority by mangtates

n g @nd Msitutiong, dhowAvereir 1B87 a sees of

legislations passed through the BIA,
including the Dawes Act (1887), made
eluding federal school requirements for
children and families more difficult.
Additionally, the Dawes Act officially and
legallyal | owed for said
removal and relocation to these residential
campuses in question, to be that of force.
Federal and state officials now had given
themselves legal standing over sovereign
communities to essentially kidnap
Indigenous childen from their families and
reservations and force them to attend a
school that would strip them of their cultural
identity against their will.

The United States government made
no mistake when targeting the youngest
members of Native American tribes thgh
their boarding schootsThis approach was
%eim%jynpéotted and strategized in order to

t h Gieve Wospacicgooipoltgdl 4 6

objectives towards the advancement of a
white-centric American society. The ulterior
motives of the United States behind hatpi
Indigenous populations are both
straightforward and ambiguous. The first
that one might consi
the deeprooted desire to expand westward

4 Carol DevensJournal of World Historyii | f  We
Get the Girls, We Get the Race: Missionary
Education of Native American Gids3. (Hawaii:

University of Hawaii), 223.
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and expand the territory of the United States, young adult and completed their education.
a desire that established Native Americans For an overwhelmigy majority of schools,

asobstacles rather than people, who had this would mean students would not be

been occupying the land first. The second, allowed much, if any, contact with home,
possibly more ambiguous motive is rooted family or guardians nor would they be

in racial and racist ideologies tactically allowed visits. Essentially, this tactic was to
carried out and enacted by the federal ensure Native children would be completely
government through these institutions in isolated from their comnmity and heritage.
order to paition white people, the culture, In this way, these children could be enclosed
religion and customs sternly at the top of a in a bubble of whiteness with little to no
social and political hierarchy. Due to the fact  prospects of maintaining or learning their
that education became the popular own cultural identity and effectively being
alternative to strategized murder because of  fully indoctrinated into a whiteentric
economic concerns held by the federal society and cultureThis shift was
government,if Native Americans and white accompanied by the forceful nature in which
colonizers were expected to be neighbors, an the federal government employed its

ideal of superiority and inferiority would military to kidnap children and forcefully
need to be instilled through acculturation. remove and relocate them to these

Prior to the Dawes Act, otherwise known as  residential institutions. Acculturation was no
the General Allotment Act, the accepted longer optional nor enforced lenigntThis
form of sclooling for Native children was approach and these legislative acts also

the typical day school. Children would go to coincided with a new desire of the United
school in the morning, and return home to States to begin taking individual records and
their families in the evening, much like consensuses of Native American people and
schooling as one may understand it today. communities on reservatioh§Vith this
However, concerns began to arise from angle, it would be difficult for Nate

officials and citizens alike, claiming that children to avoid being taken or accounted
chil dren coul d not f ulfof whend vame tidne far thBnstabbea g e 0
upbringing if they simply return home to enrolled in school. Additionally, the United
continue to be r ai s ed Sthtgs gavdrrenent wodlduhawe icompldtei z e d 6
families and communities. In order to access to files and records containing nearly
combat these concerns, the shift from day every one of theilt 6enem
schools to residentiachools was officially Is clear in this way that these schools were
made, under this new strategy Native not established in pursu
children would be taken from their homes intellectual, and social improvement of the

and reservations at a young age, and allowed
to return only after they reached the age of a

1 Edward E. Hill Guide to Records in thestional Indians.(Washington, D.C.: National Archives and
Archives of the United States Relating to American Records Service, 1981)9.
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| ndilanitwasdframed by official
federal reports. This approach, or strategy,
can better be understood as a piece of a
larger plan that aimed to destroy Native
populations through the education of their
youngest members of their societies.

The transfer from day to residential
schooling signifies the lengths of control the
United States government would take in
regards tdNative American assimilation
education. Through this use of military force
and the passage of the Allotment Act, the
federal government aimed and successfully
accomplished an objective of disbanding
and fracturing unity among tribes in order to
replace tribal lands with more allotted land
and space to the government for the use of
its citizens? By kidnapping and isolating the
youngest members of a tribe, oppressors
instilled a sense of fear in Native
communities, fear of
wellbeing, as welas extended violence
against themselves and their communities
back home. This political motive of land
expansion is quite clear through the process
of isolation, acculturation and resulting
negotiations and land seizure. Dismantling
the community from whin through a
process of separation between the younger
and older generations in the community was
not the only tactic exercised by United
States and institutional officials. Through
their white education and process of

1 Hill, Guide to Records in the National Archives of
the United States Relating to American Indicgts,
2 Hill, Guideto Records in the National Archives of
the United States Relating to American Indi&$s,

3 David Adams Education for Extinction: American
Indians and the Boarding School Experience, 1875

assimilation, ideologies of communit
reservations were replaced with the idea of
individual land ownership, and farming as a
means of life and prosperity. With more and
more Native Americans choosing to own
their own smaller plots of land to build and
live on with their families in contrast
returning to their reservations and
communities, which was highly discouraged
by their new society as well as school
officials following their graduation from
these schools and departure into society as
Americans® With fewer Indigenous children
returnng home, advocacy and ownership
over land became increasingly difficult and
negotiations between Native nations and the
federal government led to further expansion
and apprehension of Native territdry.
Through force, fear and a tactic of
assimilation, tb federal government and
residential institutions effectively

%stl]asllghﬁd a%)}%tén# trqa{ V\?ofﬂoolrrcéwtably
create a vacuum of land for their enjoyment
and usage. It is clear that a direct result and
motive of schooling hinged on what could
be gained by the tited States and the
society that was being established through
what was being instilled in Native children,
as well as proceeding negotiations and land
gained for the country.

As one can observe in American
history, studies of oppression and
marginalizaiton from one major group

1928.(Lawrence: University Press of Kansas, 1995),
301.

4Hill, Guide to Records in the National Archives of
the United States Relating to American Indidrs5.
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against another, are typically that of a racial
basis. American history is plagued by
systems and institutions put into place to
uphold a racial and social hierarchy, fixing

white people and whiteness at the top. Since

the conceptalization of race and the

6ot her i nythat cameeras arésilttoly
its invention- which was used as a
justification for oppressionrace has been a
harbinger of violence and conflict
throughout the history of the United States.
Since European colaers arrived in
America, race has acted as a powerful
driving force for much of the darkest parts
of the country's history, including that of the
actions taken aggressively towards Native
Americans. These actions were not taken
simply against Indigenousepple, but as a
community with their own customs, deeply
established and rooted on the lands desired
for white colonizers and their own
communities.

Race alone as an invention or
discernible identifying factor does not
necessarily bear conflict. Racisndan
proposed racial hierarchy, while a result of
the invention of race, itis this decided
intolerance that truly bears conflict and
inevitable violence. Racism is the true
centraldriving principle behind these
boarding schools, and for people such as
Lieutenant Richard Henry Pratt, it was this
ideology of difference, status and inferiority
that supported the belief that whiteness is

! Tsianina K. Lomawaima, Bryan McKinley Jones
Brayboy, and Teresa L. McCarfgditors'
Introduction to the Special Issue: Native American
Boarding School $ties,Journal of American Indian
Education57, no. 1. (Minnesota: University of
Minnesota Press, 2018).

superior to all others. It was important to
white Americans that this hierarchy be
established and not just understood, but
ageed upon by Natives through an
education that is both fueled by and teaches
racismThi s raci st
idea that Native communities are placed
significantly beneath white people and white
culture and thereforenustbe saved, whether
these nati ons are
Founded on the idea that Native children
and people must be saved by erasing their
current customs and cultures in order to
make room for the decidedly superior white
culture, these schools needed to integrate
concepts of racial hierarchy in order to
justify the steps and actions taken in pursuit
and inside the walls of these residential
schools. Furthermore, justification was not

6fuel

0

open

only a necessity for these schools to operate

and function externally, but interal

among the student body as well. If this was
something that Indigenous nations and
people were opposed to, or resisted against,
the need to O6hel po
would turn to violence, coercion and force.

For as long as humans have
worshiped god and practiced religion, there
have been conflicts, violence and war fueled
by faith. Religion has long been a harbinger
of violence, battle and adversiynd the
experiences and history of Indigenous
people in Native American boarding schools
are no egeption. The religious and cultural

2 Ann PiccardPeath by Boarding School: The Last
Acceptable Racism and t
of Native American$0. 1 (Gonzaga Law Review
49),141.

3 PiccardPeath by Boarding School
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practices of Indigenous nations and people
were yet another facet of society that was
considered inferior to the whieentric

society that was being forced into place for
all inhabitants of the United States. Due to
the earliest boarding schools being privately
owned and operated by Protestant and
Catholicinstitutions through the support of
little federal funding, one might recognize
the weight religion held on the process of
assimilation. Religion guided virtuous
civilized AnglacAmerican culture, similarly,
religion guided the 0
Native Americans, therefore religious
assimilation was one of top priority since the
original establishment of these residential
schools! To force entire nationseach with
their own religious customs and traditions

to conform to a singleChristian formof
religion, is an attack in itself. It is a blatant
attempt to try and conquer an entire group of
people from the inside out starting with their
faith, which guided much dheir lifestyle,
especially at the time. This point becomes
increasingly clear when one begins to
consider the strategy behind educating
children, and not physically battling adults
for socicreligious dominance.

Today, public schools, public
educationsystems and even private
education systems all vary in a multitude of
ways. Schools within the same state and
district can find themselves with less in
common- in terms of process,
administration, structure to name a few

1 Beaver,Church, State, and the American Indians.

2 James T. CarrolSeeds of FaithCatholic Indian
Boarding SchoolqNew York: Garland Publishing
Inc., 2000).

than they would have originaltipought.

This same concept applies to that of these
residential schools. The main differences
bet ween the &6typeséo
with religion. Some schools were operated
by Catholic institutions and managed by
Catholic immigrant nuns, others cetizad
Protestant religious beliefs, similarly being
operated by nuns, and finally very few
academic institutions that were federally
operated, minimized or disposed of the
inclusion of religious assimilation practices.
& authar geelu@atoc andl histonae ded f
Car r ol Phe sesearcheskhe unique
perspective of Catholic boarding schools
and the nuns who managed them in the
assimilation efforts of Indigenous children.
The schools he focused on were primarily
situated in both North and South Dakota,
with the majority of their students being that
of Sioux heritage. These institutions
uncommonly created an atmosphere of
compromise, and the women who ran them
permitted much of the
and customs to be maintained, even within
the border®f campus in what is considered

a sincere attempt to blend Catholicism and
Sioux culture®> What was allowed was that
whi ch was deemed
words, not Atoo
American. What one might find most
guestionable ithat the nuns managing these
schools were hired by the federal

gover nment to AAmMmer i
children, when they themselves were new to
American culture and society as immigrants.

of

3 carroll,Seeds of Faitr. 70.
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Hailing from countries such as Germany,
France and Switzerland and find
themselves in these schools upon arrival,
one might ponder what qualifications an
immigrant who is new to America might
have for teaching American values and

point of the school s in
the mand but rather more
the Indian, 6 in terms of
identity, culture and religioin an attempted

cultural genocidé.All actions taken and

procedures formed are indicative of a goal

customs? Had the main goal of these schools aimed towards destroying the culture as well
been to O0Ameri cani ze 6 asaghepassageficulturezteefuturen di genous
children, it seems the proper way to achieve  generations. If white colonizers were

this would be through American educators. expected to continue their expamsiwest

However, the federal government's and share lands with Native Americans, the
consistent use of immigrant Catholic nuns only feasible way for this to happen would
symbolizes an ulterior motive, of which be if they assimilated to white standards.

prioritizes not American culture, but When applied to the concept of war, the

whiteness or whiteutture. Even for political goal here can be recognized as

immigrant religious women, who knew instituting a society based on a rdcia

nothing more of the culture the United hierarchy through an aggressive,

States was attempting to establish than 6educational 6 process of
Indigenous children and communities, they This idea of genocide was hidden behind a

were trusted and hired due to their similar guise of service, protection and prosperity

customs, and more importantly similar for the Native nations, however in reality it
appearances. was yet another attack on their lifestyle,

representing nothing but an attitude of
disparagement deeply rooted in a natural
aversion to those who ar
put more simply, not white. This was a way

to Akill the I ndiano wit
literally taking their lives, or the econaen

burden of a physical genocide.
usage of" boarding

The overwhelming employment of
foreign educators and nuns in these

Wars are not waged or fought
without the intention of a political
acquisition. Whether it be retaliation, land,
resources or defense (among others), war is
not fought with the intention to lose money,
resources and lives. The United States
feder al government s
schools as a mechanism of assimilation into
white culture was an attempt to erase an
entire culture and the identities of those who institutions is a clear display of the United
belonged to it. The goal was to better suit States priorities in
Native Osavagesd to | beevalorzganigde Newhi ve
sdtlers, as opposed to the justification used, = common that whitémmigrant women
characterized as beneficial to Natives. The would arrive in America and immediately

6AmMm
Amer

2 Andrea SmithBoarding School Abuses, Human
Rights, and ReparationéSocial Justice Vol. 31, No.
4,2009, 90.

! piccardDeath by Boarding Schodl55.

66



Teaching Social Studiesjol. 26, no. 1 (Winter/Spring 202)

begin work in these residential schools in an
effort to help civilize these populatiohs.

What one might find interesting about this
dynamic is the fact that these immigrant
women themselves, were ndtmerican.
Similarly, new to the culture and customs

the United States was building and abiding
by, one might assume them unfit to the
teachers of a society they themselves were
not a part of. The difference between these
immigrant women and Native Americs

lies solely in the color of their skin and the
closer resemblance their society and cultures
operated. Through the usage and
employment of women from countries such
as Germany and Switzerl&o
60Americani zed Nati
States was eablishing more than a
mechanism of civilization, but rather a
mechanism establishing white superiority. In
teaching these children the civil American
way, what was being instilled in reality was
a sense of whiteness as a fixed priority to
American cultureas well as an internal
opposition to their own heritage. It is clear
that Americans looked down upon the
entirety of Indigenous culture and way of
life and went to extreme lengths to replace
an entire race and ethnic identity in pursuit
of dominance. Bease priorities shifted

from genocide to assistane due to concerns
of costs in order to overtake Native land,
this meant white populations would be
expected to neighbor with Native
popul ati ons. I n
mano was
and his peace of mind of what he finds
acceptable, rather than the true benefit of

vV e

t his

1 carroll,Seeds of Faith

Indigenous children and communities. These
schools, above all, were established to
Acivilized Native
Anglo-American settlers considered
civilized by their own standards of living.
Additionally, in doing so the racial hierarchy
was instilled even deeper into the fabric of
United States government and society. The
United States government took the
opportunity of schooling to instill this sexs
of white superiority in notwhite students,
creating what is essentially brainwashed
individuals, forced into abiding by standards
of a society that depends on their
oppression.

Ame PHMErY spyrces fiom gudenty ; ¢ ¢ g

during their time in these residential sclwoo
provide many interesting insights, in both
what could be considered a positive and
negative light. Author and professor of
Native American literature Jacqueline

E me r y 6 SRecawvermdNative American
Writings in the Boarding School Press,
compiles a wde arrangement of primary
accounts of students in school newspapers.
The papers are sourced from a few schools,
as not many allowed their students a school
press. The papers were student run and
featured many different submissions from
their student bodyThe sources and
newspapers include short stories as a way to
maintain cultural heritage through
storytelling, as well as editorials from

glyignty basgd pn theig, Qoigign ofisehaolng

i nt e nvbite lan mo r gnd \Nl’@trtheyt WFE being taught and more.

Things like a school newspagsEcame an
outlet for students to maintain their identities

2 carroll,Seeds of Faith, 15.
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as Native Americans, or find a platform to Without the intervention of the United States
express themselves as new Americans. In and religpus missionaries, would Du Bray
this way, sources such as this provide a look have ever felt this way about his own

into forms of both resistance and full culture, heritage and people? Would he truly
assimilation from the studentvho have considered white culture superior to his
experienced this education first hand. One as he implies, without the efforts of

source written by a young Native school assimilation and brainwashing provided by
boy, details the way in which he now looks the United Stats government? Sources such
down upon Native customs and culture in as Du Prayods provide one
comparison to white society and see the actual successful results of
Christianity. Joseph Du Bray uses words assimilation on individuals and how it would
such @aand,)| ndci vil i'ze doome ta bedefitihé Onided Statds and its
when describing Native customs, of which ideologies of white superiority.

he was once a part of with a clear ) _ _
recollection of events, and some formative Doe§ |t_seem wise tosé a child to
upbringing. NBeheor e t ﬁ%ChOP_I W'Hqi'tsaOW%_Cenﬂ)etng? The )
civilized they used to have foolish implications of an ofsite cemetery are grim,
accustoms. lwilltellyouhew of 2t he ﬁﬂ? gvhllethg pracﬂce_: |tse!f Was_ not _

It is clear the language Du Bray chooses uncommon, itis who is being laid to restin
here and his opinion on the subject matter these cemeteries that are cause for concern.
are a result of his upbringing and education. !\/Ior_e ‘?OmmO”'Y .reserved for relags
Referring to himself and his people as institutions, religious leaders and staff,

6l ndi ansé as opposed P°8_°°'§ rﬁsgriveld foréhg ?Cﬁugulrat'oﬂl 8ft i ve
nationality would have beesomething that Indigenous youth confronted a death toll that
was reiterated in his schooling, including the centered around the student body, as

belief that prior to United States opposed to staff.

intervention, Native nations were Nearly every residential school had its own
uncivilized. Furthermore, the use of the graveyard, most likg initially intended for
word fAfoolisho againsty d%éo?staﬁ,‘fﬁé‘ceﬁléfeﬁésatﬁﬁﬁy’
which he recounts with clear memory of became overpopulated with students who
living with and being taught prior to his time  \yould lose their lives to abuse, disease,

at S_ChOOL is highly indicat.ive of an neglect and mistreatmehfThese institutions
environment that emphasized the ideathat  yere framed and justified as constructive

being Native and Native culture was and valuable to theivilization and
significantly inferior to white culture. successful lifestyle of Native Americans,

1 Jacquelin€mery, ed.Recovering Native American 2JacquelinEmery, ed.Recovering Native American
Writings in the Boarding School Pregblebraska: Writings in the Boarding School Pregblebraska:
University of Nebraska Press, 20205, University of Nebraska Press, 20205,

3 Smith,Boarding $hool Abuses, Human Rights,
and Reparations
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though, were this genuinely the case one
might safely conclude that the students here
would not be losing their lives at a steep rate
due to neglect. This was due in part to
conditions of the schaé@nd school life for
children as a result of frugal and abusive
practices. The idea had been presented that
schooling Native children would cost half
the price of which it would cost to engage in
war with Native Nations. Projected costs to
take the life da single native were seen at 1
million dollars, whereas educating the native
would cost about $1,200These economic
concerns fueled an ideology that separated
violence from the education being inflicted
upon Native children and by extension, their
Nations. For American policy makers as
well as school and government officials, it
was the cheapest, most virtuous form of war
that could be conceptualized against the
entirety of the Native American population
in the United States. The frugal practicesin
question are gross examples of neglect
against children who were regarded as
disposable due simply to their heritage and
ethnicity. Proper nutrition, food preparation
and food servicesto the children were not
commonplace across these schools, leading
to hundeds of students dying as a result of
malnutrition or starvation, in fact, it was
more common for institutions to use food as
rewards and punishmeritdn addition to
improper meal services, students were
provided with poor clothing that was not
suitable br weather or disease ridden

1 Smith,Boarding School Abuses, Human Rights,
and Reparation90.
2 CeliaHaig-Brown, Resistance and Renewal:

Surviving the Indian Residential Scho@anada:
Tillacum Library, 1988)99.

conditions. Furthermore, it was no beneficial
factor that an overwhelming majority of
these institutions experienced overcrowding
to levels that proved hazardous for student
health and the spread of disea#fehe goal
wastob saved I ndigenous
through assimilative education, how could
circumstances be so poor that they could go
so far as to take them? In order to manage
the death toll at a single boarding school,
school officials would send a child who was
near death, home to their families and
guardians so as not to add to their rising
tallies* While this was not the case for all
schools- some being much kinder to their
students and their students' culturan
overwhelming majority of these schools
were gllty of mistreating students in a
multitude of ways. The justification of a
white man's Osal vati
face of the conditions of neglect and loss of
life that resulted. It is clear that those who
were in a position of power to establish
these dynamics regarded the schools as a
cheaper, nicer, alternative to war. However
given the extreme levels of neglect, it seems
that the goal of assi
6l ndi and were of a
wellbeing, and even lives, ofitdiren.

School is meant to be regarded as a
safe space for children, to provide them care
and assurance for their lives and more
importantly, their futures. Based on records
and sources, one can only conclude that this

3 Smith,BoardingSchool Abuses, Human Rights,
and Reparations

4 Adams, Education for Extinction
5 Carroll,Seeds of FaitH. 70.
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was not the case nor the goal dcfilagle

Native American boarding school
established. Sadly, neglect and poor
conditions were not the only causes for
concern a child might hold while attending
one of these institutions. Cases of physical,
sexual and emotional abuse were all too
common foran overwhelming majority of
institutes and students. Due to the federal
foundations of these institutions and the fact
that their existence is dependent on a
mentality of racial and cultural inferiority,
accountability for these instances of abuse
were vitually norexistentt The violence
faced and experienced are indicative of a
system whose primary goal is not to benefit
Natives as individuals, or a race. Given the
fact that the true nature of these schools was
to act as a backdoor for a physical warai
more creative process of destruction and
land seizure as opposed to a violent dne,
mistreatment and death were no cause for
concern nor investigation at the federal or
institutional level. One educator, John
Boon€e was accused and found guilty by the
Federal Bureau of Investigation for sexually
assaulting over 140 young Native school
boys, and faced zero repercussions by the
Hopi School, where he worked or the federal
government. Accounts and accusations of
abuses of any kind from students against
facuty are sporadic, due largely in part to
the fact that these accusations were ignored
and remained uninvestigated by school
officials in attempts to protect their staff.
Additionally, due to the lack of federal

! Smith,Boarding School Abuses, Human Rights,
and Reparation91.

2Devens)f We Get the Girls, We Get the Ra223.

protection from instances such as sexual
abu®, schools would not only choose to not
reprimand staff, but outwardly refuéd@he
lack of basic human protections in these
institutions from both the federal
government as well as school officials paint
a haunting picture of what the average life
was like for students, and what these
children experienced daily, for years. It
seems that based on the average treatment,
these schools were considered less of
schools and more of housing institutions,
where crime against Native youth was
acceptable on account an education that
was not for them but an act of violence
against them, and their culture. Because
America and white Americans had a strong
desire to continue to expand west, and
needed a morally permissible and cheap
alternative to genocide, there wété

regard for their protection and wedkeing. In
short, the experience at these schools was
extremely violent and devastatingly poor,
and as one can presume, not because it is the
ideal learning environment. Rather,
conditions and experiences were seatiful

for a majority of students who attended
because it was not about their education, but
control, under white dominance and a racial
hierarchy that centralized white superiority.
In a society by this design, Angldmerican
populations could find therabves in a place
where abuse was acceptable, of which many
would take advantage in an ongoing conflict
of culture and territory. Modern federal and
historical investigations estimate the cost of

3 Smith,BoardingSchool Abuses, Human Rights,
and Reparation95.
4 Smith,Boarding School Abuses, Human Rights,
and Reparation95.
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young children's lives to be nearly 1,000,
across over 500 bools, many of whose
families were never informed and their
bodies buried in unmarked graves. Actions
that much more reflect a singular goal of
oOkilling the Indiano
in any regard.

Given the mistreatment, the
widespread philosophgnd the assimilative
nature of these schools, it is no surprise that
Indigenous students and adults alike,
resisted this overwhelming oppressive force.
Unfortunately, as discussed earlier,
attending these schools was not a matter of
choice for Native Amegan children or their
guardians after the passage of the Dawes
Act in 1887. People are not prone to comply
with oppressive powers, nor do they resistin
the face of systems that are harmless to their
well being! In order for a conflict to reach a
level ofwar, there must be two sides
fighting, and Native American populations
fought despite narratives that portray them
as docile or accepting of oppressive powers.
Not all Native Americans were resistant,
some embracing the
States and assilation into a white culture,
however a vast majority did not accept this
treatment and tried to the best of their
abilities to fight back, or hold on to their
heritage. If resistance to attendance was no
longer plausible, Native children would find
ways to resist within the walls and confines
of the school. Finding ways to maintain their
identities, culture, traditions and language
by any means they could conceive, while

! Haig-Brown, Resistance and Renewal
2 Haig-Brown, Resistance and Reney@8.

0 h

simultaneously avoiding detection and
repercussions from school officials. Some
forms of student defiance can be understood
as more positive in efforts of cultural
maintenance. These efforts would lead to the
daevbebéopmbatul d vy 209 atmvery,
students that was formed in direct defiance
of strict school rules and regulations, as well
as neglect The crime of stealing became
common among schools and integrated into
this resistant subculture, in an effort to
combat mistreatment that would inevitably
lead to malnutrition and starvation for many
Native children. Stealing and sharing of

food to combat hunger was a defining
characteristic of community and resistance
among these schools, bringing students
together in support of each other, against
what they felt and recognized as oppressive
forces® The frequency of reported instances
of steaing and organization among students
to work together to steal is representative of
how often large numbers of students were
abused through food at the direct hands of
these institutions. Another common form of
resistance across schools was the usage of
?\Iéﬁ\}% PangL?a(Ee dEs'Biﬁ‘-: its Hébbetb&n@
forbidden in favor of the English language.
Older students would guide younger
students, teaching them when it was safest to
speak and how to successfully avoid being
caught by school officialéIn these ways,
communiy and culture was able to be
maintained in secret, providing at least a
partial positive outlet for indigenous

3 Haig-Brown, Resistance and Reney@®.
4Haig-Brown, Resistance and Renewk04
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children to maintain their identities and
connections.

Connection, community and heritage
were not the only forms of resistance taken
by the stdents of these boarding schools.
Suicide was highly common as a form of
escape for many Indigenous children
attending these institutions and experiencing
their brutal realitied.Conditions so poor and
dire that they lead children to a point where
the bespossible means of escape is death.
These systems were not designed with the
best interest of these communities and
children in mind. In order to resist
mistreatment, abuse or rejection from the
major AnglaAmerican society taking over
the entire territorpf the United States,
some students would even attempt to run
away from home, despite the design of these
schools being specifically that prospects of
making it back to their home reservations
were dim due to their distance from
reservations. When caugltudents who
attempted to flee the schools would be
punished severely, reports of shaven heads
were common as a result of this attempted
escapé.Another account of harsh
punishment shares the experience at a school
where @Al anguage
who had been caught speaking their native
language, would be punished routinely by
having a needle stuck through their tongue.
In some cases resistance was successful and

! Haig-Brown, Resistance and RenewhP3
2 Haig-Brown, Resistance and Renewi09
3 Haig-Brown, Resistance and Renewsb.

4 Kaitlyn Sebwenndainter, Amoneeta Beckstein,
and Sue Krauf?sychological Impacts of Histior

in others, it added to the misery being faced
by these young indigenous children.

The tragic story of Native American
oppression at the hands of the United States
federal, state and local governments, as well
as its citizens operating under the influence
of a deeprooted whitecentric American
hierarchy, is still a very prevalent issue
indigenous communities face in
contemporary times. Federal financial
support for Native American boarding
schools and Native American education was
officially concluded in 1969, coinciding
with the rise of the Red Power movement in
the | ate 1ightt @cdenent a c i
fighting for the equality and rights of
Indigenous communities and people.
However, oppression against these
communities did not end with the conclusion
of financial support. Traces of racism and
generational trauma both contribute to
statling statistics of poverty, suicide, mental
health and racial violence faced by the
Native American community today.
Psychological and historical studies reveal
the connections between these shocking
statistics of life for Native individuals and
communites and the historical violence and

of f e n oppressipndheychave facedifar eenttriss,

continuing well into the twentjirst century.
Studies reveal the psychological effects of
intergenerational trauma of Native
residential schools, being that of a lack of
compasain? An analysis of this effect

Loss and Current Events Surrounding American
Indian Boarding SchoolgUniversity of Colorado:
Anschutz Medical Campus), 3.
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furthermore extends into higher risks overall  system that was intentionally established

of O6negative behavi or andcoptiaues te lre merdiondllynberdefied i n g
substance abusdrauma related to this off of by people and communities in

hi story results i n a posiionssofpowey of Ohi storical
| oss® shared among members of

A
historically maginalized groug. This ) In-an artl'cle published byhe
mentality feeds into the issues related to low Washington Posh 2024, researchers spent

self esteem and that of loss, loss of land, a year investigating the true number of lives
family, culture, autonomy and more can lost in, and at the hands of these residential

deeply affect the mental health of not one schools, and furthermore, by the federal
single person, but an entire community. government. The official number reported

Given the cause areffect relationship by the Un!ted States governm(-‘f-nasxc.losg
between United States intervention, to 1,000 liveslost, through an investigation

followed bythe United State®abandonment of official government and _SChO_Ol
of a community that was cultivated to be document.;,, azwell ashtest|mog|eds ‘E:nd
dependent on their oppressécsupled with sources of students who attended these

over 100 years of an education designed to schools, theWashmgton Post esearch
instill deficit ideologieof identity within team and investigation revealed the true

thousands of members of a single nature ofdeath resulting from these school
community, it comes as no surprise that was more accurately, well over 3,000. This

Native communities face such negative research highlights many troubling aspects

circumstances of life on a grand scale. The that further illustrate the cruelty of these

United States was highly successful in their institutions, as well as the United S.tat.es
objective to dismantle and destrogith government and people. Records indicate

Genemyo to a degree t that apund 800 of these children Iostthel{ o thi
day. Furthermore, had the call for Native lives and were buried on school property in
equality not been so powerful during the unmarked graves, many having died with no

Red Power movement. the United States notice home to inform family. Additionally,

may have continued tr’1eir funding of Native the intentional, or unintentional inaccuracy
educational institutions. Oppression awi of the reported death toll furthemphasizes

Native communities was not simply a the continued disregard the United States
O6product of the ti mes government had %n?,h\,asuf(?\r,Nat'\Feat her a
1 sebwenndPainter, Beckstein, and Kraus, 4 Dana Hedgpeth Sari Horwitz Chikwendiu Joyce
Psychological Impacts of Historic Loss and Current Lee, Andrew Tran, Nilo Tabrizy, Jatihdian

Events Surrounding American IndiBoarding Boarding School Deaths, Burial Sites Far Exceed

Schools3. U.S. Government Count@Vashington Post

2 SebwennaPainter, Beckstein, and Kraus, December 22, 2024), . o
Psychological Impacts of Historic Loss and Current https://www.washingtonpost.com/investigations/inter

Events Surrounding American Indian Boarding active/2024/nativemericandeathsburial-sites

Schools5. boardingschools/.

3adams, Education for Extinctior837.
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communities. The loss experienced is a
direct result of American intervention, and
colonization. Research and analysis today
into the history, impacts, and reparations
surroundng assimilative residential schools
continue to reveal the brutal treatment and
negative effects Native children faced.
Historical authors and researchers that can
be considered part of the decolonizing
historiographical perspective such as Judi
Gaiashkilos help to shine a light on the
violence and cruel nature of these schools,
and how it affected children and for
Gaiashkibos, familyi Thes e wer e
schools, they were prison camps. They were
wo r k cldhapnabilitg to take full
accountability and acrately represent the
lives of children lost, even as recently as
2024, further emphasizes the success of this
racist educational strategy of centering
whiteness in American culture, as well as
domination over the multiple nations of
peopl e
investigation into this harsh history also
highlights the continued impacts that are still
very much felt by indigenous communities
today, who continue their effort in framing
these schools out of a perspective of
education and into violencer, more
accurately, war against Native Americans.

The history of Native American
boarding schools is one of violence, force,
assimilation and white superiority. The
children who attended these institutions
experienced exploitation, abuse and
mistreatment n a variety of ways, simply
because staff and officiat®uldtreat them

! Chikwendiu,Indian Boarding School Deaths,
Burial Sites Far Exceed U.S. Government Counts

this way, and accepted it because they had
effectively positioned them as people lower
than that of white people. The United States
government employed the usage of their
military to forcefully relocate and kidnap
children from their homes and reservations,
to specifically brainwash and assimilate
them into what was
cul turedo. This
unkind and cruel, with thousands of children
dying under the caref government funded
schools that forced them against their will to
attend. Using the children for exhausting

@ik and starving them of food to the point

where they began to band together and steal
food can not be framed as beneficial for
their lives andutures as Americans, of

which they never asked nor necessarily
agreed to be. Targeting the youth in order to
instill fear, dismantle unity from within, and
use this fracturing of community to further
negotiate more and more land for the

d e e.l@entinued s a v a g e allotment of the Wited States was the

purpose of these institutions. Additionally,
brainwashing the youth into believing white
culture is superior to their own, and even
accepting their lower position in this
hierarchical society based on race. In order
to save money, angtmain moral in some
ways, while still gaining what was desired,
boarding schools designed specifically to
educate and assimilate Native youth were
the perfect way to
Il ndi ano. Il n order to
Anglo-Americans who wuld be living side

by side with Natives, their dominance would
have to be solidified in a new American
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order. These tactics, strategies, mindsets and
approaches paint a picture of violent assault
on a community to a shockingly high
degree. Rather than exgg in a war with
weapons, Oman versus
alternative war of ideology and identity. The
United States attacked their enemy through
their impressionable, youngest generations
and abused them into compliance and
assimilation in order to achiewa society,
social rank and allotments of land that were
acceptable, and beneficial for the white
majority.

Native American history after the
introduction of white colonizers is one of the
darkest and most negative parts of the
United States and Nativemerican history.
The mistreatment of thesshildrencan only
be understood as an act of war against
Native Americans, in a way that was more
morally acceptable than blatant violence and
bloodshed. The abuse faced in these
institutions cannot be justifieas beneficial
or useful methods of learning by any means,
leading only to harm, death and trauma that
extends beyond generations and affects the
lives of Native individuals, communities and
relations with the United States government
today. The mistreatmerand little regard for
the wellbeing and lives of indigenous
youth, coupled with the resulting so€io
geographical gain won by the United States
was no mistake. The educational residential
institutions may have been framed as
beneficial and supportive dfative success
and longevity of the race, however actions
and results speak of a different narrative.

In order to secure Natives into the
lowest rungs of a white centric society, seize

their land and finally, legally abuse and
murder them, (all while remaing

financially conscious) these schools were
established. How could the exploitation of
stadents for physicaMad@ relata to the
language they speak or the religion they
follow? While not all schools shared the
same horrors of violence, some even being
fairly positive places, the goal was always
the same: AKil Il the
Had concerns of faith and costs been
different, or balanced in the opposite
direction the call to war would have been
much clearer and far less sneaky. The
purpose oftiese institutions, above all, was
to enact war against an entire people and
their way of life in a subtle, yet nearly
equally violent manner. In this way the
United States effectively waged an alternate
form of war, through the guise of salvation
and educ#on.

Native American history is one of, if
not the most neglected history of the
Americas. For most American students, the
chances of learning more about Native
Americans past the fictitious happy narrative
of the first thanksgiving is rather slim.
Educdors of history, both future and
present, have the opportunity to join the
historical reconciliation movement that has
arisen with the decolonizing perspective of
Native American histories. Truth is of the
utmost importance in the history classroom
if we are to help students better understand
the present through the history of their
home. Secondary students are not in need of
a sugar coated narrative of history, and
would much more benefit from an
understanding of history that faces the truth,
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even the daist parts head on, instead of
sweeping them aside to maintain a happy
image of the United States. Furthermore, as
previously mentioned Native populations
face some of the most grim statistics of any
other group in the United States, due in part
to the hisory of assimilation boarding
schools, as well as many more aspects of
history that continue to go untold. It is
important for educators to learn and
acknowledge these histories, not only in
pursuit of historical reconciliation, but to
analyze and understd the many ways in
which schooling can be used as a tool for
success, as well as manipulation. In a time
where teaching history is as contested as
ever, it has never been more important to
understand education in this way, to ensure
itis being taught fothe good of our

students, and not for ulterior motives.
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Why was the ABomb Used?

Thomas Bland

J. Robert Oppenheimer and other
leading physicistsook part in the Manhattan
Project during the Second World War,
which led to the first atomic bomb being
dropped in the history of the world. To
gauge the question on whether or not the
U.S. should have dropped two atomic bombs
on Japanese cities Hiroshiraad Nagasaki,
there needs to be a clear understanding on
the history of this argument. One decision
needed to be made, either having the atomic
bomb as a threat or using the atomic bomb
for the means of mass destruction. Physicists
such as Oppenheimer aAtbert Einstein
felt that during the 1940s, during and after
World War Il, that this atomic bomb
dropping would start a chain reaction
amongst nations that would lead to a
worldwide arms race. Decades later
historian writers such as Richard Rhodes
and Anhony Brown understood the use of
the atomic bombs would prove costly as
their years of research peatorld War I
examine how the after effects of nuclear
sickness and nuclear warfare would
outweigh the benefits of immediately ending
World War Il with theuse of an atomic
bomb. When it came to the person who
would have to make this decision, President
Harry Truman decided to drop the first

bomb on a Japanese city to justify the
amount of time and money invested into the
Manhattan project, while also enditige

war immediately. With that being said,

many questioned the usage of this bomb and
with the primary sources and monographs
acquired for this paper, there is a clear
argument for the decisions made by Harry
Truman. | will argue that Harry Truman
wantedto use the bomb for an unnecessary
desire to end World War Il against a weak
Axis powered alliance, and that Franklin D.
Roosevelt wanted possession of the bomb to
avoid the continuation of World War Il and

a future arms race.

Secondary educationalgtory
teachers would use this topic to show
students how an inquitlyased question can
be formed and answered. It is not the topic
per say that is the focus for students, rather
the ability to take an event/argument from
our history and make it into a daffent
argument based off of the research
conducted. Once students realize that factual
evidence allows history to be picked apart
and formed into a new argument, their
possibilities are unlimited. With this topic in
mind, the U.S. can conclude that FDR had
the desire to drop the atomic bomb on Nazi
Germany and any other strong Axis Powers
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that was an immediate threat to the U.S.
nation. FDR knew the ability of the atomic
bomb and would not have dropped it unless
it was needed. When Truman entered office
after the death of FDR, he was clueless on
the power of the atomic bomb. That is not
an understatement, Harry Truman did not
have nearly enough information on the
atomic bomb as FDR did. Thus, for the
reasons listed below, | believe FDR would
not have droppethe atomic bomb on the
two Japanese cities, Hiroshima and
Nagasaki.

While arguing that Harry Truman
wanted to use the bomb for an unnecessary
desire to end World War Il against a weak
Axis powered alliance, and that Franklin D.
Roosevelt wanted posssion of the bomb to
avoid the continuation of World War Il and
a future arms race, there needs to be an
understanding of all information about this
argument. During the creation of the bomb
there were already questions regarding the
atomic bomb droppingdecision because
Nazi Germany looked weak. Throughout the
end of World War Il physicists such as
Oppenheimer and Edward Teller suggested
to take caution with this decision not only
on the fact that citizens would die, but that
the U.S. would start the mesaof a different
type of warfare. Looking forward to a
decade later in the late 50s, historians such
as Michael Armine
take the proper precautionary measures and
this led to what all physicists feared, a
different means of warfare. Asentioned
above, historians Richard Rhodes and
Anthony Brown studied the bomb droppings
and published their views 50 years after the
bombing of the twdapanese cities. They

ar g

saw firsthand how the fears Oppenheimer
and Teller had become true and that ths. U.
lived in fear for decades after. Within many
pieces of evidence found within this
guestion, came caution that many made
President Truman aware of. Truman, who
was left in the dark about the atomic bomb
until a few months before dropping one, had
the meas to end World War Il without
looking at the consequences. FDR had the
means to use this bomb, when need be, a
decision he would have gone against due to
many memorandums and petitions received
about the dangers of this atomic bomb. It is
obvious the Alled powers would have won
without these bombs, there were other
strategies to be made such as naval
blockades. These alternate strategies would
have saved hundreds of thousands of
Japanese citizens.

Harry Truman was born in Lamar,
Missouri and served ascaptain in the Field
Artillery during World War I. Truman was
born into independence as his family were
farmers who relied on agriculture to survive.
His political career started as a county judge
and twenty years later in 1934 was elected
to the U.S. 8nate. In this new role, he
supported President
programs, which aimed to remove any
continuation of the Great Depression in
America.

u e d When therdeath ofdFrakim@dt
Rooseveltame about, Truman became the
339 president of the U.S. antlring this
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time authorized the first and only use of
atomic bombs in warfare.

Harry Trumanos
atomic bombs on the Japanese cities of
Hiroshima and Nagasaki has led to a
guestion concerning his credibility to make
this decision withsch limited knowledge of
the atomic bomb with its many deadly and
consequential outcomes. The development
of the atomic bomb was studied from start to
finish by historians; a cause for concern was
the fact that the leading moderator, Franklin
D. Rooseveltdied before the decision of
dropping any atomic bombs was made. The
historiography of this study changes as more
information and opinions are formed.
Moreover, as one could imagine it was a
split decision among politicians in 1945,
regarding the employmerof the atomic
bomb.

As for the people, things were
different in the aftermath of the dropping of
the atomic bomb. Studies showed that a
Gallup poll taken after the two bombs were
dropped in August 1945 found that 85
percent of Americans supported the
bombings, 10 percent were opposed to them,
and 5 percent had no opinion. Directly after
the two bombs were dropped on Hiroshima
and Nagasaki the citizens of America
supported Trumands
World War Il. The lack of evidence and
knowledge fromthe average American
citizen in 1945 was alarming, due to the fact
that many physicists such as J. Robert
Oppenheimer, Albert Einstein, and Leo
Szilard felt this decision would lead to the
loss of innocent civilian lives, as well as the

dec

de

lHi story Hit, fAFacts
10 Facts About HayrS. Truman | History Hit

emergence of the ribat of nuclear warfare.
ltds also interesting
sitgatioo because a skrioaspeausevioo concern
was civilian causalities, yet the citizens of
the U.S. still believed the bombing of these
Japanese cities was justified.

During the summer fdl945 there
was no shortage of information for civilians
as the Szilard Petition made headway before
any bombs were dropped by the U.S. The
Szilard Petition was created by Hungarian
physicist Leo Szilard and tried to show how
the development of atomic pewwill
provide the nations with new means of
destruction. The atomic bomb at the disposal
of the U.S. or any given nation threatens the
existence of the whole world. Not to
mention its destructive power it poses during
the creation of the atomic bomb. Bz
writes this petition and agrees that the
atomic bomb shoul dnot
U.S. is opening the door on a new era of
warfare, thus leading to mass destruction on
an unimaginable scale. This petition
suggests a warning to the U.S. government
asthe stage will be set for nuclear warfare in
the future. Not only will the stage be set, but
the U.S. will have the responsibility for this.
With that being said, Szilard will ask
President Truman t
the feregang, we,the endedségin g
respectfully petition that you exercise your
power as Commanden-Chief, to rule that
the United States shall not resort to the use
of atomi c b o mPsliticians
suggested to Truman to wait on a Japanese
response after the U.S. accounteely have
this weapon. Even from the beginning

he

2014, Debate over the BondNuclear Museum
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opinions were splitin the summer of 1945, IIl. This situation connds back to the

one that led to the decision to drop the first statement that Truman wanted to use the

atomic bomb on an opposing nation. bomb on another nation, while FDR wanted
With the information above that the bomb to strictly send a message. A

Franklin D. Roosevelt had on the atomic memorandum was sent to Truman, after the

bomb therevas a greater chance he would death of FDR. Historians argue FDR would

have used the atomic bomb more as a visual have agreed with the first half of this
threat, letting other nations view the power message as AThose who ad
the U.S. possessed, as opposed to actually  technical demonstration would wish to

using the atomic bomb. Many questioned outlaw the use of atomic weapons and have
Truman, as even during his own presidency feared that if we use the weapons now our

interim commitee camp reports written by position in future negotiations will be

Oppenheimer himself to President Truman pr ej u#Thecreasoniny behind this

expl ained how he shoubdiefifilpga ws e cEFDR®® goal was
worl d, 0 instead of s hbowmbongpowerful NazitGerfnany natmm w e r
over other rivaled nations. Oppenheimer and Japan if that decision needed to be

writes directly to President Truman in a made. Historians argue that Truman, along

me mor andum a nsdthatbef@ec o mme ndh ot her s, fAemphasi ze
the weapons are used not only Britain, but saving American lives by immediate

also Russia, France, and China be advised mi | i t a P rumarsbeked that the

that we have made considerable progress in  action being made on bombing Japanese
our work on atllmmi ¢ we ateowoddéebminate the threat as a whole,
Oppenhei mer 6s direct thessaiaggheeritan livésrTausan dnd n t
Truman heds not dhel y athiegbelievers of thehadomia somb waifit to
atomic bomb, but emphasizing the use this technology as a demonstration to
importance of letting other nations know other nations that they have angrful

what their plans are so cause less conflictin ~ weapon. The U.S. saw no other means

the world. Oppenheimer, as well as Szilard, = towards the end of World War Il and

let the president know they are open for thought that this direct military use was the
helping out with this issue as an way to go. With the use of this primary
improvementof international relations source above, a splitdeveloped as

would greatly help their war efforts. With demonstrated by the two different sides of
Trumands deci si on on the asgpnmentthug concluding FDRaovanted
atomic bombs, he was criticized for not the bomb to show as a threat, while Truman
making the decision as a whole when it wanted to use the bomb no matter what the

came to the allied powers during World War  consequences.

IiAt omi ¢ Archive, 0t 1945 t Mdoijedt|iHietalalDaconeentdt 6

The Manhattan Project | Historical Documents. AfAt omi ¢ Archive, 0o | ast modi f i
A At omi ¢ Astroobliied e , 0 | June 16, 1945 The Manhattan
June 18, 1945 The Manhattan Project | Historical Documents
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Harry Trumanods
two atomic bombs on Japanese cities
Hiroshima and Nagasaki, led to a question
concerning his @adibility to make this
decision with such limited knowledge of the
atomic bomb with its many deadly and
consequential outcomes. Looking ahead to
over a decade later in the year 1960, which
is also the date of publication of my first
monograph, the examimah and history of
the dropping of the atomic bomb has
changed as the historiography is affected by
more information. A growing number of
citizens along with other politicians and
physicists disagreed
once they received reports or tdestruction

and number of casualties in Japan, as well as

the rising threat of nuclear war. There was a
clear understanding that the atomic bomb
was an fabsol ute
would be produced around the world by
other threating nations.

With this additional information,
thereds a desire to
Franklin D. Roosevelt had on this bomb and
how his decision may have differed from
Trumands deci sion
twice. Thereds evi
this decision nobeing made by FDR as
other physicists such as Niels Bohr who
wrote to President Rooseveltin a
memor andum stating
surpasses (atomic energy) the imagination of
anyone to survey the consequences of the
project in year sthidgto
President Roosevelt to show his skepticism
on what the physicists have created as this
power source i s

t o

IiAmbc Archive, 0O
Manhattan Project | Historical Documents

weap

den

thdeenfigt veartai hheg

| ashe modi fi ed

d e c Nosonlythat, bubBold wrdep to President

Roosevelt in fear that in the long run, other
nations will obtain this poer. Other nations
with the means of mass destruction or world
domination. Regardless of whether other
nations create the bomb, the actual making
and testing of the bomb is dangerous
enough. Thi s message
the dangers of the atomic bbpBohr talks
about the threat the bomb holds by simply
possessing it, along with other nations who
have different ideological goals for their
prosperity. This was a direct message to
President Roosevelt and with these primary
sourteh theTerisiclea evidenthadbaoksi the |
argument President Roosevelt wanted this
bomb for the threat alone. With the
information President Roosevelt received
about the deadly power of the atomic bomb,
suohdas raicledr fissiorg impuriti@st and
uranium, one would argue his decisio
woul d di ffer

they comtammentt ohtleis bomip fara hawaat |
chain reaction can be caused in two ways.
One way being with a mass explosion that
desteoys thé worlda ana thei other chaimb

on

on

ceaction is the acihs éaken by otheo wa r d s

nations. Ever since the possibilities of
releasing atomic energy on a vast scale
came in sight, A much

terrifying prospect of a future competition
between nations about aapon of such
tormelable chBracter cansollyybe avoided
through a universal agreement in true
conf i dAdecade.ar a half later the

not hi mgtoridgiapmhy dn the opinians of theabdmb

Jul vy, 1944,
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being dropped has changed due to additional U.S. would have blocked Japan from the

information being provided to ¢hhistorians outside world with naval blockades and

and the public, leading to the opinions of the  starved then.

citizens from 1945 changing with regards to There were other ways to end the
Trumands deci si on. T war mste&d osnuking thesegiwoaipels gnd o n

Trumands deci si on t o dreatinga nabsegentcimenibhe argument
continues to change over the years, leading  needed to be made in this situation was if

to a question of his credibiyiin making this bombing was justified. U.S. citizens are
this decision with such limited knowledge understanding this decision more as time
of the atomic bomb with its many deadly goes orand it is seen with the changing of
and consequential outcomes. Looking ahead opinions of the people in the U.S. In 1945,
three decades later to the 1990s, which is 85% of citizens supported the bomb

also the year of my second monograph, the dropping, and in the 90& dropped down to
opinions of the people are essaltyi evenly more than half of U.S. citizens. This

split, differing from years in the past where percentage dropped due to time; historians
one side was heavily favored over the other.  were able todrm more opinions on the

By 1995, fifty years after Hiroshima and direct impact of the atomic bomb dropping.
Nagasaki, many American citizens There was a fear of nuclear warfare that was
supported an alternative decision, other than  imagined back in 1945, now being in

the atomic bomb dropping. Ameritza felt if the1990s the U.S. experienced the Cold
the decision was left up to them to drop the War, and the impact of a decision made
two atomic bombs on Hiroshima and almost fifty years ago.

Nagasaki, half said they would try another Taking a different approach to this

way. It took 50 years to splitthese opinions,  opinion matters; the thoughts of physicists
arguably because they read about the mass  and politicians are important but a complete

terror that struck throughout Japan approach to this must also focus on a

Japanese citizens. However, the other half of military mindset. Military strategist Bernard
respondents still agree with the atomic Brodie believed that At hi
bomb droppings. This other half that soluions to the transitional problem created

supported the atomic bomb droppings also by the atomic BAmb was p!|
supported President Tsolutoato this mattehwould fetto put

process because they felt the over desireto  polices on place, ones that protect the nation

endWor |l d War | 1. Ther e ser@anyfutare ggamioatatks. Certain

against this thought process asitwasalong circumstances can arise in the future and the

war for the U.S., however Japan was a dying bestcourse of action the U.S. can take is

nation towards the end of World War Il. The  having protection. This is why historians

1Bernar d Br o dAtamicPdwerand. fJstor, 0O
World Order, 535, no 4 (1946), accessed November
13th, 2024 https:/Mmww.jstor.org/stable/1404606
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and physicists would disagree with on the Japanese cities. With more
Trumands deci si on b e c amformaiontadtessed ly a gounger
outweigh the pros, possibility a nuclear war.  generation the more they can see the
Brodie would agree with this statement. The  unwillingness of Truman to realize the

historiography banges throughout the fifty future of the U.S. could be in danger. This
years poswWorld War II, showing the effect unwillingness from Truman to realize the
that historians have on pivotal matters in future damage stemmed from the desire to
U.S. history. This leads to understanding put an immediate end to World War II.
why one woul d bel i eve Tr Bromahswricall perspedive,ahs
was undesirable and dangerous, while a historiography continues to change as the
decision by Franklid. Roosevelt would decision to bomb the two Japanese cities
have led to a different, more favorable was unpopular, and Truman knew this based
outcome. on a letter he receidgdrom physicists
Harry Trumanods de c withnthenrMathattandProfegi. Inta pedition to
atomic bombs on the Japanese cities of Present Tr umanarehohtey wr ot
Hiroshima and Nagasaki, led to a question resort to the use of atomic bombs in the
of his credibility to make this decision with present phase of the war, at least not unless
such limited knowledgef the atomic bomb the terms which will be imposed upon Japan
with its many deadly and consequential after the war areyblicly announced and
outcomes. A 201PewResearch Center subsequently Japan is given an opportunity
surveyfinds that 56% of the American t o s urliThisnwdsecertaimy a popular
population believe that the use of the two opinion, especially because as the decades
atomic bombs on the Japanese citieswasa  went on many historians questioned if
justified action, while 3% say this action Truman gave Japan enough time to
was terrible. However, the divide between surrender, as they only gave daghree
opinions is specific, it deals with age. Not days to asss this new power. Many
surprisingly, there is a division between the historians say no, and most physicists say no
ages of Americans 65 and older and the because they know that atomic bombs are
other percent being the age of 20s. About primarily a means for the ruthless
sevenrin-ten Americansabove the age of 65 annihilation of cities and nations get rid of
agree the use of the atomic bombs were one quote. Thus, putting the factor of atomi
justified, while the younger generation, warfare into the world, putting every nation
around 47%, argue this was an unfit action. at risk.
With this information there is evidence of an With this information on hand there

age gap between those who believe the U.S. is a clear argument to be made that Harry
should or should not ke dropped the bomb Truman wanted to use the bomb for an

InAt omic Archi ve, $1945ae0t modi fied July 3
Szilard's Petition to the President | The Manhattan

Project Historical Documents | atomicarchigem
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unnecessary desire to show power against Manhattan Project, Brown found the

powerhouse nations, including the Soviet security within the testing site to be key for

Union, and that Franklin D. Roosevelt the protection of this device and the U.S.

wanted possession of the bomb to avoid the The science behind the bomb such as
continuation of World War Il and a future nuclear fission, impurities, and uranium led

arms race. The development of the atomic Brown to arge this great power needed to

bomb was important for an American and be kept in check, and most importantly in

Allied victory in World War 1l, however at the hands of the U.S. el
this pointit is well known that atomic power book talks about the science behind the

will provide the nations with new means of bomb, science writer Mic
destruction. With this information in the monograph,The Great Decisiof(i1959)

hands of the President of the United States, dives into the questiorfevhether Truman

itdéds hard to believe winedtehaw thesbombtforthd wrang deci s i
needed to be made. With the people of the reasons, resulting in his dropping of the

U.S. now having this information bombs on Hiroshima and Nagasaki. There
completely in the 2000s, the 85% of people was growing insight into the fact that

who supported the bomb dropping in 1945 Truman was left in the dark during the

dropped down to about half the people. With  making of the atomic bomb, leading

a president like Franklin D. Roosevelt, one historians to ask if this was a premature
who had great connection in the Manhattan decision to end the war or show the power
Project, here would have been a more he possessed.

logical decision. As historians Lastly, American historian Richard

continue to study the decisions made onthe Rhode s 6 mihe Majkingafihe,
atomic bomb, the more histography changes Atomic Bomk{1986), talks about how

over the decades. Harry Truman wanted to having an atomic bomb, and its threat, is
use the bomb for an unnecessary desire to different thanusing it on another nation. The

show power against powouse nations, threat of nuclear warfare was too great,

including the Soviet Union, and Franklin D. | eadi ng Rhodes to argue
Roosevelt wanted possession of the bomb to  decision.

avoid the continuation of World War Il and Michael Armine is a scientific writer

avoid a future arms race. The differing who had a deep interest in the study of the
opinions of historians over a 5@ar span is atom c bomb because of h
shown through differerbooks. British historicalbackground. Armine enjoyed

hi storian Ant hohe@ecr&d&r owothBi biowdg, hi s i nterests
History of the Atomic Bom{1997), gives work, thus fell upon the study of the atomic

insight on the making and science behind bomb. After World War Il, Armine

the atomic bomb during the Manhattan managed the publicity campaign for the

Project, while also emphasizing the Federation of Atomic Scientists and later
importance of security amongst the was director of public edutian for

physicists on the testing tei During the Brookhaven Laboratory, a peacetime
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research center of the Atomic Energy
Commi ssioné fAHe is a
American Psychological Association, the
Air Research and Development Command
of the U.S. Air Force, and other scientific
agendies. o

Ar mi neds accol ades
Great Decision, which highlights the
decision making of the Atomic Bomb in
World War 1.

Mi chael TheGmaneds
Decision(1959), is the closest book
published to the dropping of both the atomic
bombs on Japa&se cities Hiroshima and
Nagasaki. Armine questions Truman
throughout his book to show the uncertainty
Truman had during the creation of the
atomic bomb. Armine portrays his argument
by asking questions throughout the book
l i ke, AWhy did
bomb project when he became president,
only 116 days 2APeiftimgr e
out Trumandés fl aws
throughout the book strengthens the
argument of his blindness to the science and
the fAat omArminecevent ai n.
guestions whyfruman had the sole decision
and responsibility to drop this atomic bomb
when in reality it

Truman, not relying on the opinion
of other allied nations concerning the atomic
bomb dropping raises suspicion on
Trumanos
Franklin D. Roosvelt wanted the atomic
bomb for the axis powered Nazi Germany
and Japanese nations, this threat was

1 Michael Armine,The Great Decision(Van Rees
Press: New York, 1959), 1.

2 Michael Armine The Great Decisioyl.

3 Michael Armine, TheGreat Decision24.

therAUu ma n

an

0

wa

t Is and dekites. pr oc

believed to be big enough for other nations
to dbaclsdownt thee rthteat 6f pasingtthis e
weapon was great enough. However,
Trumanwanted to use this weapon, twice.
Mi chael Ar mineds i
atomic bomb dropping supports the idea that

S u MHaroy Mrumar wastedvioaise khe bomb, T h e

while Franklin D. Roosvelt wanted
possession of the atomic bomb. General
Ei senhower 6 dsosgyuandaredo n
as Truman ignored his plea for peace around
the world. Armine understands this is a
world war; however, the dropping of this
bomb | ed to his own,
belief that this action would increase the
threat of an arms race or even leac

warfare. There was a psychological aspect
Armine and Eisenhower believed would be
strong enough to force Japan into a
surrender r&theothan risK future conflicts.
This is seen in a memorandum sent to
BenesaAl m&PodOoves that
this aren(¢ @btainirg ithe greatess
psychological effect against Japan and (2)
making the initial use sufficiently
spectacular for the importance of the
weapon to be internationally recognized
when publicityThen it

psychotogical dactdrs thatdplaysetodhjse ¢ t .

decision were enough for leading politicians
like FDR and General Eisenhower. The
immediate threat posed by this decision was
g0 great a risk for
Richard Rhodes is an American
Historian and author who wrote the book
TheMaking of the Atomic BomlRhodes

4 Atomic Archive, last modified 1945ummary of
Target Committee Meetings | The Manhattan Project
| HistoricalDocuments | atomicarchive.com
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al so won a fAPul it zer e Narhattan Rrojebtc orflyikrowni by n
The Making of the Hydrogen Bomhich scientist peers such as Oppenheimer, Teller,
was shortlisted for a Pulitzer Prize in Bohr, and others. Generaldeinhower, who
History; and two further volumes on nuclear  was also not fully aware of the Manhattan
history! Rhodes' many awards and Project, agrees with Rhodes' point and
achievements help tes®blish his descri bes the bomb as a
credibility regarding the history of the was morally indifferent and could just as
atomic bomb and create a good argument easily serve eV¥Wlle purpos
suitably denyi ng Pr es Rhdesntalks abou theasciétmshind this
decision on dropping two atomic bombs. bomb ités difficult for
R h o d e s-dundeckelducation helps with this statement because he believes the
his argument in his bookhe Making of the release of nuclear energy would not only
Atomic Bomb cause mass genocide immediately in Japan,
Richard Rhodes monograpiihe but also lead to the aftereffects of the
Making of the Atomic Bom{i986), is radiation, causing long term illnessfor
written about forty years after the atomic Japanese citizens.
bomb was dropped and talks about how Rhodes continues to agree with the
having an atomic bomb, and its threat, is argument that Truman made an undesirable
different than using it on another nation. The  decision for his U.S. nation because of the
threatof nuclear warfare was too great, threat posed in the future for the U.S. and
| eadi ng Rhodes to quedapaneJeumandgzens. With
decision strictly on a scientific level. Rhodes of FDRO s cuadrawarenasgofthe
describes his idea on how the pace of the atomic bomb he subscribes to the argument
maki ng of the atomi c tha FRIR would nal iaveidrppgpédehei ng. 06
Rhodes says the discovery of microbesisa at omi ¢ b omb. Whi |l e Rhode:
punishmen from God because during the say this, he mentions ho:
closing days of Wor | dnudlearenergy, and itsrapptickterdto baild
turning point in human history, a point of weapons of mass destructjdras gradually
entry into a new era when humankind for changed how tofEdn war i

the first time acquired the means of its own nations who are poorer than others have the
d e st r @fotPFresigdent 3ruman to make means and desire to create nuclear weapons

this decisioressentially with little themselves due to the portability of these

information, Rhodes questions why he had weapons, and more importantly, how they

the desire to drop two bombs on Japan. can act as a defense mechaniemtheir

Rhodes upholds this view mentioning how nations.

1 Richard Rhodes, last modified 2005¢hard SBernar d Br odAt@ic®dwerand. fAJst or
Rhodes Welcome World Order, 5, no 4 (1946), accessed December

’Ri chard Rhodes, fAThe Makijgngdoofahipd /Mubwidht @dRiafe/ 1404606

Bomb, o (New York 1986), 54'Richard Rhodes, fAThe Making
Bomb, 0 6.
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There was a deeper meaning Rhodes
waned to portray to the audience; he wanted
to show how the bomb was created and how
dense this line of work was during the
Manhattan Project. However, after
considering all of the scientific aspedis,
mentions firsthand stories of civilians during
the dropping of both of the atomic bombs.
These stories suit the argument made against
Truman. Rhodes finds it difficult to believe
that with Japan on the brink of collapse that
FDR, with all of his knowlede of Project
Trinity, would have dropped the bomb on a
dying nation. These stories consist of
survivors who had painful lives, or citizens

subgantiate his claim against President
Truman and points out that the physicists
who petitioned against the bombing are the
real heroes. It struck a nerve with Rhodes
that at times the physicists who worked on
this project were blamed for the death and
trauna experienced by the Japanese citizens.
In this case, Rhodes is biased in favor of the
physicists as he supported their thoughts and
scientific approach throughout the entirety

of the Manhattan Project. However, there
was | ittle to no support
decision, backing the argument that FDR
would not have dropped these bombs with
the information he had.

who survived the initial blast of the atomic Rhodesd6 final critici
bomb but passed away years later. Apriest Tr umandés actions on drop
named Father Kopp was stamglioutside; he atomic bombs on Japan, describing his

was about to head home after a long day of  action as an attempt to gain powermngst

wor k. Father Kopp s ud thewolldpowers. Rlddes exdninesa r e

of the light, felt a wave of heat, and a large Trumands Al usto for powe
blister formed on his hand. A white burn War || and will argue t h:
with the formation of a bleb is a gradtsur just want to end World War I, he wanted to

b ur f Bigburn took oer a year to fully send a message. Rhodes believes Truman

heal, and the bleeding on his calves swelled knew how his actions would weigh out, thus

up, changing his life forever. A junior writhgabout a chil drends poi
college girl described the events she this mass genocide. A seventgearold
experienced as Athe vgicihitgl wvashen ptockhg and
darkness; from the depths of the gloom, Hi roshima Stationé and s
bright red flames rise cracklirgnd spread their bowels and brains
moment by moment. The faces of my an old lady carrying a suckling infant in her

friends who just before were working armse€aw many chil drené wi
energetically are now burned and blistered, mot hersé | just cannot p
their clothes torn tohoags &Anbthet ywind myspdakse d

par al yzed ?Rhodéshaddecethreseor and says #Al was wal king
stories to the end of his monograph to peopl eéit was | ike hell
!Ri chard Rhodes, AThe Maki®Rgcbar dhBhdtdemjiciThe Making
Bomb,60 71 Bomb, o 722.

2Ri chard Rhodes, fAiThe Making of the Atomic

Bomb, o 716.
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l iving hor se biuAyoungng
school gi r lwitheuafeet, Watkingna n
on his ankles, she remembers a man with his
eyes sticking out about two inches called me
by name and | felt si
were tremendously swolleg ou canot
imagine how a big human body can swell
u p2Rbodes brings a compédy different
aspect to his storytelling with these first
hand stories and points out the obvious to
those who supported the bombing of
Hiroshima and Nagasaki. Those who
supported the bombing just years after
World War Il were ashamed of the end of
thismonogr aph. Rhodeséb
Trumands goals for
showing powerhouse nations such as the
Soviet Union what the U.S. has, was
shameful. For these reasons, the argument is
made that FDR would have used the
existence of the bomb as a de¢etragainst

a dying Japanese nation, as opposed to the
actual employment of the bomb as Truman
did.

dr

Secondary educational history
teachers would use this topic specifically in
their classroom because itis an
argumentative topic and affects the U.S.
today Besides secondary educational
history teachers using this topic to show
students how inquirpased questions are
formed, they can also use this topic to show
the aftereffects of the dropping of two
atomic bombs. After World War Il came the
Cold War, itwas a direct impact of the two
droppings of the atomic bombs on Japanese

IRi chard Rhodes, fiThe Mak
Bomb, o 722.
Ri chard Rhodes, fiThe Mak
Bomb, o 723.

vitees Sirgd theiCkld Wag, thé whole world
has lived in fear of a nuclear war. With that
being said, introducing a topic to students on
an issue that was 50 years ago and still
affeds thegirenadignltoday is one they icam s
grasp. Any time students hear the phrase
Anucl ear warfare, o
than the actions the U.S. committed to in
1945.

Anthony Brown is a British historian
who writes about the history of the atomic
bonb and British and U.S. military
strategies. Brown was born in Bath,
Engl and, he served I

tHeo ubgehda ameona | our nal i
m popdom bp 1962 Browin emigpated to
Washington, D.C., where he had a career as
a j ouPWiatlh sAntdhony
background his contributions to this
argument are key to understanding the
decision behind the dropping of the atomic
bomb on the two Japanese cities.

Ant hony TBe Securet 6f the
Atomic Boml{1997), gives insight into the
makirg and the science behind the atomic
bomb during the Manhattan Project, while
also emphasizing the importance of security
amongst the physicists on the testing site.
Brownds spin on his
how important security was within the
Manhattan Prigct because the information
within was dangerous if ascertained by other
nations. The author believes that the creation
of this bomb was important for a U.S.
victory over the Axis powered nations;
however, as Brown wrote this book fifty

they

n t
st

i Geprgetoivn Unikeesyt |Ast mouified February
2024 Collection: Anthony Cave Brown Papers |
iGeaygetoviiunitetsiey ArAtival Reisatirces
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years after the dipping of two atomic Truman. Once this bomb was successfully
bombs it helps him understand the science created, news of a spy surfaced within the
behind the bomb, understanding how the Manhattan Project, angthen Truman heard
threat of possessing the bomb was exactly of this, Brown believed from then on, that
what they needed. Brown would argue any decision seemed drastic.
against Trumands deci si o Browneédieadshe infarmpagon bm g
up this power to the worldis dagigus. The the threat of the atomic bomb to the world
science behind the bomb such as nuclear and the nationds future
fission, impurities, and uranium led Brown Truman, thus leading to a hasty decision of
to argue this great power neededto bekept using t he bomb on Japan. 0]
in check, and most importantly remaininthe chapters is named fAThe N
hands of the U.S. elite. this chapter is all about the decisions made
Brown will argue apgai bhbde Juvmmamdosf 1945. W
decision to dop the two bombs on Japanese limited information on the atomic bomb, he
cities strictly because of the threat of explains why a president, such as FDR,
exposing the worldto this type of warfare. would have usgthe bomb as a threat,
Brown mentions throughout his book how mostly because he knew of the ldagting
the physicists panicked during the danger posed by its very existence. FDR was
Manhattan Project because they werein a aware that a possible fdc
virtual race against thelack with Nazi does not go depends on the result of a
Germany. This led Brown to believe attimes  competition among four processes: (1)
the physicists were sloppy, leading to escape; (2) nefission capture by uranium;
dangerous situations of either exposure (3) non fission capture by impurities; (4)
within the camp or a mistake in the making fission on ca*Thamiead i mpui
of the bomb. The physicists encountered reason for FDR was to have made the bomb
many obstacles which caused them to and use it against Nazi Germany and Japan.

Afchange certain divi s Altough FDRhveas alive during the aollapse
specific aspects of the bomb. The changing of Nazi Germany, thb o mb hadndét beel

of divisions such as G, X, and R led to the finished yet and other measures would have
Technical Board Committee to deem parts been explored. This can be seenin a

of this program inadequate to handle memor andum that menti ons,
techni cal probl em$ wi thehRrasidentmagsedltha duestion of whether o
The reasn Brown mentions this sense of this means should actually be used against
panic within the camp is because of the the Japanese or whether it slibbe used
connection made at the end of his book only as a threat with fulcale

concerning the uncertainty of President experimentation in this country. He did so, |
Ant hony Brown, f#fThe York, 1997), 44324

Secret History of the Anot hny Brown, fThe

At omic Bomb, 0 (New Secret History onthe

At omi ¢ Bomb, 0 23.
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believe, in connection with Bohr's apparent
urging that a threat be employed against
Germany, which would of course, | think, be
f ut i 1FBR d&vaided this question
good number of times because it was too
early to determine if this action was
necessary. There were full beliefs from all of
the authors above that with the information
FDR had received from physicists on the
Manhattan Project he would not have made
the decision to deploy the bomb. FDR would
have preferred to use the atomic bomb as a
threat, while Truman, as Brown mentions,
wanted to use the bomb on a {fatiale level
showing how powerful the U.S. can be.
Brown mentions how propaganda
was used throughtwapan the day after the
first bombing of Hiroshima. The main goal
of using propaganda was for the Japanese
nation to show how evil the U.S. was,
almost making it seem like Japan had done
nothing wrong during World War 1l. The
Japanese used this propagaedfectively
because they wanted to establish a bias
towards their victimization, when in reality
the aggressive action by the Japanese
constituted a major factor in the U.S.
decision to join World War Il. However,
some of this use of propaganda was tauly
call for help and
argument against President Truman. The
Japanese showed the world the massacre
they endured with the
500,000 copies of Japanese newspapers
containing stories and pictures of the
atomicbomb striked? This propaganda
campaign continued and small-t%nute

1 Atomic Archive, last modified September23
1944 Memorandum to Dr. Conant, September 23,
1944 | The

intervals of Japanese broadcasts during the

first bombing of Japan made it to the public

eye. Many also question whether or not

Truman gave the Japanese enough time to

surrender as they dropped thecond bomb

only days after the first. President Truman

defends his decisiemaking and claims he

made this decision to save the lives of U.S

soldiers and end the war as soon as possible.

Whether or not historians believe this is true,

it is difficult to argue with the fact that

President Truman was warned by many

physicists that he should proceed with

caution in making this decision.
Throughout Mi Thba a e |

Great Decisiorn(1959) there is key

information provided that disagrees with

T r u ma nwjpaint of the edropping of two

atomic bombs on the Japanese cifid®

basis of his question comes strictly from the

average personbés point

asks the simple questions such as

guestioning Trumanos

limited information, ad whether Truman

ever consulted with other Allied powered

nations or American generals. Armine asks

these valid questions; however, due to the

date of publication he hardly has any facts to

validate his statements. Armine is simply

t hi sskigguyestions, wiilbe Bthep wam beks

listed above talk about the importance of the
science behind the bomb, information those
authats received dweutd puldishingotteir
books forty plus years later. During this time
about 80% of American citizens believed the
dropping of theatomic bomb was justified;

Manhattan Project | Historical Documents
2Anot hny Brown, #fAThe
Bomb, 0 532.

Secret
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however, these opinions were based on
limited information about this bomb.

Ar mi neds thought s
shoul dnot be di smisse
asks are crucial to American history, but he
fails to provide any scientific b&img. He
was still asking
bomb called a super bomb? Should the
bomb be dropped, as a demonstration, on
uninhabited territory? Could other countries
ma k e s uc hEvénovheb Armide
does take a statistical approach, he mestion
how the science behind this atomic bomb
should serve as protection to the U.S. but
doesndét address how d
substances are. The closet Armine
approaches the fear factor in this book is
when he mentions how
colleagues were thiing of the atom bomb
in 1939. In 1945 they were having
nightmares of the atom bomb in World War
| | 2lUnfartunately, the closest Armine gets
into the dangers of the atomic bomb is
talking about how the physicists feared its
being used in a future World & Ill
conflict. However, the questions he asks are
important for the reader's information on the
atomic bomb, thus disagreeing with
Trumands plans to
weak Japanese nation.

Bot h Ant ho ithe SeBreto wn
History of the Atomic Bom{d977), and
Richard RhodesThe Making of the Atomic
Bomb(1986), have similar methodology due
to their dates of publication being within ten
years of each other. Both authors mention
the science behind their reasoning for
opposing the bomb droppings, aasl a

dr o

1 Michael Armine The Great Decisiof83.

g u e s tecisiam sn the bonlb, it @was uséditos

result, they are slightly biased to be against
President Truman. As both authors had forty
plus yetarh fo writelitheinmbdooks, many
themorandwens gnd eomritte® nemorts lvere
made available to the public on a large scale.
While this information is importarfor any

heavily throughout the books and failed to
ask any deeypooted questions on how other
physicists, politicians, and allies felt. After
researching the dropping of the atomic
bomb, I tO0s
truly understand the reasoning behind it. If
the reader read only these two bookse
SacrgtHistorydf thetAtomis Borabd The
Making of the Atomic Bomb t hey 6 d
understand the reasoning and support for
fr&oping Ithe. twal borabs. dT he auigest
being made is that President Truman made a
quick and undesirable decision to end World
War Il immediately, however there should
be no argument presented that Truman made
this action with thoughts of vengeance or
anger. If someone read these two books,
theydédd assume Presi
unfit president to follow FDR. The audience
under stood FDROs backi
development of the atomic bomb and the
formaiian hebrecaived during hisa
presidency was far
®bi s shoul dahdnd behbhlle t he
President Truman and his staff believed the
ending of this war was crucial, and they had
the best interest of the U.S. at heart, at the
time.

During the summer of 1945
President Truman believed the dropping of
the two atomic bombs wadiadecision to

2 Michael Armine The Great DecisiofB3.
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end World War Il and bring home American
troops. However, the benefits ©he Secret
History of the Atomic Boménd The Making

of the Atomic Bomishow how this decision
would prove costly in the future. Unlike

Mi c hael Pe Greah@cisn

these two books talk about the dangers
Truman understood might be incurred by
Japan and other responding nations. This
viewpoint helps any learner understand that
the actions of President Truman resulted in
consequences for the U.S. for decades to
follow. Rhodes believed that all factors
werendt | ooked at by
because he had an uneasy pressure to end
World War Il. Truman also needed to justify
the money invested into the atomic bomb
project, fAthe bomb
pay foritself, to justify to congress the

i nvest ment oFresifelt
Trumands deci sion
bombs on the Japanese cities seemed
careless. There was no regard for how this
decision could pan out in the future. Even
Allied leader Winston Qirchill agreed with
President Truman and summarized the
atomic bomb use in World War Il as such,
Ato bring the war to
the world, to lay healing hands upon its
tortured peoples by a manifestation of
overwhelming power at the costaffew
explosions, seemed, after all our tolls and
perils, a mir &molse the f
words fnat the cost of
summarizes the thought process between the
two leaders. There is no disagreement that
the Allied powers paid their tsl during

wa

bil |l
t o

IRi chard Rhodes, fdThe

Bomb, 0 697.

Mak i?Rgc béar d hehéatdemsmj ciiThe

World War Il, but to cause suffering of
hundreds of thousands of citizens in Japan
shoul dnoét add up to
mentioned before, there was an unnecessary
desire for Truman to end World War Il the

fifa f

way he did as hhenedri dnot
future.

As Rhodes continues to talk about
Trumanbs decision to dro

bombs on the Japanese cities, he mentions
how this barbaric choice was opposed by
generals and staff who were linked close to
the atomic bomb in the summer of 1945.
Phere wais a diffarent pEychologecal feeling
the president had at the time, including
American citizens
compelled to use a new weapon of mass
destraudtian on civibansbnaindefended citieso

It was the psychology of the American

peaple.d. & Rabi, an American physicist

who digcovered oucleat roagnetic resonance,
expl ained how eventuall
military involved with this decision, the
deci sion was fAbacked
people. 0 There was
America hat merged with the desireto end
the war, that supported this decision. Thus,
explaineg wihy thet GallumRoltakenpne a c e t
1945 showed that over 80% of American
citizens supported the bomb droppings in
Japan. Even after the two bombs were
dropped The Smyth Rep, the official

eeott onthe degelogment af the atomic
boab dnademthe @uspidesoostie dJmtsdo
States Government, was released and stated
that Athe average ci
to understand clearly how an atomic bomb is

they f

y

by
i mpat |

(0]

ti ze

Maki ng

Bomb, 0 697.
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constructed or how it worksut there is in and, in the process, destroy the world. Not
this country a substantial group of engineers  only does it tease the U.S. comjmet to
and scientists who can understand such make this deadly weapon, but in the process,

things and who can explain the potentialities  they can destroy the world. The two authors
of atomic bombs tlo t h suggest rioeukiig thevborlis,trathere ns . 0
To use the backing of American citizens for presenting them as intimidation. Granted,

the decision to dropvo atomic bombs was both authors understand the indubitable

unj ust . I'tds al so i nt desie fotother gationsoto nRatcioteR)s t h at
U.S. citizens would allow two bombs to be and create an atomic bomb for themselves,
dropped on Japan that would kill thousands but thereds an argument
of Japanese citizens. there is less of a threat the bomb would be

Ant hony Br own b ac k ssedibly andtleersnation against the U.S. if
cl aims on President Tiruma dedided natdotdroptimswo banbsn g

costly beause it puts the U.S. nation in an on Japan.
immediate threat. As Brown talks about the The argument made throughothis
science behind the atomic bomb, he paper is that Harry Truman wanted to use
mentions there being no end to this the bomb for an unnecessary desire to end
destruction. Brown argues that other power World War Il against a weak Axis powered
house nations will continue this violence in alliance, and that Franklin D. Roosevelt
the future with the own bombs while also wanted possession of the bomb to avoid the
finding possibilities to get bigger, or worse continuation of World War Il and a future
weapons. Brownds t ake amsrace. Ehk listosography speaks on this
atomic bomb into the degisidndsfityyear8 wvorth af mformatidm e
fear of another nation recreating it, but the confirms the physicistso
fear of making a mistake. fears of a new means of mass destruction
There is a mentioning of how the and an aHout arms race. This type of issue
Adevel opment of means crgateccadcham teactiogp conceivedpf
accurately the critical mass of active only a few who were shown to be correct.
ma t e r2and how a miscalculation of This chain reaction wasn
certain scattering data such as fission political. Every nation had the means to
experiments could be deadly. Brown create their own atomic bomb as they
believes this is why the patent for the U.S. witnessed the first one being used on a
Manhattan Project toogo long to be dying Japanese nation during World War II.
accepted because of the fear of worldly The wo bombs dropped by President
catastrophe. With Truman showing how Truman killed hundreds of thousands of
powerful this bomb is, every nation in the Japanese citizens and was considered mass
world would want to recreate this invention genocide. Not only was there fear other

'"At omi ¢ Archi ve , Aomicast mcocAndt ey 1Bdd&wn, AThe Secret H
Energy for Military Purposes (The Smyth Report) | Bomb, 6 370.
HistoricalDocuments
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nations would create this weapon, but there ~ bombs by the U.S. ontapanese cities
was also fear they could destroy the earth in  Hiroshima and Nagasaki. This is a prime

the process amnaking the bomb and testing reason for the threat of nuclear warfare

it. Within many pieces of evidence found today. Despite the atomic bomb being made
concerning the question of whether or notto by the Soviet Union just shortly after the
drop the atomic bomb on another nation, U.S. dropped the bombs, all fingers point to
came caution that made President Truman the U.S. for introducing this/pe of power
aware. Truman, who was left in the dark to the world. The U.S. is the only nation to
about the atomic bombntil a few months drop an atomic bomb on another nation with
before dropping one, had the means to end aims to destroy them. J. Robert

World War Il without looking at the Oppenheimer was not just afraid of the
consequences. FDR had the means to use creation of the atomic bomb, but who would
this bomb, when need be, a decision he eventually have their hands on one. The
would have gone against as evidenced by atomic bomb is a means for mass

many memorandums and petitions received  destruction and something that every person
about the dangers of the atomic bomb. It is in the world may one day fear will destroy
obvious the Allied powers would have won life as they know it. For students to

without these bombs, there were other understand how this history can affect their
strategies to be employed, such as naval lives today is something worth teaching, and
blockades. These alternate strategies would  for the $udents, worth understanding.

have saved hundreds of thousands of Learning from past mistakes is a crucial part
Japanese ciens; therefore, fortifying the of history, and for Harry Truman he may
argument agai nst Pr e s hadeemade a mistakenthat Wwilkaffect his
decision. nation decades later.

Secondary educational history
teachers would successfully use this
argument to show two objectives for References
students. The first objective for students to
learn is the beauty behinnquiry-based
guestions. History can be seen through any

Amrine, Michael,The Great Decisior{Van
Rees Press: Nework, 1959).

lens, as long as there is proper evidence to Arneson, Gor don NotéisAt omi c
back the claim. To get a full understanding of the Interim Committee Meetint945,

of history, a historian, or even student for Notes ofthe Interim Committee Meeting |

that matter, should understand there are The Manhattan Project | Histoal

differentangelsof@ hi st or i cal f@e s Stdmicarchive.com

Ahi stori cal event. o History is one of the onl
subjects where this is no definitive answer, Bohr , Ni el s, Nidlg Bohris ¢ Ar ¢
there needs to be proof to back the Memorandum to President Roosevéfid4,

argument. The second objective is for the Niels Bohr's Memorandum to President

topic itself, the dropping of two atomic
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Roosevelt | The Manhattan Project | Johson, Li | yracts@bgutst or y H!
HistoricalDocuments | atomicarchive.com Harry S. Truman2022,10 Facts About
Harry S.Truman | History Hit

Brodie, BernardThe Absolute Weapon;

Atomic Power and World OrdeMarch 25, Oppenhei mer, Robert, AAt
1946, THE ABSOLUTE WEAPON Science Panel's Report to the Interim
ATOMIC POWER AND WORLD ORDER Committee1945,Science Panel's Report to
( COVERSHEETATTACHED ). the Interim Committee | The Manhattan
Project [Historical Documents |
Brown, Anothony, The Secret History of the atomicarchive.com

Atomic Bomb(New York, 197).
Rhodes, Richardghe Making of the

Brown, Anothny, A Ge or gagohie Bofp(EWivoreLgss)l ty . O
Anthony Cave Brown Paper3006

Collection: Smyt h, Hennry, AbDAitomi c A
Energy for Military Purposes (The Smyth

Anthony Cave Brown Papers | Georgetown Report)

University Archival Resources

1945,Atomic Energy for Military Purposes

Bush, V., A AMemoiardumA r ¢ h{hY¥ €mviQ Report) | Idiorical Documents
to Dr. Conant,1944,Memorandum to Dr.
Conant, St okes, Bruce, iPew Rese

years after Hiroshima, opinions have
September 23, 1944 | The Manhattan Project  ghifted on use of atomic bon#15,70

| Historical Documents years after Hiroshima, opinions have

shifted onuse of atomidbomb | Pew
Arcnbve,o

Research Centér

Derry, J. A. , Sudmiarpahi c
Target Committee Meetings)45, Target
Committee Meetings | The Manhattan Szil ar d L etoi, vVRELAIN O mi ¢ Ar

Project | Historical Documents | Request from Szilard to Edward Teller,
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Edward Teller | The Manhattan Project |
Historical Documents dtomicarchive.com
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The Rise of the Fihrer

Raymond Villegas

Regarded as one of the most
notorious dictators, Adolf Hitler has
cemented their place withimstory. When
generally speaking of Hitler, negative
connoations are often placed; Hitler is seen
as a cruel dictator, responsible for the
countless lost lives of the Jews. However,
not much i1 s talked
and speaking skills that took over the
German hearts. This historiography paper is
not meant to justify, endorse, or celebrate
Hi tl erds actions, but
Hitler used propaganda to take advantage of
Germany and allow for the Nazi regime.
Throughout different monographs, they
showcase Hitler as an evil dictator, while
other mowgraphs go against the idea that
Hitler was a villain. Instead, many modern
day monographs acknowledge the methods
Hitler used that led to some Germans
painting Hitler seen as their savior.

Although people and their history books
have per s pe thefrue dllgin on
of the second World War, it must be
remembered that every villainis a hero in
their own eyes.

Generally, Adolf Hitler is mostly
known for his cruel deeds; many modern
historians recognize Hitler as a genius who
used propaganda againseak Germans to
hi s
St . M &litler: A stu@lysin Personality
and Politicsf 1979), and Al

ab

an

Hitler a study in Tyranny1955), all provide
historical insight on how Hitler rose to
power and how events gial historian®
and citizenéviews on Hitler. Within the
three monographs, the authors take a
different approach to examine Hitler's
actions, rise to power, personality, and

sogial imphct inllightroféGermdn distatyeands h i p

the second World War. In some cadédler
was praised by some Germans; modern day
monographs acknowledge the praise, but
speak bnhhew Hitler ivas@atuslly josha chuel w
man. Within the monographs, there is a
common theme found; Hitler is the root of
evil and nothing more. The authors of the
different monographs also explain how
Hitler would lie in his autobiographiein
Kampf Stein, Carr, and Bullock all criticize
Mein Kampfand reveal how Hitler would
strategically exaggerate events to appeal to
the public. Despite th&econd World War
hapening decades ago, monographs are
beimg Wrigten to showcase the cruel and
upbringing of the Hitler regime. Although

the upbringing of the Nazi regime was very
cruel, it has been acknowledged that Hitler
was a phenomenal leadearith an amazing
display ofleadership and propaganda skills.
In no way shape or form are the monographs
trying to justify the horrors that Hitler

advant ag eHiler(1&6)p r g érought, but ta é€dscate the readers how a

man, equipped with proper leadership, can
Bul | ockos
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rise to power through propaganda,
manipulation, andrged.

Hitl erés own words, thro
his contemporaries, and through

Wi t h St ei noHitler,mo n o g retrgsgective.According to Stein, he

scholars are able to reshape how Hitler is
perceived. Stein offers readers both sides of
Hi tl er6s regi me upbri
the negative and posi
regime. As mentioned and emphasized
earlier, historians think that Hitler was a
purely evil man. Although this is true for the
most part for most scholars and the general

mentons that Hitler regarded himself as a

great man, nonetheless, the historian Stein
regognizes,bothspbsdive anal segativig b ot h
great habss éAsmehlibbed e D 8 sT i
previously in the introduction, Stein

anal yzes Hitlerds words
the villain o the story viewed himself as the

hero. Even though the different ideas that

audi ence, Steinds mondlgnt daeh weaeknawmedgesr , Hi

and praises Hitleros
to be remembered that Stein is podising
Hitler for the genocides and the wars, but
showing how Hitleros
skills allowed him to gain control in a weak
Germany. As their monograph develops,
Stein gives readers different stories and
scenarios that aids in their undargling of
Hitler. Within these stories, readers are able
to understand Hitlero
development in German politics. With this
in mind, Stein allows scholars to analyze
how
Hitler aided Germany, but also caused
plenty of chaos. However, Steb s
monograph points towards the idea that
Hitler was actually praised in Germany.
Especially after the first war, the Germans
needed a savior, which many of the
Germansfound in Hitler. Despite the many
positive talks, Stein also talks about the
cruel stoies of Hitler.

Wi t hi n Hiter, Steimolfess
three different views on Hitler. Stein gives
Il nsi ght about Hitl ero

1Geor ge Hi8ar, @4 nods

wiroselkwasansthing shorechgleatr Withthee ha s
hel p o Hitlegt eStnedisnds monogr
contributes toward an understanding of both
sikee |l dfenlli tmMaei psl powe e,
nonbelievers.
Within the first part oHitler,
readers can understand how Hitler rose to
power through the eyes of the man himself.
Inside this section, readers and scholars
alikeccanilelard dboub Hitler ahrglal thehavays
that he expresses himself. By analyzing
Hi tl er6s word choices an
helps shed light on the hatred, the greed, and
mani pul ation that | ed to
it came to tactics and propaganda, Hitler is
credited to be a smart magtein blames
most of Hitlerds ideol og
anxiety, frustration, and the need to find his
own identity? In order to understand Hitler
and his successes, historians must examine
the techniques and methods that Hitler used.
More importantly,it is important the
propaganda and leadership skills that tricked
a nation into believing the Nazi regimén
erdegi me uhdeughand Hi tl

2St e HitkedIstroduction, 1
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methods,Mein Kampfcan be studied to Although Hitler had various
understand how Hitler gained the trust of the leadership techniques, his sense of
public. Despite bing seen as a fearless and propaganda enabled him to appeal to the

ever powerful dictator, Hitler paints himself Germans. According to Stein, Hitler used
in adifferentway in his autobiography, propaganda to reach greater masses of
Mein KampfWithin this autobiography, people witha lower intellectual levef.In
Hitler portrays himself as a poor, struggling other words, Hitler found a way to
student who diligently earned his meager by  understand the general emotion of the public
hard work! Here, readers can see the and used it to his advantage. Hitler would
comparisons of St ei no strategmallkuseathisdindéfstanding 1o 6 s
own. Steinds monogr ap konwntedowdr gitellectudl Gernmams tthatdis z i n g
Hi tl er6s autobi ogr ap hydeokgy datobeateilsswitlothethelgof t | e r
for manipulating people for sympathy. Steinds arguments and mo
Hitler would use sympathy to relate to the are able to understand how propaganda
millions of Germas who were poor and played a majorolei n Hi t |l er 6 s succ:
affected by theé~irst World War. In reality Al t hough Hitl erd6s propag
this was all a propaganda tactic as Stein a terrible tactic, 1t sh
claims that Hitler was born into a midelle plan of manipulatn enabled him to get
class family that provided everything he control of the masses through his ideologies.
needed. Tying back to the idea of spreading In Section 1Part 5 ofHitler, Stein
propaganda, Stein arggl that Hitler would explains how Hitler rose to powtrough
make himself appeal to the Germans. his hatred for the Jews. Stein refers back to
Especially coming off, and losing, the war, MeinKampt o show how Hitl ero
Germans faced poverty and seeing their the Jews helpetdim gain the support of the
newfound hero go through similar public. Through brainwashing and public
circumstances gave them a false sense of manipulation, Hitler was able to put the
sympathy hope that a poor child can blame of the war on the Jews. In this aspect,
achieve anything with hard work. Being a Hitler can be painted as a genius, as his
manipulator, patience and false sense of usage of patriotism enabled him to convince
sympathy were key t ec thaGegmars shaheyanust be tpriepanedtcs
rise.With a combination of coercion and be ready to lay dowtheir lives for their
false promises, Hitler managed to force country? Stein highlighted patriotism as a
through the Reichstag laws that allowed him  positive trait, as Hitler viewed himself as a
to deviate fom the constitution, whenever leader who would do anything for his
he thought it necessaty country. With a false sense of patriotism,
1St einbs, 4
2 Stein, 13

3 Stein, 78
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Hitler would cleverly pick and blame people
to convince Germans that they should
support his cause

When the topic of Hitler rises, there
is a mixed bag of reviews. By this
historians, as well as the general public,
view Hitler as evil reincarnated. However,
Stein argueshat many Germans had a
positive outlook on HitlerDespite being a
manipulator, liar,and cruel, Stein discusses
how sources claim that Hitler was charming,
even endearing; that he was sensitive and
capablé- Hitler is generally regarded as an
evil dictator; with the help of Stein,
historians understand a new side of Hitler
and his characteri st
monograph, it was found that followers
viewed Hitler as a genius who was
organized and cared for his fellow
companions. Stein offered a persptae
that painted Hitler as a person who seemed
to care about the welfare of others.

Al t hough soci ety
psychopathic personality as the root for evil,
many of Hitlerods fol
personality to make him appear as a gefius.
Whethe the persona be artificial or genuine,
Hitler would use his likeable persona to
brainwash the German nation.

Wi | | i a mhitleC: & Study s
Personality and Politicpresents Hitler in
the light of modern historical science.
Despite this monograph beimgitten in a
different time period, Stein and Carr both
agree that Hitlerds

1 Stein, 88
2 Stein, 106

\Y

e

and mind control enabled him to gain
control of Germany. Similar to Stein, Carr
believes that Hitler cast a spell over millions
of Germans desperatelgeking reassurance
at a time of unprecedented crigBespite

both monographs being written years apart,
one thing stays the sariditler
brainwashedHitler was well known for his
leadership and manipulation tactics, many of
his notable traits include éhusage of
dogmatic assertion, repetition, biting
sarcasm and emotional appeal to win over
his followers'?Goi ng back to
most of the Germans who appealed to

Hi tl erds wor dsandwer e
misldle-cldgs pgebpiespedficadly, thedasver
class intellectuals.

With this in mind, readers are able to
under stand how Hi tl
came from the lower levels of society, those
of which, that lacked the proper education.
Carr sheds light on how the midetéass
people yearn for a fatheigtire, and Hitler
usednatteat td-his advantage. Hitler perfectly
created his persona around the idea that he
was the fatheipfigueeithatevds able ts support
Germany in times of neleand the Germans
were manipulated into believing it. Similar
to Steiaold,s
targeted propaganda allowed Hitler to take
over Germany. Carr praises Hitler for his
use of propaganda, as he claims that Hitler
had an extraordinary instinct and
understanding of 2 Being a master of
pr opagand ayfeatsas Hitter a n

wqulel perfactly eatein s speaameés pnd | at i on

SWi | | i a miitleZ:® Study s Personality ah
Politics
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arguments to appeal to the Germans. With negotiations;Hitler tricked the people of
this inmind, Carr argues that Hitler knew Germany and countless pgee into
what the general appeal was and used it to believing in him.
Going back taMlein Kampf the Carrdéds monograph reveal s
autobiography is once again being calledout Hi t 1 er 6 s per sonal i ty. Pr

for its fabrication and lies. By this, Carralso  nothing was known alu Hitler. With the
criticizedMeinKampff or pai nt i n g heldof mbderm his®ry, historians can learn
fake persona and upbringing as a fabricated mor e about Hitl erds compl

story. Hitler wauld complain about his poor Prior studies believed that Hitler was a

life- when in reality, he had favorable person with the Oedipus complex; when a
conditions growing up. The fabrication of son loves his mother while showing hatred

Hi tl er 6s aut obi ogr ap hyorhwfather. WNohrrecerdtudies pradr p o s e,
Hitler once again wanted to appeal to the monographs, historians concluded that this
middle and lower class. Stein limited his is not fully true.

view to just the @rman lower and middle Carr argues how Hitler never really

class, while Carr gives more insight on how loved his mother, and how he really never
Hitler manipulated the government to come hated his fathetInstead, it was found that

into control. Hitler would have to constantly reassure his

Carr provides a new perspective on mother, wheh caused him to be spoiled and
Hi tl erds persona. Wi t dependestiorhernGamwreferd backtmSteirCa r r
argues that Hitler is not the one to fully as they agree that Hitl e
blame fo many events in history. However, to be a result of trauma and not Bedipal
the ones to blame are shifted towards complexXtY Hi t | er s personal ity

Hi tl erds accompl i ces . anedipusocangplex ahymae, iNstead, it
regi me and moti ves we caabe beertas & mad isnprigonesl ina n ,

Hitler only provided the foundation for the shameguilt cycle. With the help of new

plans. In other words, Hitler provided the Historical evidence, it can be confirmed that

blueprints buthis accomplices did the work Hitler experienced his major identity crisis

to carry out the plans. Historians can see this between the age of eighteen and twéhty.

as Hitler and his associates were not in Since Hitler was dependent on his

possession of a blueprint for aggression as mother, her dah caused Hitler to break

the Nuremberg Tribunal believétin away from the world. Historians point

reality, one of Hitletéwagdsal shewasdea &atwat dHi
However, tiis is not to excuse any of military played a rol e i

Hi tl erds plans or mot itraumas Withib histmilitarg time, Hitler

acknowledge that Hitler was not the sole would have a personality crisis and tried to

persorresponsible for many of the crimes. pinpoint a scapegoé&r all of the problems

1 Carr, 152
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being faced. By using brainwashing
techniques, Hitler would help Germans to
find a way to cope with their troubles
instead. By manipulating the Germans,
Hitler was able to overcome his trauma by
offering to aid the weak Germans.

Wi t h B uHitlerAAcStudy $n
Tyranny Bullock explores the role of Hitler
and how he rose to power. Bullock begins
his monograph with two questions in mind,
what great part did Hitler play in the Third
Reich and how did Hitler rise to powz
Bullock takes a different approach as
Bull ockds theme is
not the dictatorship. In other words, Bullock
is focusing on the personality and
characteristics of Hitler instead of the evil
deeds committed by the Nazi regime. Much
like the prevous authors, Bullock criticizes
Mein Kampfas he believes that Hitler makes
his story much more dramatic than it
actually was. By being overdramatic, Hitler
seeks to gain the sympathy of the German
citizens. Bullock explains that Hitler
attempted to be sees a poor child, but he
agrees with Stein and Carr that this is not
true. In line with Carr, Bullock debunks the
idea of the Oedipus complend explainsti
as a more dramatic response by Hitler. With
constant fabricated stories, Hitler is seen
trying togain the support of the Germans by
gaining petty points on his upbringing. This
tactic was one of Hi
tactics, as he would relate back to German
struggles.

Wi th Bull ockos
are able to understand how Hitler would
oftenfalsdy sympathize with the public.

1 Bullock, 32

to

Al t hough Hitl er
working-class misery, it was evident that his
words produced no sympathyDespite
Hitler showing false support and sympathy,
it was used to show how he attempted to
care. One of théactics Hitler used was to
learn the workingclass hatred towards the
higher class. By understanding this concept,
Hitler used this to his advantage to gain the
support of the working class. Bullock tells
readers that Hitler found the solution in the
Adioseryo that the
victims of a deliberate systethin other
wetddy Hhel
led towards his attempts to gain the support
of the poor. As previously stated earlier, the
lower class was also seesfaaving lower
intellectual abilitesHi t | er 6 s
group.

A new study shows that Hitler did
not entirely hate the Jews, but fabricated the
propaganda to appeal to the Germans. In
Mein Kampf Hitler would have pages that
referencedews. However, in the deaut
pages towards Jews, Hitler failed to provide
any facts to support his reasoning to hate the
Jews. Although the Jewiglopulationwas
the main victims of the Nazi regime,

ma i

historians learn that Hitler used the Jews as a

fantasy where he projected all theg hates
and fears. With recent studies, it shows that
the Jewislpeoplewere seen as the
bcapgdats for i@ersany. la othemnveords,
Hitler used Jews as scapegoats to find
closure after losing resources and power

mo n afgrthe prét war. Hiteawdsely used this

tactic, as he knew finding a scapegoat would
allow him to gain support of the Germans.
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Hitler is praised for his leadership
skills, but Bullock reveals that Hitlérs
nationalism was both unoriginal ahayhly
motivated by propaganda. By this, the ideas
that Hitler executed
original ideas. Instead of being original,
Hitler was able to derive previous ideas
from old sources for his movemeéntHitler
is depicted to be seen as a mastermind, when
he really has no originality in himselfitler
was able to use his sources and prior ideas to
his advantage and appeal to the public.
Studies prove that Hitler believed
propaganda was key to success, as Hitler
observed the successes of English
propaganda. Many of the monographs talk
about howHitler emergedrom fixed ideas
and prejudices, stemming from his traumatic
life.

Hitler is seen as a genius for his
ability to use propaganda and target the right
people. Throughout the monographs seen
within this paper, propaganda is a key
talking pointin every single one of them.

The three authors are all in unison to agree
that propaganda was the main driving force
within Hitlerods rise
earlier, Hitler had no original ideas, but
properly presented himself to gain support.
Hi t dgeniu®was seen when it was time to
exploit the weaknesses of the Germans.
With recent studiedjistorians found that
Hitler came to know Germany and the
Germans in hopes of exploiting their
weaknesses. By 1933, Hitler had spoken to
almost every singleotvn in Germany,
targeting the lower class towns the most. By
using his powerful words and leadership

1 Bullock 40
2 Bullock, 60

skills, Hitler aimed to appear as the hero
Germany desperately needed. Bullock
provides a new insight
power, as his advantage was thatbecame
w\weetluppored pubkticifigutee r 6 s o wn
Hitler rose to power through the
powerful messages sent out through his
political movements. In order to properly
understand the rise of Hitler, the Nazi
regime and their movement must be
analyzedfrom a psycholgical perspective
Hi tl erés strength c¢ame
the public trust, where Hitler properly knew
what the masses needed. During his
movement, Hitler explains his movement
must avoid everything which may lessen or
weaken its power of influenajnthe
masses$.In other words, Hitler would avoid
any obstacles that might have hindered his
image or the image that the Nazi regime was
trying to portray. Bullock explains in his
monograph that Hitler uses constant
repetition which succeeded in imprintiag
idea on the memory of a crowdHitler
manipulated the collective memory of the
messages, as Hitler would enforce specific
tmamorig towards. the Aassem @ynenforcing e d
specific memories, Hitler would manipulate
the feelings that the masses had towards the
Nazi regime. Repetition was seen as key
towards Hitleros
Hitler would constantly repeat the same idea
over and over.
With this constant repetitiortlitler
l eft a footprint wi
best propaganda and mauiation skills
were shown within his speeches. In his
speeches, Bullock reveals that Hitler would

t hi

3 Bullock, 63
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use specific, emotion triggering words to get
the Germans on his side. By emotion
triggering, historians learn that Hitler would
employ verbal violence an@peat the words
ismasho, Aforceo,
effect on the audience. With the constant
repetition drilled in the Germans, historians
found the effecti
to actually impact society into believing that
he was correct. Rir to the Nazi regime,
Hitler was unknown to the large general
public. The Germans were unaware who
Hitler was, but he had recently become a
familiar figure, thanks to a publicity
campaigr?* Bullock explains how
Hi tl er6s popul arithey ¢
attention of those who controlled the
political fundsfrom heavy industry and big
businesses. Looking
historians learn that Hitler needed the
support of both industrialists and big
businesses to be able to control the funds fo
his organization and propaganda.

Wi thin Bullockds s
Bul l ock di scusses
was key in making him an effective leader.
Regardless of the many troubles or
situations that the Nazis found themselves
in, Hitler was what kgt his men together.
Bullock establishes Hitler as a man with a
striking leadership quality, a leader that was
devoted to his soldiers and goals. Hitler
would never let go, never le&ith in
himself, and communicated this with his
comradeswhich ended p boosting their
spirits.History does not credit Hitler for his
leadership, even though he was the sole
reason that the Nazi regime was not
abolished sooneHitler was the glue within
his army, as his constant leadership and

veness

positive outlook was a key dgor in
boosting esteem within the regime. Even
while he was in prison, Hitler did not lose
faith and constantly reassured his

A r u supportess.sHowevet, ditlereprovek that aa n

cruel movement can gain support through a
personds top tier | eader
blifie rHa st | tearcbtsi cssp eiencchleusd e
bribery, appeals, and threats. All throughout
the German streets there were slogans
plastered all over the walls and posters
showcasing any sort
reputation. Stein and Carr explained how
Hitler appealed to themiddle- and lower
classGermans, but Bullock reveals that
alitles adsd ainfred tmtarged respectablea c t
bourgeois parties like the democrats. Much
like the Germans of the time, the different

of h

b potitikal parties Waretclyiegrod withr e gi me |,

crippling anxietyand depression. Hitler
once again took advantage by offering a
brand of extremism. Bullock mentions how
Hitler never forgot his main theme Mein
Kampfyas he &lwalfsitargeted rthe masses,

~

howsHhtkeefipespessonal ot ythe

power i n? Hitlerevassafgemitise . 0
when it came time to target the masses, as
he knew that the lowetlass citizens, or
streets, were crucial in the development of
his regime.

After analyzing the three
monographs, the historians are able to offer
scholars and readeasnew perspective on
Hitler. Collective memory enables people to
view Hitler as this villain, but fail to
acknowledge the incredible grit and
determination it took to become a leader.

People often mistake Hit
as a negative trait, but tmeonographs
shifted this view to be
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outstanding traits. Manipulation is tied with monographs help historians understand that
a negative connotation, but when used Hi tl erds autobiography i
wisely, manipulation can be seen as a accurate. As mentioned before, Hitler wbu
positive trait. Although the manipulation exaggerate his stories to manipulate
di dnét | ead to pwssi t i sympatyuftoro therpaldic. Modern dayh o
how it can be used to gain the support of monographs help reveal the true nature of
masses. Through manipulation and Mein Kampfand expose some of the lies.
propaganda, Hitler was able to accomplish All through-out the monographs, itis
great features. To convince thousands of apparent that they credi
people to follow a regime is outstanding, power due to higenius use of propaganda.
and Hitler had all the tools to convince the Hitler would use his propaganda to target
Germans.The monographs acknowledge the middle and lower class who were
Hi tl erds skill as a g despenatsly triying doifirid ,a hesoi Al three ma n y
leaders would stumble when trying to authors explain how Hitler painted himself
convince the mass millions. as the hero and would lie in his

The new studies of Hitler coming to autobiography to appeal to tpeople of
light, scholars are able to understand the true Ger many . The monographs
nature of Hitler. Before these mographs, understanding of Hitlero
historians had different ideas and outlooks showcasing how Hitler used the desperation
on Hi t {many @fsvhid¢himistakenly of the German people to his advantage.
took Hitlerdés personalitynaBubl oekdabt mohoghap!t
Oedipus complex. With the help of Stein, paints Hitler as a clueless person who used
Carr, and Bullock, historians reframe their luck ard manipulation to gain the trust of
thinking of Hitler and how ki personality millions. Hitler had an incredible array of

came to be. It has been found that Hitler was leadership skills and knew how to persuade
not a product of the Oedipus complex, but a  people. There are countless examples of
result from childhood trauma that came from historical figures that had @art toplay in

his dependence on his mother. Contrary to the war, such as other Nazi members and the

popular belief, Hitler did not love his other Axis powers. As mentioned before,

mother debunking the Oegdus complex. To Hitler was the one to be the leader since he

further debunk the Oedipus complex labeled had the vocal and persuasive skills to be the

on Hitler, Bullock mentions how Hitler did leader. The other Nazi higher ranking

not hate his father but over exaggerated his members and Axis powers had similar ideas,

story. but they just needed Hit|
Prior to any monograph or stories, reachnew heights. The monographs show

the only source scholars had on Hitler was how Hitlerds mani pul ati or

through his autobiogrdyy. Although childhood trauma, allowed him to become

Hi tl er 6s aut obi ogr ap h yhe lbaded thabsomety kndws todag. tHitlec
events, scholars were able to understand a kept his ideas and did not back down from
gl i mpse of Hitler 6s | thdmeshowind leadership quadities in tragic
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events. Althogh scholars and historians to modern day, the world is slowly seeing

|l earn that most of Hi anoteer Hitler om tkeaisesDonald Tramp.n o t

originally his, Hitler used prior platforms to Donald Trump is seen using the

his advantage. same tactics as Hitler: manipulation,
Collective memories paint Hitler as a propaganda, and borderline

villain, but history must consider his genius authoritariaism. For educators, itis

as a leader that manipulatéd riseto important to not only teach about how Hitler

power. As Stein previously mentioned, rose to power but also connect it to modern

historians must recognize the positive and day politicians like Trump. Students need to

negative aspects of the historical figure and be educated on the rise of dictators and the

the same must be done for Hitler. Although consequences that can be faced if they are

Hitler is seen as mostly negative, the not stgpped. AlthoughThe Rise of the

monographs listedereenable scholars to Flhrer does not provide a solution on how

aralyze the rise of Hitler and compare it to to stop a dictator, the paper analyzes how

other politicians. Despite being the villainin easily the masses can be controlled.
countless stories, Hitler is a hero in the eyes
of the manipulated and gullible.
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Teaching the rise of Hitler is important in

any school curriculum where students are

exposed to ideas that involve

authoritarianism, manipulation, and

dictatorship. Countless politicians and world

leaders saw the warning signsHbtler but

failed to really put a halt to him. Relating it
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The Minoans: The ForgottenSea Empire

Dean Boha

How can | ignite a passion for
hi story in my student
found myself asking when | was teaching at
Trenton Central High School while doing
my first clinical experience at The College
of New Jersey. Naturallyl began with
looking back at my high school teachers
trying to remember what they did that
allowed me to not just passively learn, but to
explore my interests as well. The paper that
follows this introduction was my capstone
paper | wrote while at TCNJ stuahg
history. It covers a people known as the
Minoans. These seafaring people of the
Bronze Age are not likely to be found in any
high school history textbook. However, |
decided to write about the Minoans in such
length because of a project| did in my
English class in high school. (Yes, you read
that right, my English class.)

My English teacher at the time, Ms.
Lutz, had allowed the class to do a
presentation on a topic of our choosing. As a
person who found English to be very boring
and history much mormteresting this
project excited me as | was able to dive
deeper into a topic | was interested in. |
ended up settling on the Minoans as | had
only heard their name once briefly in a video
di scussing Crete. Ms .

allowed me to have chze in my learning all
svhile dévelapting ey pieseittatian snakingo n
skills and teaching me how to do proper
research. If the goal of your lessonis to
develop student research and presentation
skills then focus on that. Students will be
much more willing to spak in front of the

class if they are passionate about the subject.

That little bit of research at the high school
level might even turn into a capstone paper
one day. So why is this important? How
does this help me create passion for history
in the classrom? Give your students some
agency in what they learn. Let them tell you
what they find interesting about U.S. or
world history and let them explore that
interest in your class. This also shows us
history does not have to be confined to the
history classrom instead other subjects can
use history as a backdrop to explore
concepts and develop new skills.

During the Bronze Age trade
flourished in the Mediterranean. Few people
were as well situated to capitalize on this
fact then the inhabitants of the Islaoid
Crete. The people of this island during the
3rd to 1st millenniéB.C.E.E.are known to
modern historians
were the Minoans and what did they do?

as

t
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guality products. At first mastering patye
allowed them to create vessels for holding
agricultural products like olive oil. When
faced with a lack of valuable metals and
materials like copper and tin, on the island,
they were forced to turn to trade to get rarer
resources. This trade centeredward

providing olive oil and other goods in
exchange for these precious resources which
could be used in the creation of desirable
specialized products. This operation
eventually expanded to become an intricate
sea trading network that encompassed large
portions of the Mediterranean and beyond.
Minoan products have even been found as
far as the Indus River Valley. However,
material goods were not the only thing
traded by the Minoans. Culture was readily
exchanged as well both willingly and as a
side effectof trade. Minoans managed to
spread their culture while incorporating
elements from foreign cultures that proved
beneficial. While much information about
the Minoan civilization has been lost to
history, the vastness and importance of their
trade empire eanomically and culturally

can not be overstated. Many civilizations of
this time like the Phoenicians, Sumerians,
and the Harappans of the Indugiver valley
tend to overshadow the Minoans but they
should be seen as cultural equals to these
complex sociees. Their central geographic
location, coupled with a need to trade for
raw materials as well as fostering skilled
artisans enabled the Minoans to become a

! Rodney CastledeMinoans: Life in Bronze Age
Crete (Routledge, 1993), 4.

Bronze Age thalassocracy with influence on
many civilizations.

The Bronze Age in Crete is generally
considered to have lasted from around the
3" millennium B.C.E.to the E'millennium
B.C.E! The Minoans received exposure to
metallurgy and bronze making from the east.
The Island of Crete is the largest in the
Aegean Sea and also the furthest soutls Th
geographical position made Crete a natural
stop on the many trade routes of the
Mediterranean. Crete was perfectly
positioned to receive sea trading merchants
from all their neighbors. Mainland Greece to
the northwest, the Cyclades to the north,
Anatolia to the northeast, Egypt to the
southeast, Cyprus to the east, and even
further east Syria. This places Crete in the
middle of some of the most important
civilizations of the Bronze Age. The
innovations of the Bronze Age first began in
the east and it iso wonder how the
Minoans gained access to this knowledge.
While the Minoans were influenced heavily
by the cultures that they came in contact
with, the Minoans developed a distinct
culture of their own. This is contrary to what
historians of the past ontxlieved.

Historians used to think that the Minoans
were not a distinct culture but instead a more
of a imitator of Anatolian, Syrian, and
Egyptian customs. This can not be further
from the truth; instead the Minoans created a
highly advanced culture whhcspread its
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influence to the furthest reaches of the
known world at the timé.

Even in the 21st century when
writing about Minoan cultural spread,
archeologists like Cyprian Broodbank and
Evangelia Kiriatzi write that the
AMIi noani zat i onstandoand s u
the Mediterranean remain controversial.
Cultural spread was not the only highly
contentious aspect of the Minoan
civilization. An article by Chester G. Starr
really exemplifies how some scholars used
to feel about the Minoans having large
influence in the Mediterranean or even the
Aegean. Writing in 1955 Starr confidently
writes off the Minoan thalassocracy stating

The Minoan thalassocracy is a myth,
and an artificial one to boot. It is
amazing that the patent falsity of the
basic idea has nevbeen fully
analyzed, for neither logically,
archaeologically, nor historically can
the existence of a Cretan mastery of
the seas be proved.

As the history of the Minoans becomes more
and more clear through archeological finds

Starr 6s
outdated. While he recognizes the fact that
trade between Crete and Syria as well as
trade between Crete and Egypt existed, he
heavily downplays the Minoan involvement
in this trade. Proclaiming instead that
Minoans were nothing more than
interRedi8riéd bBtdeen great powéStarr
even writes off Minoan control of the
Aegean by saying that they would not be
able to field the required number of ships.
The idea of Minoan colonies is also
completely downplayed as nothing more
than a few factoriesreated by Minoans for
native populations of those islands to gather
and produce productsarly and mid 20th
century historians certainly did not see the
Minoans to be as capable as they were.

In 1962 an article by Robert J. Buck
continues to echo thisestiment. Buck
writes ANoO matter
may have been, there was simply no place in
the Late Bronze Age for a Minoan
t hal as $Hiscgasoning is that Crete
did not have the industry capable of
producing enough goods for a large overseas

ar telandilmereappear s

how pr

! CastledenMinoans 3. “Starr, AThe Myth of the Mino
284.

2Cyprian Broodbank and Evangelia Kiriatzi, #AThe

First o0 MithecaiReavsited: teEhnokogy, SStarr, AThe Myth of the Mino

Demography, and Landscape in the Prepalatial 284,

A e g e Ameriaan Journal of Archaeology 111b.

2 (2007): 24174, St arr, AThe Myth of the Mino

http://www.jstor.org/stable/40037274, 241. 285.

3Chester G. Starr, fiThe MyRbbeftthe BiumbaniThe Minoan

Thal as shHicsrta@aiscraift Fur Alte
Geschichte 3no. 3 (1955): 2801,
https://www.jstor.org/stable/4434736, 283.

Exami Hedfori a. :
11,n0. 2 (1962): 1287,
https://www.jstor.org/stable/4434736, 131.
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market! It was not until the 1990s that presseail form and regularly eaten without
scholars began to find more evidence that being pressed. These many different uses for
Crete could have held an empire of the sea olives made it a major crop of the Minoan
and the Minoans were their own advanced economy. More tablets found at Knossos

culture? Today the topic is still debated and document 9,000 liters of olives being
the true scal e ofs t he priucedirajussstie Dawonsfateadd thec e |

not completely clear. Evidence gathered in Messara plainfcCrete? Pears were also
this paper however points to the existence of grown and might have even been native to
a heavily influential Minoan thalassocracy. Crete with Minoan trade being the reason

- _ the fruit spread throughout the
Trade was what built this Empire and  \jediterraneai. While having an abundance

was the primary way that Minoans spread of agricultural products is certainly good,
their culture. The geographic location of the Island of Crete was lackjrvaluable

Crete was not the only factor that led to the metals that were the building blocks for
Minoans creating a trade empire. The societies of the Bronze age. Metals like
Minoans had access to plentiful land to copper, tin and gold were not found readily
produce agricultural products in large enough to support the demand on the island
quantities. Grapes, olives, pears, etc. were  gnq this forced the Minoans to turn to their
vital to the Minoan economy and way of neighbors to acquire these nista

life. Grapeswvere used to produce wine and

tablets found at Knossos, the Minoan Copper and tin were combined to

capital, reference 420 grape vines in the area create the alloy of bronze, a vital resource of
and tablet AGM 8400 r thetome. dhe island ef Cyprusito tbeCast

liters of wine that were brought to Knossos was a large supplier of copper to the

as a product of the last harvé€lives were Mediterranean and made a perfect trade
also fundanental to the people of Crete and partner for the Minoans. Copper ingots from
the Mediterranean and were always in high Cypruswere found at the Minoan palace
demand. Olives and olive oil took a long temple of Zakro confirming trade between

time to spoil, were used in cooking, washing  the two island$.lt seems connections
oneself, burned in lamps, and were used as  between Cyprus and Crete date back to the
body oil. Olives were enjoyed both in their early and mieBronze Age’. Minoan pottery

'Buck, AThe Mi no afx almhian eads,sdCastledeny§noaRse113.

131.
"Katarzyna ZematWi S ni e w-Evalaation bR e
2 CastledenMinoans 3. Contacts between Cyprus and Crete from the Bronze
Age t o t he ElarlmyUnlwersytet Age, 0
3 CastledenMinoans 45. Jagid | o Gs ki . | nsno.24(2020):Hli st or i i
32,
4 CastledenMinoans 46. https://doi.org/10.4467/20800909EL.20.001.12791,
26.

5 Castledeninoans 46.
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has been found on Cyprus in important Bronze age and is not dissimilarttade in
places like palaces dnngots of various the modern day.

metals traded to the Minoans by the

Cypriots have been found on Créome Evidence of overseas trade is easy to

Cypnot pottery had even been found in the SpOt a.” arounq Crete For examp|e, in the
port of Kommos on Crete. All of these city of Myrtos imported metal objects, stone

connections show a healthy trade vessels, and obsidian have been found.
relationship between the two islands. It is Within the city, pottery and textiles were
also clear that the Minoan and Cretans produced which could k@ been exported in
developed some kind of rapport as the exchange for these goods. Myrtos, like many
Cypro-Minoan script begins to appear on Minoan cities, was located near the coast
traded items. The Cypblinoan script was and many of these cities had their own ports

a shared syllabary that the two islands and had more access to the outside world

utilized in trade with one anothéihile the than might be expectédviinoans most
scriptreméns undeciphered it allows likely constructed theiriies with trade as a

archeologists to tell when items have come  Ccentral tenant. This is evident by the

from Cyprus. Lead, copper, and tin ingots distribution of settlements around the island.
have been found bearing Cypktinoan The west side of Crete is almost completely
markings with Cypriot lead mines being barren of settlements while the north, south,
identified as far as Sardinfalhese are the and east have plenty of large cities. When
kinds of metals that Moans would have looking at thisfrom a trade point of view it
been in heavy need of and thus this close makes sense as Minoans would have been
relationship between Cyprus and the primarily trading with the Cycledies to their
Minoans makes sense. The Minoans would ~ North, Anatolia, Cyprus, and Syria to the
have used these metals to manufacture all ~ €ast, and Egypt to the south. While Minoan
kinds of various products. Cypriots were pottery has been found west, in places like
getting their lead from mines in Sant to Malta for exkample, Minoans seemed to be

trade that lead to the Minoans who then used more focussed on conducting their business
lead to create objects that were sold overseas N the eastern Mediterranean. Ports and

to places in Anatolia and Egypt. This is a harbors did not only exist in large cities.
perfect example of how interconnected Evidence of Minoan ports have been found

Mediterranean civilizations were in the in many coastal regions of Crete and on
nearby islands lik®ia and Ther&Having

1ZemanWi S ni e w<\alaation bffiCentacts 3YahalomMack et al , il nci sed Lat
bet ween Cyprus and Cr et e, lkeaddngats fromthe Southern Anchorage of
Caesarea, 0 3.

2N. YahalomMac k et al , Al nci sed Late Bronze Age
Lead Ingots from th&outhern Anchorage of 4 Castlelen,Minoans 63.

C a e s aJouenal pfArchaeological Science,

ReportsA1 (2022): 110, 5 CastledenMinoans 40.

https://doi.org/10.1016/j.jasrep.2021.103322, 1

112



Teaching Social Studiesjol. 26, no. 1 (Winter/Spring 202)

ports scattered throughout the sea allowed
Minoan sailors to have many points where
they could stop and rest. It is also crucial for
long range seafaring as these journeys could
be very dangerous and various weather
conditions couldspell disaster for ships and
their crew. Having ports along the way to
their destination allowed ships to take stops
and wait for more favorable weather and
wind conditions if needed.

Minoans traded in many different
kinds of products and were not liet to
their agricultural surplus of olives and wine.
In fact, skilled artisans were highly valued in
Minoan society and were some of the most
adept in the Mediterranean. Vathypetro, a
Minoan building in the Cretan countryside,
gives historians a glimpsetmthe industries
Minoans engaged in. The building is dated
to 1580B.C.E.and had a wine press, clay
loom weights for weaving, an oil press, 16
storage jars, multiple potters wheels, and a
farm on the propertyRodney Castleden,
author ofMinoans:Life inBronze Age Crete
suggests that it could have been a summer
residence for the king, wealthy landowner or
just as likely a communal industrial and
agricultural center where Minoan artisans
and farmers in the area could work. It is
clear that Minoan goods weshighly valued
as they have been found all over the
Mediterranean and beyond. Other cultures
also show clear inspiration taken from
Minoan frescoes and pottery showing the
scale of Minoan influence. The largest

1 castledeninoans 40.

2 CastledenMinoans 77.

potency of this influence is seen in Minoan
colonies and close neighbors like the
Mycenaeans. However, very proud and
ancient civilizations like Egypt have shown
to have respected the Minoans to a certain
degree and had interest in their art and
products.

At some point Minoans began to
make change to their social structure to
prioritize artisans and the manufacturer of
luxury goods. This can be seen in the
Minoan palacgemples. In Minoan society
towns littered the countryside but in large
cities there were often massive palace
temples where theliee and priests would
live and in the case of Knossos a king or
some kind of central authority. The main
temples were located in Knossos, Kydonia,
Phaistos, Zakro, and Mallfa.

Archaeologists have been able to
discover that at some point before 1700
B.C.E. Minoan craftsmen and artisans
concentrated within these temples. It seems
that artisans were gathered to collectively
work as full time specialists paid by the
state. This proximity to other skilled
specialists allowed them to share ideas and
learn fromeach other creating ambitious
works for domestic use and for
transportation oversed#t Phaistos within
the store rooms some pithoi made by these
craftsmen survived to this dayastleden
describes the work made by these specialists
as r eac hofegnicallskdlarel | s
artistry so high that some of their works rank

3 Castledenyinoans 78.

4 CastledenMinoans 77.
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among the finest &elver
It is no wonder why Minoan products were
sought out all through the Mediterranean

and beyond. By focusing their talents

together and produajnartwork that

surpassed anything that their competitors
were producing they found a lucrative

market in luxury goods.

With the palacdemples being the
concentrated point for artisans they also
became trade hubs as a consequence of both
having the skilld workforce needed to use
these raw materials and being the center of
bureaucracy in the region. Imported
materials found include silver, tin, copper,
ivory, gold, lapis lazuli, ostrich eggs and
plumes, exotic stones, and méreéhese
materials were then evked on by specialists
at the temples where the finished products
were sold both to local markets and taken by
seafaring traders to foreign markets. Having
the temples act as the center of industry,
trade, faith, and bureaucracy as well as
having five ofthese temples spread around
the island created an efficient and
administratively run government. Some
early theories about the Minoan government
suggested that these temples were seats of
different citystates like those of mainland
Greece. However, consars now is that
each temple had a local bureaucracy that
controlled a portion of the island, but in the
end they were all subservient to the main
seat of power in Knossos. Keeping a well

1 castlederiinoans 108.
2 Castledenyinoans 109.

3 Nimrod Marom, Assaf Yastkandau, and Eric H
ClineiThe Silent Coast :

rup ana afgarézeddyovermmeri is vital fore . 0

sustaining a fareaching tade empire with
connections around the world and it appears
the Minoans recognized this. It is very
possible that Minoans understood how to
organize themselves into a more centralized
state by looking at the Egyptians.

As the Minoans were looking
towardsthe Egyptians for inspiration other
less developed peoples were looking at the
Minoans as an example of a developed
culture. By looking at the ruins of a palace at
the ancient site of Tel Kabri, located in
modern day Israel, archeologists have
noticed shoking similarities between this
palace and Minoan palaces. For example,
Minoan style fresco fragments have been
found that seem to be mimicking the
Minoan style. The palatial layout and
construction of the palace also seems to
coincide with the Minoans egnding their
palaces.It should not be so surprising that
foreign merchants most likely visited
Knossos or other palaces on Crete and were
amazed at what they saw there. When they
returned home the nobility of places like Tel
Kabri wanted to emulate theeat Minoan
culture to give some kind of additional
legitimacy to their own rule. This is an
example of the Minoans having great
influence on outside cultures without doing
much to influence these people.

Evidence to the Development Trajectory of a Second
Mill enni um Pallawnalofat Tel
Anthropological Archaeology 32015): 18192,
https://doi.org/10.1016/j.jaa.2015.04.002, 182.
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Additionally, byanalyzinganimal
bones found ate site archaeologists could
determine that the people at Tel Kabri
started using meat cleavers to cut bone and
extract marrow. This had occurred just
slightly after the same development
happened within Minoan societygain
this showcases how trade pais of the
Minoans benefited from not only the
exchange of goods but also the exchange of
ideas coming from Crete.

Egypt was one of the many
civilizations that benefited from trade with
the Minoans. This is evidenced by the many
Minoan products found in Egt. Most
commonly found is Minoan pottery. Pottery
from Crete has been found all over Egypt. In
her article AThe Perc
and Minoani zing Potte
E. Barrett discusses why Egyptians desired
Minoan pottery and who in Egyptas
buying it. Through her findings she
concludes that people of nearly all strata had
access to Minoan pottery and other Minoan
products like cups for exampteCretan
pottery has been found in Egyptian homes
and even graves indicating that it was used
either practically or as display pieces.
Essentially showcasing that they have exotic
pottery from a distant lantlits presence in
Egyptian graves is also a strong indicator
that Minoan pottery was quite well revered

1 Marom, YaswlLandau, and Ci n e , NnThe

Coast, o 190.

2Caitl2n E. Barrett, fThe
and Minoani zi ngloubaldft ery i
Mediterranean Archaeology 280. 2 (2010): 21i1
34, https://doi.org/10.1558/jmea.v22i2.211, 226.

Si®Bantett,

in some respects and that some Egyptian
wanted to take it with them even in the
afterlife. Minoans only imported a very
small number of manufactured goods as they
produced most, if not all, of these goods
domestically. Of the manufactured goods
imported to Crete almost all that have been
found were Egyptiart. This really
demonstrates the longstanding connection
between these two cultures and the
admiration they held for one another.

It can be deduced that Minoans had
been visiting Egypt for many years,
evidenced by the style of clothing the
Egyptians portrayed Cretans wearing in their
paintings. As Minoan clothing trends
changed, as can be seenin Minoan artwork
efthensalves\ba Crete, thesd sanvkiclmaongasn
arg depicted iB Boypian écon@yeaphy | 2 n
featuring Minoans. The Rekhmire paintings,
located inhe tomb of Rekhmire in the
Egyptian city of Thebes, depict Minoan
envoys wearing patterned kilts without cod
pieces and a hemline sloping down towards
the front® Through cleaning an original coat
of paint was revealed showing an older style
of Minoan dres, kilts with codpieces and an
upwards sloping hemline. This indicates that
the Egyptians made clear efforts to update
their portrayal of Minoans through the
centuries. Wall paintings in the Tomb of
Senmut also have Minoans depicted with the

Minoanizing Pottery in Egypb, 226.

4 eastiede@Mincaesil1¥al ue o f

n Egypt, o
5 Castledenyinoans 12.
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older style obutfit dating to the 1500s
B.C.E! At the same time on Crete in
Minoan frescoes monkeys are painted blue
which is a common feature of Egyptian
portrayals of monkeys. A study published by
the Cambridge University Press even
suggests that the Minoans wele first
Europeans to have contact with Flauman
primates’ The frescoes also often feature
depictions of papyrus which was not grown
in Crete but rather procured from Egypt. The
presence of papyrus in these frescoes may
also indicate Minoans trying to pkcate
features commonly seen in Egyptian art.
These two features of Minoan frescoes can
point to the Minoans certainly being
influenced by Egyptian art. When added to
the Egyptian portrayals of Minoans, a
picture of two cultures with respect for each
other and who came into contact with each
other often starts to emerge.

Another piece of evidence that lets
historians know that Egyptian and Minoan
cultures came into frequent contact are
inscriptions written by Egyptians discussing
Minoans. One such insctipn can be found
once again in the Tomb of Rekhmire.
Rekhmire was an Egyptian vizier, who was
visited by the Minoans around 147@50
B.C.E2 and the inscription under a painting

of the Minoan envoys she ®aksintoihHe techmoues sisedtd t he
Land of Keftiu (Crete) and of thisles which determineif this fresco was Minoan or

! castledenMinoans 12. 3 CastledenMinoans 12.

2Bernando Urbani and Di oni*Gastledenyinoand1at os, AA New
Look at the Mi nolatiguitp®Bl ued Monkeys, o

no. 374 (2020): e9,
https//doi.org/10.15184/aqy.2020.29.

he

are in the fihdisles of t
mentioned most likely refer to the other

i slands of the Aegean.
i sl eso in this

that the Minoans had established colonies,
trade posts, and had built amgre in the
Aegean by the 5centuryB.C.E. Another
inscription at the base of a statue in the
funeral temple of Amenhotep Il lists nine
place names. Four were located in Pylos, a
Mycenaen kingdom and four were cities on
Crete: Knossos, Amnisos, Lyktoand

Dikte.> The final place name was the island
of Kythera which was a Minoan colofy.

The purpose of this inscription is not
entirely known but it is possible it relates to
trusted trade partners or cities in which trade
deal s were made with
lifetime.

Cultural exchanges between the
Minoans and Egyptians were not entirely
one sided. Some evidence from a discovery
in 1991 suggests that Minoans had
substantially more influence over Egyptian
culture than previously thought. In Teltel
Da b 6 anoaa styié fresco was uncovered
depicting a bull leaping, among other things.
The bull is a common trope in Minoan art
work and often associated with Crete even
in the present day. In an article by Sara Cole

5 Castleden, Minoans, 119.

6 Castleden, Minoans, 119.
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Egyptian in origin. Looking at the fresco a
lime plaster was used which corresponds
with frescoes found in Knossos and Akrotiri,
Minoan cities. In contrast Egyptian wall
paintings utilized a gypsum plaster.

Another indicatotthat this fresco is
Minoan in origin are the proportions.
Egyptians utilized a grid to create
proportions unique to Egyptian art; they also
had particular proportions for human beings.
There is no evidence of these proportions or
grid being followed inth TelletDa b 6 a
fresco?

Furthermore, there is evidence that a
string was used on the wet plaster to create
borders which is an explicitly Minoan
technique® From these observations it is
clear that the fresco was created using
Minoan techniques and image The
guestion that arises becomes, is this merely
an imitation of Minoan art or were Minoans
hired to create this fresco for Egyptians?
Cole argues the latter by looking at the
pigments utilized in the fresco. All the
pigments utilized are common in Mian
frescoes found in Knossos and elsewhere.
By looking specifically at the Egyptian blue
and the elements that comprise the pigment
evidence for the fresco being a
commissioned work come to light. The type

1 sara Cole, "The Wall Paintings of TelkBla b 6 a :
Potential Aegean Connection®ursuit- The

Journal of Undergaduate Research at The

University of Tennesse¥ol. 1 :Iss. 1, Article 10
(2010): 112,
https://trace.tennessee.edu/cgiiewcontent.cgi?article
=1006&context=pursuit.

2Col e, fThe

Wal |-D&@Pmé andt,i nlgls2 o f

of Egyptian blue used in this fresco contains
a oppertin alloy which had been used for
centuries by Minoans and can be found in
frescos on the island of Thera and in
Knossos on Crete itself. This composition
for Egyptian blue is not typically used by
Egyptians and instead indicates that the
painters met likely brought it with them

from Crete’ It is clear that skilled Minoan
artisans were valued enough to be hired
even by the great powers of the time and
that these painters were specifically sought
out. While historians used to believe that
Minoans meely imitated the cultures around
them, this fresco proves that Minoan culture
was valued by others and even the Egyptians
looked at Minoan art as desirable.

Another specialized art form that
Minoans became masterful atwas faience.
Faience is glazed potteusually decorated
with paintings. Between 1760400B.C.E.
Minoan faience had been perfected and the
Minoans were able to create polychrome
faience pieces with many different inlaid
colors®M.S. Tite et al. inThe Journal of
Archaeological Sciendeok through
electron microscopes to determine the colors
of the weathered faience samples that have
been recovered from Crete. As a
consequence of severe weathering the
Minoan faience recovered is often gray,

SCol e, fThe

“Col e, fAThe
SM.S Tite et al, fAColour
Journal of Archaeological Scien&®, no. 2 (2009):
370, https://doi.org/10.1016/j.jas.2008.09.031.
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white, and brown with most of the color from Egypt, gypsum, limestone, serpentine,
washed awy However, through the use of porphyry, black obsidian from Cappadocia,

el ectron microscopy 0 basaltfomntthe Palopompnese, asdemoreé Wwevee |,
purple and violet, and pale yellegreen and all used* Minoans even coated some of
greeni shlhaveallhpaceo i s e 0 these stoneworks in gold leaf and their
determined to have originally been visible stoneworkers were extremely desired by

on these pieces. Rodney Castleden looked at othercultures® The Minoan economy

the faience idustry as proof of collaboration depended on workers like these to make
between the different artisans within the highly desirable products for foreign and
temples. He comes to this conclusion by domestic trade. Gathering these stones from
stating that faience is a craft that utilizes the  over the Mediterranean and creating
Ashared experience of beadflstonewiorksfwas oalynpossiblevath t s

[ which] i mpl i%Patercand | a theocerdrdlizatiom ohrdisans within the

the pot painters or even the designers ofthe  palacetemples and a vast trade network.

particular faience imagery could all be Taking Cretebds rather me
different specialists who came together to and utilizing them to trade for specialized

create faience works of very high quality. materials like obsidian or serpentine to

These works could then be exported and create high quality in demand masterworks

traded for a much greater value than the was the formula which énMinoan

materal used in its construction. government used to become extremely

_ _ wealthy and renowned.
Minoan stone working was also

highly desired around the Mediterranean. This wealth is evident even today

The Minoans used stone to make vases, when traversing the ancient ruins of the
buckets, jars, bowls, and lamps with Minoan templepalaces. Large frescos and
incredible skill. They utilized highly creative decadent architecture can be seen as well as
designs for example, pot lidsthithe the monumental scale of tipalace. The
handles sculpted to resemble reclining palace would have been multiple stories
dogs? They used various and sometimes high and the upper floors would have held

exotic stones from around the Mediterranean the more extravagant rooms like dining and
to create colorful masterpieces. Rosso antico banquet halls. The lower floors on the other

from the Greek mainland, whtspeckled hand were relegated to housing the

obsidian from the island of Yiali, alalias workshops and storeroom3here were

Tite et al, fdCol 30r i n Mi°@astedenviaansgdn.c e, o

2 CastledenMinoans 95. 6 W Graham, fAFurther Notes o
Architecture: I. West Magazines and Upper Halls at

3 Castledenyinoans 88. Knossos and Mallia; 2. Access to, and Use of,
Mino an Pal dAmericaR dooralof, o

4 CastledenMinoans 89. Archaeology 831979): 4969, 49.
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guest and service stairways as well as The cups were apparently offered to the
kitchens and pantries where food would be Egyptians as tribute from a Syrian king. This
prepared for guestsThe rooms would have shows that Minoan products were found in
also been beautifully decorated with painted  many places and were valued erfoug be
walls, columns, and frescos. The Minoan accepted as tribute. Gold itself was imported
nobility clearly wanted to show off their to Crete from Egyptian gold mines in the
wealh when designing these palaces. The Sinai, the Arabian desert, and Anatolia.
layouts of the palace themselves would also  Skilled Minoan craftsmen worked this gold
often be intricate and creative with none of into cups, jewelry, sword hilts, statues, and
the Minoan palaces being the same. Itisno ~ more. They then took these pratiiand
wonder that the story of Daedalus, an sold them overseas at a large profit. Gold
extremely skilled architect, takes place on cups made by Minoan craftsmen were found
the kland of Crete. It seems that Minoan at a burial in Vaphio on the Peloponnese as
architecture over time became somewhat well.3Examples of Minoan products made
legendary and constructions like the of precious metals are rare especially on
labyrinth of Knossos sparked myths to grow  Crete itself as many would have beérien
when the Greeks conquered the island. and sold or melted down at some point. That
Another interesting aspect of the Minoan makes any examples of Minoan products
palaces are that thegmbody both function like these extremely useful to know the level
and form. They are extremely grandiose but  of expertise Minoans had when working
still hold the storerooms for the goods with silver and gold.
waiting to be exported and al so the artisanso
workshops. The palaces were not just Another valuable resource imported
residencies for nobility but also quite by the Minoans was ivoryvory carving
literally the economic headf the island. was done on Crete and might have been
taught to the Minoans by the Syrians whose
Artifacts made in these workshops, carvings share a lot in common with Minoan
like a collection of 153 silver cups and one examples. An example of a Minoan ivory
gold cup, have been found in the ancient relief carving was found in an unlooted

Egyptian town of Téd. The Egyptian deposit ~ Mycenaean tomb. The carving was prolyabl
in which they were found has been dated to  a decoration attached to wood furnittrk.
the 19208.C.E.and all the cup appear to features a scene of marine motifs such as
have been made by Minoans made in astyle argonauts, seashells, seaweed and

used on the island from 20A®00B.C.E?2

!Graham, AFurther Notes oWKMi bemak®pbakteu and S. Aul se

Architecture, o 49. and Silver Vesselad Other Precious Finds from the
Thol os Tomb at KAankulalafthen t he A
2 Castledenyinoans 90. British School at Athens 113018): 11942,

https://doi.org/10.1017/S0068245418000084.
3 Castlederiinoans 93.
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rockwork?! Marine motifs seem to be very in the ci VWMidoanpettdry wor | d. o
common across all mediums of later Minoan  featured elegant designs and would often be

art. As the Minoans used the sea as their paintedwith intricate patterns and swirling

lifeblood this makes sense. Maybe the most  shapes. Kamares are just one type of Minoan
common way Minoans used ivory though pottery and features a dark background with

was in the creation of sealstones. Sealstones light colored designs overtdpA Minoan

could be made of a couple different pithos found in Phrygia showcases an

materials like stone, ivory, or bronze, but optical illusion of sixconjoinedheads. The

they served an important purpose in society.  vieweris only able to see around two heads
Sealstones we essentially the equivalent of at a time as the concentric lines only appear
todayods signatur e f or totfomeheals whensheysare in Fourealiregt

person of importance or business man would eyeline! This kind of design where there are

have their own unique se&Many different images hidden in minimalist patterns is not
designs have been found on Minoan uncommon for Minoan pottery. A jug
sealstones, but they often featured animals depiding birds made out of spirals and other
like bulls, lions birds, or marine lifé.They flowing shapes shows how Minoan painters
also sometimes featured common patterns at loved to play with perception by using
the time like the swastikaFor a highly highly creative and arctic desighénother
mercantile society sealstones were even common featur®f Minoan pottery is the
more pertinent. Merchants could stamp marine motif. Minoans loved showing
pottery with their seal so you would know marine life,especially animals like octopi
who the product wafsom; it was essentially and fish. The sprawling arms of an octopus
a Bronze Age business logo. provided great ways to fill up space on the
pottery® The marine motifs also fit with the
As other specialized crafts seafaring nature of Minoan society and
developed, simple pottery did as well. Minoans would have had plenty of
Castleden calls Minoan pottery Athe fineste

'Demakopoul ou and Aul sebr daskylionmncier capdd of ée satrppy of Phrygia
Silver Vessels and Other Precious Bind . during the Achaemenid period,
https://jstor.org/stable/community.11656755.

2Cast | Midemandg, o 95. . _
Vessel (Pithos; Ht. 45cmda. 18® B.C, Terra
3John J Reich, ATwel ve Ne WottBHgjaklipMus.nd 1 ron Age
S e a IThe Jodarnal of Hellenic Studies §6966): 8
159 65, https://doi.org/10.2307/629000. Vessel (Jug; Ht. 27cmga. 1800 B.C.E. Terra
cotta. Heraklion: Mus., Archaeological.; Found at
“Reich, fATwel ve New Br onz eazrh bttpsi/istrora/aaple/comraugity. 51656751.

159.
9Three Handled Amphor#arine Style Octopuys

5 CastlederiMinoans, 118. €.15061400B.C, _
https://jstor.org/stable/community.13555696.

6Vessel (Pithos; Ht. 45cm.$a. 1800 B.C, Terra
cotta, Heraklion: Mus., Archaeological; From
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experience with thesanimals to render to tell if there was a direct trade route
them correctly. between the two. The Minoans had four
different measurements of identicakights
Minoan trade did not end at with the Indus River Valley civilization.
Mediterranean civilizations. Instead, a new Some of these weights were recovered on
study suggests that Minoans had directtrade cyete itself and some were from Minoan
routes with the Indus River Valley colonies. This shows that the Minoan
civilization. Located in areas of modeday colonies did actively participate in a lot of
Pakistan, Afghanistarand India it is clear trade and that the colonies and Crete fitsel

that Minoans had quite the trading capability  \yorked together.

to be able to do business so far away.

Minoans were not simple intermediaries in The highest concentration of weights
these trade deals, instead they were a main ~ came from the city of Akrotiri on the island
trade partner. This was unearthed by looking of Thera, modern day Santorini. Thera was a

at weight measureents of each society and prominent Minoan colony and an important

comparing them. Merchants trading with trade huly. The route proposed by the

other civilizations would bring their weights authors of the study would beofn a city

and balance scales with them and allow named Shortugai, in modeday

these weights to be copied by the other party Afghanistan, through Iran, and up to the city

creating a uniform weight system between of Trebizond on Anatol i a

the two? This pradice probably started in coast There Minoan merchants would be

Mesopotamia and spread from there. waiting and goods would be exchanged.

This is quite different to the previously held

Everytime the weights were copied view of the scope of Minoan trade. It was

however it seems that they began to deviate  previously thought that trade from India to

from the original slightly. This made the Crete would have only been done with

weights a bit too heavy or too light and each  \esopotamian peoples acting as

time they were copied theyauld veer middlemert Instead direct trade between

further from the original, like a game of India and Crete puts into perspective the

telephone. Using this, archeologists could scale of Minoan trade infence and

lPeter Zsolt Revesz and Bi’Rene€z dDedabDes@bDat &Data Sci e

Science Applied to Discover Ancient Mincamus Discover Ancient Minoasindus Valley Trade

Valley Trade Routes Implied by Common Weight Routeso, 152.

Me a s uPraceedings of the 26th International

Database Engineered Appdtions,(New York: “Revesz and Desai, fAData Scie
2022), 150, Discover Ancient Minoatindus Valley Trade
https://doi.org/10.1145/3548785.3548804. Routeso, 152.

Revesz and Desai, fiData Science Applied to

Discover Ancient Minoaiindus Valley Trade
Routeso, 152.
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theories like Crete receiving its tin from piracy which gives credence to the Minoans
Britain become more probable. No concrete  being a thalassocracy. Island Empires
evidence has been found of this though and  always prioritize constructing a large naval

the source of tin for the Minoans is still force to protect their home island and
unidentified. overseas colonies. The early 20th century
Japanese and the British Empire are good
To sustain such east trade empire examples of this. In this regard the Minoans
the Minoans needed a capable fleet of ships  \yere no dferent. The exact scale of the
to transport their goods as well as a naval Minoan navy is the real mystery that can
fleet to protect these goods from pirates. only be solved if more archeological
Thucydides actually credits the Minoans evidence comes to light.
with creating the first ever naval fleet,
writing Even though archeologists do not
have many examples of Minoan ships
The earliest r@r known to have outside of paintings, a very small number of
possessed a fleet was Minos. He confirmed Minoan shipwrecks have been
made himself master of the Greek found. The first of which was discovered by
waters and subjugated the Cyclades  Greek archeologist Elpida Hadjidaki in
by expelling the Carians and 2004. The wreck was found on the seafloor
establishing his sons in control of the 5 the coast of the island of Pse#&he
new settlements founded in their fact that this was only discovered so recently
place; and naturally, for the safer really stows how Minoan history is very
conveyance of his revenues, he did much still being written. In 1976 Jacques
all he could to suppress piraty. Cousteau discovered some Minoan pottery

in the shallows of the island to add to that
Pseira was also known as a Bronze Age sea
port3 Even though this seems like a prime
location fora Minoan shipwreck to be
located, the deeper waters surrounding the

i sl and were never expl or
team did a dive there. On the seafloor 209
ceramic amphoras were discovered, 80 of
which were completely or nearly completely
intact? The layait of how they were
discovered also provides significant

The veracity of this claimis hard to prove
and it should be noted that Thucydides was
writing roughly 1000 years after the
Minoans were conquered by the
Mycenaeans. Despite this, it dagse a

good idea of how Greeks thought of the
Minoans even long after they were gone.
From the quote some general truths can be
garnered, the Minoans controlled the
Cyclades and had a strong fleet to suppress

L Castlederilinoans 116. SBonntMul | er, AFirst Minoan Shi g
2EtiBonnMuller,iFi r st Mi noan Shi gBoneMuk ,lcer, fAFirst Minoan Shi g

ArchaeologyVol. 63, Boston: Archaeological
Institute of Anerica, 2010.
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information about what the original with the claim made by Thucydides and
dimensions of the ship were. Hadjidaki gives even more of an explanation on why
estimates the ship to be 32 to 50 feet lbng. the Minoans beame a thalassocracy. The

This is consistent with iconography from extreme deforestation of the Island of Crete
Minoan frescoes of what a smaller Man can be explained by Minoans using the

ship should look like. Hadjidaki also i slanddbs once extensi ve

suggested that this ship is most likely a local  ships.
ship that did not do long distance journeys to

procure overseas goodlt. makes sense the These ships must have been stopping
Minoans would have many classes of ships ~ at Minoan colonies along their voyages and
some larger for longer expeditioasd the name of the Mirens themselves may
others smaller to acquire local goods. Yet, lend a hand in finding out the extent of these
the sheer amount of amphoras found on one colonies in the Mediterranean. Many bronze
singular ship gives an idea on how age port cities throughout the Mediterranean
impressive the scale of Minoan trade was. bear the name AMinoao. T
The fact that this was a small local ship must ~ @S far westas Sicily and are scattered
be emphasized as their large ships could throughout the Aegeaand eastern
have carried possibly thousands of amphora ~ Mediterranean. Minoans got their name in
most likely carrying olive oil and wine. the early 28 century being named by
historians after the legendary King Minos
Many depictions of Minoaships from Greek stories. Although this is the
can be found on sealstones on Crete. Many  case, Castleden argues that itis very
of these vessels have only a single mast. possible that Minos was the title of the
Arthur Evans in his articl&he Early Nilotic, Minoan king and the colonies were named
Libyan and Egyptian Relations with Minoan after him? It could make sense as an
Cretesuggests that a small Minoan ship etymological remnant of Minoan rule. The
with a crew of less than 12 could have location of these cities being coastal, having
traveled to Benghazi in Libya or Alexandria distinctly Minoan street plans, Minoan style
in Egypt easily? He even claims that it is of architecture, Minoan burial customs, and

very possible that because of the favorable pottery shops in the Minoan style, all point
winds, curent, and extensive Cretan forests

providing good quality wood, the Minoans

might have been the first people to traverse

the open Mediterranedrirhis would align

BonnMul | er, AFirst Minoan Bigjnpngiredapdddlo25): 199228,
https://doi.org/10.2307/2843640, 207.

2BonntMul | er, AFirst Minoan Shi pwrecko.
Evans, AThe Early Nilotic, L

SArt hur Evans, #AThe Ear |y Regilladtiions wmipgyhaMiawpgan Crete, ¢
Egyptian Relations with Minoa@ r e The Joarnal 5 ]
of the Royal Anthropological Institute of Great CastledenMinoans 117.
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towards these @ Mi

coloniest

To clarify, not all Minoan colonies
held the name Minoa. Instead, there is a
significant list of other settlements that share
all the characteristics of Minoan lonies.
Kastri on the island of Kythera is theorized
to have been the first Minoan colony with
Minoan settlement dating back to before
2000B.C.E? Kastri was first excavated in
the early 1960s and was determined to be a
Minoan colony from the heavy presenof
Minoan pottery and evidence of Cretan
cultural practices. Another thing to note is
the presence of what seems to be pottery
belonging to a native population of the
island? By dating the pottery and looking at
expansion of the settlement it can berse
that this native pottery style was slowly
overtaken and eventually completely
replaced by Minoan styles as the centuries
went by?! This probably indicates either the
expulsion of the native people of Kythera or
their assimilation into Minoan society. &h
original excavation in the 1960s only
uncovered a small amount of the total island
while more recent excavations have been
able to unearth much more land area.

1 castledenViinoans 117.
2 CastledenMinoans 117.

SBroodbank and
Kyt hera Revisited,o

Kiriatzi,
241.

“Broodbank and
Kyt hera Revisited,o

Kiriatzi,
242.

noabo

a s Thooegh these Mdwen exeavations
Minoan presence on the island seems to
have extended beyondst Kastri® Though
the question of whether the native
population was pushed out or integrated into
Minoan society has not been fully answered
it does allow for some insight into Minoan
colonial practices. It is clear that Minoans
were not adverse to sétiy in areas where
native populations were already residing.
The Minoans likely colonized Kythera in
order to have a rest stop for ships and to
monopolize on trading routes coming
through the west of thAegean Another
reason for their settlement wouldrsly be
to extract any and all material resources that
the island had.It also leaves the possibility
that Minoans incorporated other cultures
into their own and at the apex of their
expansion they had multiple ethnic peoples
in their domain.

While Kastrimight have been the
first Minoan colony, perhaps the most
discussed and important to understanding
Minoan colonies is Akrotiri on Thera.
Essentially the Minoan equivalent of
Pompeii, a volcanic eruption buried the city
in ash in the 16th centu.C.E’ This left
the city relatively well preserved. Three
large vessels found at Akrotiri contained

SBroodbank and Kiriatzi, AThe
Kyt hera Revisited, o0 259.
5Broodbank and Kiriatzi, AThe

Klyhteh eRFiar Rte vd Mii i oeadn, s00 2Hf7 .

" Thera Excavation Storerooms (Greek repository,
fARTbtiel, CORtenmparary)TOrive Vassels in $hé Stayage

Room of Sector A. at the Akrotiri Excavation Site

https://jstor.org/stable/community.31068453.
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wine and olive oil residue’sThe storeroom time the city becomes fic
they were found in also featured large without the need for conquest or

windows and archeologists think that this resettlement of native peopleBvidence
could have been used as a storeftdnt. from Akrotiri gives more credence to the
makes sense that Akrotiri had such stores as theory that the people of Kastri were

it would have been a pivotal stop for ships assimilated into Minoa society without
travelling through the eastern Mediterranean  being expelled to an unknown location or
and even for ships going to and from the killed. Evidence like Theran cultural and

Bl ack Sea. The Mi no an artsicexpressianattll betgpyesent in their
emphasis on trade is particularly noabée pottery and frescos combined with strong
when looking at their colonies. Their Minoan influences$.It seems that as long as

colonies always tend to be on the coastand  you were capable gdroviding the Minoans
in places that are on busy trade routes. They with artisan goods and were located in a
also tend to colonize places where it would coastal area along trade routes they were

be to rest on long voyages or to wait for eager to integrate you into the broader
favorable winds for their ships. Minoan trade empire.

As seen with Kastri, Akrotiri was not Minoans established colonies not just
an uninhabited island when Minoans on islands but colonies like the one at
arrived. Likewise with Kastri, local pottery Miletus inmodern day Turkey show that

styles seemed to become more Minoanized they would establish colonies on the
over time? It seems Minoan colonies did not continent as well. Ninetfive percent of the

always rely on many colonists travelling pottery found at Miletus has been made in

from Crete tosettle in these far away cities. the Minoan style or was imported from

Instead what probably occurred was artisans  Crete! On top of that, seven inscriptions in

were sent from the palademples to teach Minoan Linear A sdpt have been

the Cretan way of producing pottery, uncovered. Miletus is not one of a kind and

making frescos, ettln exchange some kind Minoan frescoes and pottery have been

of agreement would be reached to bring the  found at lasos, Turkey and Qatna, Syria

cities closeto the Minoans politically. Over which could also be potential Minoan

1 Thera Excavation Storeroondree Vessels in the “Kn a ppett and Ni kol akopoul ou,

Storage Room of Sector A. at the Akrotiri Excavation  withoutCd oni es ?, 0 3 8.
Site.
SKnappett and Ni kol akopoul ou,

2 Thera Excavation Storeroomd)ree Vessels in the without Col oni es?, 0 38.
Storage Room of Sector A. at the Akrotiri Excavatio
Site. Sknappett and Ni kol akopoul ou,

wi t hout Colonies?, o0 36.
3 Carl Knappett and Irene Nikolakopoulou,
ficol onialism without Col ohDaevsi A AK eByrso,n zfieC odtgrmeciggisreg Cr et
Study fr om AHespertaV7nd.l, Th er Wol. 57, Boston: Archaeological Institute of America,
(2008): 1 42, https://doi.org/10.2972/hesp.77.1.1,37.  2004.
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coloniest lasos is the more likely location of
a Minoan colony compared to Qataa it is

on the Aegean and Minoan colonies seem to
always be close by to water. These colonies
likely were used to produce grain and mine
for copper as well as other metals that the
Minoans lacked on Crete. As the Minoans
had a mostly export based econotingy

would have been trying to cut down on
importing food and copper as much as
possible.

Castleden provides his reasoning for
why colonies were established which again
goes back to a lack of resources simply
saying they were established as a response
to a surge in population on Crete that
necessitated having to look overseas for new
supplies of grain and other food sourééts.
seems that local populations integrated with
the Minoan culture eventually but the
guestion of how Minoan colonies were
initially founded is still a mystery. It is
possible that the Minoans were able to
peacefully establish colonies. Minoan art
and culture was much more advanced than
their close neighbors and it can be theorized
that gaining access to some of this Cretan
knowledgecould have convinced local
peoples to allow Minoan settlements on their
islands® Despite this possibility it is a bit
optimistic and it should be remembered that
during this time period violence was often
used and it would not be out of place for the
Minoans to utilize it as well. Regardless of
how the colonies were formed, the Minoan

'David Keys, fColonizing

2 Castledeninoans 121.

culture was spread and colonies were
established using Minoan cities as reference.

Through this the Minoan Empire
only further expanded their trade dominance
and influence o Mediterranean culture.
Minoan influence in the Mediterranean has
been greatly diminished by historians for
decades. It is now clear that Minoans turned
to trade due to lack of natural resources. By
concentrating their artisans together and
creating speailized government run
workshops Minoans were able to use raw
materials to create elaborate products that
were works of art. These products created a
high demand for Minoan goods which
allowed the Minoans to become very
wealthy building large palaces and
edablishing colonies all over the
Mediterranean. They also dealt not just in
material goods but cultural goods as well.
As with all trade this was not a creay
exchange. The Minoans took inspiration
from the best andldestcultures at the time,
like the Egyptians, while spreading their
own culture simultaneously. Where they
established colonies they also spread their
culture and it is possible many different
peoples considered themselves Minoan by
the time the empire fell. Minoan ships were
able to carry tindreds or even thousands of
amphora long distances and Crete alone
produced tens of thousands of litres of olive
oil and wine a harvest. The quality and
guantity of Minoan industry was clearly an
accomplishment to marvel at. By the way

C Castledenyinoans 121.
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their contemporarigand the Greeks wte Cole, Sara "Ta Wall Paintings of Tell el
aboutthem it becomes clear that the Dabda: Potential Aegean
Minoans carried some level of respect and Pursuit- The Journal of Undergraduate

influence that should grant them more than a Research at The University of Tennessee
footnote in our history books. It is clear the Vol. 1:Iss. 1, Article 10 (2010):

Minoans controlled an impressive Bronze https://trace.tennessee.edu/cgi/viewcontent.c

Age thalassocracy thapread its products gi?article=1006&context=pursuit

just as far as its culture and left an indelible

mark on Mediterranean civilization. Demakopoulou, K, and S A

Gold and Silver Vessels and Other Precious
Finds from the Tholos Tomb at Kokla in the
A r g o lAnnuhl obthe Britik School at
Athensl13 (2018): 11042.
https://doi.org/10.1017/S006824541800008
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A Reflection on July 4th

Lavada Nahon

Twedtiwe years bef oirre tFhree dfeutiucrke coul d wal k
Dougl ass gafiMhahi $ of alh@enseen,pbesertvechai ns t he
Sl ave is thos plewerht i nof July
Rochester, the enslaved pOB0OI §@MeEntHhe H{8KO0 | a
York contemplated a si@dvuhfedudde; pgopte hold
t heryeppared to cel ebr atled tth&a Cahy & mwdtjot gre atdhi s

slavery, on July 4, 1%8% largely ignored, in
not doing so would all ow

As communities acresese eEmanstpatei on earlier
decorated to honor theéehbhtrthdaWewf Ydohlk Mamwumi s
nati on, it became inchebhpedghynomkar ©6 t hem

st@t 8l ack communitiesendvhaveesdaprscwiumg tahat
parading and celsplcat tiwgyi copudl nei ther read
honor their own freedwms badenhhemopetgetaral to
to not end wel lthi ft htehegl dt dveotonSeheadts and
of ficial day of the | egal aeddtef feltaawaboyiitnon
state. They feared betrg genasked &ahd future.
suffering other typesfofevhosaenbeforemdJuhg 4,

White communey yt dde cvaauwssladisiedov es be r el eased. Fi

call wupon the words twaisr mensel atieansjbhad hope.
Sshouted so | ong ago.

But things rarely pla

They had waited 28swoeathbhl|l yoasl|l wgawoul d | ik

sl avery to end, the time dhycWwastaontadrinmel7®8

with the passing of tbBeéeaAtetdoha@Gpaeduabng !l i ma

Abol i ti on, whi ch gaveasowéndpdatd tonvehsatio

emanci patbooandbtwuhei r dhlyormwhen they were out

chil dren t® ¢mhel avenos fdmeini i n a somewhat | oude

they were in their mi wete bhhbee203heilThecAatwver
that opened the way foretnbéder scbielgdnenhal kunhg

not for anyone el se. Tdbwmetwborbadl ad t heydeo:
and outside for the bépe¢imereonsoef erntshleawe d weorud dt
be | ef,t thoe hcionndt i nue r afirseiendg, otthheeyr conti nued.
peo®l ehil dren, while theirs, at some point
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They found themsel e¢ol dabasi hgobpsifrom bo
was wise for them to oel ebgagedi hnmébastbe.
the official day, because it was the new

naté omi rthday, and raci smegas after in 1783,
increasingly a cause WHFNwbPY§l bt mepadyRyeEt |
mre were manumitted, !&£Rd  t"He NEMWe 8 hKe &P Me el
free Blacks wal king tR&9YPr gt &§Vi 8gatphengoss
businesses, living th¥®hp fdjdegabBghhetb §HFERM
on p&omleeves. Not to he@pPidRogrdpamye of the s
been against the | aw fhemsaRdseqf| pewvbyokreed
for enslaved peopl e t De€WaBarh@yibsog dpd NotvheerSco
Sundaylt even appeareBOlThStRE BYecyation day.
first Black owned newslP8&p&PsSWAaver whenging to
published in New York feupg themselves debatin
safe for them to rejoice
These conversationsnabbet awheal tday it was
cel ebrate happened years after many of them
had overheard their ensl|l &%eW§ ﬁQPRPﬁQhaBBGtZO
obtaining theitmifmréead@ Mty BMEeBRYP OIS tti on of S'
years | eading up to tNéWR¥96kuP ondbty HAP. ‘
Even as their enslaveF!sngogé'éﬁeb?/8§n§°\%‘15?ﬁ‘%|a1
suggesting that they WwaMme bBPHGht s ehbhBdWR] kKEDN
slaves and would not RAvé&lpPanyaandsNewx)eflkni!
without representatioﬁhbaﬁhpgdoﬂeﬁﬁ@engnFﬁg
property andlnomapgeopPPHEtass shdrediliyn ofriag i4
many ensl aved men whoABRKHNPepHLERBHUVERei Wwhat d
ensl avers on the batt méﬁpeaFe_tJﬁgu@ﬁt mﬁb%Ql'_ea
their own freedom for 9eR@€Ei AL Oy ERRPs MBENE REN:
warmm dure they wonder &deliaft edyet OptN R leong hi st
of their own freedom §NvyFWt JofKkemahehhe cumt
they put oreitthee rumiefdo @hwsadiss Mapnt | ihreg iansportuit oo

blue jackets, would tPURYepVayWgufi nd ourselyv
amazed that so many peop

During the war yeausawareseephraheodeep root

from Britain reigned su@stdéme,totrlye | ar ge

popul ation of enslaved had to manage not

only their own Il ot in |iF¥erBYuPnEtRe! BtRe¥Whi LR
anger of theiromes, avehsnlihgg | batpsurely it
crops, animals, store@Uiobdbegam e¢qdasi on witl
members, and even othéfPre8RsfQvébvgsauestion s
various parts of the 8t&HPEYwBYerBUEHhHAY Bubapd
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Yor k. Al though this truth has been

en | did this recenfby be@ose gtvisgsanl |l t
erview of Slavery i sBaiNewhaorkl|latver ywas not
verbank State Park, ht btPaavdiodndedraaf ifsi fdtuye t
S0 peommlte tphri mwgesd rtewrmari ch esde rtvhaent (s) i1 nstead
me. That no matter dbcumentbudioéheeti ®ns acr
ack or White, ar a mapsumrefefromg sbaberi al
nder f ul cul tur al rasebevwntshde adiwaupnass ot o
New York as a placéowfe emsIiBavemermt hi story,
mai ns too hidden. | i kpest@ai r s, Downstairs, o
Downton Abbey, where the
I can ask6éhdoRnddjt @®&fhi t ¢ making a decent wa
oplaevaarree of it , evenafifiy dhey ravieh ot descen
ad it. But if | askjwhegntp8p dbbdifliaddsdfy e d
rived in New Netherbha@aédhabhbemengenrer alelwy vor
silence. 1 have leprggfl b? &l sanamkstheMat
ey know what the ortgphgabdcepbopafRb PRIPI e t
New York was. Then sk ngener alglhhwvgaet auktewt
nds, but not many. P8, cWeadanhetab! clear, fol

ars we danced around the year, finally

ttling on 1626, but affTée g¢eal avement of th
ndering, we know nownitgabnenpAuguotf 28e i ns
27, 22 African men a&ahdtwgmagcgedr Ne weyea rks Dut

w Amsterdam on a Dutwd¢hfprcedteervamnadde and
came first of the Dandcdédd Webe Illadiaf hol ding
mp@angl aves. We knowwkelaed tmaimé owfedt hemt o t he s
i p and the circumstaecadsesr beuoamadisegohowhe m
ey ended up on a Dutcmkpritoatbertransatl ant
rrently we are awaithag bbengubkewsNohig D6 t |
paper that will al swogide Ubhettwbeaamecohomph:
rtughieget hey were taken hfer dm.30s with the es
ose 22 were part of Ranbaebaerwajgé wbubdesp

O people headed to Bowni theThHodeoBA2Rmeer Val
d women were the fitLebhg bsetanbHeyawdultdousani
t be the | ast. woul d fl ow from the harb
tdh Cari bbean and West | nc
From that day forwgpfgndfeb <€88ar and salt
ars, West Central, Wty t#ed cM3Ea%dSitife Kawmi

ri cadands bwocw me t he dovﬂﬂwlad‘tpdracbhoarse sugar pl a

rce in the colony ofjaMhgwcNethbarbagdsthahd o

B® s
uld ultimately becomgagthqeatl2ahewsll eWreate
shar ed
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well i ntotetrmteurly9 | i ke Hyde THal Newn YExrckh aSitgec k
Gl i mmer gl ass Lake. Aswbhié dygaosy onoktl edl t hese
al ong, ensl aved from shaveryugandpmaméamooay
woul d fl ow in and out Coht Newi WYgr k heopsercess b
I n one way or another ofheindi gensuaversavestbhsij
relatives. Or tor ebnet essehdpmbeigaeaj bstd one of m
out , depending upon theaenwedl d mar kedsl avidhey un
woul d continue to grow f
The ties to SoutherpafebgpLfPoddflassd event
llater sugar plantati oRsstbBry BEIRMBwWIYH} RISEARG
Dutch period would cogyipege |4 Qh@Wearly 20t h
throughoyeat hbi 200ry, 3% oR®QAP! @ evi v peri od
were brought directlyrE(N@rintAfnrg&@ga d‘s‘}fﬁ?nbfdy
in the vSomug hNew e¥ar k GCidpowWinhgd t he names of wo
the legacy of being tha;pareRd brrmeAt whbayero
mar ket in the 13 cologyea-tABdwl @t &ritpbnpnt e t
19¢cbntury, Brooklyn wguldefyl @uri ghhtagven as nh
more of that sugar wo{|diBFyi¥e EPabery would
processed there. As soyghlBerBorett QRagesngaewh
expanded, afetnedredslh&veerMtN@aNgowns’ then into ci
Yorkers would build faegheiiges edP wadhd hd@¥R was
the Hudson River for ByRgRS$PFHAY the BPEEEHER!
dances would be done, skt hbdgpiBetgolmbhpgsi o@s;
between a free state Bﬂgiépubp%ruﬂd§|8?’eb¥iore
Profits would not be Bgffehhedwoul d inoont. sTtheep
I nsur ance compmniegrggsegésiwoﬁgd JUSF mov-e
Yor k would grow biggeretlc?gcoygrugaragg glrl]scard
over,
ships flowing in and out 1 ncluding sl ave
ships. Mor e sl ave traderqhyopbgamgv%ftgoo yea
New York, the ancestrahshome refasMayy.y ichiught
the early 19th centuryn,orwh%@%p$léig%p(y@rfantO t
easier to get @ndasdiofsfrempnbhensgtedtheiramance
tohe coasts of West Afprr'l%qi"ﬁ'éda%v%%crehcb‘égheve
they could not bring AheycpRyubhtAelNack8ss t
any longer, they wereihifReecthalin® HheBdl "sQea
Cuba. Fine, until LingelppgynahhyiaabdsBteone
more and the &l assltawd NgWe YO LUK not the same co

traders was hanged in 188Llted in ahy DMAsages
companies which inform p
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before they are shocked by the discovery of
who they really are.

What to the sl ave is the 4th of July is

a question that haunts wus even today, as we
are chall enged by the rewriting of our
naté omi sthorsy ot | i ve i n a

setd |leol oni zed worl d. The foundation of

our nation did, mat ikypass New Yor k

reminds us daily that our state was built on
sl ave society even as we try to pretend, we

were a society with just a few sl aves.

2027 i sdjadve @oowmer, and
July 4t h wi btli meec,h oa rbdo ufgd lals s
on a Sundared Andayssown right.

And | i ke the ancestor s, across the state,
i ncluding the fol ks right here in Al bany,
many of wus will bypass it as the day to honor

the abobvergniaf NeWw Yor k,
becaufes owel hi story does seem to

repeatAndt $elke t hem, we will take to
the streets on Monday, July the 5th and we
will Iisten as bells ring in the air at 12:00

noon for one minute to remind those who
Know, and wocabenbhoseé hat

sl avery was @armhi safor NewA¥dr, k

it should never be forgotten again.

133



Teaching Social 8dies,vol. 26, no. 1 (Winter/Spring 205)

The Systemic Failures of the Flint Water Crisis

Ava Byzewski

expensive because the pipes were bad

I n AnnaTh€RPosandd &Tisy: because vacancy rates were high because the
FIintds Water and ,Ameci tanhddbbherenNragedpking
the Flint, Michigan water crisis began as a 36). People who could not afford to leave
result of the combination of historical, the city were being crushed by the added
political, and soci al expense that oasrfeom atleers geavingCl ar k 6 s
perspective focuses on the injustices and Flint's pipes (which had been put in at the
failures that made the conditions for the beginning of the 20th century) were some of

crisis to occur and c thexdldestiothe nati@hl This pudtie ciyata | y s i
identifies important causes of the crisissuch r i sk and state authoriti

as, systematic negligence, environmental emergency management put financial

racism, government incompetence, and the restraint beforetheevl f ar e of the ci

economic decline of the city of Flint. Clark popul ati on, wor sening FI

examines the interconnectedness of these situation. This continued disinvestment was

factors that paints a picture of how this crisis  revealed during the crisis according to Clark,

unfolded. Aithe disparities in the
Prior to FIlintos waftinequalitgand disinvestnemt ¢hat wast y 6 s

economic slump and increasing decades in tnmaking. The whole city was

disinvestment cultivated an environment for exposed to toxic waterand so were

the crisis to occur. Flint became the center commuters and other visiterdut the

for auto manufacturing for General Motors people who had it worst lived in the poorer,

whi ch was responshbl e mdreodecayedh reighborhbogsd And they o w t

in popul ation. Unf or t tendedtehbeplack"laikA).dre

economy was destroyed by residents of Flint that were ldla were

deindustrialization in the late 20th century treated differently by the government

which led to General Motors shutting down compared to the wealthier, predominantly

many of its plants in Flint. This led to mass white residents. This economic decline

unemployment and an abrupt decline in the coupled with the systematic negligence

ci tyo6s npuepthe masdive white creates a deeper understanding of the

flight out of Flint. According to Clark, decisions that played into the water crisis.

FIintds tax base shrunk Anupbernoécogicuttang mhegsuresur i ng

this economic downturn making it almost that put financial savings over public health

impossible for the city to maintain its were the core of Flintos

i nfrastructur e. | n f a decision fo EHangen Rlid'swatersdurceafromh r u c t |

was in a deatBpiral. The water rates were the Detroit Water and Sewerage Department
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(DWSD) to the Flint River was primarily
financial. Flint's water rates were among the
highest in the country, which posed a
significant burden given that "42 percent of
residents lived below the federal poverty
|l evel (Clark 15).
population and unstable financial situation,
fewerratepayers could afford the water
infrastructure, creating further pressure on
the economy. Clark describes how corrosion
inhibitors are a common treatment that stops
lead from leaking into drinking water and
these inhibitors were not mandated by the
Michigan Department of Environmental
Quality (MDEQ). Clark mentioned, "the city
said again that the water met all safety
requirements and that it was continually
monitoring for potential power problems...
But in fact, there was a problem. A serious
one. New wadr treatment prograsrdid not
include corrosion control” (Clark 33). As a
result of the corrosive water from the Flint
river, the lead pipes in the city of Flint began
to deteriorate leading to the introduction of
hazardous quantities of lead into the wate
After the switch to the Flint river the locals
noticed a difference in the water quality
right away. One example of the noticeable
difference in particular Clark mentions is
LeAnne Walters as she described the water
as "coming out of the faucet lookitige
urine” and she shared the frustration of
rashes and hair loss in her children" (Clark
65). Despite the complaints, state officials
reassured local residents that the water was
safe to drink. Clark argues that these
decisions and reactions were repreéatve
of government neglect and incompetence.
One of Clark's most important
arguments of her analysis was the

examination of environmental racism and
how it influenced and exacerbated the crisis
and the response. Clark uses Flint as an
example of the féects of a marginalized
community of Black and lowncome

D u eesidemts thatlsufferdd Grem systerpatice a s |

neglect. Clark argues that this led to
government officials’ dismissive attitude and
lack of response to residents' complaints.
The practice of redlining b§eneral Motors

in Flint when providing housing for their
employees. General Motors constructed
homes and sold them to their employees;
however, these homes were for white
empl oyees. I n fact,
covenantsan agreement, written into deeds,
to keep people out based on racere

strictly enforced both in GM neighborhoods
and
left the Black residents of Flint in the less
desirabl e
fulfilling spiral, their houses generatéess
money in property taxes, which meant fewer
resources to invest in school and
infrastructureo
White residents left Flint after the shut down
of most of the General Motors plants; this
left many houses abandoned and without
prope care the pipes were left to corrode.
With disinvestment of these neighborhoods
this left the Black residents of Flint more
vulnerable. Additionally, the lack of urgency
to support these deteriorating neighborhoods
created a lack of accountability and
transparency towards Flint residents. State
officials originally dismissed reports by Flint
residents of the inadequate water conditions
that Clark refers to
for Black communities. Clark mentions how
"between 1999 and 2004, blackIdnen
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across the country were 1.6 times more environmental racism, and the prioritization
likely to test positive for lead than white of cost cutting over public health. It

children, and nearly three times more likely demonstrates how histodkpatterns of

to have very high blood lead levels" showing  segregation, deindustrialization, and

the disregard for black communities (Clark government disinvestment can set the stage

98). The human catastrophe of tresis led for a public health catastrophe. As residents

to several health issues especially among and scientists worked together to expose the
children who were exposed to toxic levelsof  truth when authorities failed them, the crisis

lead. This highlights how the lack of underscores the imparrice of civic

information and transparency left the accountability and grassroots activism.

residents of Flint exposed to toxic levels of FIintds narrative serves
lead. The structural racism that hzemned which we may analyze broader patterns of

Black citizens of Flint access to information injustice in American history and society.

and resources that could have reduced these The patterns in the Flint water

health effects and or avoided the disaster. crisis relate to historical practiceke

FI i ntds environment al redliargang mdustrialtdechnetof i e d

FI i ntds water cri si s tomenpararyhcontems likelenviranreegtalr d f o
its community and discrimitary practices. justice, infrastructure decay, and systematic

I n Clarkbés anal ys i #mequoafity, whicle wokld bie appropnadettoe r
crisis, she combines historical, political,and  teach in secondary schools. It encourages

social circumstances that intensified the critical thought on civic duty, race, class,
emergency. Through the combination of and the function of government. Students
FIintéds economi c down twauld be ablectacempreleendtwhat n g
measures, and environmental isag through transpired in Flint and are better equipped to
discriminatory practices that led to this challenge the choices made by people in
catastrophe. Clark draws attention to the authority and recognize the importance of

human cost of the crisis and its widespread their voices in a democratic society.
ramifications. Serving as a warning about
the repercussions of putting cheap policy in
place over the health and aale of the References
general public.

The Flint Water Crisisis historically
significant because it exemplifies the
consequences of systematic negligence,

Clark, Anna.The Poisoned City: Flint's
Water and the American Urban Tragedy
Henry Holt and Company, 2018.
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Third Gender Identities in South Asia and their Cultural Significance in
Modern History

Andrew Kazim

AHI jras
(begging) at busy intersections. The chelas
knock on car windows to ask for money in
exchange for their
i f they dondét give
them with bad luck. We beg to feed

ar e namgt en

chidlarths, wealdingsgand other communal
events to support and provide blessings to
their communities. fie negative perception

b | efd#lifra by theepublichcanybe seen ¢hrought h a t
mo tthe police bwlityrandgviolence chat rmang

of these individuals go through in the

oursel ves. Even i f t hergsentl Bawéver, the atory of thedHjjradidh ey 6 |
si |l give money. T h e y onot startsnahe 2leghtury dne thia Qeinderb e
reborn as hijras i n t méviduals hag kad a prasdneejnSouth t hey 0 |
| ose a | oved one, or Asavoeceriudes. busi nessé
Duringmangty | 6ve been beaten_man

times. Some people have ripped my clothes.
Nobody sees whatos
see g from a negative perspective. Some
people even slap us, or will just tell us to go
away. The police never help us. They
discriminate against us or they pressure us
into having?!sex with

The above passage is a testimony
provided by a hijra to a Wesrn news outlet,
describing her experiences durimgngti a
transaction that asks civilians to pay for
services such as blessings. Despite this
being a fair transaction, average civilians
hold a hostile view towards Hijra who are
asking for payment, yahany still pay for
the service. This is one of the few ways that
hijra make money in the present day; it
resonates with their traditional practices at

lJour neyman
Il ndi abs Transgender
2019,

Pi ctur es,
Cotkggu ni t y, o0

The Hijrg are a modern group of

g o §gjviduals that five ify Jouth Asig, o | o

identifying as a third gender that is legally
recognized in the 21sentury, these
individuals are born male but do not identify
with their sex. Many who identify with the
{erﬁ’neaﬁq cgnsider themselves as

ADemi godso and beyond th
ordinary individual. Their history and
community tell the narrative of resilience
against social and cultural oppression while
striving to be underebd as human beings,
just like many other transgender or
indigenous third identities that exist
throughout the world. For the Hijra, the
survival of their culture comes often from
small communities agharanathat are set

up with a Guru, the teacher, asliaes the

Nayak that is the ghar an.

hfipB: Awwiv .gootabs.com/warcs?v=d & 5qf
June 15,
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living as a family with one another.
However, the gharana have not been
empowered enough to combat the social
systems that keep the Hijra oppressed or
mar gi nal i zed. The
citizens of tie Hijra creates a continued
circle of refusal to accept the people. In
many spaces where Hijra make their
livelihood, there is public resistance to their
presence and a physical harm that is often
pushed onto these individuals. This fear has
roots in coloral policy that still impacts the
daily lives of Hijra because of the dismissal
in understanding the relationship of gender
within pre-colonial culture and Hinduism.

The Hijra are also significantly
connected to the historical term of the
Khwajasarai, tmd gender individuals who
had a role in the Mughal Court, the center of
governmental powers, during the rule of the
Mughal Empire in South Asia. While the
Khwajasarai were individuals with social
status and political power, it was ultimately
the BritishEa t | ndi a
that enforced Western standards of gender
that removed them from their societal role.
Much like the Guru or Nayak of a gharana,
the Khwajasarai served as holders of
Aknowl edge
lineages, practiced &inship-making and
el ite
attempts to police the Khwajasarai, British
officials used religious laws to assert
themselves into the territories power

lJessica
Imperial Expansion: Eunuchs and Indirect
Colonial Rule in MidNineteenthCentury
North I ndia.o
416.

t r adbdiptei o n s Hipaf

codestlmearlymascul i ni

Hi n cPoliticsofi The ?2Biexahy,

(Gender

structures, but in doing so, they indirectly
invalidated the conceptiond sexual
practices and kinship that the Khwajasarai
held power irf. Ultimately, the British were

f e a ableftorassert the boatrolfihat theymamtedl

over the region using British standards of
gender and instituted policing and
regulations on homosexual activities,
Khwajasarai and other ndifestern
standards of presentation and identity. The
history of discrimination towards
individuals who stretch beyond the binary
lens of gender and sexuality is drastic in
South Asia; itis still ongoing in ways that
legal policyof reparationsannot disrupt.
This paper will argue that the history of
discrimination towards the Indigenous
gender identities of South Asia run so deep
that despite efforts to support the agency of
Hijra and other individuals, there is more of
a need foa cultural shift in attitude towards
the Hijra overall. With this understanding of
gender dynamics, many Hijra have
understood this as a call to action and at

Compan Y titnds haR/eOaIIiénacEeH Strer Hijra in rural

areas, who are nddindu, and belong to a
lower soci&class or caste.

Western Misconceptions and Defining the
teacher

tT h Oéjg_hout the West and many other
parts of the world, there is a common
misconception that third gender identities or
transgender people are a recent

AThe Sexual
Expansi ono, 420.
& History, 2014) ,
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phenomenon, but it could not be funthe more. The West simplifies gender into a

from the truth. In this paper, the word Hijra, binary that has influencedh¢ Global South
Indigenous gender identities, thiggnder and other countries that were colonized

identity will be used instead of eua@ntric which creates a struggle for Indigenous
terminology such as trans, transgender, or people that fall/l i nto a
eunuch, unless a specific individual has respected even if they have deep roots

associated themselves with it. Xaibhav within their communities. Numerous

Saria, author oHijras, Lovers, Brothers: Indigenous gender identities, such as the

Surviving Sex and Poverty in Rural Identity Hijra, are defining for themselves how their
and professor of anthropology, explores the expression should be perceived. For many
i dea that AHiIijras, wiHhjthei thepyngnderstand i

documented history, are not a local or tradition and a community that has its roots

cultural instantiation of the global catego i n ancient timeso and th;
of transé Hijras wer e thenmsdvesrastamsgender urdsrstand it to
Aeunuchso in much of ©bel dmbak di &eoansedandit
in English language dailies until quite as transgender. There is no pressure from

r e ¢ e nAs timg progresses, the West the community. Wedre fre
learns to adapt and accept the terminology want. But if we want to be hijras, there are

that best describes and translates the power r ul es r est r i?dheiearg our ac
of the identity of the Hijra, but using words significant repercussions with the

such as eunuch and transgender continue to  assocation to the Hijras that is not carried

fail to embrace the diverse group that through people who align themselves with

identifies with the term. From Hindus to the trans community, therefore, these groups

Muslims and many more cultural or are different. The Hijra have found a way of

religious groups within India, the Hijra have life and form gharana to survive which is

a sharedrd complex history that must not not a culture that exists within trans

be ignored. When simplifying Hijra to be comnunities. The Hijra are ostracized and
Atransgender 0, t he We $iniiteddodhawt nuch uheysare tibbe toads, s e r t

that their language and cultural being forced to beg for support in the streets,
understanding of gender is superior. more subject to being attacked and having

. no intervention or protection. Because of the
_ Unlike hO_W Wgstern culture- has harm that is conducted towards the Hijta,
defmedA gender identity as a soléaten to Is essential to learn about their practices,
oheos ge n der . presenta Eo'ml%dﬁity%tm&ureg,'an\ﬁaa% aﬁatsié b et
roles to conform with, the Hijra have a more understanding of their livelihood. In effect,

complex relationship with society, religion, the understanding of how individuals
sociceconomic status, living situations and

! Saria Hijras, Lovers, Brotherss. 2 Journeyman Picter s |, AfDemi gods: I
I ndi aébs Transgender Commi
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identify can assertagency towards a group that presents both masculinedafeminine

that is still oppressed within Indian sety. through god, Shiveand goddess, Parvati. In
Hindu mythology, there is a specific
reference towards a third body that does not
fit in the binary of female or male that is

A main critique from the Hijra
community about misconceptions is the

mabﬂﬁy for some to recog_”'ze the further supported by the existence of
difference between the Hijra and trans Ardhanarishvara: the symbolic

i, denti ty. Sa[ [ _a descr hnBe%tandngth%t'_fe?n%ini& Qnﬁ wor d
otransg ? n dero | S a wa %aséul?nityaar\é %térgonngc%ﬁ Br8as, ¢ he
wo .r d ohi JeNvgrd hfas_bxeen arde t 'ihe present day, the Hijra are still highly
contmue; _to be used disparagingly by _some connected to the spiritual aspect of their
people; itis a way of respect, as seen in the identity and understand how others perceive

text of Indian legal ano.I\ parliamentary them as people who can both bless and curse
d o ¢ uméBymat usiag the word and because fotheir connection to
specific identity, many disempower this Ardhanarishvara

marginalized community. Asdividuals in

the West, it is essential that usage of While the Hijra continue to re
language by a specific community is empower themselves in society through the
asserted into academic scholarship and gharana, there are other dynamics that make

common language when discussing issues the community of the Hijra complex and

that affect a certain population. While many beyond the comprehension of Westerners if

legal documents in India fail to establizh only looked throulg a particular lens.

difference between the Hijra and Because the Hijra associate themselves
transgender people, itis the job of all those highly with Hinduism, there has been a

who wish to advance Hijra rights to practice  stretch to rename themselves as the

asserting agency to this community byusing A Ki nnar 0. Saria addresse
the correct terminology. project of renaming the Hijra by using

Kinnar is more often found in urbarenters

where access to privilege is more common.
However, many activists
could possibly be an alibi to absorb hijras

within ascendant rightving Hindu

nat i o rf ahere is atbreat of Hindu

nationalism which attempts to nationalize

Hinduism and justify oppression for

While terminology is often
misunderstood in transition, still remains
the job of Western audiences to remain
vigilant to the Hijra. For the Hijra, they have
connected their spiritual existence for
thousands of years in relation to Hinduism.
Many connect to Ardhanarishvara, a deity

1Vaibhav SariaHijras, Lovers, Brothers: ABC News, 0 June 27, 2022
Surviving Sex and Poverty in Rural India. https://www.youtube.com/watch?v=K8ZZA
(Oxford: Oxford University Press, 2023), 4. D9FhTw.

2ABC News (Austral i a) ,3Sdrigtijns leovers,Brotherss.
Sexuality in Hindu Mytholog | India Now! |
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individuals who are not Hindu, most
notably, Muslims. This directly harms all
Hijra as well as nofdindu Hijra is
significant and heavily impacts liberatory
practices that can be conducted towards all
trans and third gendedentities throughout
India. The small population that benefits
from a close proximity to Hinduationalism
does not make up for the exclusionary
practices of other marginalized people
within Indian society or contribute to
lessening the societal fearthe Hijra.

Global Indigenous Third Gender Identities

Besides South Asia, especiallyin
present dayNorth India and Pakistan where
the Hijra predominantly live, there are
numerous indigenous gender identities that
are often erased or excluded from the
welfare of the preserday government and
institutions. While these individuals served
as community builders or held positions to
help care for children, because of the
influence from European colonizers that
asserted their two gender binary traditions,
many of these communities are shamed.
Despite those forms of oppression and
marginalization being current to these
groups, it is important for a Western
audience to understand that many of these
individuals, across the world, still hold
positions of power inheir society. Even
with their positions of power, many are
often disenfranchised by political
institutions and society even though they

1 Jennifer Chisholm. "Muxe, Tw&pirits,
and the Myth of Indigenous Transgender

have existed as identities for hundreds or
thousands of years.

Within preseniday Mexico, an
Indigenous third gendedentity, Muxe, has
existed for centuries within the culture of
Zapotec people prior to the p@lumbian
era and colonialism. In regions around the
Zapotec people, there were many gods that
were both women and men explaining the
diversity in gender concealization! As an
identity, these individuals are Mexican
Indigenous maldodied, differently
gendered people that do not fit into Western
standards of the binary. The Muxe continue
to maintain traditions of the Zapotec from
the language, dress, and oteéements of
culture that are no longer practiced but do
not serve as religious representations of
MescAmerican gods or higher powers like
the Hijra do in India. Originally, the Muxe
worked to preserve culture by completing
traditional feminine tasks suds
embroidery or craftsmanship and today, they
continue that legacy by maintaining
community.

The Muxe and third gender
individuals in South Asia have a parallel
history because of colonization. Prior to the
arrival of Spanish, French or British gender
influences, third gender individuals had a
significant role in their communities and
gender was not viewed in a binary way
where only male or female was acceptable.
However, because of this long history of
colonization and the establishment of gender
binaries into South Asia and presatdy

Acceptance." (International Journal of
Critical Indigenous Studies: 2018), 25.
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Mexico, there is a societal push to exclude
and discriminate against individuals who
have previously been considered sacred.

Historiography

The study of third gender identifying
individuals across time and culturesha
drastically differed depending on the
political nature of the time period. The focus
on each dynamic of queer or third gender
identity ranges depending on new media
developed, more civil rights protections
being established, and the activism of local
conmunities for recognition. Historians
such as Ruby Lal and Emma Kalb tell the
story of Mughal Authority and how that
impacted third gender individuals. Kalb
illustrates how the Khwajasarai were placed
on different levels of hierarchy within the
Mughal Cours; some had specific access
and privileges that were not given to other
third gender individuals unless earned. Lal
focused more on how different Emperors,
such as Akbar, discussed or valued the
Khwajasarai and explicitly mentions how
they were enslaveddividuals, taken from
their families at a young age. While some of
these individuals were able to achieve high
status in the court, they were not able to
choose their identity and served the Court by
its immediate needs.

Queering India: Same Sex Love and
Eroticismin Indian Culture and Socidty
Ruth Vanita as one of the first major
examinations of queer culture in Indian
society throughout the last two centuries.
The monograph was published in 2002 and
specifically, Vanita was inspired to write the

bookbased on discussions raised by the film
Freby Deepa Meht a.
focused on how colonialists and nationalists
focused on and continue to target old
traditions and completing the process of
Arewritingo the
uniform traditions and simplify history. The
context of this book is powerful as it came
to be published soon after the rise of
feminist, dalit, queer history and cultural
studies in India in the 1990s. Despite being
written early in the contributions to Irah
Queer Studies and History, Vanita explored
the idea of Hijras using Hinduism to explain
identity but is unable to connect Hindu
Nationalism, which was briefly mentioned

in the chapter, to the evolution of Hijra
rights.

While the early discussion of &#n
377 in historical research did not focus on
the impact the policy had on Hijra, Jessica
Hi nchyds research
towards addressing the restrictions and
policing of Hijra during colonial India.
Hinchy also furthered research on the
Crimind Tribes Act of 1871 which
explicitly mentions
the term that the British used to describe the
people known as Khwajasarais in some
regions of India.

Two of
were published in 2014 which was the same
year & National Legal Services Authority v
Union of India (NALSA) The NALSA made
the decision that granted Hijras recognition
as a third sex as well as the right to choose
their gender classification. Additionally, it
sought to grant Hijra access to affirmativ
action policies since it recognized them as a

142

The

tradi

Hi nchybés fi

ti

r

au

0]

change

fieun

st



Teaching Social Studiesjol. 26, no. 1 (Winter/Spring 2025)

group that was historically discriminated attracted indiwiluals. Many of these pieces
agai nst. The hi st or i c aflschatacshipg descusseddrdns add gayc hy 6 s
articles are relevant because itled to a individuals as separate communities which
significant shift in the study of queer culture has manifested into the politics of Indian

in India, one that focused sojain same society rather than sharing a similar history

sex relations to a more holistic view of and a continuing narrative of betrayal

gueerness including people who identify as despite allyship beveen all queer people

Hijra or transgender. across the globe. Additionally, research

beyond Northern India and Pakistan must be
done to tell a more diverse story of how
these identities originally were
disenfranchised.

Vaibhav Saria studies third gender
individuals in South Asia in the present
through an anthropological lens. Their work
explored how Hijra&communities have

formed and continue to face different Third Gender People in the Pi€olonial
challenges based on their location and Period: The Khwasarai
economic status. Sariados research |1 s a

During the Mughal period, there
were structures that allowed local princes
and royalty to assert power in the 16th to the
19th Century; one of these structures was
known as the Mughal Court that was a form
of rules and laws. In the Mughal Court,

dedication to telling the stories of Hijra
through an ethnographic lens in a time
period where Hijra are marginalized by
scciety and their lives are highly impacted
by identity, kinship, and economic value.

As the historiography of Third there were significant expressions of
Gender individuals in South Asia continues, hierarchy and control that were asserted
I hope to expand on the modern day through royalty in the palace. In these
consequences of the disenfranchisement: the s paces, eunuchs MAdserved
oversimplification of gender identity that in this formation of space, as embodied
created the Hijra label, the alliance between boundar i es &aThatewaedi at or s
Hijras and Hindu nationalists, and the individuals who srved roles to ensure

continued push t o as s safety and secuatndf thecleadeg meaning i ght s
over samesex marriage and relationships in that private spaces within the harem or

India. While some of the historical works sleeping quarters must have been kept.
have focuse@n a postolonial movement Despite this, eunuchs of different privileges
against Section 377 and the Criminal Tribes  and levels within the hierarchy had powers
act 1871, they lack an analysis on how the to enter these spaces.

21st Century reactionary Hijra pair
themselves with religious nationalists and
those on the faright that alienate sargex

Before they were able to attend to
these responsibilities and tasks, young

'Emma Kal b. @A Eunuch MughtaHe Wohrrleds.ho,l d(:Jour nal
Mediating Access and Intimacy in the Asiatic Society 33: 2023), 752.
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Khwajasarai needed to prove that they were Within the Mughal Court, there eve

ready to assume adult responsibilities. different positions for the Khwajasarai. The

Unlike other youth in society who could third gender people served the Court but

access more responsibilities through the al so participated i n the

process of pubéry At hat ¢ o mp eateaaraura a shnne; a place where the holy

adab [Islamic values of proper manners and power mani’3Te®waesomes el f 0.

conduct] was a significant marker of adult iper sonals a(tktheamdlasnUn) and
hood may have broader relevance, eunuchs (mahall dgyUn)o th

particularly for 'malefipskamint bkhi dHootds. émpe
This would cite how differently treated third the nUzir (eunuch super.

gender individuals wereven if they had household) also flanking the emperor on

status in the court because they wereforced st age | efté the master o
to follow good manners and proper conduct (mor tizuk) seteapertbls i n  fr
with standards above their peers. behind the most powerful Mughal state
Additional ly, this |l edffbchatsubtmamblsiok,h awidtal
kinship-making were broadly speaking part macebearers (gurb a r d EWwhie)thase

of the experiences of slaveilden in early individuals did not hold the highest position
modern and moder n So u within tAescouats) thewsigraficaace of their
Aformi ng cul tural a n d inclusionéehipdetie £roperanows the n k s
appears to have been an important way in power structures that had been established to

which child slaves coped with their demonstrate their significance. Additionally,

ensl|l avement a’fk yoding r a ¢ thareavieie some @€unuchs that have been
Khwajasarai were held to higher standards shown throughout historical preservations
and taken from their homes atyoung agesto such as the narration of
serve the court; community within the court coup that demonstrate how thesdividuals
by third gender individuals was needed for were fistationed i n proxi
survival and assimilation where they formed  to the emperor and around the more
new cultural ties and personal relationships. r estri cted paThafreedanf t he
of movement with little restriction is an
important note for any person who exists

lJessica Hinchy. A EnsHoaweerd :ChRUIldihrogp dESu niunc hs a
EighteenthCe nt ur y Awadsian. 0 (P&dModern World (Abingdon, Oxon:
2018), 96.

History and Culture: 2015), 393.

. 4“Kal b. AA Eunuch at the T
2Hi nchy. AEnsl aved Chil dhoods i n
EighteenthCe nt ur y Awadho, 2PRdlL b. AA Eunuch75mt the T

3 Almut Hefert, Matthew M. Mesley, and
Serena Tolino, ed€elibate and Childless
Men in
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throughout time and the ability feine to take up space. Depending on the position
Khwajasarai to have agency is notable to of the Khwajasarai, they
their own power and significance in each practical functions, such as holding fans,

court. Even with unequal power dynamics passing on petitions, or
because of a social hierarchy that was built,  were essential to the success of the

eunuchs were still able to exist in close hierarchy? For somefunctions of the court,

proximity to individuals of higher stance Khwaj asarai were able to
and had the possibility to move up the of intimacy, knowledge, and influence with

power structure into nobility. Often their the emperor and members of the royal

stories are recorded in archival highlights fami Il yo and throughout t
another display that these individuals held been numerous eunuchs of high status that

strict importance, even while it ranged, could be a part of closncounters with the

within society* royal family. Depending on the emperor, the

prominence of the Khawajasarai changed,

h based H b however, one thing stayed consistent: the
change based on the Court context because gesture to forbid castration of young boys.

.thzlre.c\l/ve:e no f')(,ed tasksdpla}c.ed orf1 h However, n o6al l Mughal e
individuals or strict caste divisions for these AKbar down to wewadangzebé

tasks, but certain privileges could be denied previously issued an injunction against a

to others based on stgtus within the Couirt. practice that had enslaved young boys and
Some examples of this blend péwer turned them into eunuchs without their

'nclude the fact that  §g @fd&dsers foly thitdfenaef © U d
(and did) write a memoir, a foster nurse individuals were enslaved and seen as

could serve as a diplomat and a syvordsman necessities to the functionality of the Court
could be a storyteller, however strict the

The duties of the Khwajasa would

codes of conduct that they were expected to Despite their differences in gender

f ol 12Agencydand movement baken presentation or the status of being an

proximity to the emperor did not limit your eunuch, there were arange of opportunities

duties because anything could be significant  while also still having lowranked eunuchs

in service to the Couirt. t hat Afcoul d become entani

political conflict, intrafamilial and

otherwise a situation that provided greater
opportunities but al so h
There would also be women and non

The Khwajasarai had a close
proximity to the emperor through their ritual
practices. In formal public spaces and the
inner areas of thpalace, they still were able

lIKal b. AA Eunuch at t h*defelt, Aimat edsGdlibdté and Chikd@ss

. ) Men in Power103.
2Hefert, Almut edsCelibate and Childless
Men in Power100. SKal b. AA Eunuch &t the T

SKal b. AA Eunuch at the Threshol do, 756 .
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eunuch males serving in similar positions
throughout the palace, but significantly, the
Khwajasarai were not excluded from
practices that were lieby those other than
male or female. With the exclusion of
Khwajasarai in the history of India and the
Mughal Court, a significant part of the

changed between her monograph and prior
works. The italicization represents how
Indigenais terminology was stripped during
the colonial period butijra was a term that
can not fully represent all individuals who
were discriminated against in regards to
their sexual or gender presentation. Hinchy

diversity of gender and status canbeerased. i | | ustrated how the ABri
) . Compay 6s i nterventioni st p

The CFO{OI’]I?l Period and ngal Indianruled principalities intensified,
Dls.cr_lmlnatlon Towards Third Gende setting the stage for Awadhi khwajasarais to
Individuals become embroiled in the sexual politics of

With colonist intervention, the i mperi al ®®heKhwajasarassn . 0
historical significance and positions of the were seen as a threat to colonial rule because
Khwajasarai within society were erased in of their knowledge, traditions and practices
the British colonial period. By being a third of kinshipmaking and community building;
gender identity, the Khwajasarai caused they could easily resist the policing that was
significant moral panic to the Bigh provided by colonial power.
colonizers but have also been left out of the To continue to assert control over the
exploration of Indigenous gender idertities region and to force individuals to conform to
throughout history. Hinchy made it clear Western stastards, there were high levels of
that fithe majority of poﬂcﬁn&. Ea\/vélsﬁch Es'thta Brimihal frltbé%r I es
were recorded as accolfhiiarofy ol 374 6t the fdian MOt
d—|.|jraso : It ) I's silbtoe t | n,1e S Péinél &Jdé tgtrgeted the Khwajasarai
di stinguish those 6eugupeRdidnait) Bting'id felidalofl ' ©
asHijras from those who found themselves policing, Acolonial | aw
categorised as ©eunuc i Sl forfs tha Sidnded
crossdressed in theatrical or ritual contexts, Victorian 3%hemdianbBendl i ti es o
or because their everyday gender expression Code was a part of legislation that was
w?s NOFD | n.al Ary osage of theerm drafted in the 1830s by Thomas Babington
Hijra that provides quotes or evidence from Macaulay but was not enacted until the
H_' n C h y 0S G((W(ﬂl’.rt!]r’@ Gengeh , 1860s; the Code was inspired by English
will be italicized as her politic and | aws and t heocdlifythéii shos n

understanding of third gender identity had

Hinchy, Governing Gender and Sexuality
in Colonial India,143.

2Jessica Hinchy. #AThe
Imperial Expansion: Eunuchs and Indirect
Colonial Rule in MidNineteenthCentury

own standards across their colonial

Nort h
414,

Il ndi a. 0o (Gender

36lé mo &ly, R Aohties ofSreparialf
Expansi ono, 420.
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territories. Section 377 of the Code, part of
Chapter XVI that related to punishment of
Sexual Offences including rape and
Sodomy. The
(for life, or alternative up to ten yegrof

0[] w] hoever voluntar:i
intercourse against the order of nature with
any man, woman, or animal and specified
that penetration was
ocarnal
focuses on the policing of the perforroas,
she stressed the importance of the Badhali,
Hi jrads traditional
that is held during weddings or childbirth.
The moral panic that came from the British
colonial officers and British masculinity was
pushed on Hijra.

Hijra were airgeted between 1850 to
1900 while sexuality was being regulated by
Section 377. Hinchy described the
significance of the term Hijra in modern day
Pakistan and Northern India, placing the
Hijra in a particular region rather than
creating the idea that tlirgender people in
South Asia all identified the same way.
Instead of a gender overview of the Hijra,
Hi nchy provided i
NorthrWestern Province (NWP)

government, the contested representations of

Hijras in official archives, were a trbling
hurdle to suppressing the community and
demonstrated the failure of colonial

1 Hinchy, Governing Gender and Sexuality
in Colonial Indig 52.

2 Jessica HinchyGovernng Gender and
Sexual ity in Col

extent of

i 1 Becausedhe authar e 6 0

nfor

oni al

i ntel |l i gendecaonidl | ecti ono
government failed to execute many of their

actions towards prosecution because of their

lack bf urderstandpng of Bijoas. me n t

| n The majoy, bift in the attitudes
¥OW

ards penetration and the development of
Section 37706s power from
52558 frpyonoyt the, 1ot Centyy. Beglion ¢ j ¢
377 was defined by courts to prosecute
individuals and the process of defining what
penetration was. Ultilmae | vy , a fAjudge
Brpther, Anthony,casg also gogelude ¢y ¢
without adducing any reasons, that of the
sexual perversions he had originally listed,
only sodomy, buggery, and beastiality
would 6fall into t%he swe
Vanita described how the #ish were able
to assert their power through their own
gender and sexual expectations but were
able to figure out more about Indian affairs
to these issues through British men keeping
mistresses. One of the first strategies that
they worked on was dividghHindu and
Muslim religious customs and standards but
ultimately, judges decided on a standard
definition for what the Section criminalize.
Mani oasonwbow fihate
individuals focused more on the cultural
presence of fidareaAmsvestit
emphasis is placed on how Hijras re
invented the culture of theatre but were
ultimately held back due to that taboo placed

expl o

€.1850190Q (Cambridge: Cambridge
University Press, 2019), 119.

3Ruth VanitaedQueering Ftndi a.
Sdx hodd aad EroticiBrn ia Indiin Cultuse,

and SocietyNew York: Routledge, 2002),

22.
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upon them because of their connection to
women and womanhood. The author did
choose to focus on how Hijras used Hindu
myth to create aspects of their womanhood;
early in their prosecution, Hijras were using
justifications for their existence such as their
morality due to the connections to
Hinduism?

For the British colonizers, it made
logical sense to find a way to oppréiss
norrconfirming individuals to better enable
all conformity throughout India but they
first had to identify who they were and how
they did not fit into society. For a thirty year
time frame from the early 1870s to the
beginning of
as pimp, dancer, bard, performer, indefinite
and norproductive/miscellaneous and
di sr e p’Westeinistendaocds of
productivity and value in society were vastly
different from Indian perception. The
Khwajasarai and other Indigenous third
gende identifying individuals existed within
India for centuries, creating a clash of
culture and values.

This legislation addressed
AUnnatur al of fenseso
direct target on Khwajasarai as they did not
fit British standards for gender presaion
and was an active threat to patrilineal order
that colonial law wished to instill throughout
India. As this legislation was being revised,
the presence dilijras were becoming more

1Vanita, Queering Indial71.

2Hinchy, Governing Gender and Sexuality
in Colonial Indiag 41.

Hijrasseen0 t h

relevant to colonial rule, especially
throughout the 1850s, as thexere
represented as the symbol of Indian sexual
perversity. By the time that this Code was
officially placed into lawHijras were seen
as a danger to children and therefore, a
greater threat to society.

While Hinchy supported the

Khwaj as ar aiwsergtructures,@n n a |

examination of the transfer of power was
also made. With the influence of colonial
government , t he
and notions of sexual respectability
narrowed greatl yo
produced new middielass defitions of
t Centpryvaiied sphere
domestic and feminine domain, demarcated
from the masculine
Hinchy examined how class and perceptions
of gender identity changed rapidly due to
new government structure under British

rule.

Similarly, The Criminal Tribes Act
of 1871 was further legislation that helped to
criminalize Hijra in Indian society. It sought
to criminalize theHijra as kidnappers,
waltiators, and sodoaitesl whecllwere s  a
already punished through the IPChe
CTA allowed for the prevention of physical
reproduction fronHijra, forced cultural
elimination, removed children fromdijra
care, further criminalized actions thdijra
sought to create a means of livelihood, and

Sexual
420.

SHi nchy, AThe
Expansi ono,

4Hinchy, Governing Gender and Sexuality
in Colonial Indig 107.
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created interference witdijra succession on a local leel* This examination of how
practices. Overall, thélijra found their colonial law was drastically different based
identities as well as domestic arrangements on location in colonial India was newer in
policed by the CTA. Police officials were the research of transgender identities. By

allowed increased surveillance powers that explaining the complex relationship with
allowed them to control the public presence law and policing, Hinchy described the

of Hijra as well as conduct investigations agency the Hijra had to resist

onto fAregistered peop disdrsnationapdedesperibee how they usee r e
suspected to be eunuchs or similar strategies to negotiate and used gaps in
classifications] households, removing control to evade punishmenfThe turn

children from their care by forceDespite towards providing agency and highlighting

the various lives thatlijra lived, their resistance is powerful for this time period

gender presentation, domestic arrangements, where transgender individualseaasserting

and entie livelihoods were policed by the their own agency in the modern day.

colonial government. Another form of
control of colonial oppression to théjra
was prevention of physical reproduction,
interference irHijra discipleship or
succession practices, removal of children
and complete cultal eliminatior? The

Overall, this specific article makes a
lot of commentary about how the lack of
enforcement of policy allowed the
community to perform and cross dress
without policing or made decisions to move

colonial government attempted to deal with to Indianruled states to continue their

the fi ss uebyensufingthdree Hi f)rﬁcgces, being strategic about their
were no generational communities that political borders to maintain identifyFor

could support rebuilding or maintaining the flrzt attempt. tg. mgvel t? asslert Ia?er:jc.y
their culture. The British viewed Hijras towards queer individuals in colonial India,

Aifigures ofi thyad |tetda tmadf &Y ¥sgd the original terminology of
as women and believed that Hijra needed to the Hijras b restate pollltlcal power to that
be eliminated from society to protect the Iabel.thaf[ had been §tr|pped from that
image of proper masculinity according to marginalized group in the 19th Century.

Western standards. Decolonization and Efforts for Third Gender

Hinchy discusses that sexuality and Rights in the 20th Century

gender identity were unevenly disciplined

1 Hinchy, Governing Gender and Sexuality “Hi nchy, ARObscenity, Mo r a
in Colonial Indig 2. Mascul i Rrad7%t y o, 276

2 Hinchy, Governing Gender and Sexuality *Hi nchy, @AObscenity, Mor a
in Colonial India 93. Masculinityo, 27 7.

Hi nchy, @AObscenity, Mbirathgonfi®hsceniand, Mor a
Mascul inityo, 284. Mascul inityo, 286 .
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After decades of cultural erasure and
violence towards the Indian pdgption,
South Asia became liberated from the
colonial presence in 1947 after the end of
World War Il through the Indian
Independence Act. A main part of the
liberation movement was a commitment to
anti-colonial nationalism by the newly
established Indianayernment and to
implement international pressure on Britain
to decolonize after WWII. The antiolonial
movement focused on reclaiming or
assembling parts of Indian culture that had
been erased because of Western standards.
Embedded into the Indian Conation
which was created in 1949, secularism was
enshrined because the Indian National
Congress, a political group that had led parts
of the liberation movement favored an India
that would maintain religious diversity.
However, other political interests@uas
Hindu Nationalists were frustrated, wanting
to create a country that would strictly follow
Hinduism and reclaim the territory for
people who followed the religion and
exclude Muslim Indians. Despite the
conflict that built in India over religious
rights, new leaders of the Indian government
quickly overturned some elements of harm
that had been done to the region under
British rule. The Criminal Tribes Act of
1871 was one of the major laws examined
and was repealed the same year that the
Indian Constution was created in 1949.
Even though TCA was overturned, Section
377 of the Indian Penal Code that created
ant-Sodomy laws, targeting homosexuals
was not removed. Some progress was made
for third gender individuals but not
homosexuals.

While the Indan National Congress
remained in power for five decades after
initial liberation of India, the late 20th
Century saw a rise of ndideralism and
Hindu nationalism in India. Nebberalism
not only opened up the Indian economy to
foreign capital and privegation but created
economic deregulation and led to rising
wealth inequality in India during the 1990s.

Hindu Nationalism took advantage of the
rise of neoliberalismthat took attention from
class conflict which divided workinglass
people and led to major deflectiorof
classdriven anxieties onto minority
communities. The influence of Hindu
nationalism would continue to strengthen
within Indian electoral politics in the 2000s.

Internal and External Discourse in Third
Gender Identity in the 21st Cemyu

As a country within the Global
South, India continued to see the effects of
colonialismin the 2000s. Elements of right
wing populism emerged in India focused
against cultural globalization despite the
onslaught of Western culture on India and
Hinduism Through the 2014 and 2019
elections, the BJP won the largest majority
asserting Shri Narendra Modi into the role
of Prime Minister. Alongside these changes
the 21stcentury has seen various attempts to
legalize a recognition for a third gender
classificdion, but more specifically, to
recognize the Hijra. In 2014, there was a
dramatic shift in the legal recognition
despite previous rulings that had supported
the antisodomy laws created in the 19th
century that discriminated against
homosexuals and target the Khwajasarai.
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The UK Constitutional Law Association
published commentary in reaction to the
ruling of National Legal Services Authority

v Union of India(NALSA). This decision
from 2014 declared that Hijras must be
legally treated as a third gender
classification group. The commentary
stresses how the decision is a direct contrast
to previous decisions even a year prior that
ruled sodomy, which the Hijras have
historically been associated with, as criminal
action! The new protections granted to
Hijras include recognition as the third sex,
right to choose their
presentation/classification, and are now
granted affirmative action privileges for
being a group historically discriminated
against. PM Modi, who would express intent
on protecting transgendendividuals
throughout his time in power, assumed
office in May of 2014, a month after the
publication of this review of the decision
and the decision itself.

A few years following the
establishment of the legal gender
classification, the Indian Supreme@t
Overturned Section 377 of the Indian Penal
Code. One of the organizations that
commented on this historical ruling was The
Human Ri ght os
THC. THC is an international organization
that has its origins in Washington D.C. and
was bunded in the 1980s. Throughout its
expansion, the Western organization has

Tarunabh Khaitan.
|l ndi a: Wh at Courts
(UK

Constitutional Law Association: 2014), 2.

ANXESAphetwniPenhens§.
S a Pvertukih @lonialEra aw Crsmindizing 0

taken interest in ensuring universal
protections for LGBTQ+ identities across
the world. After the decision that overturned
Section 377 of the IPC, before official
removal from thdPC from law in 2024, the
organization celebrated this historical win in
2018. HRC Global Director Ty Cobb
acknowledged the historical win by
congratul ating #Athe
worked tirelessly for decades to achieve this
tremendous victory. We hopleis decision
in the worl dbés | argest d
most populous country will set an example

and galvanize efforts to overturn similar

outdated and degrading laws that remain in

71 ot her ?Fordha Westerine s . 0
audience who has little knowlegl@f the

hi storical | egacies of ¢
enforcement of antodomy laws, the

announcement by the HRC does not outline

how important yet complex this

accomplishment is, allowing for Westerners

to believe that progress has been completed.

The comrentary notes that the IPC is a

result of colonial rule enforced in 1860 and
emphasized its criminalization of adults of

the same sex but not the historical usage to
disempower third gender identities. The

organi zation includes th
decisim to allow the Supreme Court to

LGBT

Campai g thisdRceisthdhd'Rosethst to directly

Al ndi a S

SameSex Rel ationshipso,
Campaign: 2018), 1.

(F
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associate his government with the chée. negotiations beyond the daily efforts to get
Indian member of the HRC staff, who ready andvear proper attire for the day.
wor ked to support the aseds argument , was

quoted in the article addressing the The Hijra and Hindutva Collaboration

affirmation ofther i ght to oneds b O%Yegaﬁr@cggnition has expanded, it

the right to love but the language is vague can be noted that a tact
towards the audience, not claiming to be a accepted into Indian society is through
clear protection for transgender people. collaboration with the Bharatiya Janata

Party. The BJP is a pitical party that
currently controls the Indian government
and is one of the major political parties.In
Because there are different ways to 2019, the BJP released a manifesto that
contribute to the economy and receive explained their political agenda for the next -
payment, many Hijra a P& elﬁaéyea{)e\}fglecteq."ﬁhg B‘]ﬁ IBag l?e?ne”} 0
way to interact with the public and that na |enal pohﬂcabovyer since 2.014 after hot
begging should be considered shameful. havmg. won the.posnlon of Prime .Mlnlster
Some Hijra go as far as to consider that fo_r t_he'r par.ty since 1999. The Prime
Hijra who fAbeg on tr a 'H'%tergtéwoeghﬁdn}adevaeglael Hi j
They have no honor ang@epens ofhigaupportor fhe Hiagr,

because they belong ﬁ{ra&sgen%ercgrgmurm utlnt|:|| pected,
established hijra households with large manifesto, the party makes a cletamee |n

numbers of celas and natelas, whose right prote C_t ! ng th i secd .r 1'; ty
to take money at weddings and cHiligths communi tyo. The manifest:

were undisputed, even protected by the l's ent _' tled . : _E_ mpowering
o o | PEvendiththe difference of strong commitment to maintaining and re

opinions on how to receive payment, Hijra asserting power dynamics that third gender
who ask for money on trains provide a identities in India had previoushad. One

transaction through bPEQQ‘HﬁSseH‘RSdHﬁ/%rk” the
very hard to earn theCPMAbh®¢Rt cBfpP; REInaling
ready entaild bathing, putting on makeup, the mainstream "through adequate socio

wearing clean, gaudy saris, and hiding large € C ono _mi ¢ _ f"‘ nd _ p‘IDeBpitec y init
o i rShere is a sacrifice for Hijra who put being a fasright, religious nationalist party,

themselves in harm's way for these it has prioritized the protectigsrof an

transactions and labor is performed through universally marginalized identity across the
world.

Despite efforts to receive certain
status for recognition, there is still a lot of
conflict within the Hijra community.

Q

'Peters, fAlndia Supr e n&aridHjmag, ltove®,B®thersiilb.ns 0 ,

2.
‘“Bharatiya Janat@al®arty.

2 SariaHijras, Lovers, Brothers109. 36.
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The act, The Transgender Persons of progress that can be made. Individuaf
(Protection of Rights) Act of 2019, is high caste privilege such as Laxmi Narayan
defined as fian Act t o Tripathg beliedeghatfsupportipyrHmdutgac t i o n
of rights of transgender persons and their and justifying the caste system guarantees
welfare and for matters connectderewith her safety as a third gender individual. In
and i nci deéTmnhe protectioise r e t advancing her own political agenda to

granted in the legislation extend to the entire  support third gender rights, she has\eaty
country of India and need to be enforced by  excluded many from the narrative and

the central government. The main continued the oppression of other
protections address naliscriminatory marginalized groups within India. She has
access to education, employment, heatthca joined Hindutva politics to argue that the
services, the right to property, and stop Temple of Ram, needed to be rebuilt after its
denying transgender people from being destruction by the Mughal Empire despite
denied public office. Transgender people the direct marginalization it has put on the
can also have formal recognition of their Musl im minority within |
identity as a transgender person and the Others, usually from marginalized castes or
legislation lays out the application for religious backgrounds, believe that there is
recogniton. This legislation was passed in more to the fight for equal rights than what
2019, the same year as theetection of the Tripathi has proposed. There are other ways

BJP and PM Modi 6s s ol todgsdrtrighta foriHgranandttird geader e r
for another five years. Earlier that year, they  individuals than sympathizing with an

had released their manifesto that had oppressive government that does not listen
addressed making tr an $dhe spdcdic andpdvarsp $tregglés mmangst
maimt reamo and this pr oonmeoardwomeract 1 s a

commitment to their protections of that
community. The amount of individuals that
have benefited directly from this legislation

Teaching Third Gender Identity in Social
Studies Classrooms

continues to be examined, but the limitation Beyond the Hijra and other third

of progress can be noted by the gender identities throughout South Asia,
unwﬂlmgqessto use words native to the there are hundreds of Indigenous cultures
South Asian continent. that centered nemale or female individuals

in their communities throughout history and
the present. As educators of culture,
religion, and Wold History, social studies
teachers have a duty to discuss the diversity
of gender presentation and why certain

However, there still remains push
back from a diverse range of voices that
believe that using Western terms, instead of
Indigenous ones like Hijra, limit the amount

" The Transgender Persons (Protection of
Rights) Acto, (Republic of India Parliament:
2019), 1.
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individuals are discriminated against in their
modern societies. No matter their race,
transgender and third gender individuals
deserve opportuties to see themselves

throughout history. Often, rhetoricisusedto on t heir privil ege and a
insinuate that trans and gay people are removing acceptance for third gender

Anewo and have not exindivideas. f or centuries but
teaching third gender individuals across

cultures, continents, and races can fulfill the

mission ofgetting rid of a Euracentric Refeences

curriculum. With a significant increase of

Asian American, specifically South Asian ABC News (Australia), inG

Americans, in the United States, a
curriculum that increases visibility into
Asian culture and life is essential.
Supporting students who aramigrants or
first generation students from South Asia
starts with making their cultures visible in
the classroom and remains even more true
for students with multiple identities that are
marginalized such as being trans.

A social studies classroom can
choose to reflect on
contribution to colonizing nations in the
Global South and address how the country
founded on colonization with the attempt to
remove, displace, and harm Indigenous
populations. In the United States, trans
rights are cortantly being debated and
movements for cisgender queer individuals
to separate themselves from associations
with transgender people. Arttians hate and
legislation has spread around the United
States within the last ten years, especially
with the rise ofChristian nationalism and
the altright Conservatism. The ways that
India and the United States have manifested
various beliefs of acceptance and legal
recognition for different queer groups shows
the complexity of gender history. An

introduction to thisdpic in our classrooms
can help to create conversations within the

diaspora but also a reflection to students of

European descent, those who have to reflect

Sexuality in Hindu Mythology | India Now! |
ABC News, 0
https://www.youtube.com/watch?v=K8ZZA
D9FhTw.

Bharatiya Janat d 9Pa
20109.
British India. nThe
1860.
Bur eau, The Hi ndu.

Review of Its Samé&ex Marriage
t9hYy &9 medifn O yble

Hindu, January 9, 2025.
https://www.thehindu.com/news/national/sa
me-sexmarriagesupremecourtlismisses
petitionsseekingreview-of-october
2023judgement/article69081871.ece

Chisholm, Jennifer.Muxe, Two Spirits,
and the Myth of Indigenous Transgender
Acceptance."

International Journal of Critical Indigenous
Studies 11, no. 1 (2018): ABb.

doi: https://doi.org/10.5204/ijcis.v11i1.558

https://login.tcnj.idm.oclc.org/login?url=http
s://lwww.proquest.com/scholarly
Journalsmuxetwo-spirits-myth-indigenous
transgender/docview/2917322843/&e
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South Asian Mughal

History and Culture 6 (3): 38@00. Wo r | d . ooftheoRoyalnmgidtic Society
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_ , . I ndi a: Wh at Courts Say,
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Contagion and Masculinity: Hijras in Public

Space in ConstitutionalLaw Association, (2014).
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Beyond the Box Score

Chris Carman

October 15th, 1923. John McGraw's New
York Giants versus Miller Huggins New
York Yankees in game six of the World
Series. At the beginning of the Yankees
seasonThe House That Ruth Buiitas
opened to the public in April of that year.
Babe Ruth opened the stadium and set the
tone for that season by hitting three home
runs along witreight walks. That tone
stayed up until the day at the Polo Grounds
stadium in Upper Manhattan where
Mc Gr awds dream of t
championships in a row was crushed.
Allowing the New York Yankees to win
their very first World Series championship.

YANKS WIN TITLE;
o4 VIGTORY ENDS
31,063,415 ERIES

hr

Eighth-lnning Rally Dashes
McGraw’s Last Hope of Three
Straight Championships.

GIANTS GO DOWN FIGHTING

TSIV G0N
4R NS " HESBOE,
5 = ONSIN S TID

e e  SHe éhikeds Winning the World

Series was the very first article on the front
page of thilNew York Timearticle which
claims that this game six was very intense
and had many baekndforth moments
between the Giants and the Yankees
throughout. Both teamdso have at least

one key player that had a large impact on the
game, for the Yankees, Babe Ruth of course,
and for the Giants, it was their pitcher Art
Nehf. As the author of this article calls him,
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ithe | ast hopkhadofly t he
allowed twohits in the first seven frames
and allowed one home run from Ruth. Nehf
had been too powerful against the Yankee
hitters with his great speed and side
breaking curve made it from the third inning
to the eighth the Yankees went hitless.
While also being tlee runs behind and the
Yanks getting no love from the crowd in the
Giant's home stadium, the situation was
looking grim for Huggins and his team.
When the eighth inning hit, things
still seemed to be looking good for Nehf, but
during the second pitch ofdghinning is
when the tide started to turn. The ball flew
close to Walter Schan
move and ended up hitting the ball to third
base for a single. After this hit, two more
Yankee players hit and were able to get
Schang home to only put theavo behind
the Giant s. According
face turned a%somethingt e
happened to him after the few hits he gave
away and he couldn't continue. Bill Ryan,
the backup pitcher, came in to try and
salvage what we could from thereckage
that Nehf left. Ryan started pretty well and
almost made it out of the inning until Bob
Meusel hit the ball slightly to the right of
Ryan into center field. Three runs were
scored on that hit, five for the inning making
the World Series almost @r at that point.
With that eighthinning rally, the Yankees
were able to put the game away and win
their very first World Series Championship.

1"Yanks Win Title; 64
Victory Ends $1,063,815
S e r iNevwsYprk Times

o |

=

HUNGRY MOBS RADD
BERLIN BAKERIES

Windows Smashed and Police
Disarmed—Demonstrators
Are Dispersed.

RIOTING IN OTHER - CITIES

Neustadt Unemployed Atter;pt
to Seize Postal Funds—
Outbreaks in Cologne.

YANC WNTTLE
-4 TR ENS

. JONGRY RS RAD
BERLINBAKERES ™

The next big article that is on the front page
of this New York Timeatrticle is that hungry
mobs raid Bdin bakeries. At this time in
1923, five years ago, Germany had just lost
World War One and was facing some pretty
terrible consequences from the Allied
powers. One of these consequences was that
Germany was not doing a good job paying
their war reparatiosto the French and
therefore decided to occupy the Ruhr
district. This area was known for having
many raw materials that the French would
take for themselves as payment for German
war debts. In these articles in tNew York

(1923):12AYanks Win

Title,o 1.

157



Teaching Social Studiesjol. 26, no. 1 (Winter/Spring 2025)

Times it is fascinating to ee the differences

in rioting in German cities like Berlin and
Frankfurt versus Frenebccupied ones such
as Neustadt and DusseldorThe first half

of this article talks about Berlin and

Frankfurt which were two cities that were
still controlled by theGerman government

but were wrecked by inflation of bread
prices. This was because the government
decided to print more money to have enough
for their war debts. The problem with
printing more money is that it creates more
physical currency, but decreasesvalue.

After the government did this, the value of
the Germammark went to almost no value,
and prices of bread skyrocketed. This article
says that A5000
unemployed men, reinforced by women with
mar ket
and making demands
The police reserves were called and drove
demonst r atinflatian wiackea the 0
economy so badly that the German people
were unable to afford for their families and
protested in the capital city to shoveth
disarray of the German state.

The second half of the article talks
about the cities of Neustadt and Dusseldorf,
two cities that were occupying the territory
as stipulation states in the Treaty of
Versailles. In Neustadt, crowds of
unemployed people wemttempting to raid
a post office that was reported to be holding
currency inside of it. French authorities were
sent out to break up the crowd. In
Dusseldorf, communists and nationalists
were working together to foment trouble in
the Ruhr district. In # article, the author

RaiNgwYBr&r | i n
Mo b s

IAHungry Mobs
Times (1923)1.4AHungr y

demonst |

basketsé amrchin
upon

Rai d,

states one key difference between the riots
i n this city compared
to a statement made this morning the
movement is political rather than economic.

It was aimed against Chancellor Stresemann
(German foreign minist) on the one hand
and agai nst
peopl e were not rioti
have enough food, these people hated the
fact that they were being ruled by a foreign
power. | found this section of the newspaper
very interestingoecause knowing what
happened later on with Hitler coming to
power, the German people despised the
Treaty of Versailles and were willing to shift
political extremes to get rid of it.

SH00T AN BRTON
SEPRRLLIVETRORE

Unless Something Is Done
to Avert It.

s é

D

SMOOT URGES HUGHES PLAN

Tells President It Should Be Put
in Effect Regardless of
France,

—————————

N e 2w 3 _mi

Bakeries, o
o 1.
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FROM BELGIUM : TH!

E LLAND OF
''''' Real Laces

GIMBEL BROTHERS

There are sections in this article
commenting on the rising pooowditions of
the German government during the 1920s.
This article is from the perspective of Reed
Smoot, Chairman of the Senate Finance
Committee. Called at the White House to
tell the president about the conclusions
reached after his recent trip to Europe

After his trip, thesenator had some
definite opinions on the Americans
revisiting the appointment of the Hughes
proposal to determine the ability of
Germany to pay their reparations from the
war. This plan was an idea that the
International Commissn should fix the
amount of money that the Germans would
have to pay back. Smoot wanted all
countries in the commission to agree on this
plan and was expecting the French to back
down on their reparation demands. To be
fair, most of World War | was foughbtn
French territory in the northern regions of
the country needing these reparations fo
rebuilding.

The Senator knows that France will
most likely not agree with this arrangement
but is scared about the future of Europe. He
said to

l1iSmoot and

Timeg(1923): 3.

Burt onNeB¥oek Per i | I n

done quickly, there was danger of an
outbreak which might involve all of

E ur o'f@o .bad that Smoot was right
about this and nothing was done with this
issue. It is the very reason that the Allies did
not relax reparations and kept defizugy

from a destroyed Germany that Hitler was
able to become Chancellor a decade later.

CONFERENCE ORDRYS
CALLS ON COOLIDGE
FORDRASTIC ACTION

Citizenship Meeting in Wash-
ington Asks Him to Use’
His Full Powers.

URGES PUBLIC TO BACK HIM

] Ehe New York Tiues. |

AREASBAD ASEVER,
COMMISON 1S TOLD

R MESRAD |
BERLINBAKERIES

The next big headline of thidew York
Timesnewspaper article comes to the news
in the United States. This headline was
about a conference of drys calling for

t hesspometsing dasn t presiidhfidal®in Coolidge to take action

Europe. o
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against the people who were breaking rules
on the prohibition. The counsel of the drys
or people who were against liquor
consumption saw the amount of people who
were smuggling illegal booze by sea and
wanted them tgtop doing this. They

wanted the president and the American
people to uphold the Eighteenth
Amendment. Smuggling liquor by sea was
one of many alternatives that citizens were
finding to get around Prohibition in the
1920s. Rum Row was the name of aahav
liguor market along the East Coast that was
just beyond the American maritime limit
where transactions of alcohol were made.
Bootleggers, or people who engaged in the
illegal sale of alcohol, would just have to
sail out to this region in a small boat tiwk

up shipments of liquor to resell back in the
States. The last small section of this article
is direct quotes from the president calling
for legislators to abide by the laws and
punish people who are breaking the laws of
the Constitution.

He s a ¥ State di Hetleral
Constitution should resign his office and
give place to one who will neither violate
his oath nor betray the confidence of the
p e o ptBoee aorrupt politicians were
becoming bootleggers themselves or were
not punishing people who webeeaking the
law, which is why the president had to make
this statement to these legislators. Coolidge
ends his statement
shoul d not ©HDe

lnConference of Drys

Call s on

BRITTEN OPPOSES
SOVIET RECOGNITION

Cuiverted by Recent Visit, He
Declares Russia Is Ruled
by Murderers.

GIVES VIEWS TO COOLIDGE

He Advises Letting the Government
Go Its Way Until It
“Blows Up."”

e .umm‘_” =

USSERS ||

n.\x?;wcmrﬁ OF 4  Prices to Meet the Demands
AARVELLA || of Those Who Have

& GERONA Many Demands to Meet

EYOND its fun
z

OPPENHEIM, COLLINS & (0.

mbling
en

¢ shops,
Oppenheim, Collins & Co.!!! :‘

o N - R
There is another section farther in thew
York Timesarticle that is fronthe
perspective of another Representative
traveling to another country to report on the
country they are traveling to. In this case, it
is Fred A. Britten of lllinois returning from
his visit to Russia having changed his mind
on the recognition of the Saatigovernment.
Much like Reed Smoots, Britten called upon
the president to give his reports and

b y exgesignge affpr beingindhg Rew IS@viets
| awbr e a Wniop for sgme time.

Unsurprisingly, the representative
started his report to the president by saying,

Coolidge For

Act i New Yook Times (1923):’7iConf er ence of

Drys, o 1.
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AThe Segimeiwada visionary protect itself from an ideology thavas very
Government whose very foundation is different from its own.

baked on murder, anarchy, Bolshevism and

t h e*fKmowing when this article was How can this topic benefit teachers?
written and being three years past the first The prompt for this paper was to find
Red Scare in the United States, one could a significant baseball box score from the
only imagine his thoughts onetlregime in 1900s of our choosing. | selected the
Russia. Many states in the US around the Y ank e e-sver World ISexiés win

early 1920s were outlawing advocacy of against the New Yorlgiants, using the
violence in attempting to secure social HistoricNew York TimeBatabase. We
changes and most people suspected of being were then instructed to examine the other
communist or lefwving were jailed. Another articles published in that same newspaper
thing to mention is that this firsté®l Scare issue. For example, | focused on reports of
did not distinguish between Communism, hunger strikes in Berlin, which were driven

Socialism, Social Democracy, or anarchism by the collapse of the Germamark and
and all were deemed as a threat against the  soaring bread prices after World War I. This

nation. was the first major assignment of the class,

Britten menti ons t lkesignedneeheldus begin developing
unofficially, sought no favors, and tried to primary source research and analysis skills,
see the good side of that tremadous an essential foundation for any history
political theory which is now holding course.

150, 000,000 pedtpd e in suMpachéeons. doitidisttoahave t
debatable whether he was trying to see the baseball history lesson; it can easily be

good side of Russia or not. He also talks adapted to focus on any major topic in U.S.
about the major difference in how religionis  history from the 1900s and beyond. Students
treated in Russia. Atheism is what was can begin with a key event as the entry point

primarily taught in the Soviet Union because  for their primary source research. Then, they
religion was seen as a bourgeois institution can expand their ahsis by identifying and
whose only goal was to make money off of writing about other events covered in the
followers. Britten mentions some signs that same newspaper issue, painting a fuller

he saw, one by the entrance to the Kremlin picture of what was happening in the U.S.
Pal ace that r e dauth,of i R e Huring the echosengimet pbrod. Thig strategy

t he Sandanahercone that said, not only sharpens studen
ARel i gion is the t o o but alsb brdatesmtheir understandimy ofo p pr e s s
t he P Gammuniém is very different how historical events overlap and influence

from capitalism which is why two different one another, helping them grasp the

Red Scares happened in the United States to interconnectedness of social, political, and
cultural developments within a given era.

'iBritten ©OppBRsesesNe®Wowki on, §AiBritten Opposes Soviet, o 5
T|m63(1923)5 ABritten OppoBBsn S@Owpese Havilet, 6 5.
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From Right to Privilege: The Hyde Amendment and Abortion Access

Amanda Aoun

When the Supreme Court d@their
decision orRoe v. Waden 1973, it seemed
as though abortion had finally been secured
as a constitutional right. However, this
ruling came after more than a century of
contested abortion law in the United States.
Beginning in the late nineteenttentury, the
American Medical Association led
campaigns to criminalize abortion, which
pushed midwives and women healers out of
reproductive carelllegal abortion had been

widespread and dangerous; even in the early

twentieth century, physicians estintithat
thousands of abortions were done annually,
many of them resulting in septic infections
and hospitalizatiorts Long before Roe,
access to reproductive care was already

shaped by race and class, as Rickie Solinger

shows in her study of how unwed pragoy
was treated differently for white women and
women of colot. Within a few years after

1Reagan, Leslie J. AOAbout
Doctor s, Dying
of Abortion, Chicago, 1861 9 4 Thedournal of
American Histoy 77, no. 4 (1991): 124®4.

https://doi.org/10.2307/2078261.
2 Reagan 1245

3Solinger, Rickie. idWake
Pregnancy and-RBace. i
Journal2, no. 4 (1990): 68283.

http//www.jstor.org/stable/4316090.

to4Gereteyt,
Declarations,

the Roe v. Wadelecision, the promise of

abortion access was strategically narrowed.

In 1976, Congress passed the Hyde
Amendment, which banned the use of
federal Medcaid funds for most abortions.
This did not overturiRoe v Wadebut it did
quietly transform abortion from a legal right
into an economic privilege, one that poor
women could rarely afford to exercise. As
Susan Gunty bluntly
Amendment @ not eliminate abortion; it

el im nated abor tThen
Hyde Amendment redefined abortion rights
by turning a constitutional guarantee into a
privilege dependent on income. It
represented a shift in strategy among -anti
abortion advocates,vere instead of directly
challenging Roe, they targeted public
funding® Representative Henry Hyde
himself admitted that his goal was total

MEDH CAh® 38OREBuNMIGradensft i ga

Insurance, Negligence and Compensation Law, American

Bar Association}6, no. 4 (1981): 825.
http://www.jstor.org/stabl@5762558

Maris A. fAThe
r e sMichigaa ttaiv Review i

Svi novsKkis,
House of Rep

up 7N T (1929). biigsy/qopogy10.2307/4258043.
Wahware EBEBPa eo
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abortion prohibition, but that the only Linda Gordon brings up that publiarfding
vehicle available was the Medicaid bill. has never been neutral, and has always
reflected judgements about which women
Historian Maris Vinovskis should bear children and which should hot.
emphasies that this marked a turning point In this way, Hyde did not invent
where antiabortion lawmakers learned to reproductive inequality, but it definitely

restrict access not by banning abortion, but sharpened it.

by eliminating the means to obtain it. They

used the appropriations process to This raises the question of how the
accomplish fAwhat coul #ydeArendreat reslaped abortomaccess
through constitui o n a | alnBy n d me nin thedUnited States between 1976 and 1999,
embedding abortion restrictions into routine and why it disproportionately affected poor

spending bills, lawmakers created a women and women of color. This paper
powerful way to undermine Roe without argues that the Hyde Amendment
technically violating it. An immediate effect transformed abortion from a constitutional
was the creation of a twitered system of right into an ecoomic privilege. By
reproductive rights. Wetklier women could restricting Medicaid funding, the

continue to obtain abortions, while lower amendment created a twier system of
income women, like those on Medicaid, reproductive access in which poor women
were forced to carry their pregnancies to and women of color were effectively denied
term. The Supreme Court validated this in the ability to exercise a legal right.
Maher v. Roen 1977 and irHarris v.

McRaein 1980, maintaining that whlthe Historiography

Constitution guaranteed the right to

abortion, it did not require the government

to make that right financially accessible to

all. As the court stated, the government
Aneed not remove [ obs
c r e aiThiologic 6t neatly intathe rise

of the New Right. The fetus was being

recast as a protected moral subject, and as
Sara Dubow describes it, it was transformed

i nto fia symbol of nat
mo r a |l Sputhe isamg timi, historian

Historians who study repduction
agree that abortion in the United States has
always been shaped by race, class, and

ower. Linda Gordon shows that .

acl es n %t 0 |
reproductive control has never been
distributed equally, as wealthier white
women have long had greater access to
contraception andbortion, while poor
women a}nd women of color faced barrier
i'ona ' nnocence an

own

1Vinovskis 1801 https://research.ebsco.com/linkprocessark?lid=adbabef
6-6411:3719a3688aa5e93e8575.

2 Harris v. McRae, 448 U.S. 297 (1980)

4 .
https/supreme.justia.com/cases/federalus/448/297/ Gordon, LindaThe Moral Property of Wom

History of Birth Control Politics in Americé8rd ed.

3 ) Urbana: University of llinois Press, 2002.
. Dubow, Sarao_u rselves U n b orn. . A Hn'ttp%J‘?re%éa?’ch.eéé)fco.cro /Iiﬁkprﬁ:gs oV/ﬁink?id:eaOeSQS
in Modern AmericaOxford: Oxford University Press, 4-56df-3fca-adb63fc070515698.

2011
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or state interferenéeJohanna Schoen adds
to this by examining how public health and
welfare systems sometimes pushed
sterilization or withheld care, showing that
the state has often intervenewst heavily

in the reproductive lives of marginalized
women. Together, these historians argue
that Hyde fits into a much older pattern of
the government regulating the fertility of
women who had the least political power.

Another group of historians fases
on law, policy, and the political meaning of
abortion in the late twentieth century.
Michele Goodwin analyzes how legal
frameworks that claimed to protect fetal life
often | imited womenos
poor womeh Maris Vinovskis explains
how anti-abortion lawmakers learned to use
the appropriations process to restrict
abortion access without challenging Roe
directly’. Meanwhile, Sara Dubow traces
how the fetus became a powerful cultural
symbol, which helped conservatives rally
support for funthg restrictions like Hyde
These scholars help explain how Hyde
gained legitimacy both legally and

1 Gordon 2934

2Schoen,Johannﬁ:hoi ce and Coercion.
Sterilization, and Abortion in Public Health and Welfare
Chapel Hill: The University of North Carolina Press, 2005.
https://research.ebsco.com/linkprocessark?lid=f8bc89c
3-f4c2-36daha5d809e9b26a981.

3Goodwin, Mi chel e. fiFet al
and the New Cons tQalifarrtiailawn a |
Revievil02, no. 4 (2014): 78B75.
http//www.jstor.org/stable/23784354.

4Vinovskis 17931796

P r ortaesforiningothe PiCadws e
B &6 ro.| 4¢2006)0 ¥IO.. ©

culturally, and why it became such a durable
policy.

A third set of historians look at
activism, feminism, and the reshaping of
abortion politics in the 1T80s and 1980s.
Rosalind Petchesky shows how abortion
became central to the rise of the New Right,
as antifeminist and religious groups used the
issue to organize a broader conservative
movemerft Loretta Ross and other
reproductive justice scholars expldiow
women of color challenged the narrow
Achoicedo framewor k
choice movement, arguing that legality
meant little without the resources needed to
makel real decisiofisTheirewsrk heghlighs | |y
that Hyde did not only restrict abortion for
poor women, but also pushed activists to
rethink what reproductive rights should even
look like.

of t

Taken together, these historians
show three major themes loing-standing
inequality in reproductive politics, legal
tools reinforcing those inequalities, atfd
political shifts that made Hyde a defining
part of conservative identity. What is still
less explored, and where this paper enters

S Dubow 147155

8p emticrhtehs kGo, n tRrosla,l i nd Poll ack.
Antifeminism, and t FemnBti se of
Studies?, no. 2 (1981): 20616.

https://doi.org/10.2307/3177522.
Loretta.

7Ross, AUnderstanding

Mo v @fthOrunBacksd ¢

http//www.jstor.org/stable/20838711.
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the conversation, is how the Hyde
Amendment created a twteer system of
abortion access between 1976 and 1999, and
how that funding gap turned a constitutional
right into an economic privilege. This paper
brings these together to show how policy,
law, and inequality reshaped the meaning of
abortion rights in the United States.

Section 1: The Origins of the Hyde
Amendment

The Hyde Amendment did not
appear out of nowhere, and rather developed
in a very particular political movement
where abortion had become one of the most
emotionally charged issues in American
politics ! After Roe v. Wadéegalized
abortion nationwide in 197®pponents of
abortion had to reconsider their stratégy.
They could no longer rely on state criminal
bans, since they were now unconstitutional.
Therefore, instead of attempting to outlaw
abortion directly, they began to look for
indirect ways to limit vino could actually get
one. The gquestion became not whether
abortion was legal or unconstitutional, but
whether it was accessibt@his shift
happened at the same time that the country
was experiencing a wave of distrust towards
the federal government aft&Vatergate,
along with concerns about inflation and

! Vinovskis 1818
2 Vinovskis 1794
3 Gunty 837

4 Vinovskis 1812

5 Vinovskis 1801

federal spendinf.Additionally, as a
movement over family values escalated, the
federal government was infringing on
fami |l i esd privacy
made it easier to frame abortion ashbat
moral issue, and a financial one as well.
Historian Maris Vinovskis notes that the
Hyde Amendment represented a new
strategy, shifting away from trying to
overturn Roe and
restrict the practical ability to obtain
abortions througf undi ng IPi mi
Anti abortion lawmakers realized that they
were still able to limit abortions by cutting
off the financial aid that allowed poor
women to get therh.

and

To understand this shift, itis
important to recognize that the abortion
debate hd already intensified in the years
leading up to Roe. During the late 1960s and
early 1970s, Catholic organizations such as
the National Right to Life Committee had
begun mobilizing against abortion laws in
states like New York and CaliforriiaAt the
sametime, Medicaid, which was created in
1965 as part of the War on Poverty, became
central to debates about welfare spending
and the moral regulation of poor worfen
Because Medicaid disproportionately served
low income women and women of color, it
became aearly battleground for questions

6 Gunty 835
7 Petchesky 120

8Schoen, Johann€hoi ce and
Sterilization, and Abortion in Public Health and Welfare
Chapel Hill: The University of North Carolina Press, 2005.
https://research.ebsco.com/linkprocessor/plink?id=f8bc89c
3-f4c2-36daba5d809e9b26a981.
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about who deserved state funded healthcare e x p | ai ni Hifg orgahizations fivil r o
and reproductive autonomy. only have one chance at a human rights
amendment and they must do it right by
Representative Henry Hyde wasthe  geeing to it that abortion is not permitted in

first major figure behind this effort, and he the United Stat€s 6 Gr ayds war ni ng
did not try to hide his intentions. During reflected how strongly antibortion leadrs

debate in Congress, he stafed cer t ai gbLweg Hyde as a stepping stone toward a

would prevent, if | could legally, anybody much larger project of restricting abortion

having an abortion; unfortunately, the only nationwide. Her statement also highlighted
vehicle avail abl'de i s {h&owiMebllief@rfohgdonBervhiile: O

made it clear that the Amendment was not activists that federal funds could be used to

about government budgeting or fiscal reshape reproductive policy, which would
responsibility, but was aboutsticting disproportionately affect the same women

abortion access by targeting low income who have already consistently been targeted.

women who depended on Medic&ithis

strategy also lined up quite well with Throughout the twentieth century,

emerging political alliances, as fiscal the state encouraged childbirth among white,
conservatives who opposed federal spending middle class women while discouraging it

could support Hyde because it reduced a among women consi dered
publidy funded servicé At the same time, which oftenmeant poor women, Black

religious conservatives who morally women, Native American women, étn

opposed abortion also supported Hyde. The  this sense, the Hyde Amendment fit into an
i dea of MAtaxpayer c on sxstingpatee ofallowing privieged peopl e

should not have to financially support women to maintain reproductive autonomy,
something they disagree with, became an while placing the greatest burden onto those
effective talkhg point* However, this already facing economiand racial

strategy also drew on a much longer history  inequality. The structure of the Amendment
of the government controlling the also built inequality directly into access.
reproductive lives of women, especially Since Hyde was attached to the federal
poor women and women of color. Nellie appropriations bill for health and welfare, it

Gray, the March for Life national director,
made a statement ina 1977 ngagnal

lo0lson, Courtney. AFinedgeg a Weshipgiop. DCg LB.A5gvgrpment Hnting-@ffice, 1979.

The PPACA, Intersecti ceateity, e erForglgrgsjdqngia\,L‘g)rar)sjbghé s. 0
University Law Reviewl (2018): 655 https://www.fordlibrarymuseum.gov/library/document/004
8/004800738repro.pdf
2
Gunty 831
ty 5Neurauter, -lfews| FavarrHyde R . APr o

A me n d mBlews Joorna{Chicago, IL), December 7,

3.\, .
Vinovskis 1811 1977.NewspaperArchive.

4 United_ S_tates. Congress. H_ouse. Committee on 6 Schoen 311
Appropriations. Federal Funding of Abortions, 1977979.
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had to be renewed every yéarhis meant
that each year, Congress digaawhat
exceptions should be allowed, and whether
Medicaid would cover abortion in cases of
rape, incest, or &
These exceptions were often extremely
limited, difficult to qualify for, or
inconsistent across state¥hen in pactice,
they rarely resulted in meaningful access.

The impact of Hyde was immediate
and severe. There was an enormous drop in
Medicaid funded abortions, and while states
were technically allowed to use their own
funds to pay for abortion services, mosd d
not? As a result, abortion access quickly
became dependent not only on personal
income, but also on geography. A woman's
ability to exercise a supposedly
constitutional right now depended on which
state she lived in and whether she had the
financial mans to pay out of pocket.

By the late 1970s, the Hyde
Amendment had created a ttiered system
of reproductive access. Abortion was still
legal, but the ability to obtain one became
tied to class and radd=or many women on
Medicaid, especially Black @nLatina
women who were already disproportionately
represented among leimcome populations,
the right to choose existed only in theéry.
What Hyde actually accomplished was a
shift from abortion as a universal and

L Vinovskis 1793
2

Gunty 826
3

Gunty 825

4 Gunty 825

constitutional right to abortion as soifmet
you had to be able to afford. In this way,
Hyde did not just restrict funding, it
redefined what rights meant in the United

t h Statest It showed thdt a riginh coulth remain s

legally intact, yet still be functionally
unreachable for some.

Section 2: Legal Ballenges and Judicial
Endorsement of Inequality

Aifter the Hyde Amendment was
passed in 1976, it quickly faced legal
challenges from abortion rights advocates
who argued that cutting off Medicaid
funding violated the constitutional
protections thaRoe vWadeput in place’.
Their basic argument being that if the
government recognized the right to choose
abortion, then it should not be allowed to
create conditions that made that right
impossible to exercisén other words, they
argued that a right withoatccess is not
really a right at all. However, when these
cases reached the Supreme Court, the Court
ultimately sided with the federal
government, which confirmed that the state
could acknowledge a right while also
refusing to make it materially availablEhe
first major decision waMaher v. Roeén
1977. This case involved a Connecticut rule
that denied Medicaid funding for abortions
even when the state continued to cover costs

5Schoen 5
6 Schoen 5
7

Gunty 834

8 Gunty 836
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associated with childbirthThe plaintiffs
argued that this policy violatetd Equal
Protection Clause by treating poor women
differently from those who could pay
privately? However, the Supreme Court
rejected this argument, and in the majority
opinion stated that
not confer an entittement to such funds as
may be necessary to realize the full
advantage of the
This reveals the
the justices separated the idea of a right from
the stateds obl
actually meaningful. By framing funding as
an Anentitl ement, 0O
financial accessibility was a luxury, not a
constitutional requirement. This language
helped transform abortion from a guaranteed
right into a conditional one, depending on a
womanodés financi al

This reasonig set the stage for a
more consequential caséarris v. McRae
In 1980, this case dealt specifically with the
constitutionality of the Hyde Amendmeht.
The plaintiffs again argued that denying
Medicaid funding effectively denied the
right to abortion to por women. They also
argued that Hyde violated the Establishment
Clause because it reflected religious beliefs,
particularly those of the Catholic Churth.
However, the Court upheld the Amendment,

L Maher v. Roe, 432 U.S. 464 (1977).
https://supremeugtia.com/cases/federal/lus/432/464/

2 Maher v. Roe
3 Maher v. Roe
4 Harris v. McRae

5 Harris v. McRae

i gationthe

t he

and Justice Potter Stewart wrote for the
majority, statingthat although the
government Amay not
path of a woman seeking an abortion, it need
not remove those %hot
This distinction allowed the Court to

i teimterpred powvestyt ndt asuatsiruotural d o e s

condition shaped by state lpzy but as an
individual misfortune that is outside of

3¢ 0 n s tandtitutibnal @oneein. Féyle @attttonn. o
C o u r présglentof PbaanddeParenthdod Reclexation,a s

challenged the courts findings, stating that
maketthas
have a constitutionally pratéed right to an
abGrtom,rbut has dapidd poerdvonteh the
means by which to exercise that right
Scholars like Michele Goodwin have also
argued that this logic effectively weaponized
economic inequality by making it a neutral,

s t a tegalBy.permissible barrigo reproductive

autonomy. The court drew a clear line
between legal rights and material access,
claiming that the Constitution protects the
first and not the second.

The distinction between rights and
access became one of the most influential
and damagig ideas in later abortion policy.
The Courtds |1 ogic
prevented a woman from obtaining an
abortion, that was simply her personal
situation and not something the government

6 Harris v. McRae

7Perry, Rachel. AAbortion
Eureka TimesStandardEureka, CA), August 27, 1980.
NewspaperArchive.

8Goodw'n, Mi chel e. ifFet al
and the New Con s tQalfartiaiLawn a |
Revievi02, no. 4 (2014): 78B75.
http//www.jstor.org/stable/23784354.
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was responsible for addressirighough for

poor women, thigffectively meant that the
right to abortion was conditional on wealth.
Justice Thurgood Marshall pointed this out

directly in his dissent, arguing that the
decision reduced t

he

right in name only for women who cannot

afford to exerc s e2Marshallwnderstood

that legal recognition was meaningless when

economic barriers stood in the way.
Historians and legal scholars have also
pointed out that these rulings reflected

broader anxieties about welfare and poor

A

womenos

Schoen notes that

r e ponoonyd dJobanriav e
a f t svomendthedcest of tfaveh tane off§ramu e

no longer legality but economic access. The
b e c lyaes of durdereoa mpaf tke medicalo ne 6 s

d e cekpsnsedtsel.
essentially cast poverty as a private problem,

abi l i
cl ass

ty to choose
pTorse t G cownr. t00 s

not a systemic barnmeBy accepting the

argument that the state did not have to fund

abortions, the Court allowed economic

inequality to become a legal tool for shaping

reproductive outcomes.

The Harris decision also intensified

racial disparities in reproductive healthca
and since women of color were
disproportionately represented among

re,

Medicaid recipients, they experienced the

most direct consequences of the
Amendment. Linda Gordon argues that
policies like Hyde fit into a longer pattern
where the

L Gunty 834
2 Harris v. McRae
3 Schoen 147

4 Gordon 340

st attigynmoras i

tightly among poor women and women of

c o | “rhis.m@ant that Hyde did not simply

limit abortion funding, but it also reinforced

existing racial and economic hierarchies

within reproductive control. The immediate

rmpagtiot thede decisidnocalsakdy be seen i a

in the data. In states that fully implemented

the Hyde restrictions, Medicaid funded

abortions dropped by more than ninety nine

percent, essentially disappearing within the

first year? Clinics that had relied on
Medicaid reimbursement cded, and in
many communities, the nearest clinic
bdegdme hours awd&yFor low income

work, and childcare created many new

Once the Supreme Court upheld the

Hyde Amendment in Harris v McRae,

was

abortion access in the United States became

uneven, and heavily dependent on
geography and income. Even thougloe v.
Wadetechnically still guaranteed the
constitutional right to abortion, the Hyde
Amendment meant that stateere able to

decide whether they would use their own

funds to support abortion services for

Medicaid recipients. This resulted in what

many scholars describe as a patchwork
system of reproductive access, where a
womanodés ability to
depaydad oa heeZtP cdde and her bank
5 Gunty 828

6 Schoen 225

7 Schoen 140
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account instead of a universal legal without any providers at afiThe
standard. Since Black, Latina, and Native combination of travelling long distances and
women were disproportionately represented  making arrangements to pause their lives for
among low income Medicaid recipients, itis  the time being was roh harder for lower
clear that the restrictions had a racialimpact, income women than it would have been for
even ifthe policy did not mention race wealthier women. The cost of abortion
outright. became a structural burden, one created by
the conditions of poverty. For many women,
This pattern was not new, as Johanna  hese obstacles made abortion inaccessible,

Schoen writes that At BRnifShkyddcihicallyddsthe lebafrigeto i ¢ al |
encouraged childbirth among white, middle obtain one.

class women while discouraging it among
poor women and?Hydemen of 8yupholding dlyde, the Supreme

simply reshaped that older system into a Court effectively established this twt@red
modern one, using funding instead of forced  system, with the Court confirming that
sterilization or criminal statutes. Public constitutional rights did not guarantee the

funding decisions always reflect judgements means to exercise them. Reproductive
about who should reproduce and who should autonomy was made depentden

not, or in other words, which lives were individual financial circumstances and the
valued ad which were not.Meanwhile, the state level political culture. The legal battles
procedures themselves became more following Hyde clarified this, and made it
expensive and more difficult to access. clear that the fight over abortion would be
Without Medicaid coverage, many women decided by who could afford it.

had to delay their abortions while they

gathered money to pay for the procedure. Section 3: Culture Wars

This then led to abortions ing performed

at later gestational stages which made them
more medically complicated and more
costly. As Schoen explains, delays caused
by funding restrictions increased both
physical risk and emotional strain for
patients? Clinics in poorer regions,
espeially in the south and midwest,
struggled to stay open without Medicaid
reimbursement, which left many areas

By the 1980sthe Hyde Amendment
had become more than a funding restriction.
It became a symbol. Beginning in 1976 as a
policy decision buried in the federal budget,
it grew into one of the defining features of
the conservative movement. Hyde showed
how questions abod@mily, morality, and
religion could be folded into debates about

1 Schoen 24 4 schoen 149
2 5

Schoen 5 Schoen 32
3 Schoen 5
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government spending, which linked fiscal
and moral conservatisi.

Before the late 1970s, abortion had
not been clearly split along party lines.
There were liberal Republicans who
supportedRoe v Wade, and conservative
Democrats who opposed abortion. But this
political landscape changed dramatically as
the New Right emerged. Evangelical leaders
like Jerry Falwell and Paul Weyrich
mobilized conservative Christians around
Issues such as schat#segregation, the
Equal Rights Amendment, and sex
educatioh Abortion became the unifying
issue they needed, which was a morally
charged topic that could bind fiscal
conservatives, religious traditionalists, and
statesd6 rights advoca
backlash against Roe occurred at the same
time that the evangelical Christians were
becoming more politically organizeéd-yde
provided a concrete policy issue around
which these groups could mobilize, and
helped them forge a new partisan identity.
These deétes that began over funding
became part of a larger cultural conflict
about the meaning of family, sexuality, and
arguably, national values. The rhetoric that
surrounded the Hyde Amendment reflected
this shift, because instead of discussing

increasingly framed the debate around the

fetus. Sara Dubow argues that by the 1980s,

the fetus had come to sy
i nnocence and mor al pur i
separate from the womamnd one deserving

of state protectiof.This transformation was

crucial because it allowed abortion

opponents to present themselves as

protecting vulnerable life instead of
restricting womends righ;

President Ronald Reagan played a
major role in pushig this narrative.
Although he had signed an abortion reform
law when he was governor of California, by
the time of his presidency in 1980, he had
fully embraced the antabortion cause. In
his 1983 essay fAAbortion
Ceasciifrhacpobftetdeal R&ei on
cannot diminish the value of one category of
human life, the unborn, without diminishing
the value ofWwiththk human |
statement, Reagan tied abortion to a broader
moral crisis, suggesting that perhaps the
nati onds c¢ halitaweteatr and s
stake. This argument resonated strongly with
any evangelicals who had helped usher him
into office, as he frequently spoke about the
United States as a nation in need of moral
renewal. His rhetoric helped solidify
abortion as a moral anchor time

abortionprima i | 'y i n ter ms o tonserpathe rdéntty, and made support for

autonomy or health, conservatives

L Vinovskis 1818
2 Petchesky 2187
3 Dubow 162

4 Dubow 7

Hyde a test for Republican lawmakéris

5Reagan, Ronal d. AAbortion and tt
Nation Abortion and tHAe Conscien
Catholic Lawyethe Catholic Lawyer Volun, no. 2

(1986).

https://scholarship.law.stjohns.edu/cgi/viewcontent.cgi?arti
cle=2212&context=tcl.

6 bubow 154
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this environment, opposing the Hyde and a misuse of public funds. However, this
Amendment became politically risky, as it shift also made it increasingly difficult for
could be interpreted as rejecting the moral Democrats to maintain a unified position on
vision that Reagan had tied so closely to abortion. While most Democratic lawmakers
national identity. supported the lexd right to abortion, many

were hesitant to outright oppose the Hyde

Meanwhi I e, the Hydemnsighend AVBBIMLHE Ssk of being
budget framing allowed conservatives to labeled as antieligion* As a result, the

present the issue in the language of limited amendment was repeatedly renewed with

it as moral regulation. The idea that 1993 discussed the twiy years posRoe,

taxpayers should not be forced to sogip stating that Hyde displ a
abortion with public funds gained traction understanding of the rules, procedures, and

among people who might not have outright time constraints of the
embraced the aribortion movement. As irounded up 254 of his c

Maris Vinovskis explains, Hyde represented  (incjyding 98 Democrats) to sustain [his
a new style of policy making in which moral amendment] and prohibit federal fungito

goals were pursued through fiscal pay for abortions for poor womeno T he
restridions rather than constitutional bans. article clearly showed t
It was a quieter and more durable form of did not only rest on conservatives but on a
regulation. bipartisan reluctance to challenge Hyde as it

was framed as fiscally responsible and

Blending moral politics and fiscal ,
morally protective.

conservatism also helped solidify the

broader culture wars of the 1980s and 90s. By the 1990s,1te logic behind Hyde

'SSU?S like school prayers, sex education, had become ingrained in national political

gay rights, and welfare reform became identity. The idea that abortion was

linked together as de%tg@inh hdgorhrie $Hodid ndt Rusd!

v al ¢Ehe Hyde Amendment fit neatly became widely accepted. This masked the

into this framework, allowing conservatives fact that Hyde had made abortion a class

to argue that they were simultaneously dependent right, one availablettose who

protecting unborn life and protecting could afford it and inaccessible to those who

taxpayers from geernment overreach. could not® It played a key role in shaping

They saw abortion as both a moral failure these culture wars, by turning the

L Vinovskis 1801 Spal ey, Steve. fi Hy ftankliRMewsa i ns Con s
Herald (Frankin, PA), July 14, 1993. NewspaperArchive.

2 Dubow 165 https://newspaperarchive.com/frankliewsheraldjul-14-
1993p-4/.

3 Vinovskis 1795 6
Schoen 5

4Vinovskis 1809
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reproductive choices of women into and 1990s, many reproductive rights
questions of morality and national identity, organizations began referring to the United
instead of questions of justice and States as havingvb systems of abortion
autaomy. access. In wealthier states, where medicaid

or state funds covered abortion, access
Section 4: The Rise of Reproductive Justice  yemained relatively stable. However, in
other states, abortion access had become
severely |Iimited. The <co
which had been the fountlan of prochoice
activism, no longer fit the reality. Abortion
had shifted from a universal constitutional
right to a right that had to be purchased. The
Hyde Amendment redrew the map of
reproductive freedom, determining where
and to whom abortion was aNable.

The widening inequalities created by
the Hyde Amendment did more than restrict
access, as they exposed the limits of the
existing prechoice framework and set the
stage for a new kind of activism. The
measires taken by states may have seemed
procedural, but combined with the lack of
funding, they created this maze of barriers
for low income women. Before the

inequalities created by Hyde pushed While the Hyde Amendment
rights movement ofhe 1970s was and reshaped how abortion was discussed in

dominated by second wave feminist national politics, it also pushed reproductive
organizations such as NOW and NARAL rights activismin a new and beautiful

These groups framed abortion primarily direction. In the 70s, many mainstream

through the language of privacy and feminist orgaizations had framed abortion
individual choice, r e layn9ani®RoYihdividual BhBiceR0 € 0's
constitutional logié Yet this framework drawing directly from the privacy language

was Iimitgd. It often centered around middle of Roe v. WadéThe assumption was that if
class white women and assumed that once abortion was legal, women would be able to

legal barriers were removed, access would access it. But Hyde made it clear that

color, and immigrant women repeatedly and that the concept of
affordable cargtransportation, or childcate the procedure in the first place. At first,

inequalities that mainstream pro choice struggled to respond. Groups like the
rhetoric did not address. By the late 1980s National Associationdr the Repeal of

1 Gordon 311323 4 Gunty 827829
2 Gordon 316 5Schoen 74
3 Schoen 52

174



Teaching Social Studiesjol. 26, no. 1 (Winter/Spring 202)

Abortion Laws (now known as

Reproductive Freedom for All) and NOW

(the National Organization for Women)
continued to fight Hyde through legislative
appeals and court challenges, and focused
on restoring Medicaid coveragélowever,
these gategies were slow and had little
success. Contemporary reports show how
quickly grassroots feminist activism
responded to Hyde. A 193elaware

County Daily Timesrticle described more

than forty NOW members and NARAL
activists picketing a congressiordihner
attended by Henry HydeProtesters carried
signs reading APoor p
choice about my body,
Delaware County president Debbie Rubin
told reporters that the Hyde Amendment

Ael i m nates all abort
except wherthe life of the mother is in
danget. 0 She warned that

Hyde did not stop abortion but instead
Aforce a vrakeyandsef t o ba
inflicted abortions 6 Meanwhi | e,
who were directly affected by Hyde were

left to find practical waysat access the care
they needed. This led to the early
development of abortion funds, which were
community based efforts in which

volunteers raised money to help low income
women pay for their abortioltsThese funds

1 bubow 159

2Trisha Cofiell,
Delaware County Daily Timg€hester, PA), September
14, 1979, 1, Newspapers.com.

3 Cofiell 1
4 Cofiell 1

5 Schoen 11

deWdmemePr ot e752t)sat

showed that access could be supported by
mutual aid and grassroots networks.

The deeper and more transformative
opposition to Hyde came from activists who
were already organizing around healthcare
inequality, racism, and economic justice.
The focus was on the fact that the same
systems that restted abortion access also
failed to provide basic healthcare, childcare,
housing, and social supp&rEor many
women of color, the issue was not only the
right to end a pregnancy, but also the right to
raise children safely and with dignityThis
BeBSGive Was GORtediin a jopgder distayy,
§S PQORWPMag @nggvamen of color had
often faced contradictory and coercive forms
of reproductive control, being denied
Fogtiageptipnapd abpgigihe Hyde me n
Amendment did not create this dynamic,
thoygh 4itig extengt into the posiRoe era
by making abortion services unattainable to
thgse without financial resources. Linda
GRrdam gotes that decisions about public
funding have long reflected judgments about
which women should bear children and
which should not, and ydle reinforces
exactly this kind of hierarchy.

By the early 1990s, these critiques
began to merge into a new framework

GGoodwin, Michele 818

Hgretta.
Transforming the Pk€ h oi c e
36, no. 4 (2006): 1419.
http//www.jstor.org/stable/20838711.

AfUnder standing
M oOff ©unBankis . 0

8 Schoen 6

9 Gordon 339
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known as Reproductive Justice. This term
was coined by a group of Black women
activists in 1994 who argued that the
mainstream pra@hoice movement was
focusing too narrowly on the legal right to
abortion, ignoring the economic and social
barriers that shaped
decisions when it came to having an
abortion! They insisted that reproductive
freedom was not only about ending a
pregrancy, but was also about having the
conditions necessary to make and sustain
meaningful choices in the first plaée.
Reproductive autonomy clearly required
more than just legal permission to have an
abortion. Access to healthcare, living wages,
and safe hasing are only a few resources
that help in the fight for reproductive
autonomy. Organizations like SisterSong,
founded in 1997, helped establish
reproductive justice as a national

movemertt It brought together Black,

Latina, Indigenous, and Asian Ameait
women to argue that reproductive rights
should be understood as human rights,
grounded more in equality than just

privacy? Their work highlighted that access
to abortion, childcare, healthcare, and racial
and economic justice were all deeply
connectedThe activism that emerged in
response to the Hyde Amendment did not
simply resist the policy, but it reframed the
entire conversation about reproductive rights
and freedoms.
framework, usually centered on the

1 Ross 1415
2 Goodwin 785

3 Ross 1416

experiences of whetmiddle class women
and overlooking the realities of those with
less resources.

Conclusion

Nearvl\)/ fi ears after its passage,
{HS‘ I—r|]y(\je Ameon menq céosntinues to shape
reproductive access in the United States. It
did not overturn Roe v Wade, and it did no
need to. By restricting Medicaid funding,
Hyde redefined abortion as something that
had to be purchased personally, even though
it had been framed as a constitutional right.
It set a precedent for how lawmakers could
limit rights indirectly, though ecomoic
policy rather than outright prohibition. The
Supreme Courtods deci
and Harris v McRae reinforced the shift by
drawing a line between the right to choose
and the ability for women to exercise that
right. The court insisted that povemas a
private circumstance, not something that the
state was obligated to help with. This stance
made economic equality seem legally
neutral, even as it was falling the hardest on
poor women and women of color.

The result was a stratified system in
which abortion remained legal but unevenly
available. Access varied dramatically by
state, income level, and race, and the
disparities only grew through time as clinics
closed and new restrictions were passed.

AiChoi ce pawiaRe?s bBgAn td jib réeRididhd &

defenseof life rather than limitation on

4 Ross 17
5 Goodwin 857

6 Gordon 339
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women. Additionally, the activism that
emerged from groups like the National

Bl ack Womends Heal th
SisterSong reframed abortion access as a
part of a broader struggle of reproductive
justice, insisting that repductive freedom
means not only the right to end a pregnancy,
but also the right to raise children in safe
and secure environments. This exposed what
Hyde had been showing all along, that rights
are only meaningful when people have the
resources to act ahem.

On the one hand, the Hyde
Amendment demonstrated how effectively
lawmakers can use economic constraints to
reshape constitutional rights without actually
touching their legality. This persisted for
decades, influencing battles over
contraception aass, parental consent laws,
and clinic closures. On the other hand, Hyde
also helped produce a more expansive
movement for reproductive freedom, one
that recognized the limits of legal victories
without material support. The lesson learned
from Hyde is thaa right that cannot be
accessed is not truly a right. The law might
claim neutrality in withholding federal
funds, but the consequences of that
Aneutralityo are deep
Supr eme Co ubobbd s. Jacksoni n
Womends Heal t h2022r gani
completed what Hyde set in motion. By
allowing states to ban abortion outright,
Dobbstransformed the unequal access made
by Hydeinto legal prohibition. The patterns
of racial, geographic, and economic
inequality exposed biyde now define the
postDobbslandscape, showing that the
struggle for reproductive freedom has

always been connected to the struggle for

equality.
Project and
Classroom Practice

Understanding the Hyde Amendment
can also help social studies teachers think
about how to teach topics like cangional
rights, inequality, and the ways legal
deci sions affect peopl ebd
high school students, it can be difficult to
understand how a right can exist on paper
but still be unreachable in practice. The
Hyde Amendment offers a clearaamwple of
this. Looking at cases likélaher v. Roand
Harris v. McRaehelps students see how the
Supreme Court can acknowledge a
constitutional right while also allowing
policies that make that right not accessible
to certain groups. This gives teachers a
concrete way to help students think about
the difference between what the law says
and how people actually experience it,
which is an important part of civic learning.

This topic is also useful for teaching
about political realignment and the culture
warsof the late twentieth century. Abortion
was not always a purely partisan issue, and
,—Iydg h&\lﬁseshonv gtt[ld?nts t}o%v egnoral,
refigious, and economic arguments came
9ogefher 2[)0 reshape politics on a national
%eve . When teachers use primary sources
like congres®mnal testimonies, protest
coverage, and presidential speeches,
students can trace how different groups
framed abortion and funding restrictions,
and how these debates shaped the identity of
the New Right. This not only builds
student sd aualsoghowsc a |
them how public policy becomes a cultural

s ki
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symbol, not just a legal decision. Hyde also https://newspaperarchive.com/delaware

creates an opportunity to introduce the couny-daily-timessep14-1979p-1/
concept of reproductive justice, especially N |
when teaching about movements led by Dal ey, Steve. fiHyde Rema

women of color. Many high schodiuglents Franklin NewsHerald (Franklin, PA), July
have never considered how race, class, and 14, 1993. NewspaperArchive.
geography influence who can actually https://newspaperarchive.conaifiklin
exercise their rights. Discussing how newsheraldjul-14-1993p-4/.
organizations like the National Black
Womends Health Projec
SisterSong responded to Hyde helps

students see how actiwsgrows in response

to inequality. Teachers never need to take a
political stance to guide students through
these conversations. Instead, they can
highlight how different communities Goodwin, Michele. fAFetal
understood the consequences of Hyde and  \jora| Panic and the New Constitutional

why some acti vhiositcseoar gyed | kchifomia fhf Revied02, no.
alone was not enough. 4 (2014): 781875.

http://www.jstor.org/stable/23784354

Pubow Sdara ur sel ves Unborn.
of the Fetusin Modern Amenc@xford

Oxford University Press, 2011.
https://research.ebsco.com/linkprocessor/pli
nk?id=a4babef®©41b3719a368

8aabe93e8575

All'in all, the Hyde Amendment is a

strong example for teaching disciplinary Gordon, Linda.The Moral Property of
literacy in social studies. It encourages

Women. : A History of Bir
students to read court cases closely, compare in America 3rd ed. Urbana: University of
historical interpretations, analyze political lllinois Press. 2002.
speeches, and moect policy decisions to https://research.ebscorm/linkprocessor/pli
real human outcomes. Using Hyde in the nk?id=ea0e398&6dt3fcaadb6

classroom shows students that history isnot  3¢-070515698

just about memorizing events, but can also

be about understanding how power operates Gunt vy, Susan. ATHE HYDE
and how policies can AMENDMENE ANDMBOICA®O S | i ves.
ABORT | OT™& Fotum (Section of

Insurance, Negligence and Compensation

Law, American Bar Associatiodp, no. 4

(1981): 82540.

Cofi el l ., Trisha. fi Wo me nhttbs/wwn.istos.qra/stahle/2p/625%3

Di n nBeftawade County Daily Times
(Chester, PA), September 14, 1979.
Newspapers.com.
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Yogi Berra Museum and Learning Center

The museum and | eatogether as one. Hi s | eg
permanent and rotating exhibitions tell the the M@Bsewnmmi biti ons and p
unique story of Yogi Berra, while exploring
history, culture, science and society within Yogi Berra Career Highlights

the larger context of baseball and sports. It is {:’Iay? q on 10 W0é| ? che%mglonshlp P
locatedm t he campus of
and 14 pe nant Wlnners in 17 full

Uni versity at 8 Yogi Ber a
Fal | s, NJ 07424 - |t - seasonsple:\xfdln 5W0LI SIerles

Sunday from noon untll

15 for adul ts, 10f0
$ n $ VaIuaBIe Player (1951 95 4, 1955)

and $10 for s.enl ors. neverflnlshedlowertﬁan ourthlnMP
veter Mosntahair St at e
votlnﬁ rom 19505

Webshttteps: //yogiberra r&u Ee% merlcan Lgague catchers in home

Yo@ierra transcended "Ynhadd RBLinepch of gige straight
sports to become an AmeSe3sa}Fo94¥9%b n. Few
athletes have made s uénSelgctedipplayinl5suceepsive-Al, gi i s
a househol d name, knownStapkamgsld;AY-Starpyerls
unfamiliar with baseb§|FﬁlayeqpugiqldoeprgyandIﬂt%inm’;aS a
child of ltalian i mmi grG@geanatotalgf26Qgamesy war | |
Navy gunsnerrvelacat ® r e 4t the first pinch hit home run in World
hol ding athlete, a Maj oYereshispy(l@4)coach and
manager, a husband an & Gauht gideast 10Q,gamesg i $0582808S
community member, a fr iadcaught both gamesyof 137, g
famous |l-gfakiandonmast er wi #ogbleheaders
| anguage who uttered & oBggameope of oply fourgighers to
frequently medankel &d asa yBUs §&3.000 fielding percentage for the
After a long career andS®§WPR)yg a very public
retirement in which hé& Gawhhihe only BerfactGangeinord i n

i s

reetlme Aawerlcan?_ea ue (I:}llos{'l 18,

baseball, Yogi spent ma%eyeS'aSFOWHL%Q) days at the
Yogi Berra Museum & L &aSelgged ip thecMajorLgague Bageball
Montclair, N.J., where AliCgnurylgagr ests i n
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A When vy oouwforkinithe road,
take it. o

Alt ainbét over Ootil
Altdés deja vu all ov
ANever answer an ano
Al didndét really say
Al want to thank you
necessary. o

AWe made too masnyd wr
AYou can observe a |
AThe future aindt wh
ANobody goes there a
crowded. 0

Al't gets | ate early
Alf the world were p

be. 0

AWhy buy good | uggag
itwhenyou trae | . 0

Alf the people donodt
the ball park, nobody
t hem. o

APair up in threes. o
We were over whel min
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Documenting the 250th Anniversary of the Declaration of Independence

Fabrizio Caruso an&ofia Sanchez

Common Sendgy Thomas Paine (1776)

Remember the Ladiéy Abigail Adams (1776)

Declaration of Independencéyly 4, 1776

Preamble to the United States Constitutibi87)

Declaration of the Rights of MaAugust 26, 1789)

Celebrating the Declaration of IndependetgeJohn Q. Adams (1821)
Speech on the Oregon Bay John C. Calhoun (1848)

Declaration of Sentimen{4848)

What to the Slave is the Fourth of Jbly Frederick Douglass (1852)
10. Gettysburg Addredsy Abrahan Lincoln (1863)

11.  Thirteenth Amendment (1865)

12. The New Colossus by Emma Lazarus (1883)

13. Release from Woodstock Jail by Eugene V. Debs (1895)

14.  Nineteenth Amendment (1920)

15. Four Freedoms Speech by Franklin Roosevelt (1941)

16.  The Struggle for Human Rights by EleaRwosevelt (1948)

17.  Universal Declaration of Human Rights (1948)

18.  Declaration of Consciendey Senator Margaret Chase Smith (1950)
19. Farewell Addresdy Dwight D. Eisenhower (1961)

200 Nationb6és Space Effort by John F. Kennedy (
21. | Have a dream by Dr. Martin Lber King, Jr. (1963)

22.  Civil Rights Act (1964)

23.  Bicentennial Ceremony by Gerald R. Ford (1976)

24.  The Hill We Climb by Amanda Gorman (2021)

©CoNoGOrWNE

Common Sensé Thomas Paine, January 10, 1776

Thomas Paine published Common Sense anonymously in a pamphlet in 17 #& bailed for
independence from Great Britain, which was a foreign idea at the time. He argued that his claims
were common sense and that breaking away from the rule of Great Britain was a necessity for the
good of the colonists.
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In the following pagse | offer nothing more than simplg
facts, pl ain argument s,

| have heard it asserted by some, that as Ame
has flourished under her former connection with Gre
Britain, the same connection is necessary towards
future happiness, andill always have the same effec
Nothing can be more fallacious than this kind of argumg
We may as well assert that because a child has thr
upon milk, that is never to have meat, or that the fi
twenty years of our lives is to become a precefterthe
next twenty. But even this is admitting more than is tr
for I answer é that America would have flouri
much, and probably much more, had no European power taken any notice of her. The commerce
by which she hath enriched herself are theessaries of life, and will always have a market while
eating is the custom of Europe.

But she has protected us, say someé We have [
considering, that her motive washbeantheasgwnt not
for the persecuted | overs of <civil and religi
our mar ket for trade, we ought to form no par

Europe is too thickly planted with Kingdoms to be longpeace, and whenever a war breaks out
between England and any foreign power, the trade of America goes to ruin, because of her
connection with Britainé There is something a
governed by an isl andée

Where, sayome, is the king of America? I'll tell you, Friend, he reigns above, and doth not make
havoc of mankind | i ke the royal brute of Grea
America the | aw is kingé

A gover nment of our o that oppose irependenca howy ya knowrnotg ht é
what ye do: ye are opening the door to eternal tyranny. . .

Questions:
1. How does Paine compare America to a child? How does this compare to the situation of
America wanting independence?
Why is Great Britain pretcting America, according to Paine?
What happens to America whenever Great Britain is at war? Why?
According to Paine, who is the king of America?
What does Paine say of people who are opposing independence?

abkwn
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i Re me mber tihAbigail Adams,evieroh 31,1776

Abigail Adams was the wife of revolutionary and second president John Adams. She herself fought

for the rights of colonists and advocated for equal rights for women in a time where this was
uncommon. In one of her frequent lettersto John Adanes, shr ged hi m t o fir e me mt
as he was working on the initial draft to the Declaration of Independence. Ultimately, the wording

of the Declaration of Independence was exclusionary and women did not receive equal rights until

the twentieth century.

Tho we felicitate ourselves, we sympathize with
those who are trembling least the Lot of Bost
should be theirs. But they cannot be in simi
circumstances unless pusillanimity and coward
should take possession of them. They have time |
warning given them to see the Evil and shundit.|
long to hear that you have declared an independg
d and by the way in the new Code of Laws whiclf™ =
suppose it will be necessary for you to make | des

you would Remember the Ladies, and be m«
generous and fawpable to them than your ancesto
Do not put such unlimited power into the hands of
Husbands. Remember all Men would be tyrants
they could. If particular care and attention is not pi
to the Ladies, we are determined to foment
Rebellion, and winot hold ourselves bound by an
Laws in which we have no voice, or Representation.

That your Sex are Naturally Tyrannical is a Truth so thoroughly established as to admit of no
dispute, but such of you as wish to be happy willingly give up the haleslot Master for the

more tender and endearing one of Friend. Why then, not put it out of the power of the vicious and
the Lawless to use us with cruelty and indignity with impunity. Men of Sense in all Ages abhor
those customs which treat us only aswhssals of your Sex. Regard us then as Beings placed by
providence under your protection and in imitation of the Supreme Being make use of that power
only for our happiness.

Questions:

1. What is Abigail Adams asking of John Adams?
2. What does Abigail Adamsdbieve of all men?
3. Why must men pay attention to the ladies, according to Adams?

Declaration of Independencei July 4, 1776
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On July 4, 1776, the most important foundational document in the history of the United States was
approved by the Second Contindri@amngress. The Declaration of Independence, penned by
Thomas Jefferson, outlined a formal dAdecl ar at.
state that had broken away from the British Crown and listed various grievances that the new
country hal against the King. Jefferson scattered the document with political and social
ideological thought that would become ingrained principles of American government and society.

fiWwhen in the Course of human events, it becomes necessary for one pediggeve the
political bands which have connected them with another, and to assume among the powers of the
earth, the separate and equal station to which the Laws of Nature and of Nature's God entitle them,
a decent respect to the opinions of mankind requita@sthey should declare the causes which
impel them to the separation.

We hold these truths to be selNident, that all men are created equal, that thegradewed
by their Creator with certainnalienableRights,
that among these are Life, Liberty ahé pursuit
of Happiness:-That to secure these rights,
Governments are instituted among Men, deriving
their just powers from the consent of the
governed, --That whenever any Form of
Government becomes destructive of these ends,
it is the Right of the Peoglto alter or to abolish
it, and to institute new Government, laying its
foundation on such principles and organizing its
powers in such form, as to them shall seem most likely to effect their Safety and Happiness.
Prudence, indeed, will dictate that Goweents long established should not be changed for light
andtransientcauses; and accordingly all experience hath shewn, that mankind are more disposed
to suffer, while evils are sufferable, than to right themselves by abolishing the forms to which they
are accustomed. But when a long train of abusesuandpations pursuing invariably the same
Object evinces a design to reduce them under abdo&gpotismit is their right, it is their duty,
to throw off such Government, and to provide new Guards &ir filture security-Such has been
the patient sufferance of these Colonies; and such is now the necessity which constrains them to
alter their former Systems of Governmenteeo

Questions:

1. What are the three fiunaliena’l e Rightso Th.

2. According to Jefferson, what must the people do if a government fails to safeguard these
unalienable Rights?

3. In your opinion, has the U.S. government upheld the message and liberties outlined in the
Declaration of Independence. Explain.

Preamble to theConstitution, 1787
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Once the United States declared
independence from Great Britain, t
nati onds founder s
more structured set of laws fo
government. The initial Articles o
Confederation were weak and di
structure the government ia way that
would be sustainable. Thus, t
Constitution was formed afte
deliberation at the Constitutiona
Convention. The Preamble serves as
introduction to the Constitution as a

whole and establishes the tone and goals for this new budding nation.

AWe the People of the United States, i n Ol
Justice, insure domestic Tranquility, provide for the common defense, promote the general
Welfare, and secure the Blessings of Liberty to ourselves and our Poskeotyjain and establish
this Constitution for the United States of Am

Questions:
1. What is the importance of the first three words of the Constitution?
2. List the six goals outlined in the Constitution.
3. Why was it important for the United States to teithe Constitution after the Articles of
Confederation?
4. Select one of the goals of the Constitution. Why do you think the authors believed it was
important to include the goal that you chose?

ADecl aration of 7 Nai@al Risgrbly of Fraocé, Algasinab, 1789

Just a few years after the end of the American Revolution, France was experiencing a revolution
of their own. The Third Estate had become overwhelmingly frustrated by the poverty, stagnant
economic growth, inept leadership, and pooality of life they faced while the First and Second
Estates lived in luxury and prosperity. The newly formed National Assembly released the
Declaration of the Rights of Man in the midst of this violent revolution.

AThe represent at i yoeganizaufas at NateonalFAssenmbly, hbelipvingtimat thee
ignorance, neglect, or contempt of the rights of man are the sole cause of public calamities and of

the corruption of governments, have determined to set forth in a solemn declaration the natural,
unalenable, and sacred rights of man, in order that this declaration, being constantly before all the
members of the Social body, shal l remind them
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the National Assembly recognizes and proclaims, in the presamt under the auspices of the
Supreme Being, the following rights of man and of the citizen:

Articles:

1. Men are born and remain free and equal in rights. Social distinctions may be founded only upon
the general good.

2. The aim of all political ass@tion is the
preservation of the natural al
imprescriptible rights of man. These rigl
are liberty, property, and security, alt
resistance to oppression. A
3. The principle of all sovereignty resid g
essentially in the nation. No body n#
individual may eercise any authority whic|[&
does not proceed directly from the nation. oy v
é7. N o per sonal S haT U e auuuacu, arrested,

or imprisoned except inthe cases and according to the forms prescribed by law. Any one soliciting,
transmitting, executing, or causing todecuted, any arbitrary order, shall be punished.

€9. As all persons are held i nnocent unt i | t h
10. No one shall be disquieted on account of his opinions, including his religious views, provided

their manifestation does notstiurb the public order established by law.

11. The free communication of ideas and opi ni
Questions:
1. According to the preamble, what is the purpose of this declaration?

2. Inthe context of the French Revolutiamhy i s t he wording of MfAeque
3. Discuss the extent in which this declaration compares to the Declaration of Independence?
4. How do the two declarations define the rights guaranteed to all men?

ACel ebrating the De e idohnaQuincy Adans,fJulydniB2lpe nde nc
While serving as Secretary of State under President James Monroe, John Quincy Adams was
invited to Congress to give a speech to commemorate the 45th anniversary of the Declaration of
Independence. Adams spends muchisfdpeech praising the Declaration and commending the
Founding Fathers6é bravery and triumph over th
This speech has become synonymous with the id

i .In. the long conflict of tvelve years which had preceded and led to the Declaration of
Independence, our fathers had been not less faithful to their duties, than tenacious of their rights.
Their resistance had not been rebellion. It was not a restive and ungovernable spiritiohambit
bursting from the bonds of colonial subjection; it was the deep and wounded sense of successive
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wrongs, upon which complaint had been only answered by aggravation, and petition repelled with
contumely, which had driven them to their last stand uperattamantine rock of human rights.

elt was the first solemn decl aration by a
government. It was the cornerstone of a new fabric, destined to cover the surface of the globe. It
demolished at a stroke thawfulness of all governments founded upon conquest. It swept away
P all the rubbish of accumulated centuries of servitude.

elt wi || be act edtzers,tbetritcaghov er |
never be repeated. It stands, and must forever stand alone, a beacon
on thesummit of the mountain, to which all the inhabitants of the
earth may turn their eyes for a genial and saving light, till time shall
2 be lostin eternity, and this globe itself dissolve, nor leave a wreck
behind. It stands forever, a light of admonitiorthie rulers of men;
a | ight of salvation and redempt.i
f this declaration hold out to the sovereign and to the subject the
| extent and the boundaries of their respective rights and duties;
| founded in the laws of nature and @b ur eds God. Five
years have passed away since this Declaration was issued by our
fathers; and here are we, felleitizens, assembled in the full

enj oyment of its fruits. o
Questions:
1. What does John Quincy Adams say the Declaration of Indeperelen was t he Af
declaration to do?
2. Why does Adams call the American Revol utio
3. Why does Adams call the Decl aration a fbea
4. Do you agree with Adamsd p®eclarptien® Explaire of t h.
ASpeech on t H&en&or dolgnaCnCalBourl, Juoe 27, 1848
As the nation crept closer to an impending Civil War, American politics became engulfed over the
issue of slavery. One of the leading voices of thespagery meoement was South Carolina
Democrat senator John C. Cal houn. After servi
his career in the Senate. There, he was one o

for Astatesd r i g hdlasedywithm itsberders.nTdis speeah was nesporte
to the Oregon Bill, which was set to outlaw slavery practices in the new Oregon territory.
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fiThe proposition to which | allude, has become an axio
the minds of a vast majority on both sides lud tAtlantic, and is
repeated daily from tongue to tongue, as an established
Il ncontrovertible truth; It . I me n
am not afraid to attack error, however deeply it may be entren
or however widely extended, whenevebecomes my duty to do s
as | believe it to be on this subject and occasion.

Taking the proposition literally (it is in that sense it
understood), there is not a
are born, 0 whi c hardnetbart Ibfants brgbo
They grow to be men. And concludes with asserting that they arg
Afree and equal , 06 which is ng e. The
infants they are incapable of freedom, being destitute alike of the capaditgknfig and acting,
without which there can be no freedom. Besides, they are necessarily born subject to their parents,
and remain so among all people, savage and civilized, until the development of their intellect and
physical capacity enables them todak c ar e of t hemsel vesé

If we trace it back, we shall find the proposition differently expressed in the Declaration of
I ndependence. That asserts that #dAall men ar e
danger ous, i's not | ess erroneouseé

€ [ GJnmentehas no right to control individual liberty beyond what is necessary to the
safety and welbeing of society. Such is the boundary which separates the power of government
and the liberty of the citizen or subject in the political state, which, agd shown, is the natural
state of ma@ the only one in which his race can exist, and the one in which he is born, lives, and
di es. o

Questions:
1. What does Senator Cal houn say about the ph
2. According to Calhoun, how shouldtigeo ver nment 6s r ol e be | i mite

3. What is the connection that Senator Calhoun makes between liberty and race? What does
this mean about his message in this speech?

Declaration of Sentimentsi Seneca Falls Womends Rights Conve
At t he Wo memmvse nRiigohnt si n 1848, 68 women and 32
Senti ment so, whi ch was essentially a Bill of

social, civil, and political liberties for women, which included the right to vote, equal &dnca
opportunities, and more legal protections. Elizabeth Cady Stanton served as the primary author
as well as Lucretia Mott and Martha Coffin Wright. The Declaration of Sentiments was modeled
after the Declaration of Independence, which was written jRstears prior.
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AWe hol d t hes evident that hlkme
and women are created equal; that they are endowed by
Creator with certain inalienable rights; that among these
life, liberty, and the pursuit of happiness; that to sedweed
rights governments are instituted, deriving their just pow
from the consent of the governed. [...]

fThe history of manki nf!
injuries and usurpations on the part of man toward won
having in direct object the establishmeaf an absolute
tyranny over her. To prove this, let facts be submitted t
candid world. He has never permitted her to exercise
inalienable right to the elective franchise. He has compe
her to submit to laws, in the formation of which she had
voice. He has withheld from her rights which are given to the
most ignorant and degraded mehoth natives and foreigners. Having deprived her of this first
right as a citizen, the elective franchise, thereby leaving her without representation ingla hall
legislation, he has oppressed her on all sides. He has made her, if married, in the eye of the law,
civilly dead. He has taken from her all right in property, even to the wages she earns. [...]

ANow, i n view of t hi s -helfrine peope ofdhis £dumtry theirhi s e m
social and religious degradationn view of the unjust laws above mentioned, and because women
do feel themselves aggrieved, oppressed, and fraudulently deprived of their most sacred rights, we
insist that they have imediate admission to all the rights and privileges which belong to them as
citizens of these United States. o

Questions:

1. What other document is the introduction to the Declaration of Sentiments modeled after?

2. What is the purpose of this excerpt of the [@eation of Sentiments?

3. List two of the grievances that the authors included.

4. Do you believe that this declaration is convincing enough to help women gain equal rights?
What would you change if anything?

AWhat to the Sl ave iFrederickhDouglass, Julyt5h1858 f Jul y?0
Frederick Douglass was born into slavery in Maryland in 1818. He escaped slavery in 1838 and
used his tutoring of the English language to become a renowned orator and writer. He used the
strength of his words to call for the altadn of slavery and worked to ensure freedom for alll
enslaved people. This speech was written to encourage people to think about what the Fourth of
July means for those in America who are not free and who do not experience the same rights and
opportunities as their White counterparts.
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AThi s, for the purpose
July. It is the birthday of your National Independence, anc
your political freedom . . . There is consolation in the thou
that America is young [...] The singlstory of it is, that, 76
years ago, the people of this country were British subject
. You were under the British Crown . . . But, your fathers
They went so far in their excitement as to pronounce
measures of government unjust, unreasonabbnd
oppressive, and altogether such as ought not to be qy
submitted to [...] Citizens, your fathers made good t
resolution. They succeeded; anedkto day you r|
of their success. The freedom gained is yours; and
therefore, may mmperly celebrate this anniversary. The 4th

July is the first grda&thetverfact i n your nati onds
ring- bolt in the chain of your yet wundeveloped
AWhat, to the American sl ave, i's yanore 4t h

than all other days in the year, the gross injustice and cruelty to which he is the constant victim.
To him, your celebration is a sham; your boasted liberty, an unholy license; your national
greatness, swelling vanity; your sounds of rejoicing anetgrand heartless; your denunciations

of tyrants, brass fronted impudence; your shouts of liberty and equality, hollow mockery; your
prayers and hymns, your sermons and thanksgivings, with all your religious parade, and solemnity,
are, to him, mere bombadtaud, deception, impiety, and hypocBss thin veil to cover up crimes
which would disgrace a nation of savages. There is not a nation on the earth guilty of practices,
more shocking and bloody, than are the people of these United States, at thmuve@dwhere

you may, search where you will, roamthrough all the monarchies and despotisms of the old world,
travel through South America, search out every abuse, and when you have found the last, lay your
facts by the side of the every day practiceshes nation, and you will say with me, that, for
revolting barbarity and shameless hypocrisy, America reigns without a rival [...]

AAl'l ow me to say, in conclusion . . : I do
operation, which must inevitablywwor k t he downf al | of sl avery.
shortened, 060 and the doom of sl avery is certai
Questions:

1. What words does Douglass use that show he does not align with free Americans?

2. How is te fourth of July different for enslaved people and free people? Use one example
from the text.

3. How does Douglass conclude his speech? Why do you think he feels this way?

AGettysbur gAbrAhdrd Liecang November 19, 1863
Between July 1 and 3, 186&e bloodiest battle of the Civil War took place in Gettysburg,
Pennsylvania. Both the Union and Confederacy faced catastrophic losses, with casualties totaling
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over 50,000 men. The Battle of Gettysburg remains the deadliest battle of American h@iory. F
months later, President Abraham Lincoln arrived at Gettysburg to declare the battlefield as a
national cemetery. Many in the crowd were anticipating a long speech from President Lincoln,

however this famous address only lasted about 3 minutes. Ndesghitie Gettysburg Address

woul d become enshrined as one

iFour score and seven year

of Lincol nds, a

S

ago our father
conceived in Liberty, and dedicated to the msipon that all men are created equal.
Now we are engaged in a great civil war, testing whether that nation, or any nation so

+

conceived and so dedicated, can long endure. We are met on
battlefield of that war. We have come to dedicate a pomifthat field,
as a final resting place for those who here gave their lives tha
nation might live. It is altogether fitting and proper that we shoulg
this.

eBut , i n a | arger S Bwe <an, nof
consecrafiewe can not hallovithis ground. The brave men, living a

dead, who struggled here, have consecrated it, far above our poor| "9?,

to add or detract. The world will litle note, nor long remember

we say here, but it can never forget what they did here. It is for U
living, rather, to be dedicated here to the unfinished work which
who fought here have thus far so nobly advanced. It is rather for
be here dedicated to the great task remaining befotlbatsrom these

honored dead we take increased devotion toahase for which they gave the last full measure

of devotiori that we here highly resolve that these dead shall not have diediithaithis nation,
under God, shall have a new birth of freedland that government of the people, by the people,

forthepe pl e, shall not perish from
Questions:

1. According to Lincol n, what i
2. What is this civil war fitest
3. What 1is Lincolnds tone throu

to support your response.

the earth.

t t he

dedi

0

Aproposi

spee

4. How does President Lincoln use ideas from the Declaration of Independence in this
speech? To what extent is it effective? Use at leasttwo pieces of textual evidence to support

your response.

Thirteenth Amendment, 1865

The Thirtenth Amendment to the Constitution abolished slavery and involuntary servitude in the
United States. Slavery had been an institution in the United States since the first ship holding
enslaved people arrived from the shores of Africa in 1619. Prior to miieeeUnited States
abolishing slavery, some states had already dismantled the system of slavery. Many became
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champions for the abolition of slavery and helped enslaved people escape to freedom. The
amendment was ratified in December 1865 after being pdss€ongress in January 1865. The
Thirteenth Amendment serves as the first of the three Reconstruction Amendments. While it ended

| egal sl avery, Southern states | ater wused th
Codes o, whi ch @plé&omadatingard lirBitedaheikrighise

=——00-————==>x> 7 0Section 1

T ek s e | Neither slavery nor involuntary servitude, except as

Whire) B

a punishment for crime whereof the party shall have
been duly convicted, shall exist within the United
States, or any place subject to their juicgdn.

nSection 2
Congress shall have power to enforce this article by
appropriate | egislation. o

Questions:

1. What did the thirteenth amendment accomplish?
2. Where is involuntary servitude still legal?

3. Who has the power to enforce the thirteenth
amendment?

4. Do you believe that it is justified for involuntary

servitude to be used for criminal offenders? Why or
why not?

The New Colossud§ Emma Lazarus, 1883
Emma Lazarus was an American poet who wrote t
writing this sonnet, she was inspired by the Statue of Liberty and what the statue represents. In
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1903, this poem was engraved onto a bronze plaque and is now on the base of the Statue of Liberty
in New York.

Not like the brazen giant of Greek fame,

With comuering limbs astride from land to land;
Here at our seavashed, sunset gates shall stand
A mighty woman with a torch, whose flame

Is the imprisoned lightning, and her name
Mother of Exiles. From her beactwand

Glows worldwide welcome; her mild eyes camand
The airbridged harbor that twin cities frame.
nKeep, ancient | ands, youl

With silent |ips. AGive
Your huddled masses yearning to breathe free,
The wretched refuse of your teeming shore.

Send thesehe homeless, tempetsist to me,

Il Iift my | amp beside thel

Questions:

1. How does Emma Lazarus describe the Statue of Liberty in the poem? Use one line from
the text that supports your answer.

2. What group of people might lines-1l& be refering to? How do you know?

3. Why is it appropriate that Emma Lazarusoés
of the Statue of Liberty?

ASpeech on Rel eas e i EuganenV. Db Novembec 22, 1898 i | 0
Eugene V. De bs wa adingaritécs ob Hig buisimess andacorpo@tioissHe was

an adamant socialist and sought to educate workers to unionize to combat malicious business
practices by their employers. In 1893, there was a massive strike organized against the Pullman
Sleeping CarCompany. Debs helped organize a boycott with the American Railway Union.
President Grover Cleveland had sent the U.S. military to handle the strike, and Debs was later
arrested for federal contempt and conspiracy charges.

AMani fest | y ilbuevives.@he firestof libefty andhdble aspirations are not
yet extinguished. | greet you tonight as lovers of liberty and as despisers of despotism. |
comprehend the significance of this demonstration and appreciate the honor that makes it possible
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for me to be your guest on such an occasion. The vindication and glorification of American
principles of government, as proclaimed to the world in the Declaration of Independence, is the
high purpose of this convocation.

Speaking for myself personally iranot certain whether this is
occasion for rejoicing or lamentation. | confess to a serious doubt
whether this day marks my deliverance from bondage to freedom
doom from freedom to bondageél
law of whichl complain. It is the flagrant violation of the Constituti ¢===s
the total abrogation of law and the usurpation of judicial and des{:
power, by virtue of which my colleagues and myself were committs
jail, against which | enter my solemn protest; ang bhonest analysis ¢
the proceedings must sustain the haggard truth of the indictment.

In a letter recently written by the venerable Judge Trumbull
emi nent jurist says: fAThe doct —Jdnced I
Debs case, carried to itsgical conclusion, places every citizen at the mercy of any prejudlced or
mal i ci ous federal judge who may think proper

The theme tonight is personal liberty; or giving it its full height, depth, and breadth,
American liberty, somethn that Americans have been accustomed to eulogize since the
foundation of the Republic, and multiplied thousands of them continue in the habit to this day
because they do not recognize the truth that in the imprisonment of one man in defiance of all
constiutional guarantees, the liberties of all are invaded and placed in peril.

|l aw no

Questions:

1. What il deas i s Debs referencing when he say

2. What rights does Debs claim the government has taken away from him and/or denied?

3. Doyouagree with Debsd analysis of the situa
Explain your answer using evidence from the speech.

Nineteenth Amendment, 1920
From the founding of the United States, women have been championing for equal rights and the

abil ity to vote. From Abi gai l Adams <calling fo
suffragettes of the nineteenth and twentieth centuries, women and their allies had been calling for
equal opportunities since Amtrameadnénswas natdieelpt i on

and women were guaranteed the right to vote.
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AThe right of citiz
vote shall not be denied or abridged by t :
United States or by any State on account of i

w s wmust e ) i .
ACongress shall hayv|VOTES ; ke Sy 5 R
article by appropri ; ‘ 2

Questions:
1. What did the nineteenth amendme
accomplish?
2. Who holds the power to enforce th
amendment?

Do you think that any women were prevented
from voting following the 19th amendment? Who? Why?

AFour FrSepes cedchimgident Franklin D. Roosevelt, January 6, 1941

As World War Il engulfed Europe, President Roosevelt and the U.S. government navigated the
tightrope of effective foreign policy. The United States had long held a strong position of
isolationismand many Americans were firmly opposed
world war. However, the U.S. government had shifted away from its isolationism by the end of the
1930s. FDR&6s State of the Uni on addvesisnsm,i n 19 4
as he outlined the four freedoms everybody in the world was entitled to.

ASi nce the permanent for rr Gove
the Constitution, in 1789, most of the periods of crisis in our hig
have related to our domestic affairs. toately, only one of thege
the four year War Between the Stétger threatened our natio
unity. Today, thank God, one hundred and thirty million Americ
in forty-eight States, have forgotten points of compass in
national unity.

el n | i kndronf 1815 hoi 1814hinetynine yearsno
single war in Europe or in Asia constituted a real threat againg
future or against the futur 6
future days, which we seek to make secure, we look forwarg
world founded pon four essential human freedoms.

The first is freedom of speech and expressterrywhere in the world.

The second is freedom of every person to worship God in his owirewerywhere in the
world.
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The third is freedom from wanwhich, translated intovorld terms, means economic
understandings which will secure to every nation a healthy peacetime life for its inhédbitants
everywhere in the world.

The fourth is freedom from feawhich, translated into world terms, means a wavide
reduction of armamesitto such a point in such a thorough fashion that no nation will be in a
position to commit an act of physical aggression against any neighiyorhere in the world.

That is no vision of a distant millennium. It is a definite basis for a kind of wodhalile
in our own time and generation. That kind of world is the very anthesis of-itelled new order
of tyranny which the dictators seek to create

Questions:

1. What does FDR say has been the reason for (most) periodsisirttisS. history? Why
Is the current situation in Europe (World War 11) different?

2. What are the four freedoms FDR lists in this speech?

3.l n your opinion, do people fieverywhere in t
Explain your answer.

AThea ugtgl e f or HERanar RA®seyelt, 1R

Eleanor Roosevelt was the first lady of the United States from-19483 while her husband,

Franklin D. Roosevelt, was president. She redefined the role by speaking out often and calling
attentionto impar ant soci al i ssues. Her speech AThe St
the United Nations, to which she served as a delegate to its General Assembly, where she served

as chair of the commission that drafted the Universal Declaration of Human Rights.

We must not be confused about what freedom is.
human rights are simple and easily understood: fre
of speech and a free press; freedom of religion
worship; freedom of assembly and the right of petit
the right of men to be secure in theames and free fro
unreasonable search and seizure and from arbitrary
and punishment. We must not be deluded by the e
of the forces of reaction to prostitute the great wor
our free tradition and thereby to confuse the stru
Democracy freedom, human rights have come to ha
definite meaning to the people of the world which we
must not allow any nation to so change that they are made synonymous with suppression and
dictatorshipé

The basic problem confronting the world today, as Idgai the beginning, is the
preservation of human freedom for the individual and consequently for the society of which he is
a part. We are fighting this battle again today as it was fought at the time of the French Revolution
and at the time of the AmericaRevolution. The issue of human liberty is as decisive now as it
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was then. | want to give you my conception of what is meant in my country by freedom of the
i ndi vi dual é
Indeed, in our democracies we make our freedoms secure because each of us is expected
to respect the rights of others and we are fr
Basic decisions of our society are made through the expressed will of the people. That is
why when we see these liberties threatened, instead of falling apart, our nation becomes unified
and our democracies come together as a unified group iro$pite varied backgrounds and many
racial strainse
It is my belief, and | am sure it is also yours, that the struggle for democracy and freedom
IS a critical struggle, for their preservation is essential to the great objective of the United Nations
tomant ai n i nternational peace and securityé
The future must see the broadening of human rights throughout the world. People who have
glimpsed freedom will never be content until they have secured it for themselves. In a true sense,
human rights are a fundantah object of law and government in a just society. Human rights exist
to the degree that they are respected by people in relations with each other and by governments in
relations with their citizens.

Questions:

1. What are the basic human rights that EleanoRoos ev el t cl ai ms are
understoodo?

2. What does Roosevelt say makes freedom secure?

3. In your opinion, why are freedom and democracy essential for all people?

AUni versal De c | ar ati United Natibns, Becerabar 10R1948h t s O
Following the end of World War II, the victorious European powers and the United States created
a new global organization to govern international affairs. The United Nations was created to
replace the failed League of Nations, and serve as the leading watitdiiizg to maintain peace,
protect human rights, and prevent future wars and conflict. One of the first declarations of the
United Nations was the Universal Declaration of Human Rights (UDHR). Below are Articles 1
through 7 of the UDHR.

Article 1

All human beings are born free and equal in dignity and rights. They are endowed with reason and
conscience and should act towards one another in a spirit of brotherhood.

Article 2

Everyone is entitled to all the rights and freedoms set forth in this Daolgraithout distinction

of any kind, such as race, colour, sex, language, religion, political or other opinion, national or
social origin, property, birth or other status. Furthermore, no distinction shall be made on the basis
of the political, jurisdictbnal or international status of the country or territory to which a person
belongs, whether it be independent, trust,-seltgoverning or under any other limitation of
sovereignty.

198



Teaching Social Studiesjol. 26, no. 1 (Winter/Spring 202)

Article 3

Everyone has the right to life, liberty and the securitperfson.
Article 4

No one shall be held in slavery or servitude; slavery and the
trade shall be prohibited in all their forms.

Article 5

No one shall be subjected to torture or to cruel, inhuman or degr
treatment or punishment.

Article 6

Everyone has the right to recognition everywhere as a person before
the law.

Article 7

All are equal before the law and are entitled without any discrimination to equal protection of the
law. All are entitled to equal protection against any discriminationolation of this Declaration

and against any incitement to such discrimination.

Questions:

1. Identify three (3) rights that are guaranteed by the UDHR.

2. According to Article 2, what kinds of #dAdis
rights?

3. Which phrases of ideas in the UDHR connect to the Declaration of Independence?

4. How does the UDHR expand on the phrase fdfal

5. In your opinion, does the world today uphold these human rights? Explain.

Declaration of Consciencd Senata Margaret Chase Smith (1950)

In June 1950, in the midst of an acbmmunist campaign identified with Senator Joseph
McCarthy (RWisconsin), Senator Margaret Chase SmithM&ne) spoke out against
Asel fi sh pol itargetng innocent peoglandt theeatenma bBasic American
rights.
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Al would | ike to speak
serious national condition. It is a national feeling ¢
fear and frustration that could result in national

suicide and the end of everything that we Americe /g
hold dear. It is a condition that comes from the lac -
of effective leadership either in the legislative \

branch or the executive branch of our government LJ‘-—

€ | speak as a Republ i Wi
speak as a United States senator. | speak as an
American.e I think that it Z?'

United States Senate and its members to do som »v‘

real soul searching and to weigh our consciences
to the manner in which we are performing our dut w / \
to the people of America and the manner in whict ,
we are using orlausing our individual powersand = * s

privileges. = - a— -

| think that it is high time that we remembered tha
we have sworn to uphold and defend the
Constitution. | think that it is high time that we
remembered that the Constitution, as amended,
speaks not only of éhfreedom of speech, but also
trial by jury instead of trial by accusation.

Whether it be a criminal prosecution in court or a character prosecution in the Senate, there is

little practical distinction when the life of a person has been ruined.

AThBeasic Principles of Ameri

cani s mo

Those of us who shout the loudest about Americanism in making character assassinations are all
too frequently those who, by our own words and acts, ignore some of the basic principles of

Americanismi

The right to criticie.

The right to hold unpopular beliefs.
The right to protest.

The right of independent thought.

The exercise of these rights should not cost one single American citizen his reputation or his

right to a livelihood nor should he be in danger of losing hisitedion or livelihood merely

because he happens to know someone who holds unpopular beliefs. Who of us does not?
Otherwise none of us could call our souls our own. Otherwise thought control would have set in.

The American people are sick and tired of geafraid to speak their minds lestthey be
politically smeared as ACommuni stso or

ifFasci
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what it used to be in America. It has been so abused by some that it is not exercised by others.
The American peoplera sick and tired of seeing innocent people smeared and guilty people
whi tewashed. 0

Questions:

1. What is the national feeling identified by Senator Smith?

2. What does she want American leaders to do?

3. What basic rights does Senator Smith believelmeatened?

4. I n your opinion, why did Senator Smith foc

Farewell Addressi President Dwight D. Eisenhower, January 17, 1961

On January 17, 1961, President Eisenhower delivered-ariente farewell to the Amean
people on national television from the Oval Office of the White House. In the shessathower
warned that a large, permanent "militargdustrial complex,” an alliance between the military
and defense contractors, posed a threat to American derycra

AWe now stand ten years p

has witnessed four major wars among great nations. Thre
these involved our own country. Despite these holocaust:
America is today the strongest, the most influential and n
productivenation in the world. Understandably proud of tF
pre-eminence, we yet realize that America's leadership al
prestige depend, not merely upon our unmatched materie
progress, riches and military strength, but on how we use
power in the interests of wiokpeace and human bettermer

Throughout America's adventure in free government, our basic purposes have been to keep the
peace; to foster progress in human achievement, and to enhance liberty, dignity and integrity
among people and among nations.sfrive for less would be unworthy of a free and religious
people. Any failure traceable to arrogance, or our lack of comprehension or readiness to sacrifice
would inflict upon us grievous hurt both at home and abroad.

A vital element in keeping the peaissour military establishment. Our arms must be mighty,

ready for instant action, so that no potential aggressor may be tempted to risk his own
destruction. e uUntil the | atest of our worl d
industry. American niers of plowshares could, with time and as required, make swords as well.
But now we can no longer risk emergency improvisation of national defense; we have been
compelled to create a permanent armaments industry of vast proportions. Added to this, three

and a half million men and women are directly engaged in the defense establishment. We
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annually spend on military security more than
This conjunction of an immense military establishment and a large adotriy is new in the

American experience. The total influenceconomic, political, even spirituals felt in every

city, every state house, every office of the Federal government. We recognize the imperative

need for this development. Yet we must rat to comprehend its grave implications. Our toil,

resources and livelihood are all involved; so is the very structure of our society.

In the councils of government, we must guard against the acquisition of unwarranted influence,
whether sought or unsduig by the militaryindustrial complex. The potential for the disastrous
rise of misplaced power exists and will persist. We must never let the weight of this combination
endanger our liberties or democratic processes. We should take nothing for.granted

Questions:

1. According to President Eisenhower, why does the United States need to maintain a strong

military?

2. Why is President Ei s enhnodwesrt rc canc ecronrepdl eaxbdoo?u
3. What does President Eisenhower alertthe American peogteto

AThe Nat i on6 siP8gdant John E.fKénoedyt September 12, 1962

Five years prior, the Soviet Union had successfully launched Sputnik 1 into orbit, sparking the
beginning of the Space Race between the U.S. and U.S.S.R. The Unitequ&tklesought to
catch up to the Soviet Unionés many dAafirstso
first man to orbit the Earth, etc.). Then, in September 1962, President Kennedy gave a speech at
Rice University discussingthe newgbabr Amer i cads space progr am:
before the end of the decade.

, aesmmmsemez=d [ \We set sail on this new sea because there is new knowledge to be

. /p y gained, and new rights to be won, and they must be won and used for

i S|

g the progress of all people. For spascience, like nuclear science and
‘V ' ’.,»artj.‘,-"‘_e all technology, has no conscience of its own. Whether it will become a
force for good or ill depends on man, and only if the United States
occupies a position of preminence can we help decide whether this
new ocean wllbe a sea of peace or a new terrifying theater of war. | do
not say the we should or will go unprotected against the hostile misuse
of space any more than we go unprotected against the hostile use of land
or sea, but |1 do say that space can be explorddha@stered without
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feeding the fires of war, without repeating the mistakes that man has made in extending his writ
around this globe of ours.
There is no strife, no prejudice, no national conflict in outer space as
yet. Its hazards are hostile to us ##. conquest deserves the best of all
mankind, and its opportunity for peaceful cooperation may never wv'
again. But why, some say, the moon? Why choose this as our goal? And",
may well ask why climb the highest mountain? Why, 35 years ago, fly,
Atlantic? Why does Rice play Texas? @
We choose to go to the moon. We choose to go to the moon in th A
decade and do the other things, not because they are easy, but because they
are hard, because that goal will serve to organize and measure the bestrefrgi@seand and
skills, because that challenge is one that we are willing to accept, one we are unwilling to postpone,

and one which we i ntend to win, and the other
Questions:
1. Why does President Kennedy sagea?®ois impor

2. What justification does President Kennedy give that the United States should be the first
nation to conquer space?
3. How does Kennedyds vision for space reflec

~

Al Have a Dreamo (fr om -{Dn &artmMautherrKingo Jr., Adpust hi ngt o |
28, 1963

On August 28, 1963, in the midst of the Civil Rights Movement, civil rights leaders and
organizations planned a momentous rally in Washington, D. C. Officially known as the March on
Washington for Jobs and Freaah, over 200,000 people gathered to protest and advocate for the

end of segregation and guarantee of civil rights for African Americans. At the end of the march,

at the Lincoln Memorial, Dr . Martin Luther Ki
influential leaders, delivered his most famous speech.

A .It would be fatal for the nation to overlook the urgency of the moment. This sweltering summer

of the Negro's legitimate discontent will not pass until there is an invigorating autumn of freedom
and equality. 1963 is not an end, but a beginning. Those who hope that the Negro needed to blow
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off steam and will now be content will have a rude awakening if the nation returns to business as
usual é

éeWe cannot be sati sf i e dobilayds fronoansgaller ghettb lnoe Ne g
a larger one. We can never be satisfied as long as our
children are stripped of their selfhood and robbed of
their dignity by signs stati
...S0 even though we face the difficulties of today
and tomorow, | still have a dream. It is a dream
deeply rooted in the American dream. | have a dream
that one day this nation will rise up and live out the
true meaning of its creed: We hold these truths to be
selfevident, that all men are created equal.
| have a dream that one day on the red hills of
Georgia, the sons of former slaves and the sons of
former slave owners will be able to sit down together

at the table of brotherhood.
| have a dream that one day even the state of Mississippi, a state sweltdnitigewieat
of injustice, sweltering with the heat of oppression will be transformed into an oasis of freedom
and justice. | have a dream that my four little children will one day live in a nation where they will
not be judged by the colorof their skintluy t he content of their char

Questions:
1. How does Dr. King describe the current situation of African Americans in 19637
2. Why does Dr. King call 1963 fAnot an end, b

3. What founding document does Dr. King referent¢his speech? Why does he reference
this document?
4. 1 n your opinion, has the fAdreamd described

Civil Rights Act of 1964

On July 2, 1964, President Lyndon B. Johnson signed the Civil Rights Act of 1964 into law. This
act called for desegregation of public spaces, schools, and made voting free and fair for all. This
was the most sweeping civil rights legislation since Reconstruction. The act made segregation
illegal but it also created the Equal Employment Opportundgn@ission (EEOC) to enforce laws

that prohibit discrimination based on race, color, religion, sex, national origin, disability, or age

in hiring, promoting, firing, setting wages, testing, training, apprenticeship, and all other terms
and conditions of enhpyment.
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To enforce the constitutional right to vote, to conff®
jurisdiction upon the district courts of the United Stateg
provide injunctive relief against discrimination in publ P
accommodations, to authorize the Attorney Generalj i .
institute suitsto protect constitutional rights in publi 4
facilities and public education, to extend the Commiss
on Civil Rights, to prevent discrimination in federal
assisted programs, to establish a Commission on EM
Employment Opportunity, and for other purpssée it
enacted by the Senate and House of Representatives ¢
United States of America in Congress assembled, That this

Act may be cited as the ACivil Ri ghts Act of

TITLELL No person acting under col or ice orprbcadures hal |
different from the standards, practices, or procedures applied under such law or laws to other
individuals within the same county, parish, or similar political subdivision who have been found

by State officials to be qualified to vote;rgethe right of any individual to vote in any Federal

election because of an error or omission on any record or paper relating to any application,
registration, or other act requisite to voti ng
in ary Federal election unless (i) such test is administered to each individual and is conducted
wholly in writingé

TITLE II: All persons shall be entitled to the full and equal enjoyment of the goods, services,
facilities, and privileges, advantages, and awoodations of any place of public accommodation,
as defined in this section, without discrimination or segregation on the ground of race, color,
religion, or national origin.

All persons shall be entitled to be free, at any establishment or place, Sormunation
or segregation of any kind on the ground of race, color, religion, or national origin, if such
discrimination or segregation is or purports to be required by any law, statute, ordinance,
regulation, rule, or order of a State or any agencyoorg t i cal subdi vision the

Questions:

1. What era of history led to the Civil Rights Act of 1964?

2. What does Title | of the Civil Rights Act pertain to?

3. What caused Title | to be necessary?

4. What is the goal of Title 1I?

5. Why do you believe that the Civil Blits Act was essential?
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Bicentennial Ceremony at the National Archives President Gerald R. Ford, July 2, 1976

On August 9, 1974, President Richard Nixon had resigned from the presidency following the

di sastrous Wat er gat e s c acedpeesident, @Gsumad tthe oFicer d

I mmedi ately and pardoned Nixon one month | at ¢
resignation created great disdain against the U.S. government. Many Americans became
extremely untrustworthy of elected officials anad little faith in the government. Becoming
President during the bicentennial of the U.S., Ford dealt with difficult challenges both
domestically and abroad.

fiThe Declaration is the Polaris of our political ord#éte fixed star of freedom. It is impeous to

change because it states moral truths that are eternal.

The Constitution provides for its own changes having equal force with the original articles. It

began to change soon after it was ratified, when the Bill of Rights was added. We have since
amended it 16 times more, and before we celebrate our 300th birthday, there will be more

changese

Jefferson's principles are very much present. The Constitution, when
it is done, will translate the great ideals of the Declaration into a
legal mechanism forffective government where the unalienable
rights of individual Americans are secure. In grade school we were
taught to memorize the first and last parts of the Declaration.
Nowadays, even many scholars skip over the long recitation of
alleged abuses by KinGeorge Il and his misguided ministers. But
occasionally we ought to read them, because the injuries and
invasions of individual rights listed there are the very excesses of
government power which the Constitution, the Bill of Rights, and
subsequent amdnrme nt s wer e designed to pr

But the source of all unalienable rights, the proper purposes for which governments are instituted
among men, and the reasons why free people should consent to an equitable ordering of-their God
given freedom have never lrebetter stated than by Jefferson in our Declaration of Independence.
Life, liberty, and the pursuit of happiness are cited as being among the most precious endowments
of the Creatorb ut not the only ones. 0

Questions:

1. What role does President Ford sag @onstitution has in relation to the Declaration?

2. Why does President Ford say it is important to read the grievances listed against King
George Il inthe Declaration?

3. Do you agree with President Ford that the Declaration is unchanging while the Gomstitut
changes over time? Explain your answer.
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AThe Hil | 7Wm®aandd |Gorman02021

This poem was read at the inauguration of President Joseph Biden in 2021 by its author, Amanda
Gorman. She is a poet, activist, and author who wrote this poem foratguration under the

t heme of AAmMmerica Unitedo.

é We , the successors of a ¢ N, .t i me
black girl descended from slaves and raised by a single mg
can dream of becoming president only to find herself reciting
one. And, yes, ware far from polished, far from pristine, but th
doesnb6t mean we are strivi
are striving to forge a union with purpose, to compose a co
committed to all cultures, colors, characters and conditiond
man.

So we lift our gazes not to what stands between us, but
stands before us. We close the divide because we know to p
future first, we must first put our differences aside. We lay down

our arms so we can reach out our arms to one another, we seetohaome and harmony for
al | é

That is the promise to glade, the hill we climb if only we dare it because being American is more
than a pride we inherit, itds the past we ste
would shatter our nation rathéhan share it. That would destroy our country if it meant delaying
democracy, and this effort very nearly succeeded. But while democracy can periodically be
delayed, but it can never be permanently defeated.

In this truth, in this faith, we trust, formle we have our eyes on the future, history has its eyes on

us, this is the era of just redemption we feared in its inception we did not feel prepared to be the
heirs of such a terrifying hour but within it we found the power to author a new chaptéferto o

hope and laughter to ourselves, so while once we asked how can we possibly prevail over
catastrophe, now we assert how could catastrophe possibly prevail over us. We will not march
back to what was but move to what shall be, a country that is biuigeghole, benevolent but

bold, fierce and free, we will not be turned around or interrupted by intimidation because we know
our inaction and inertia will be the inheritance of the next generation, our blunders become their
burden. But one thing is certaiti we merge mercy with might and might with right, then love
becomes our | egacy and change our <chil drenods

So let us leave behind a country better than the one we were left, with every breath from my bronze,

pounded chest, we will raise thisunded world into a wondrous one, we will rise from the golden
hills of the West, we will rise from the windswept Northeast where our forefathers first realized
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revolution, we will rise from the lakemmed cities of the Midwestern states, we will risen

the sunbaked South, we will rebuild, reconcile, and recover in every known nook of our nation in
every corner called our country our people diverse and beautiful will emerge battered and
beautiful, when the day comes we step out of the shade aflanumatraid, the new dawn blooms

as we free i1it, for there is always I|light i
enough to be it.

Questions:

1. Why does Amanda Gorman urge readers to look towards the future?
2. What does Gorman believe that tggian American includes?
3. What is the overall tone of the poem? Cite two quotes that support your answer.
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Camdendés Public Schools and the Makin
Noelle Cascarelli
In modernday America, there is beatr ng the notorious | abel

perhaps no city quite as infamous as U. S.iAmoniker which characterized
Camden, New Jersey. A relativedynall decades of systemic inequity and
urban community situated along the banks institutional discrimination as a fatalistic
of the Delaware River, directly across from narrative, presenting Camden as a city
the sprawling, denselgopulated urban beyond saving, destined for failure.
metropolis of Philadelma, in any other However, Caedasnedhsr decl i n

world, Camden would likely be a niche
community, familiar only to those in the
immediate surrounding area. However, the
story of Camden is perhaps one of the
greatest instances of institutional collapse
and urban failure in modern Americakin

to the catastrophes that befell communities
such as Detroit, Michigan and Newark, New
Jersey throughout the midientieth century.

Once an industrial juggernaut,
housing powerful manufacturing
corporations such as RCA Victory and the
New York Shipluilding Corporation,

Camden was perhaps one of the urban
communities most integral to the American
war effort and eventual victory in the Pacific
Theatre in World War Il. However, in the
immediate aftermath of the war, Camden
experienced significant decénits once
prosperous urban hub giving way to a
landscape of disinvestment, depopulation,
and despair. By the late twentieth

century T specifically the 1980s and 1990s
I Camden had devolved into a community
wracked by poverty, crime, and drug abuse,

natural nor inevitable but rather, was
carefully engineered through public policy.
Through a calculated and carefully
measured process of institutional
segregation and racial exclusion, state and
city | awmakers took
failing economy and evaporating job market
to confine communities of color to
deteriorating neighborhoods, effectively
denying them access to the educational and
economic opportunities that had been
afforded to white suburbanites in the
surrounding area.

This paper focuses chiefly on
Camdends educational
inequities, situating the former within a
broader historical examination of postwar
urban America. Utilizing the
historiographical frameworks of Arnold
Hirsch, Richard Rothstein, Thomas Sugrue,
andHoward Gillette, this research seeks to
interrogate and illustrate how segregation
and suburbanization functioned as
reinforcements of racial inequity, and how
such disenfranchisement created the perfect
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storm of educational
public sclwol network. The work of these
schol ars demonstrates
neighborhoods, communities, and schools
were intentionally structured to contain,
isolate, and devalue communities and
children of color, and that these trends were
not unintended byprodwtof natural spatial
migration nor economic development.
Within this context, itis clear that public
education in the city of Camden did not
simply mirror urban segregation, but rather
institutionalized it as schools became both a
reflection and reproducton of t he
racial geography, working to entrench the
divisions drawn by policymakers and real
estate developersinto a pervasive force
present in all facets of life and human
existence in Camden.

In examining the influence of
Camdends s epgbliceeduaation,o n
this study argues that the decline of the
citydbs school system
byproduct, but an engine of institutional
urban collapse. The racialized inequitable
geography of public schooling in Camden
began first as a willful and iabtional
byproduct of institutional
disenfranchisement and administrative
neglect, but quickly transformed into a self
fulfilling prophecy of failure, as crumbling
school buildings and curricular inequalities
became manifestations of polidyiven
failure,and narratives of students of color as

Ai nferioro were inter
throughout the city. Media portrayals of the
citydbs school system

meanwhile, transformed these failures into
moral statements and narratives, depicting
C a md echildresn and their learning

toanmunities as symhols Ofdnewitable 6 s
dysfunction rather than victims of

i hBatt Camdeabs excl
transformation intothesoal | e d
Capital of Ameri cao
the exclusionary conditionofégh ci t y o s
public schools, as they not only bore witness
to segregation, but also became its most
visible proof and worked to inform fatalistic
narratives of the city and moral character of
its residents.

us i

Historiography
cit yH?st%rians of postwar America have
long since established an understanding of
racial and socioeconomic as essential to the
development of the modern American urban
and suburban landscape, manufactured and
carefully reinforced throughout the twentieth
century by the nati
§ogoeconomic elite. Foundational studies
i nclude Arnol d Hi
wepnd Ghgtio: Rage and opsing in
Chicagoo (1983) and
1977 text,The Color of Law: A Forgotten
History of How Our Government Segregated
Americaserve to reinfore such traditional
understandings of postwar urban
redevelopment and suburban growth,
situating the latter as the direct result of
institutional policy, rather than mere
byproducts and results of happenstance
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migration patterns.In The Color of Lawy
Rothdein explores the role of federal and
state political institutions in the codification
of segregation through intergenerational
policies of redlining, mortgage restrictions,
and exclusionary patterns in the extension of
mortgage insurance to homeownersnglo
racial lines. In particular, Rothstein focuses
on the Federal
creation of redlining maps, which designated
majority Black and Hispanic neighborhoods
ashigar i sk Ared zones, 0
residents from these communitiéeme

loans, thus intentionally erecting barriers to
intergenerational wealth accumulation
through homeownership in suburban
communities such as Levittown,
Pennsylvania.

Hi rschds fAiThe Maki
Ghettodo echoes this
segregatio as manufactured, primarily
through the frameworKk
ghettoodo thesi s.
study of Chicago through this framework,
Hirsch argues that local municipalities,
urban developers/planners, and the business
elite of Chicago worke in tandem to enact
policies of fAidomestic
public housing projects were weaponized
against Black and Hispanic communities to
reinforce racial segregation throughout the

lpPeter G. Goheen and
the Second Ghetto: Race and Housinglirc&go,
19401 9 6 labodrr / Le Travaill5 (1985): 234.

2 Richard RothsteirThe Color of Law : A Forgotten
History of How Our Government Segregated
America First edition. New York: Liveright
Publishing Corporation, a division of W.W. Norton
& Company, D17.

city. Utilizing public housing as an anchor
rather than toolof mb i | i t vy, Chi
socioeconomic and political elite effectively
conspired at the institutional level with one
another to confine Black Chicagoans to
closelyregulated lowincome communities,
devaluing land and property values in these
areas whilst zoningnore desirable land for

Ho us i n gededetopment ansl subusbaini gmwtie, s

thereby manually raising housing and
movement costs to a level that Black
Anferficans wearewsienplyyunablies ta gfforeh due
to the aforementioned devaluation of their
own communities as well as generatéibn
barriers to wealth accumulatirChris
Rasmussend6s nACreat.i
Era of Integrationo
a close investigation of New Brunswick,
New Jersey, particularly in regards to

Bdlicatrial ségheation, fnfeStifafing how

ng

N @ity dutdritied Wlized SimildrfinBtigitbnal

frameworks of racial separation to confine

st®iénts BoiséyredhteCsEnBos nd resist

C o nd u gnfedrafich (séhoofzéning pridrtizatorof €

white communities and schools for
development, and segregationist housing
placemats), working off of the existing
community segregation detailed by the work

of ROt dnd'HiIScAL » © wherein

Working in tandem with historical
perspectives of segregation as integral to the

ArnoI3BeRerHiGrstheﬁMahhdgArnol d

the Second Ghetto: Race and Housing in Chicago,
19401 9 6 labodrr / Le Travaill5 (1985): 234.

“Chris Rasmussen. fACreating
of Integration: School Consolidation and Local

Controlin New Brunswick, New Jersey, 1965

1 9 7 Kistody of Education Quarterlg7, no. 4

(2017): 480514.
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development of suburban America and
subsequent urban decline, histogahave
also identified disinvestment as a critical
economic process integral to the
exacerbation of urban inequality, and
eventual decay. Beginning in the postwar
era, specifically in the aftermath of World
War Il and suburban development, industrial
urban communities faced significant
shortages in employment in the
manufacturing sectors, as corporations
began to outsource their labor to overseas
and suburban communities, often following
the migration of white suburbanites. Robert
Be aur e\yaeas df Ddine: The Post
War Fate of U.S. Citiediverges from the
perspectives of Hirsch and Rothstein, citing
declining employment opportunities and
urban disinvestment as the most important
factor in the decline of urban America on a
national scale. Beauregartyaes that by
framing the disinvestment of urban wartime
industrial juggernauts such as Newark,
Camden, and Detroit
the face of rapid deurbanization and the
growth of suburban America, policymakers
at the national and local levgdsrtrayed
urban decline as a natural process, as
opposed to a deliberate conspiracy to strip
employment opportunities and the
accumulation of capital from urban
communities of color, even before
suburbanization began to occur on a large
scale Thomas Sugr e ®rigins of the

Urban Crisis: Race and Inequality in
Postwar Detroitalso adheres to this
perspective, situating economic devastation

1 Robert A. Beauregar¥oices of Decline: The
Postwar Fate of U.S. Citie&nd ed. New York:
Rouledge, 2003.

a

in the context of the development of
racially-exclusive suburban communities,
thereby working to tie existing scholarp
and the multiple perspectives expressed here
together, crafting a comprehensive narrative
of urban decline in midwentieth century
America as recurrent in nature, a cycle of
unemployment, abject poverty, and a lack of
opportunity that was reinforced ipublic
policy and social programs that in theory,
were supposed to alleviate such burdens.

Ultimately, while these sources focus
on differing aspects of urban decline, they
all work in tandem with one another to allow
for a greater, comprehensive pait of the
causes of urban decay in postwar America,
throughout the twentieth century. From
deindustrialization to segregation and its
influence on disparities in education, these
sources provide absolutely essential context
for an indepth examination dhe specific
case study of Camden, New Jersey both in
gegaggls, o the cifydtself, uialsg its publig o
education system. While these sources may
not all cite the specific example of Camden,
the themes and trends identified each ring
true and featured promently in the story of
Camden throughout this period.

However, this paper will function as
a significant divergence from such pre
existing literature, positioning the failure of
public education in Camden as a Keagtor
i n the
byproduct. A common trend present in much
of the scholarship discussed above is that

2Thomas J. Sugru&he Origins of the Urban Crisis:
Race and Inequality in Postwar Detrd®rinceton,
NJ: Princeton University Press, 1996.
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educational failure is examined not as a twentieth century, both within city limits
contributing root to @mabseyod) épscificdlly i tegameto ( a nd
certainly not anmportantone, when Camden Countyds sprawlin
education is briefly discussed in this suburban commungs. While the factors of
context), but rather as a visible, tangible deindustrialization, economic failure, and

marker of urban decay in the area. While governmental neglect absolutely do factor

this paper does not deny the fact that failures into the creation of an urban environment

in education are certainly rooted in situated against educational success, racial
fundamental inequity in urban spaces and segregation was chiefly responsible for the
broader social failings, it instead seeks to extreme dispaties found in educational

posi ti on Camdenods f ai | bucgmestdraughahe greater Carndant e a s
not only a result of urban decline, but as a region, and is most rel e
contributori specifically by engaging in a discussion of racialized narratives of

discussion of how educational failure inevitable urban failure that proved to be so
transformednarrativesaround Camden as a pervasive on a national scale regarding

failed urban community, beyond help and Camden, both within thenid-to-late

dedined for ruin. In doing so, this paper twentieth century and into the present day.
advances a distinct argument : that Camdenos
educational collapse must be understood not Such trends date back to massive

merely agvidenceof urban decline, butasa ~ demographic transitions of the jpiforld
foundational force that actively shagednd War Il era was the Great Migratidnthe

in many ways intensifiell the narrativeof mass movement of Black Americans to

Camden as a city fated for failure. northern industrial cities. Drawn by the

promiseof stable employment and the
prospect of greater freedom and equality
than was available in the Jim Crow South,
millions of migrants relocated to urban
Prior to launching into an centers along the Northeastern seaboard.
exploration of Camde n&dnden New Jersey, wasgryogy theseg
collapse and the influence of such failures of ~ destinations, attractinggrowing Black

institutional educati Bapuagop throyghout thg sary juventieth

Suburban Exodus and the Collapse of Urban
Schooling

reputationand image, it is important to first century due to its concentration of

establish a clear understanding of the manufacturing giants such as RCA Victor,

context of such shortcomings. Due to this the New York Shipbuilding Corporation,
paperés focus specifically on the instituti on:
failure of Camdendés public schooling

system, and how such failures shaped
perceptions arou the city as an urban lost
cause, this section will focus primarily on
rising rates of racial segregation in the mid
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and Ca mp b With thesoutiBeakuop . bet ween the citybés resid

war in Europe in 1939 and especially period along raciakthnic lines. With the

folowi ng the United St adoran® Anericanreemyi ohJaman and the

World War Il after Pearl Harbér industrial Nazis firmly removed om the picture,

production in Camden surged. The city soon  hostilities began to turn inwards, and racial

emerged as a vital hub of wartime tensions skyrocketed, especially in the dawn

manufacturing and domestic production, of the Civil Rights Movement. As historian

cementing its status as a key center of Chriss Rasmussen writes

American industrial mght. Segregation in the Era of Integration: School
Consolidation and LocaControl in New

As a direct result of its industrial Brunswick, New Jersey, 19669 7 6 0 ,

growth and expanding wartime economy, FWhile Brown and the ens

Camden continued to attract both Black movement pointed toward racial integration,

Americans and new immigrant populations, g pyrbanization forestalled racial equality

many of whom were of Latino descent. by creating and reinforcing de facto

Among these groups were large numbers of segregation. As many whites movedte t

Stateside PuertRicans, continuing a trend suburbs, blacks and Latinos remained

of immigration dating back to the 1917 concentrated in3ThNiew Jer s

extension of U.S. citizenship to Puerto as Black Americans increasingly emerged

Ricans? Motivated by many of the same victorious in the fight against racial injustice

factors as Black migraréschiefly the and began to accumulate more and more

pursuit of steady employment and improved  rights and legal protections, citwelling

living conditions) these commuties white Americans grew increasingly fearful

helped shape Camden into a diverse and and resentful, spurring a mass exodus from

vi brant wurban center . urﬂ_ahEopufaﬂioﬁéét‘;le?sind?ueilﬂbu' ation
of color expanded rapidly during this period,  camden. Drawn by federally backed

its growth driven by wartime prosperity and mortgages, the expansion of highways, and

the allure of industrial opportunity. racially exclusive housing policidsyhite

residents mowe to neighboring suburbs

such as Cherry Hill, Haddonfield, and
Pennsauken, while structural barriers

effectively excluded Black and Latino

residents from the same opportunities.

Following American victory in the
Paciic and the end of World War I,
Camden continued to experience rapid
economic growth, although tensions arose

! Howard Gillette Camden after the Fall: Decline Control in New BrunswickNew Jersey, 1965

and Renewal in a Poddustrial City(Philadelpha: 1 9 7 Kistady of Education Quarterl§7, no. 4

University of Pennsylvania Press, 2005); 1. (2017): p.487

2Davi d Howard Bai Rrairiei Ca md e Richa@Rphsieige Color of Law: A Forgotten

Schoonef2, no. 3 (1998): 10414. History of How Our Government Segregated
America(New York: Liveright, 2017), 7075;

3Chris Rasmussen,. ACr eat iGHlgfte Gangenaftgrahefalbzis4i n t he Er a

of Integration: School Consolidation and Local
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Leaving for the suburbs in droves, white
residents fled from Camden, taking
significant wealth and capital, as well as
major business with them, thus weakening
the cityds financi al
workers® particularly people of col@
vulnerable to unemploymeht.

Public and private institutions
increasingly withdrew resources from
neighborhoods perceived as declining or
racially changing and banks engaged in
redlining, denying mortgages and loans to
residents in nonwhite neighborhoods, while
city budgets prioritized the needs of more
affluent suburban constituencies over
struggling urban area$Businesses and
developers often chose to invest in suburban
communities where white families were
relocating, rather than in Camden itself,
creating a feedback loop of declining
property values, eroding tax revenue, and
worsening public serges. As historian
Robert Beauregard writesWoices of
Decline: The Postwar Fate of U.S. Cities
Aéwhi | e whAhclassendyound d | e
working-class households had resettled in
suburban areas, elderly and minority and
other lowincome households remained i
the central cities. This increased the demand
for basic public services (e.g. education)
while leaving city governments with

1 Gillette,Camden after the Falt5i 50; Bain,
fiCcCamden B&élnd, o 110

2 Thomas J. Sugrudhe Origins of the Urban Crisis:
Race and Inequality in Postwar Detr{Rrinceton,
NJ: Princeton University Press, 1996)) 36.

3 Beauregard, Robert Aloices oDecline : The
Postwar Fate of U.S. CitieSecond edition. New
York: Routledge, 2003, 91

taxpayers having lower earnings and less
pr oper t3yThud, Gamtea xesidents
left behind within the confines of the city
became increasingly dependent on social
velfaresprogrant, whieh ¢éoval andgstate
governments began to fund less and less.
This combination of economic
retrenchment, racialized perceptions of
nei ghbor hood ndesi
driven neglect fueled a cyelof
disinvestment that disproportionately
affected communities of color, leaving the
city structurally disadvantaged.

Concerns about racial integration in
neighborhoods and schools also motivated
many families to leave, as they sought
communities aligneavith their social and
economic preferences. Such demographic
change was rapid, and by 1950
approximately 23.8 percent of Camden
Cityods
figure may not seem exireme to the modern
American, an individual likely familiar vth
diverse communities and perspectives, it is
particularly shocking when placed in the
cont ext of Camdends
by 1950, the nonwhite population of
Pennsauken was a mere 4.5 percent, 2.1
percent in Haddonfield, and an even lower
1.9 perent in Cherry Hill® These figures in
particular serve as an exemplary

4 Gillette,Camden after the Fal60i 55; Bain,
fiCamden Bound, o 120.

SAlbert P. BlausteinCivil Rights U.S.A.: Camden
and Environgreport to the U.S. Civil Rights
Commission, 1963, 22.

6 BlausteinCivil Rights U.S.A23i 24.
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demonstration as to the cyclical nature of
segregation in the educational sector within
the state of New Jersey, contextualizing

twentieth century segregation not as a

unique occurrengebut rather a continuation

of historical patterns. In the nineteenth

century, the majority
were segregated along racial lines, and in
1863, New Jer seyos

directly sanctioned the segregation of public

school districtstatewide. While such

decisions would ultimately be reversed in

1881, active opposition to integration
remained into the twentieth century,

particularly within elementary and middle
school education. For example, a 1954 study

found that New Jersey schopboth
hi storically and

the MasorDixon line. Most notably
however, by 1940, the state had more

segregated schools than at any period prior

to the passing of explicit artiegregation

legislaton in 1881! Thus, it is evident that
the state of Camdenos
twentieth century is not an isolated incident,
but rather indicative of the cyclical nature of
racial separation and disenfranchisement
throughout the state of New Jersey in an

educational context.

These demographic and economic

shifts had profound implications for
Camdendés school s,
largely Black and Latino student

popul ati ons. I n parti

proves particularly valuable in

demonstrating the cadtrophic impacts of

Davi son M. Dougl as,

Accomplishing Racial Change: School Segregationin

white flight on Camdends
the irreversible harm inflicted on students of

color as a result of institutional failures in

education. Writing in a 1963 report to then

Presi dent Joihacaufous Kenned:
supporter bthe Civil Rights Movement

T Oiviil Rights €ommissioh, edlable cgvic ho o | s
rights lawyer Albert P. Blaustein establishes

a tlear portoait & thendexdimng state of
Camdends public schoolin
as the everyday issues facing students and
educators ake in the classroom. In

delivering a scathing report on

neighborhood segregation within the city in

Camden, as demonstrated by demographic

data regarding the race/ethnicity of students

enrolled in public education across the

act i Canden metrbpolitan ér@adBléamomrites: i n
common with states

| ow than aboveéo
Northeast of Cooper River is the area

known as East Camden, an area with
a very small Negro population. For
the river has served as a barrier
against i ntracity pop
s ¢ e fur jgniorhigh schegls arg; ¢
located here: Davis, which isG}
percent Negro and Veterans
Memorial which is 0.2 percent
Negro. Also located in East Camden
are six elementary schools, four of
which are alwhite and the other two
of which have Negro percentages of
1.3 percent and 19.7
ch pewcseate€dntr al
other hand, is largely Negro. Thus,
c ul the high Betcentage tofdNegméssn wo r k
Powell (100.0 percent), Sumner
(99.8 percent), Fetters (91.6 percent),

Camde

thejPrgB & @ Wy § NQLA tplv Réyiewt4, no. 3
(1997)
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Liberty (91.2 percent), and Whittier
(99.1 percent), ett.

Based on the data provided here by
Blaustein, it is simly impossible to argue
that racial segregation did not occur in
Camden. Additionally, it becomes quite
clear that while much discussion regarding
Camden public schools and wide
demographic changes in the city as a whole
focuses on the movement of white idEsnts
to suburban areas, racial segregation and
stratification absolutely did occur within the
city, thus worsening educational
opportunities and learning outcomes for

Camdendés students of

However, Blaustein does not end his
discussiomwith segregation amongst student
bodies, but rather extends his research even
further to a close examination of
racial/ethnic compositions of school
leadership, including teachers,

racial composition reveal that this issue was
not simply limited to education nor
exclusionary zoning practices, but was
rather an insidious demographic trend which
had infested all areas of life in Camden, both
within education and outsedof classrooms.

In ensuring that Black students were only
taught by Black teachers and white students
by white teachers, education in Camden was
incredibly nondiverse, eliminating
opportunities for crossacial understanding
nor exposure to alternative rgpectives,
thereby working to keep Black and white
communities completely separate not just in
the facets of residence and education, but

8IS linSnferac®ioh &rld so®Qlizafon.

Manifestations of Failure in Camden Public
Schools

With the existence of raal
segregation both within Camden as well as

. the cityds surroundin a
administrators, and school board members, . y g
e . established, we can now move to an
yielding similar results. For eraple, : . . :
X : exploration of inequalities in public
according to his work, the Fetters School, . - .
. education within the city. Perhaps one of the
possessing a student body of 91.6 percent ..
. . most visible and apparent markers of
Black students employed nine white . . . .
: . inequalities in pulic education in Camden
teachers and nine Black teachers in 1960, , i
. : can be found in school facilities and
but two white teachers and sixteen Black o . " . ,
. . buildings. The physical conditions in which
teachers in 1963. Even more shockingly, .
children of color were schooled were grossly
CentralSchool, composed of 72.9 percent o
; and completely outdated, especiallyin
Black students, employed only white . s .
. . . comparison to the facilities provided to
teachers in 1955. By 1963, just nine years . . . .
. white children, both insie and outside of
later, this number had completely reversed .
the city of Camden. For example, as of
and the school employed all Black . o .
: . 1963, there We{e.3|x specific public schools
educatoré.T hu s, Bl austeinds, I nvest.i 1] 0dn
. . . that had been citedas in dire need of
of variancesinCamdgmu bl i ¢ school s
repl acement and/ or renov

! BlausteinCivil Rights U.S.A.18.

2 Blaugein, Civil Rights U.S.A.18.
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local legislative board, the vast majority of were intentionally confined to older schools

which were located in seggated and ruadown facilities.

communities: Liberty School (1856, 91.2%

Black student population), Cooper School Education researcher Jonathan

(1874, 30.7% Black student population), Kozol expands on the condition of school

Fetters School (1875, 91.6% Black student faci lities in Camdends d
population), Central School (1877, 72.9% communities in his widelnfluertial book,

Black student population), Read School Savage Inequalitie¥Vritten in 1991,

(1887,32.0% Black student population), and Kozol 06s work serves as a
finally, Bergen School (1891, 45.6% Black Bl austeinds discussion o
student populatior Of the schools cited infrastructure of public education in

above, approximately half of the buildings Camden, providing an updated portraitinto

that had been deemed by the city of Camden t he cl assrooms serving t
as unfit for usage and nonconducive to commuities. Kozol pulls no punches ina

educatio were occupied by majoriglack truly visceral recollection of his visit to Pyne

student populations (Liberty, Fetters, and Point Middle School, writing:

Central), whereas Bergen School was split
just short of evenly between Black and
white low-income students.

éinside, in-dantered,
crowded rooms, teem the youth of
Camden, with dysfunctional fire

Additionally, it is important to alarms, outmoded books and
acknowledge that these figures onbcaunt equipment, nsports supplies,
for the absolute wor st oflemeralizgd gachprs. adihg ool s |
such trends in inadequate school buildings everpresent worry that a child is
and facilities occurred throughout the city, going to enter the school building
in accordance with the general quality of armed-

infrastructure and housing present in each ) .
gp Ultimately, it is inarguable that the

neighborhood they were locatdd.other physical quality of public schools and

words, while the data above only references . e
educational famlgles in Camden was

a very small sampl e si1 ze.. O a]md.e 0 S
incredibly un reflecting br r
schools, the trends reflected here credibly unequa reflect gnb oade

(specifically, in the intentional zoning of residential trends. Where poor, minofity

. majority neighborhoods experienced a
Black students to old, redown schooling degjgraotlitiongof oroper valr:Je and lived i
facilities) serve as g mlcrocg %..OF %amdnenﬁs
ublic schools, wherein students of color llapidated areas of the cities as a direct
P ’ result of redlining and other racist housing

policies, so too werehddren of color in

! BlausteinCivil Rights U.S.A., imprint of the Crown Publishing Group, a division of
Random House, Inc., 1991.

2 Kozol, JonatharSavage Inequalities : Children in

Amer i c a 0 NewSarkhBromdway Books, an
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Camden zoned into old, crumbling school segregated neighborhoods internalized the
buildings that by this time, barely remained c i t y o6usal iseuality,cviewing
standing, effectively stripping them of the themselves as lesser than their
same educational resources and physical white/integrated peers both in intellectual
comforts provided to white students both in capacity and personal character. Such
the city and its neighdring suburbs. perspectives, reinforced by the constant
presence of systemic discrimination along

Such inequalities were also present racial lines as well as crumblirgchool
in records of student achievement and facilities and housing units, became deeply
morale. Educated in barestanding school entrenched in minds and
buildings overseen by casitrapped school youth, thereby creating trends of educational
di stricts, students o failur‘"e&ét%érec%lfbalﬁﬁaﬂ]ﬁe,e nés poor
communities were not afforded miathe reinforced both externally by social
same learning opportunities nor educational iy ctures and institutions as well as
resources as white students in the area. In internally within segregated communities of
Camden and Environ8laustein cites color.
Camden superintendent Dr. Anthony R.
Catramboneds perspecti ve Sioiarlyidyskengtiora oontbecare i n
educati on, wr i ting, fH éyponymous with fegregated Schoots and
Elementary School (99.8 percent Negro) low-income communities of color at the
who transfer to Bonsall Elementary School institutional level. School administrators and
(50.3 percent Negr o) 8dam<sof Educationsbegareta expeca faildre
that they are having educational problems of students of color, stripping away any
not experienced by the Negroes who have opportunity for such schools to prove
all their el ementary oDthenwngeat FBongahmpl e,
[Catramboné s wo'r ds] . o leadership often designated rigorous

- _ . o curriculums and collegpreparatory courses
Thus, itis evident that inequalities in to majoritywhite schools, neglecting to

schooling facilities and instruction not only extend the samepportunities to minority
resulted in a considerable achievement gap majority districts. For example, in reporting
between students in segregated and on administrative conversations on the
integrated communities, but also that such potential integration of Camden High
inequalities were clear and derstrable, School in 1963, Blaustein observes:

even to students themselves at the

el ementary | evel . Catr amihe mariesance bfsamnprehansiveo n
that students fr om Su eoademic tfackd was récagnized oyt e d 0
and viewed themselves as struggling, adminstration as dependent on white

suggests that student studéents, inplyingdstiderdssof color alone

! Blausten, Civil Rights U.S.A22.
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were not expected to &usAssicm BlackandHispadic studenth e s e

pupils [white college preparatory students were effectively set up for failure as

from the Cramer area] were transferred to compared to white students, viewed as

Woodrow Wilson [a majorigBlack high predestined to either not graduate from their

school locatd in the Stockton primary schooling or to enter lowgaying

neighborhood], Camden High would be careers and vocational fields rather than

almost entirely a school for business pusue higher education, and opportunities

instruction and training in industrial arts. that college afforded students, particularly
during this period where college degrees

It is vital to first provide context as were significantly rarer and highlyalued

to Blausteinds usage @dninitB fodérfdayns fibusi ness
i nstructiono .andl niiuwtdiulsitzii nmg arts

these terms, Blaustein refers primarily to Thus, itis evident that throughout
what i s referred to athe mdiwedieth derdunGd mdeednuécsa t p wnloi
in modernday America. With this crucial school system routinely failed Black and
context firmly established, it becomes Hispanic students. From inequalities in
evident that public educators in eafl960s school facilities and cu
Camden viewed college edimn as a public school system repeatedly
racially-exclusive opportunity, to be communicated to students in segregated
extended only to white students. areas that they simply were not worth the
time and resources afforded to white
Such attitudes were reflected in the students, nor possessed the same intellectual

curricular rigor pr es gRdcty hssubbraméhifareR Benied
minority-majority schools which were, to quality schools and viewed as predestined
say the least, held to an extremely low high schooldrom ut s, Camdends pu

standard. The leess designed for children schools never truly invested in their
of color were incredibly simple and non children, creatingan atmosphere of
complex, as schools were treated less as perpetual administrative negligence in

institutions of learning and self improving schools and learning outcomes
improvement, but rather as detention centers t 5 v t he ci t ydos disadvant

for the cityods disenfggppgeghigeed X%Ufaﬁb-tlﬁswrite

Camden native and historiaradid Bain authorities are against changing the status
writes in the piec€amden Bound A Hi st ory

surrounds the children of Camden, but they

do |l earn a |l ot of it in school éeWhitman i s
not read by students in the basic skills

curriculum. Few students that | met in

Camden High, indeed, had never heaird o

! BlausteinCivil Rights U.S.A., 2Bai n, David HawarPwiirie AiCamden
Schoonef72, no. 3 (1998): 12021.
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guo. They want to avoid headachgébey

perceptions of the city as destined for failure

act only when prtes s ur ansl begondesaving, phlefly thrdudo local
presso6 demoni zation of C
The Narrative of Inevitability: Camden as a exampl e, the Courier Pos
iLost Causeo beingwaged o keep youths fronm
. - . reads, A6Girl s are being
It is clear that such drastic disparities drugs are proliferating, alcohol is
in learning outcomes arose not only out of ’ . . ' : o
. g. . y proliferating, and instead of dealing with i,
administrative negligence, but also as a . .
. L . some parents and administrators are in
direct result of segregatn within the city. denial éthey insist itds
e oy L1211 bivokrgnmer 4 oo
P : Y, speaks of public schooling in Camden reads
schools in Camden were completely and as though the cityés sch
unequivocally segregated, and that a . . .
. d . y segreg ’ . . education were not learning communities,
hierarchical structure clearly existed in but rather prison the students inhabiting
regards to determining which schoalsd . .
g . g these spaces not children, but prisoners,
student populations were most supported destined tobendthn g mor e than a f
and prepared for success. Time and time
again, educators favored white students and | gnoring the cityods |
white schools, kicking students of color and racial segregation and redlining, which as
their schooling communities to the curb. Itis  osiaplished earlier in this paper, clearly
against this backdrop of negligenaed resulted not only in disparities in learning
resignation that wider narratives around the outcomes but also caused a deep
crty o f Camden and it ferMafizbiodof ifstiutidhl'fafluPetwithin
causeso beyond any an ggndiubentd & bolr aRd&n@ifldarnihg®
emerge. communities, articles such as this neglect
By the late twentieth centur the willingness to truly explore the roots of
. y y crime and poverty in Camden, focusing
(specifically the 1980s and 1990s), instead on theesultof decades of
narratives around Camden as a drug and nstitutional nealect of COMMUIES of
crime-infested urban wasteland began to color. rather thgn theoot causef these
propagate, rising to a national scale in the issue’s In doing so, media coverage of such
wake of increasing gang activity and L ’

. . : g gang . ty . failures in Camden removed the burden of
rapidly-rising crime rates in the area. While responsibility from the city lawmakers and
public focus centered %néﬁy.e Cltgos ?rl.m%nal
ustice department and woefulient school administrators responsible for abjec
J . P . yep poverty and educational dispaes, instead
political systemyeporting on the state of utting the onus on the communities which
Camdends public schoolps servea to reil nthor ce
! BlausteinCivil Rights U.S.A., 2iBattle being waged to keep

Courier PosfJune 8, 1998
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were intentionally and perpetually
disenfranchised at the institutional level
across all aspects
network.

of

Addi tionally, t his
assertion of Camden parents asmterested
and uninvested in the
especially gross and inaccurate. The fact of
the matter is that parents and local
communities within even the most
impoverished and crimedden
neighborhoods of Camden had ldogpbied
for improvements to public schooling and
their communities, concerned chiefly with
their childrends futu
For example, by the late 1990s, Camden
Cityds charter networ
significant growth, much of its early success
owed directly toparents and grassroots
organizations devoted to improving the post
schooling opportunities of disadvantaged
children. In 1997, over seventeen new
charters were approved by the city of
Camden, the first opening in September of
that year. The LEAP Academyniversity
Charter School was the result of years of
political lobbying and relentless advocacy,
of which the loudest voices came from
parents and community activist groups.
Spearheaded by Rutgers Universitgmden
professor and city native, Gloria Bonila
Santiago, the LEAP Academy included
specific parent action committees,
community outreach boards, and sponsored
numerous community service evehtshus,
this inclusion of virtually one of the only

lsarah Tantillo, f@AThe

Courier PostMarch 02, 1997

groups truly invested 1in
success in Gaden alongside the group

witich repeatedly sonsgiredcta conpne themt i ¢ a |
to crumbling schools and prepare them only

for low-paying occupations is wildly

indgccufate &ntl SHénsSive Yn@ hidtoficl

context, thereby demonstrating how media
narratifed drdurl Cmadhdits ScHo®IC €SS i S
system repeatedly disregarded factually
correct reporting, in favor of sensationalized
reports on Camdenos
schools and city youth as ground zero and
progenitors of the wider issues facing the
city as a whole.

stru

r e s While commupypaativismuwas t i e s .
absolutely present across Camden, it is also
kmpantantdto hegightetine idamaging ohpact

of such negative narratives surrounding the

city on its residents. In his bo@kamden

Bound a literary exploration of the history

of Camden and its commity, Camden

born historian David Bain highlights the
internalization of damaging, sensationalized
descriptions of Camden. He writes:

For most of my life, my birthplace,
the city of Camden, has been a point
of irony, worth a wince and often
hasty explanabn that though | was

born in Camden, we di
ever live in Camden, but in a

succession of pleasant South Jersey
Ssuburban townséAs | m
through | ifeél woul d
name Camden (1 6m asha

my shame now) with a shudder.

c a s &BaincCamdenBaund08109.s c hool s, 0
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While Ba n @asden Boundoes relate
specifically to his own individual experience
and struggle with the acknowledgement of
his birthplace in the wake of national
infamy, he spends perhaps even more time
exploring the current state of the city, as
well as the paspectives of current Camden
residents. In recounts his most recent visit to
Camden, Bain describes nothing short of
absolute devastation and complete social
blight and urban decay, writing:

Too many newspaper headlines
crowd my brain "Camden Hopes

for Rdease From lIts Pain"; "In
Struggles of the City, Children Are
Casualties"; "Camden Forces Its
Suburbs To Ask, What If a City
Dies?"; "A Once Vital, Cohesive
Community is Slowly, but Not
Inevitably, Dying." And that
devastating question from Time:
"Who Could Live Here?"...It has
been called the poorest city in New
Jersey, and some have wondered if it
is the poorest in the nation. Adult
men and women stand or sit in front
of their shabby twestory brick
houses, stunned by purposelessness.
In abandoned buildgs, drug dealers
and their customers congregate. On
littered sidewalks, children negotiate
through broken glass, condoms, and
spent hypodermics.

Judging from Bainodos
the sights that he witnessed while driving

1 Bain, Camden Bound,11.

S

through Camden, itisei dent t hat
residents have been burned out by the
widely-circulating narratives of the city and

its national infamy. The vast majority of
residents povertgtricken and lacking the
financial or social capital to create

meaningful change for theaommunities
themselves, such headlines and narratives of
the city were nothing short of absolutely
devastating. Such seafushing portrayals
signal yet another air of perpetual

negligence and resignation by powerful
voices, within the media, local poliscand
even national government, thus
demonstrating a national perception of
Camden as dfail edo,

i nternali zed by

For example, in interviewing Rene
Huggins, a community activist and director
of the Camden Cultural CentdBain chiefly
relays her frustration with recent state
legislation upon the assumption of office by
Republican governor Christine Todd
Whitman and recent rollbacks of welfare
programs, occupational training, and
educational funding that had been promised
to the city. Speaking on the increasing
hopelessness of many city residents,
Huggins states, #AAnNnd
get that headline in Time magazinéd Wh o
Could Live Here?d Why
| ot of shovel s 28uwHh
statementsa |l ongsi de Bai nds
Camden, thus demonstrate that as a direct
result of national resignation to the state of
.Camdqn and 8 Igck of willin r}ess nor

[, e . SCr | on of
|n|H1a%ve to improve tﬁe city and even more

2 Bain, Camden Bound.19.
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damaging, a removal of resources and social
initiatives designed specifically to improve
the state of the city), many Camden
residents adopted a similar mentality of
resignation and shame toward their
community, choosing to simply exigfith
the cityds misery
real, meaningful chage, having been
spurned and failed by various powerful
sociopolitical institutions and organizations
across generations, thereby reinforcing the
harmful narratives that had played such a
crucial role in the development of such
behaviors.

as

The very articlanentioned inire by
Ren Huggi ns, Kevin
Live Here?0, also
perceptions of Camden and more
specifically, its youth, during the late
twentiethcentury. Written in 1992, Fedarko
postures the city of Camden as arba
wasteland and its inhabitants
I predominantly young people and children
T as akin to nothing more than prisoners and
criminals. For example, Fedarko writes:

Fe

The story of Camden is the story of
boys who blind stray dogs after
school, who come to Sund@ass
looking for cookies because they are
hungry, who arm themselves with
guns, knives ane this winter's fad

at $400 each hand grenades. It is
the story of girls who dream of
becoming hairdressers but wind up

lkevin Fedarko, fdThe

January 20,1992

of fepastionsl ght

Ot her

as whores, who get pregnant at 14
only to bury their infants.

Fedarkods description of
is extraordinarily problematic, in that it not

only treats the cityods vy
gpup &4 theg precgedst demppize figm 4 ny
en masse. In describing
people as base$sly sadistic and violent,

while neglecting to position rising youth

crime rates in the context of historical
disenfranchisement nor take a moment and

pause to acknowledge that this is not the
caseforalof the cityds young

Fedar ko0 s urtheessrm&ratoes bfy  f
Camden and its young people as lawless and
destindd dodja! cefis\Wather thenodagreds. In
Fedar gaobbki de
Camdends young women as
especially gross, considering the fact that the
peopleof whom Fedark@speaks are

children, thereby applying unnecessary

derogatory labels to young women (largely
women of color), while failing to

acknowledge the true tragedy of Camden

and the conditions to which young people

are subjected to. In describing the situation

of a teenager involved in gang activity,

Fedarko also employs similarly disrespectful

and dehumanizing language, writing:

eédrug posses éuse chi
an eye out for vicesquad police and

to ferry drugs across town. Says

"Minute Mouse," a 1byearold

dealer: "l love my boys more than

my own family." Little wonder. With

a father in jail and a mother who

America, o0 Ti me,
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abandoned him, the Mouse survived
for a time by eating trash and dog
food before turning to the drug
business.

Ultimately, it is evident that durindhe¢ late
twentieth century, specifically the eighties

and nineties, narratives surrounding Camden
portrayed the city as nothing more than an
urban wasteland and lost cause, a sad excuse
for urban existence that eschewed its history
as a sprawling manufactog juggernaut.

More damaging however, were narratives
surrounding thgeopleof Camden

(especially youth), who became

synonymous with violence and criminal
activity, rather than opportunity or potential.

In short, media coverage of Camden was
concerned defly with the concept of an

urban space and people in chaos and thus,
prioritized thespectacle f Camdenod s
failures over the historical tragedy of the

city, neglecting to situation the former in the
context of seHimposed de facto segregation
and racialkzed disenfranchisement.

Conclusion

Ultimately, it cannot be denied that
perceptions of
system as failing and its youth as morally
debased were absolutely essential to the
formul ati on of @Al ost
regarding the cityln the popular
imagination, Camden became synonymous
with decay and dysfunctidna city
transformed from a thriving industrial hub
into what national headlines would later call

L bid.

AMurder City, U. S. A. 0 Ho
narratives of inevitability in truth emezd
from the citybds | ong his

segregation, economic turmoil, and

administrative educational neglect.

Camdends schools were ce
development, acting as both products and

producers of inequity, serving as clear

symbols of the failurg in public policy,

which were later recast as moral

shortcomings of disenfranchised

communities themselves.

As demonstrated throughout this
study, the structur al r o
failures in public education were grounded
In segregation, manufactured the same
redlining maps and exclusionary residency
policies that confined families of color to the
citydbs most desol at e
would also determine the boundaries of their
chil drenbés school s.
suburban migration drained Camdefits
capital and tax base, instead concentrating
such resources in suburban communities
whose alreadgxisting affluence was only
reinforced by federal mortgage programs
and social support. Historical inquiry into
urban decline and the state of urban

nei

Whi t

Ca md e n @onmupitied in thecpostéwarperiad have n

long since emphasized the importance of
understanding urban segregation not as a
ocatunalssecial pheomenan,t butwather an
architectural inequity, extending into every
aspect of <civic |ife
experience confirms this: segregation
functioned not only as a physical division of
space but as a moral and ideological one,

and
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creating the conditions for policymakers and Camdenés communi ti es poo
the media to portray teboercesandipéstd ipthelr bwnc

schools as evidence of cultural pathology communities and children, establishirgsy

rather tharsystemic betrayal. charter networks as well as advocating for
criminal justice reform and community

By the late twentieth century, these policing efforts.

narratives had become fatalistic. Newspaper

headl i nes depicted Camde While chanpeavasssiowamdns a s

sites of chaos and its youth as violent, seemingly unattainable, Camden has

transforming real inequities into spectacle. experienced a significant resurgence in the

The children who bore the eight of these past decade or so. From investment by major

condition® students of color educated in corporations and sports organizations (for

crumbling buildings and underfunded exampl e, the Phil adel phi

program® were cast as perpetrators of their  of their practice facilities and front offices to
citydbs demi se rat her thédr@mden Waterfront in 2016)res well dstae
| abel #AMurder Capi t al cevitdlizason of educatidnaltabcess and
complexities into a single, dehumamigi recruitment of teaching professionalsthe
phrase, erasing the structural roots of decline Camden Education Fund, the city has slowly

i n favor of a narr at i beguntohewdrse tneadd ef deCayamd e n 6 s
suffering appear inevitable. In doing so, decline, pushing back against narratives that
public discourse not only misrepresented the had deemed its failure as inevitable and
cityds reality but al mescapabls. Cdalebratiagdts fifsuhonidde r

disinvestment, as policymakergated free summer thisisyear, C
Camdends coll apse as #agioget farlfromfoeer. Rather ¢hanradherd e r
than a product of policy. to the story of persistent institutional failure
and di senfranchi sement,
However, despite such immense have chosen to take charge of the narrative
challenges and incredibly damaging of their home and communities for
narratives that had become so deeply themselves, changing it to one of
entrenched in the American national psyche perseverance, determination, and strength.
regarding the city, Camden and its In defiance of decades of segregation,

inhabitants persisted. Refusing to give up on  gisjnvestment, and stigma, Camden stands
their communities, Campdenas hmét d€Ab6S AMurder

many of whom lacking the influence and mirrord a testament to how injustice is built,
capital to create change alone, chose to band  5n4 how, through resilience, effort, and
together and weather the storm of national advoacy, it can be torn down.
infamy. From community activism to
politica | |l obbyi ng, Camdenod communi ties
. References
of color demonstrated consistent self
advocacy. Viewing outside aid as AThe case forCourbrarter sc
perpetuallypromised yet never provided, Post March 02, 1997
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Unseen Fences: How Chicago Built Barriers Inside its Schools

Emily Nicholson

Northern public schools are rarely
ever centered in national narratives of
segregation. Yet as Thomas Sugrue
observes, fieven in
separate schools, northern public schools
were nearly as segregated as those in the
s o utChicago lllustrates this, despite the
Jim Crow laws, the city developed a racially
organized educational system thabguced
outcome identical to those segregated in
southern districts.
celebrated equality while focusing on
practices that isolated black students in
overcrowded schools. The north was legally
desegregated and was not pervasive but put
into policies and structures of urban
governance.

This paper argues that Chicago
school segregation was intentional. It
resulted from a coordinated system that
connected housing discrimination, political
resistance to integration, and targeted

primary source, newspapers NAACP
records, and a great use of historical
scholarship, this paper shows how

t h segreghtisreimChieagoowas emféréed,c i al | vy

defended, challenged, and exposed by the
communities that it harmed.

Historiography

The historical ontext outlined above
leads to several central research questions
fhdt guides this pppers First, hdwidid llocall s
governments and school boards respond to
the Brown v. Board of Educatiothecision,
and how did their policies influence the
persistence of segregan in Chicago?
Second, how did housing patterns and
redlining contribute to the continued
segregation of schools? Third, how did the
racial dynamics of Chicago compare to
those in other northern cities during the
same period?

These questions have beemplexed

policies cafted to preserve racial separation by a range of schol
in public schoolsWhile Brown v. Board of Sweet Land of Libertyrovides the
Ed_ucatlomu_tl.awed segregation by law, framework for understanding northern
Chicago political leaders, school segregation as a system put in the local
through zoning, redliningand argues that racismin the north was
administrative manipulationsing both

Thomas JSwsSugkbaed of Liberty: The

Forgotten Struggle fi&NewCivil Rights in the North
Yor k: Random House, 2008),
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Astr uctuiona,land spatrakrdthert
than legal, shaped through housing markets,
zoning decisions, and administrative policy.
His work shows that northern cities
constructed segregation through networks of
bureaucratic authority that were hard to

c hal | e n gseanalyst supporseth@
papers argument by demonstrating that
segregation in Chicago was not accidental
but maintained through everyday decisions.

Philip T.K. Daniels scholarship
deepens this analysis of Chicago by showing
how school officials resistecedegregation
both before and aftéBrown v. BoardIn his
work A History of the Segregatien
Discrimination Dilemma: The Chicago
ExperienceDaniel shows that Chicago
public school leaders manipulated
attendance boundaries, ignored
overcrowding schools, artkfended
Ainei ghbor hood
preserve racial separation. Daniel highlights
t hat Ai n t heBroywewBoard s i
of Educatiordecision, research have
repeatedly noted that all black schools are
regar de dUrderdcaingithe r . o
continuing of inequality despite federal
mandates. Dani el 6s fi
papers claim that Chi
made intentional, and the local officials
played a high role in maintaining
segregation.

Dionne Danns offers a different
perspectre by examining how students,
parents, and community activssesponed

'tKAfAL G0 IYa 52 MR S2 T
5A40NRAYAYLoa2y B5AfSYYEY ¢
tKen@ay y2dvumoodmcdy noyY

school s

to the Chicago public sc
discriminatory practices. I@rossing
Segregated Boundarigser study of

Chi cagob6s High School
Danns argues that local activism was
essential to expose segregation that officials
tied to hide. She shows that black youth did
not just fix inequalities of their schools but
also developed campaigns, boycottsirst
which challenged Chicago Public School
officials and reshaped the poti§ of

education. Danriswvork supports the middle
portion of this paper, it analyzes how
community resistance
segregation practices in a public view.

St

for

Paul D iBeyond 8.&ing
highlights how the court system struggled to
confront segreden in northern cities
because it did not connect with the law.
Dimond argues that Chicago officials used
aoniray,soptioraleareas danjact busing, and
boundaries to maintain separation while
avei 19554 the | aw.
constant thread in theoards school
operation was segregation, not
nei ghb éshbwing that geographic
justification was often a barrier for racial
ntiprgs. r® mbodos ahabgsi
aagomentsysham @®hscagobds
coordinated and on purpose, built through

He hig

Anormmaldmi ni strative deci
Jim Carl expands the scholarship into the

time of Harold Washington, showing how

political leadership shaped the educational

reform. Carl argues that Washington

A BaND avDRY2RH . dza Ay 3 wSbSOs
KISND K¥ Of S3NBH LIS &JySy(Df;S / 2 dzNJdi &
h LILJ2 NI dizy ¥ G &8 ND2NY | YADSNREAGE

t NBAadX Hnnpo
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believed in improving black schools not challenge highlights the issues of producing
through desegregation biliirough resource desegregation in areas where segregation
equity and economic opportunities for black  was less by the law, and more by policies
students. This perspective highlights how and mlitics.

entrenched the early segregation policies

were, reformers like Washington built a Local policy and zoning decisions
system that was made to disadvantage black made segregation rise even mdreBeyond
communities.While Carl's fa@us is later in Busirg,P a u | R. Di mond says,
the Papers period, his work provides the overcrowding in a recently annexed area
importance of how political structure with a racially mixed school to the northeast,
preserved segregation for decades. the Board first built a school in a whitgart

and then rejected the superinten@ent
integrated zoning proposal to open new

Chicagobs experi end&hapt _ﬁé' the .coarést ant t
segregation was both typical and different school operations was segregation, not
among the northern citieSities like n g 19 h_b G f.I'Hesre degisians shoyv
Detroit, Philadelphia, and New York faced policy manipulation, rather than the illegal
similar chall dicages. cCReaguesghgtgnaintaged separation.
machine created these challenges. As Danns _ _
expl ai ns _Desegiegdtom A faer n Dimond further emphasizes the
of Two Citieso, ftChicQq Btﬁlﬁg:tﬂéhregpgri]%%t the
northern city to face Title VI @mplaint. school system, the proof revealed numerous

Handling the complaint, and the political mani p ul .a t i_ 0 .n _S ‘?‘ n d devi at
fallout that followed, left the HEW in a geographic zoning criteria in residential
precaious situation. The Chicago debacle 6fringesdsaoddiapbalieng o

both showed HEW enforcement in the North  ZON€S: discontinuous attendance areas, intact
and West and the HEW investigating busing, other gerrymandering and school

smal |l er nor tThisshows di st F?Pa&iw ?rgeéed . house only one race;
how much political interest molded the this proof raised the inference that the board

cities' approach to desegregation, and how Ch hlo se onor mal 0_ geographi.
federal authorities had a hard time holding the large oerrace areas of the city to reach
the local systems responsible. The issue the same segdfespat ed resu

between the local power and federal power adjustmen'Fs were hard.but effecti\{e In
highlighted a broader national struggle for strengthening segregation by making sure

civil rights in the north, and a reminder that even when schools were open, the location,

racial inequality was not only in one region and resource issting meant that black

but in the entire coufYdpn anduhie siudswoydhave

Regional and National Context

12BA2yy S/ BREEAY I { SANBI G}SRASNE t NBAaaZ HAHNO
.2dzy RENASAY wSYSYoSNAyYy3I / KAOKI2 { OK22f
55aSaANBBSH2Yy NHzyasgA Ol = bwy wdzi3aSNA
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different education environments. The
school boardébés acti on
strategy for protecting the status quo under
the Anei ghborhoodo sc
understandable that segregation was not an
accident but a policy.

On the othehand, Carl highlights
the policy solutions that are considered for
promoting integration, other programs
which attract a multiracial, mixeshcome

shaped educational inequality in northern
sities In €hicaga, rabial pgretive,
reddling, confined lack families to specific
heaglabbrisooda, rantl that aldcided grhiclh t
school the children could attend. This
allowed northern officials to say that
segregation was needed more than as a

policy.

Southern districts did not rely on
geographic attendance zones ttere

student body. Redraw districtlines and place s epar ati on; Asout hern di
new school s to maxi mi geographictategdanaet zonesnt@separate
busing does not seem to &e issue in black and whites® In contrast, northern
Chi cagoéit shoul d be oiteyvlikecChicafoywsedznes and local
wide, because the school system is 75 governance to achieve smaller results.
per cent Inihisappraachghows Danns notes, Awhihee | ega
the importance of system solutions that go south led to complete segregation of races in
beyond busing, and integration requires schools, in many instances the north
addressing the issue of racial segregaion represented de facto segregation, which was
school s. Carl 6s ar gumearriedou as@ gesult df gracticdadten
busing itself created a lasting change. By leading to similar results*This highlights
changing district lines, it is not just about the different methods by segregatiarass
moving the children around, but to change regions, even after the legal mandates for
the issues that reinforce segregation. integration. In the south, segregation was

enforced by the law, making the racial

Under standi ng Chi c doymdriss clear and intentional.

segregation requireomparing northern and
southern practices. Unlike the south, where Still, advocacy groups were aware of
segregation was organized in law, northern the nationwide nature of this struggle. In a
segregation was de facto maintained through newspape cal | ed AKey West C
residential patterns, local policies, and says, f+@p dreve fer greatedracial
bureaucratic pract i c e stegratton qipuble schorlp Noath amd | Ai n
the south, raal segregation before Brown South is being prepared
was not fundamentally intertwined with i n cities throughout t he
residential segregatiofl This shows how Resistance for integration could take
urban geography and housing discrimination  extreme measusgincluding black children
'WAY d b NRER 2|af<7\yﬂuzpr<|2;zmaﬂ|mmcslayg MO BN NMOY X
6SUgSSYy /| ADA wAIKG& YR GKS 5SOfAyS 2F (GKS bSg 5Stt
/ 2y’éSMc$m\qade/rrEau2 NE 2F 9RdzOl a2y
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to travel long distances to go to segregated shaped educational inequality in northern
schools, while allowing white children to cities. In Chicago, racial restrictive,

avoid those schools. In the newspaper reddling, confined black families to specific
ARobin Eagl eo it not e seighbérimoods, @nd ¢hat deciled Which e n
forced from the school they had previously school the children could attend. This
attended and required t@avel two miles to allowed northern officialsot say that

a segregated school éwbkegregatiorcwas Neetled enare than as a
permitted to avoid attendance at the colored policy.

school on the premise that they have never

been enr ollThese @xamphes shew. o Southern districts did not rely on

how resistance to integration represents a geographic attendance zones to enforce

national pattern of inequi&. Even though separation; fAsouthern di
activist and civil rights groups fought for the geographic attendance zones to separate
educational justice, the local officials and black and whites® ! cdntrast, northerities

white communities found ways to keep like Chicago used zone and local

racial segregation. For black families, this governance to achieve smaller results.

meant their children were affected by Danns notes, Awhil e | ega
physical and emoti@i burdens of south led to complete segregation of races in
segregation like, long commutes, bad schools, in many instances the north

facilities, and reminder of discrimination. represented de facto segregation, which was

On the other hand, white students received caries out as a result of practice often

help from more funding and bettéound | eadi ng t o “Jhisrhighlights r e s ul
schools. These differences show how racial  the different methods by segregation across
inequality was within American education, regions, even after the legal mandates for

as both northern and southern cities and integration. In theSouth, segregation was

their systems worked in several ways. enforced by the law, making the racial

boundaries clear and intentional.
Under standing Chicagods

segregation requires comparing northern and Yet the advocacy groups were aware

southern practices. Unlike the south, where of the nationwide nature of this struggle. In
segregation was organized in law, northern a newspaper called AKey
segregation was dadto maintained through says, f@p dreve fer greatedracial

residential patterns, local policies, and integration in public schools, North and
bureaucratic practi ce Sauth Shbheingruep aerxepd abiyn sfi, n efgirno o0
the South, racial segregation before Brown in cities throughout the
was not fundamentally intertwined with for integration could take extreme measure,
residential segregatiof ! - sAdWs’ how including black children to travel long

urban geography arttbusing discrimination distances to go to segregated schools, while

1¢KS w20 00Aw230 QA yRBfsS L[ 0 { SLWIWSYOSNI mnx
MdpcnZ
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allowing white children to avoid those
schools. Thesexamples show how
resistance to integration represents a
national pattern of inequality. Even though
activist and civil rights groups fought for
educational justice, the local officials and
white communities found ways to keep
racial segregation. For bla¢kmilies, this
meant their children were affected by
physical and emotion burdens of segregation
like, long commutes, bad facilities, and
reminder of discrimination. On the other
hand, white students received help from
more funding and bettdound schools
These differences show how racial
inequality was within American education,
as both northern and southern cities and
their systems worked in several ways.

The policies that shaped Chicago
schools in the 195060s
understood without |dang at key figures
such as Benjamin Willis and Harold
Washington. Benjamin Willis, who was a
superintendent of Chicago Public Schools
from 1953 to 1966 and became known for
his resistance to integration efarivilliso
administration relied on the consttion of
mobil e classrooms,
wagons, 0 to deal wi
Black schools. Other than reassigning
students to nearby undenrolled schools,
Willis placed these classrooms in the yards
of segregated schools. As Danns exmai
Willis was seen by Chicagoans as the
symbol of segregation as he gerrymandered
school boundaries and used mobile
classrooms (labeled Willis Wagons) to avoid
desegr é dHstefusalrto implement
desegregation measures made him a target

al
t h

of protes, including boycotts led by families
and students.

On the other hand, Harold
Washi ngt on, who
first black mayor, represented a shift
towards communitypased reform and
equalitybased policies. Washington
believed that equality in edation required
more than racial integration, but it needed
structural investment in Black schools and
economic opportunities for Black students.
JmCar |l writes, Washi
AWashi ngton woul d
thirty-three years, one thatgisted on
adequate resources for Black schools and
economic opportunities for Black students
rather than viewing school desegregation as
the primary vehicle for educational
i mp r o v eHisdeadership came from
the eaudier civB rigliséssuggtes of teOt5 0D es
and 19606s with the |
came in the postivil rights era.

woul d be

ngt on
develo

us-t

How Chicago Built Segregation

Chi cagobs experience
twentieth century provides an example of
bow ragrial segregatiengvasimaimtaingd; s
througle policywthen lawinghg pstwatgra,o f
there was an increase in Chicage
popul ati on. Dani el wWr i
the black school population in that period by
196 percent®By t he 19506s, t
GreatMigration influenced these trends,
with thousands of Black familiesrriving
from the south every year. As Sugrue notes,
ABl acks who migrated Nor
expectations !laTtherawas educ a
hope the northern schools would offer
opportunities unavailable the South

t e

he
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Chi cago6s gsaohlecamees c ho
site of racial conflict as overcrowding;

limited resources, and administrative
discrimination showed the limits of those
expectations.

One of the
educational system is the era of the
Anei ghbor hood school s
this pdicy allowed students to attend
schools near their homes, influencing the
community. In practice, it was a powerful
policy for preserving racial segregation.
Sugrue expl ai ns, Al n
cities, schools often within a few blocks of
one another, paning that several schools
mi ght serve
housing in Chicago was strictly segregated
through redlining, racially restrictive areas,
and de facto residential exclusion,
neighborhooebased zoning meant that
Black and white studesitwere put into
separate schools. This system allowed city
officials to claim that segregation reflected
residential patterns rather than intentional
and avoiding the violation of Brown. A 1960
New York Timear t i cl e cal |l ed
FI oor n o wbyAnhbng dewis,ut 0
revealed how Chicago officials publicly
dismissed accusations of segregation while
internally sustaining the practice. The article
reported that school leaders insisted that
racial imbalance merely reflected
Ainei ghbor hoodthat©P®Sd i t i
policies were finot de
races, 0 even as Bl ack
beyond ¢Ehip fedeialtewel. o

L¢KS bSs
2dENTHzf @ HT X

SENBKOATXFAGKS Cf
Mpcnz mo

featur es

gi sibility shows that Ch
was deliberate: officials framed their
decisions as demographic realities,eve
though they consistently rejected integration
measures that would have eased
overcrowding in Black schools.

of Chicagods

The consequences of these policies

bepamecyi sObl papgrthe 19

Black neighorlmods were overcrowded,

operating on double shifts or i@mporary

facilities. As Dionne Danns describesin

Northern Desegregation: A Tale of Two

Qigeng s eslhye pap/l, atiebde f or e sc
desegregation, residential segregation, along

with Chicago Public Scho

@ $Becdawse i g h mdminibtativel decisions to maintain

neighborhood schools and avoid
desegregation, led to segregated schools.
Many Black segregated schools were
historically undefresourced and
overcrowded and had higher teacher

t ur no v &The nearly evlsite sthools
had empty classrooms and more modern
facilities. This inequality sparked
widespread community outrage, setting up

the [fiaf forghe educational protest that

woul d define Chicagods ¢
movement.
The r oot sssohbol Chi cagob

segregation related to its housing policies.
Redlining, the practicéy which federal
aggnmes and banks denied loans to Black
omebuyeré.sl zgna ) stematlcal compined
%l g n ?( d (}/ ay P t h ? .
& a m| ertai

C ar
south ang west S|des ‘?hese nelgrﬁaorhood

252AND VWb S B5R NIy KASNY/
tog2 /ERASEZNER 27
OHANMMWYN @ T
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were often shown by housing stock, limited
public investment, and ovemowding. Due

to ths policy,school attendance zones were
aligred with neighborhood boundaries, these
patterns of residential segregation were

mi rrored with the cit
historian Matthew Delmont explains in his
book, Why Busing Faileghis dyramic
drew the attention of
July 4, 1965, after months of school protest
and boycotts,civil rights groups advocated

in Chicago by filing a complaint with the

U.S. Office of Education charging that
Chicago's Board of Education vaied Title

VI of the Civil Rights Act of 1964 dhis
reflected how much intertwined housing and
education policies were factors of racial
segregation. The connection between where
families could live and where their children
could attend school showed heacial
inequality was brought through everyday
administrative decisions, and molding
opportunities for generations of black
Chicagoans.

These systems, housing, zoning, and
education helped maintain a racial hierarchy
under local control. Even after fedéicourts
and civil rights organizations pushed for
compliance with Brown
argued that their schools reflect
demographic reality rather than
discriminatory intent. This argument shows
how city planners, developers, and school
administraors collaborated. School
segregation was not a shift from southern

lal gKSg Co? &t Y&FNYEI Cl Af
aSRAYR (KS bloaz2ylt wSarai
55aSaANBAFYPWARIST al!yY I I N

style Jim Crow, but a defining feature of
North governance.

Resistance and Exposure

yos COtRBgPEsS afruggle

segregation was not submissive. Legal
challenges and community activisneme
toglsinycanfrontng igegualifies, They ; ¢ s -
NAACP Legal Defense Fund filed many
lawsuits to challenge these policies and
targeted the distri
education law. Parents and students
organized boycotts and protests and wanted
to drawattention to the injustices. Sugrue
not es, Afthe stories
boycotts are largely forgotten. Grassroots
boycotts, led largely by mothers, inspired
activists around the country to demand equal
educatiof ! The boycotts were not

symbolic but grategic; community driven
actions targeted at the system's resistance to
change. These movements represented an
assertion of power from communities that
had to be quiet by discriminatory policies.
Parents, especially black mothers, soon
became figures ithese campaigns, using
their voices, and organizing ways to demand
responsibility from school boards and city
officigl$. Theimagtiors eprasénted thei a | s
change that would not come straight from

the courtrooms, but from the people affected
by injustice. The bycotts interrupted the
normal school system and forced officials to
listen to the demands for equal education.

cts

of

Danns emphasizes the rergf
activism during this perid, writing in

StRNGS avdt D SHEn mc 0 ©
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Chi cago High School
for Quality Public Educationiiin the early
19606s, Il ocal and
organizations led a series of prosdst
school desegregation. These efforts included
failed court cases, school boycotts, and sit

ins during superintendent Bamin Willis
administration, all which letb negligible
school de’sRegpitecthg dinitedo n O
success of these efforts, the activism of the
196006s was i mportant
morals of northern liberalism, and the
continuing of racial inequalities outside the
South. Studented protest@nd communities
organizing, not only challenged the policies

of the Chicago Board of Education but also
influenced the new generation for young
people to see education as a main factor in
the struggle for civil rights.

Legal tactics were critical in
enforang agreements. An article from the
NAACP Evening Stavr i t es, fion
of an lllinois statte which states that state
aid funds may be withheld from any school
district that segregated based on race or
c o | #érme.withholding of state funds
appliedpressure on resistant boards,
showing that legal leverage could have
consequences. When the board attempted to

deny bl ack studentso
i ntervened. I n the n
Star o, They reported,

verbally refused to adit negro students and
actually refused to do so when lllinois
students applied for admission, when the

15X 2 Y Y S 5K AYGIaT2
a2@SYSyi
W2 dzNJ/ | f
MO gp n d

27T

I A3KQ{ OK2 2%b ! {! ¥ dzR §y5{EF f
F2NJ v dzl tmipigeedpt MDéf A @20 8 RAvDI €2 SY { OK22ftaT { G GS:
I F NWyGIsy y12YeS MR @FHSaSoaoRvE 2 INBN gy pviasp Fac)2 yNdzza N LI

S board ealized tidat thé NAAC M @as going to

file suit to withhold stateaid funds, word

p r 0 massentria each studentlwha hadgapplies

that they should reporto  mo r ni cl as
3This shows how legal and financial

pressure became one of the effective ways

for enforcing desegregatioiihe threat of

losing funds forced the school boatds

work with the integration orders,

highlighting the appeals were inadeguéd

tinda the systeno of disorgninatidneThe
NAACPO6s strategy displ ay
of defense with legal enforcement, using the
courts and statesd statu
accountable. This illustrated that the fight

for educational equality required norly

the protest, but also the legal base to secure

that justice was to happen. This

collaboration of legal action and grassroots
mobilization reflects the strategy thatised

both formal institutions and community

power, showing the northern resistance to
ddsegrednttos was far from being

unchanged.

ng

Long Term Consequences

Chi cagobs segregated
longlasting effects on Black students,
particularly through inequalities in the
addioation system.nSchoalshingBlaak A A C P
eeigbprizopde werefofien evercrawged,
unflesfunded, @nd gpriovidedHesver acadamicd
resources than their white counterparts.
These disparities limited educational
opportunities and shaped

55FSyasS FyR 9Rdz0

5AQA&A2YS [AONINE 2F /2y 3INBa:
39Sy AYWALLpKANIEG2Y S 5/ 0% {SLIS
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The lack of funding meant that schools
could no longer afford placement courses,
extracurriclar programs, or even resources
for classrooms, this shaped a gap in the
quality of education between and black and
white students. Black students in these kinds
of environments were faced with

educational disadvantages, but also less
hope on their future.

Desegregation advocates sought to
address both inequality and social
I ntegration. Danns
school desegregation looked to create
integration by putting students of different
races into the same schools. The larger goal
was an end tonequality, but a byproduct
was that students would overcome their
stereotypical ideas of one another, learn to
see each other beyond race, and even create
interracial friendshigs*While the ideal of
desegregation included fostering social
understandingthe reality of segregated
neighborhoods and schools often hindered
these outcomes. Even when legal policies
aimed to desegregate schools, social and
economic blockades continued to bring
separation. Many white families moved to
suburban districts to awintegration. This
created more classrooms to be racially
diverse and left many of the urban schools
attended by students of color.

e X

The largersociety influenced
studentsd experiences
efforts to create inclusive educational
spaces Danns expl ains,
these schools were affected by the larger
society; and tried as they might. Students
often found it difficult to leave their
individual, parental, or community views

out si de t hé&Evenahen o | door s
students developedéndships across racial

and ethnic lines, segregated boundaries
persisted: NnNnSegregated b
in place even if individuals had made friends

with people of other racial and ethnic

groups “The ongoing influence of social

norms and expectatiermeant that schools

were not blinded by the racial tensions that

existed outside their walls. While the

teachers and adnmatration may have tried

to bring a more integrated environment, the

patia Hierachies @nd prejudicesiih thes o f
community ofteninfluened t he studeni
interactions. These hurdles were not always

visible, but they shaped the icts within

the school in fine ways. Despite the efforts

at inclusion, the societal context of

segregation remained challenging, and

limitedthe integration andggiality of

education.

Beyond the social barriers, the
practical issue of overcrowding continued to
affect education. Carl highlights this

concern, guoting Washingl
Washi ngton stated that t
Abusing, 0 it iiParertsr eedom

must be allowed to move their children from
overcrowded classrooms. The real issue is

gual ity eduwuThafodusoon f or al
Afreedom of choiced unde
structural inequities, rather than simple

policy failures, were central to the angg

di spadéetsebBoohsChideapgode

Al n Qweranoyvdingia yrisan schools was

a deeper root to inequality. Black
neighborhoods were often left with
underfunded and overcrowded schools,
while the white schools had smaller classes,
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and more resources. The expieaof
Afreedom of <choiceo
parents in marginalized communities should
all have the same educational opportunity as
the wealthier neighborhoods. However, this
freedom was limited by residential
segregation, unequal funding, and basie
that restricted many within the public school
system.

The longterm impact of segregation
extended beyond academics into the social
and psychological lives of Black students.
Segregation reinforced systemic racism and
social divisions, contributing tomited
upward mobility, economic inequality, and
mistrust of institutions. Beyond the
classroom, these affects shaped how the
black students viewed themselves and where
they stand in society. Psychologically, this
often resulted in lower sedsteem andmn
academic motivation. Socially, segregation
limited interactions between the different
racial groups, and fored stereotypes.
Overtime, these experiences came from a
cycle in the issue of educational and
government institutions, as black
communities strugled with inequalities
continuously.

Black students were unprepared for
the realities beyond their segregated
nei ghbor hoods, A Some
faced a rude awakening about the world
outside their high schools. Their false sense
of security was qukly disrupted in the
isolated college towns they moved to, where
they met students who had never had access
to the diversit§$Thshey
contrast between the relative diversity
within segregated urban schools and the

w aegregatorashaped expectatibns, w

other environmentsllustrates how deeply
t hat
socialization, and identity formation.

Even after desegregation policies
were implemented, disparities persisted in
access to quality education. Danns observes
that, decades later, access to elite stsho

remai ned unequal nAfter
ended, the media paid attention to the
decreasing spots avail ab

schools for Black and Latino students. In
2018, though Whites were only 10 percent
of the Chicago Public Schools population,
they had acquired 23 percent of the premium
spots at the top city scho8l&This statistic
underscores the enduring structural and
systemic inequalities in the educational
system. These inequalities show how racial
privilege and access to resources favored by
certain groups and disadvantaged others.
Segregation has taken new ways, through
economic and residential patterns rather than
laws. This highlights the policy limitations,
and brings out the need for more social,
economic, and institutional change to
acheve the goal of educational equality.

Segregation not only restricted
access to academic resources but also had
broader psychological consequences. By
systematically limiting opportunities and
Beinfarcng ragahhietaicties, pegragatsd
schooling contribwd to feelings of
marginalization and diminished trust in
public institutions. The experience of
navigating a segregated school system often
left Black students negotiating between a
seinse of pridé i their copmraunitte® ahd the
constraints imposed by disoiinatory
policies. The lasting effects of these
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psychological scars were there long after

segregation ended. The pain from decades of

separation made it hard for many black
families to believe in change that brought
equality. Segregation was not an orgadiz
injustice, but also an emotional one; shaping
how generations of students understood their
worth, and connection to a system that let
them down before.

The structural and social
consequences of segregation were deeply
intertwined. Overcrowded and unélewded
schools have diminished educational
outcomes, which in turn limit economic and
social mobility. Social and psychological
barriers reinforced these disparities, creating
a cycle that affected multiple generations.
Yet the activism, legal challengesnd
community efforts described earlier
demonstrate that Black families actively
resisted these constraints, fighting for
opportunities and equality. Their fight not
only chall enged the
also laid a foundation for more civil rights
reforms, and influencing future movements.

By examining Chic
in the context of broader northern and
national trends, it becomes clear that local
policies and governance played an outsized
role in shaping Bl ac
While southern segregation was often
codified in law, northern segregation relied
on policy, zoning, and administrative
practices to achieve similar results. The
longt er m i mpact on Chi
communities reflects the consequences of
these forms of institignalized racism,
emphasizing the importance of both

S

a

k

c

historical understanding and ongoing policy
reform.

Conclusion

Chi cagobs school seqgr
not accidental or demographic, it was a
product of housing, political and
administrative decisions designex
preserve racial separation. Theycdleaders
made a system that mirrored the thinking
behind Jim Crow Laws and its legal
framework, making northern segregation
more challenging to see. Through policies
made in bureaucratic language, Chicago
Public Stools and city officials made sure
that children got unequal education for
decades.

The | egacy of Chicago
exposes the character of educational
inequality. Although activists, parents, and
students fought to expose the challenges and
the disemm@aion they greated in taegrid b u t
twentieth century to continue to shape
educational output today. Understanding the
i ntenti onal design behin
gegrégatiorsisegsentiaj ta unflegstanding the
persistence racial inequalities that defines
American scholing. It is alsacall to
action reformers today to confront the
historiaalcaed rstrustusal fercepteatr have nc e s .
made these disparities. The fight for
equitable education is not just about
addressing the presediy inequalities but
also dismantling the palies and systems
thaj weyesbuilBulithathe lpurpose of
maintaining racial separation. The struggle
for equality in education remains unfinished,
and by acknowledging the choices that lead
to the situation can be broken down by
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structures that continue to lim
opportunities for future generations.
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Combating and Treating the Bl ack

Annabel | Farr
| mperi al powder, put tog:¢
Il magine a deadly dhegRrRFRgTtPRAPent s with
through your town ndthhe aBphbYolemewPil show
surV|vaham65|@fthealtmnwwrggbg and evolving p
who rely on establlshgg medi eal whkhewhkedege e
and practical methodspg|gcdemBeTRitE @it PMRESo -
to save your lives. DuphiBO| kReuhrtgrMREdhewatl
period between 1347 apfdedB8rdntdNanl! mE€Knhods.
Death stirred chaos across Europe including
cities aind Hrtadcge kil lingThadd ileasl tof wor ker s
people who were in itdideadkeyipatheittl evels
brought out great feasomedwaneewvbauntegeild &, nul
surviving resulting iphysecuaasobédné&viearbetysa
treat ment met hods, bl ehdugly thegehpdaditveese

with religious beliefshanwdabubpplragedr ahe bi gg
beli etsdi Thes ent approiaciheg teeataments to t ho:
just how much medicalthkhaoBl adgge DaadthheThis ap
ti me was sdaped byhed ehe play between practic
knowl edge, traditionaksthéebrsbed maedptcaali oknno w!
practical methods fromntdherpashtivai meagut s
guestion: How did heapthgwer kers attempt to
treat and ceonbuwarti nghet hpel agu

Medi eval period? Duri A§gsStRél REdROVYI
period, health workers atleempbedofbecsmwsgie t
and treat the Black DB&FK By mhgi Byack Death
established medical kA8Wwhedge! k8 Bl aed | 65"”
methods together. Met R6EQYINT kEPt hEPMaPA me d |
bl oodl etting, air purfPfAdcBEPbHhE vhigrad tat rtuHeesti
expemitml treatments fASm&adhlet fhpawar kgrg were d
deal with the crisis the
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bringing, the use of medctataknawtetggi emidc pr
measures were used assami barémpt ot pabeéel gnowl e
those falling ill . On@&ioatet eAmpcth Btndbaeta uwg srO Bsteiedn s
in treatiwmags tthlkee ppragaueus iomfg the Pl ague: Sur vi
bl oodl etting. Nileli &4 g Mau Fp lny 't@eenattruiriyc |l @gnoaj zati on
Ordinances and the Masahgememtr eaf emphasis in
I nfecti ous Diseases inoNbekhewoh FHRe:menabhes and
Towns, -cc . 1B6p@DEs i nto dethaisle oft heal ed, showing
the devel opments of pwmbHi cathie@@d ahi rstyesrt eanst ed t
and the ordinanesponbesspbaped Abethéespltagae.
to theMpt plgywei s argui pgophat wahésed heal ing me
ordinances emerged fromlegobusngndtpategi eal

|l i ke those in Italy, wet Bodesnwdéctendtt onalbl th@:
and intell ectual contaxgauefM t hgbss@gst tgat theral i
medi cal theories withopt aéthmseeiaul itmmecnii @ensr eveal
Mur phy in éeé&i shemphasiwttéiofgness to try many

bl oodl etting, which wheabpenfor m&@tkeiby as hows oo
barber surgeons or susgeonyor$Shwerpgroeégumeg o
was ai med at removingresesonuamiesatfedmbfamidl y, fo
sl owing down théThlisewsekenstbenbedying their
met hod shows the conneatiebhebéetuwkametdhesaltipma.

medi cal theomd epr ad¢t it l®lat it me war kers adapted t
actions taken, whi ch WwWelpi asbapaedebdyonhhéhe res
intell ectual contextsaohitlaibs etamewel | as on

Past strategies weamrdseaeadgredhlg hnghl i ght
these attempts along wndhfbesbldl ettyntghese he
another we see iIis atteéempis patckembgimagptd tloeihre

emoti onal and medical tpepatttbesetbkubdbbtghi ng du

survioermiles. Fosamrs wersv,ihewer ®r and devastati on.

can understand attempts rgadel durli ngt t his ho th

time to stop the plagﬂe, égmpeglray1ylphpgglgh ‘

heal th workers trying FBWhSPEebaQSG BH ﬁ\/&é{(er
treatments that bl ended

+ Murphy, Neil. "Plague Ordiances and the :Ar chambeau, Nicol e. AHeal i

Management of Infectious Diseases in the Plague: Survivor Stories from a Fourteenth

Northern French Towns, ¢.145601560." In Century Canonization l nqgues

The Fifteenth Century XlI: Society in an Age History of Medicine 85, no. 4 (2011): 539.

of Plague, edited by Linda Clark and Carole http://www.jstor.org/stable/44452234.

Rawcliffe, 139160. Woodbridge: Boydell &

Brewer, 2013 Murphy, 146. s Archambeau, 537.
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knowl edge with practiphbhgmeth®dsli hances ai med
attempitng r rtelae pl ague. dArmsocetahseer amide kee etpo cal m ov
these treatments we sehei plagoemwasndri ngi ng

call ed theriac. @Ghri shebhpedNookelreaFabhr fr ame:
artilfcleati ng Medi eval Péalguk: widhkers approach

Wonder f ul Vi ns hews of héaheareimpe, to treat those w
use of Theriac, a compound that has been

used as sinhnnaetadoitent ti mes,

being a crucial treatREARCLEGRAI nHet ROAB) ack

PeatE. Fabbri arguesdthabngh%fu§%ﬁqlf a:;\/\pme%l'nﬁcw
|0 these treatments demghyibfies ofg¥n e9! hiar
workers applied this {padi{ygpalbemegy §ocaq
this new di seasce ShOWIPg cgnservatlsm o{
hese metdicceasl Fraabch r i 0stan'geesI Chlonwe was ‘ftestremel
tN ..p. effectiiveness and was wa
il n plague medicine, theriac, was, used ,as
b h ) donﬁe tthey “fel’l i1l oa we
ot a preyentlve an _WE)_U?Han%I'fHe' ?rle?arllugl'ﬂnaerr'lac
was most | ikely benef'p%'n%'cegorp%i\é%rn'cbgglydPLg
di sease cé'bhnpsk asmo ws hq?vg'bheaDlatnhuta Eatl kroamysrkaa , P
wor kers relied on th'i/l ecause 8’f |t
icatneéfitsientgl L ectgdl %ﬁdarczyk and Ja
practica . . _ y t%f&(lﬁ ahbs compound and
cul tur al significance 1n the Past. .
remove di Seases and poi s
From tthresse@arces, i tand 6Gbwarknwwa andebbed
to see how they all wduei agmther mEdmn be® wu e mptelryi,

heal th workers tendedTher| aokwpgsbemadi palpar
knowl edge with their ppadtemceb, meshpeds at oy t h
hel p sufferingattsehopmiemdg abboy, t heytl iaegeagua for
to go about treating thmerpetagye me ROOBYH) MOFIGY i f
l i ke bl oodletting, peRebpbhgwantedemi aache a
met hods and theriac wheeljhbstwoaktew efhotwbe t h
ways they attempted tashebpthhesacwbesgdbl e gr
si ck. My analysis higlvleil ghtkk©hoWwaw tbesmake peop
treatments weralbadsedthnspubkeatmésratngwault d mwo 0
measures that were puuncetoachtyeanttodbehptat
mai ntain and stop the spreading of the

tFabbri, Gvr i stiane Nockels. 4RTareatDiamgut Me d iKealkeabkaz y na Pk
Plague: The Wonderful ViMatccieg MoTUreces&., oand Jaku
Early Science and Medicine 12, no. 3 (2007): i The Re ailPaiatea Pdisanous Drug

247 83. http://www.jstor.org/stable/20617676 or Quackery?o0o Journal of Et
281 (December): N.PAG.
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Correspondingl vy, wbestebeanedlkRemi ng feature
direct form of treatment sibat health wor ker s
used to treat those who %(]‘i he a

FRE

bl oodl etting. Health WSt S’he0|| Mepr',ca Know

veins to do this. Thi s Wﬂ§iﬁgW9Me°%edieval p
extractood fobraadmbtihe bqQdy% ke s were able to rec
restore its balance. W‘ﬁd%?%‘tbhhsthﬁtd%?%@%%t,
62THhe Treatise of Johnyaaf t%%rgrh'anidny’causing fac
136wWroi tten by John Burgguacdyy - pelatt hP 'woaise &StpS eadi n
the practical medica'kf‘P‘PW'nEdQQe?EIOFnQ]?ishiF“?s

t hat heal th workers Wgﬁ@eagphﬁdpgg’tothéﬁalmp|‘
those whoibawetheemnehBh@acKonmental purificati
Deat h. Burgundy contl@L*%%Shpetfﬁhgmeggthbrgh%f

use of bloodlefitfiing, tBIPUPbRIBERNGL Knutsson,
however, the patient b?%b? Bhbﬁggf‘gsohnthhg i
region of the liver, Bbapdmshattd Ber!l 8hd goe
i mmedi atel yideiom athet B85 k! Usedoarcd edoise t he s
right ar m (btehaotngiisngt hteon MENf€B n me n't people were

l'iver, which is 'mmed'pﬁ‘ta%ltyc%ekﬂﬁ’tth%a}’?hnwor
bel ongingotoHe heshegiavisDgpathe miasma from tak
specific technique t o0 xmEn0edre€SyS et hi St iysosu'-‘re’house
giving us a practicalcmehhodipkt bFEFbBUANE | ami
that shows how heal thpwopkges wthe fdif LieEr§Be i ot ha
h a nalrs treatmetnttshetqalca(grgb?a with | eaves®wlilbay t

These two methods.\gﬁgg gxBRrhl %Wing opening
known during the medi eyvabsP8hHOoOFemédBEMess g f y 0
both offered hope to tBRHAi WNEOsWPEFI ect how e
desperate and wantlngkhbﬁ,pgfp%@tcﬁﬂ bBeYsed in
woul d not die. These {fe&l RaRStt Baln dt Ncl oSmbtalt Me; n
offered the feeling ofpnePOHIAL tRAet!BRrFFRENt
sitowmatfior its victims pngdg GV Br SEAFtei O by h.
hope to get better. KUv%W'e”%bi'éertba%d%Bq with
bl oodl etting wer e Usegiﬁsqhéﬁﬁigﬁe%tndf?brn t ha
victims, it helped toctmphe! eRe BYaEWheEmeHd
and made it seem |i ke health workers woul d

tBurgundy, AThe Treatise:KnfutBsmoaguyndiyTheld@ahgers of
in The BlackDeath, ed. And trans. Rosemary sKnut sson, AThe dangers of
Horrox (Manchester: Manchester University p.176

Press, 1994), 189.
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Through thBl &ekhrs phsthdoing it. This show
Deat h, heal th workersiwrpoeatiebyi hbadbncpamet dur
medi cal knowl edge, prwbencesynydpgstandt agides om
to manage the spread of aghes di sease and to
treat those who have been infected The
fiOr di nances against the
Pi stl@4dd8loabor ateg on hov(\j/afJ atlon arP(J queventat
wor kers used their past 'ﬁglg\,gly kpaw!l ada¢®tnh w
to _feduce the spread gpdempeédets §ﬁfe§_f and c
environment to go abowtastEﬁﬁb[ﬂ@ﬁtﬁ-heTB'e%elopm‘
chronicler explains Iimh{iwgrgoardagi(ggsppgm D
to those who are 111 kﬁoﬁ,p@abgtehﬁ é,%ﬁémgiiéqt'bp'
people and patThinglsl bBW%'é‘T"?tiﬂn§ﬁ"ﬁﬂnel Buegtnde'
provide .health WorkeBﬁr@’hlﬁaﬂ%t&‘)ﬁ‘%gs@(B%%h as a
opportunity to apply Hkheweer ituie ptrRARd Meaast!ifvies u g !
bl oodl etting or g'V'”gotB%rb@?ongé‘ratmahetheri
controll ed environmente.xpﬂ'g'w@eﬁﬁg[,\,gaghjperOrs u
further reflects the ﬁaﬁ‘ph§@tie%'ﬂd%fnic il Il ness
traditional medi cal kgg,wéi%r%gte tamnd kpirtaectd'fc:agerF
adapoms so then heal thhoWwahlkeWwsT Heidst Indolvsd er wa's
attempt to combat thefphmodeome HEeBbwYFikenst

medi ci nal earth from Lem
Health workers rel WBUCRegPPWy YR phHErdiver
medi cal knowledge andKthHeoPFPRAt qWpl RgbPehi sved
time of uncertainty tBa38bmBAHN¥REOUEP G kNside
Death, bringing togetﬂ_é’ru%@ab?'a?iBﬂ%"dﬁ/fththey
establ wseedgeknadhe undblsfhbh8Ffhgy to the skin
of bad air being the HBLLSE hEKFeW!  PRehor inge
greatly in purificati§H°Wépﬁﬁﬁq@§§thkW°rkers
burning the herbs to MXORTIMENT ¥ihd. PefL med
ordinances stressing fH@PRedHEr gUTT &AL aPil @YUE
and restriction for iHPLPYciPbRYIP HPvEiRdsE
environmeathdalrth wor KEdes BdpFke Peat . _
their adaptability to mekPOKhB9dgBmMEAdSedtCRhe
plague as well as thef@P pheBerbhadibh werkers
hi storical medical th&ebfi &t bPOtRELEON RifREEY
1 Chiappelli, 60rdinances against the spread of :Burgundy, AfiThe Treatise of
plague, Pista@i, 1348," p. 195 p.190
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and | imit the Ispreaelagdo 6t pt @ gnpeseawhaintteiga es for d
keeping the environmewmtomseafe in order to
treat thogdiEhevhwml dgud iinl

Avi obdyn Louis HeyligenCeRBEsi on
emphasis on this isolati?n of st a i_ng1 away
. . conclusio we~ hav
from neighboring areas an eopl e "so then
sever a ways I n hj ch he
heal th workers can do hat hey neede
. t em e to reat he p
d o hted p. Thi s was an a em m e 0 .
: thro h a. eshed, medi cal
manage the spreading o t h i sease thro h
N . . and practica met ho : T
the town. Anéavostagest ho . .
. woT ker semabrekianbgl yr di ver se
cold, and refrain from_any excess, nd ,above
: . o, they’  were, applied many
al | mi x | i tahleews tiht plee et h .
me s that. were used |
few who have heal tohy DbDr ea ; b 1t i s best t
. stric u Il ¢ _heal't or d
stay at home wuntil the _epi emi cC  has
N . . of | oodl et tin by barbe
pas@ed Having this advising gilves th
. puri ffi cations use. of Th
reflection of the public health. strfat i .t N
. experimenti ng hwi p e a
were employed in the <citi,es el n ti e 0
. owder to attemp treati
medi cal treatments, b cap F'i"miting he
. ea wor kers;y showed gr
exposure would directly al w more heal th
a ptabi |l ity to what was
wokrer s to safely treat os.e who, ;wer e s ck
. bui | [ off the existin
and in need of treatment,s. in t o
S medi ca reatments to ad
mi ni mi ze contact with one.another as _a .
. crisi.s_1n i sle9ryg.dadapsr
great strategy in contraollin the tr Smi,SsSI |
. ungderstandi n 0 medi ca
to get the disease to slTow down | spreadi ng.
. how, they, use therr past
From the emotions brought on-from tnh
. under stand and r to sa
Bl aclath, it shows the wi |l T ngness, peopil e
: contracte t hi s. i Sease
were taking, to make it s%\ er contgltl?ns
. . . h o ese, atte S wer e
outside for families an hea h wor r
the 1 ntell ectua I story
Combining both thet8%PeBsalethnl gyvor kers drawi
treatments |ike imperiidPMoRdgér MpAdtgatheschol a
i sol ation policies, iKngyptrdogetheo 9pLR &f bepdd
how muchwomh&altshwere cB@mWi hPngerform their pra
the preexisting medicdlMVRhyWwn8dddewsehves in
their preventative medd St OEYiol §G¥cWEELUPMGTT
combat the plague whi P8 tPPALHIhestOf HADEHhE ™M
this adaptability fur ®KROW!I PAOPLLENEOYThe #iXO&T |
practices and |l ays a §gnéaedding@uAeat i"rErm PPyHseS
attempted to treat their

1 Heyligen, "The Plague in Avignon" p. 45
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contributions to the BbacB 20e3a3BE) onhkeyed from
strengthens our wunder 6itapdi hgewawf | past. org/ sta
medi cal hi st ok yDedautrh najredy h é@lglBeh aRl agu@ppnr4Avi gnc
past centuri es. 45

Hor rRoedl.he Bl ack Death
(Manchester: Manchester

Ref erences 1994) .

ArchambeaifHe aNii gl ©ptilkmet sifloea, dangers of corr
during the Plague: SupPpPidldd Stories from a

Four teemttthr y Canowmi zati on I nques.t. .,

Bul l etin of th@SHimbo[\';ﬂgirgpyMeé\?iecI:ilpe Plagu.e or

( 20 1513)5:9 nagement 0 I nfecti ous
S : Noréperﬂ Fg '|'§: 1Bb&6WNns, |

http.//www.|stor.org/§_}]% F?é‘t%%n?% entury XI

Burguifde, Treati sle3®5F BUr Pdeagytee.d by Linda Cl ar

pp.-1823 Rawcl i fif6ed,, MWD dbri dge: B

Brew, 2013
Chi app#@drlidii nak.ces against the

Spread of Plagpe,1%P4 sRaja,Danuta, Hatl kroawsrkaa , P

203 Maci ej Wgodarczyk, and J
202The MRealiPahaceacg
Fabbri, Chrifbrte atnien Noekeék$nous Dr agowrn®uacke.
Medi eval Plague: The WoRdehhylomMic oloetcSe Mbfer ) :
Thewkacly Science andyMpgec! 16. 1816/ ) . jep. 202
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(https:/ / ny.pbsl earni nOrange and the worlLd6of
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