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Course Title:  United States History I Grade Level: 9

Unit Plan 1: 1803-1860 
Marking Period 1

Thinking Historically

Part A:  Historical Thinking Skills

Part B:   Manifest Destiny (pre 1860), 
Slavery, The Road to War (Begin with 

Missouri Compromise) 

Marking Period 1 Suggested Pacing 
Guide
Week 1:  Historical Thinking Skills:  
Foundational 
Week 2:  Historical Thinking Skills: 
Primary Source Analysis & 9-11 project
Week 3: Finish 9/11 project; Eur/Indian 
encounters, Louisiana Purchase
Week 4: Manifest Destiny & Indian 
Removal
Week 5: Slavery, Sectional tension, 
Missouri Compromise
Week 6: Mexican-American War, 
annexation of Texas, Compromise of 
1850, Fugitive Slave Act
Week 7: Tension over Free vs. Slave 
holding states: Kansas-Nebraska Act, 
Bleeding Kansas, Dred Scott
Week 8: Lincoln & Race, Election of 
1860
Week 9:  Secession & Fort Sumter; begin 
"What Caused the Civil War" DBQ 
analysis
Week 10: Summative Assessment (DBQ 
with timeline on what caused the Civil 
War, based on selection from documents 
examined in unit) and Quarterly

Unit Plan 2: 1860-
1898

Marking Period 2
A Divided Nation 

Part A:  The Civil War

Part B:  Reconstruction 

Marking Period 2 Suggested Pacing 
Guide
Week 1: Abraham Lincoln goes to War
Week 2: A Short War turns Long
Week 3: The Emancipation Proclamation 
& Turning Points
Week 4: Gettysburg Address & Wartime 
Politics
Week 5: Lincoln’s Assassination and the 
South’s Defeat
Week 6: Rebuilding the Nation
Week 7:   Reconstruction and Freedom: 
The Lives of African Americans
Week 8:  Reconstruction Report Card
Week 9:  Who Ended Reconstruction?
Week 10: Reconstruction Summative 
Assessment
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Unit Plan 3:1860-1898
Marking Period 3

  
 An Expanding Nation 

Part A:  (Post Civil War)Westward 
Expansion, Imperialism 

Part B.  Industrialization, Immigration, 
Urbanization 

 

Marking Period 3 Suggested Pacing 
Guide 
Week 1:  Westward Expansion (1860+)
Week 2:  Native Americans
Week 3: The U.S. Expands Beyond its 
Borders American Imperialism in Latin 
America: Spanish-American War 
Week 4: Choices: The U.S. Expands its 
Borders:  American Imperialism in the 
Pacific (Philippines)
Week 5:  Industrialization and American 
City  
Week 6:  Robber Barons or Captains of 
Industry (DBQ Project) 
Industrialist Project 
Week 7:  Labor Strikes 
Week 8:  Waves of Immigration
Week 9:  Responses to Immigration and 
Industrialization 
Week 10:  CHOICES:  Immigration 
Summative Assessment 

 

Unit Plan 4: 1880-
1920

Marking Period 4
Domestic and Foreign Policy 

Challenges 

Part A:  The Progressive Crusade 

Part B:  The U.S. and World War I 

Marking Period 4 Suggested Pacing 
Guide
Week 1:  Populism and the Women’s 
suffrage Movement
Week 2:  African-Americans and the 
Progressive Era
Week 3:  Private reformers:  settlement 
houses, social control, eugenics, birth 
control
Week 4:   Government’s role in society/ 
Progressive solutions
Week 5: Industrial Era Political 
Problems:  Bosses and the Cities
Week 6: The Progressive Presidents and 
Reform
Week 7:  America’s Role in WWI
Week 8:  WWI on the Homefront
Week 9:  The League of Nations
Week 10:  WWI Documentary 
(Summative Assessment)

Date Curriculum Submitted:  August 19, 2015

Curriculum Committee Members: Jocelyn M. Burgess, Laura A. Siegel, & Thelma Robinson 
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Required Grading Breakdown 

Participation 15% (Students are scored based on their participation in these discussions/group assignments):

● Students participate in round table discussions
● Group research projects/presentations
● Policy deliberations
● Debates
● Socratic seminars

Homework 5%

● Preparation for in class group collaboration
● Commenting or providing feedback/peer review on student writing
● Background reading for content prior to more in-depth primary source analysis
● Watching a recommended documentary clip online and answering questions 
● Review questions

Tests 35%

● Reading Like a Historian Structured Academic Controversy/Document Analysis Lessons
● Document Based Questions from DBQ Project with completed essay--Rubric based 
● Choices analysis questions and simulation preparation work 
● Multiple perspectives document and text book analysis
● Evidence based in-role writing 
● Content based assessment with support from primary texts embedded in the test 
● Quarterly Assessments for marking periods 1 and 3 are included here.

Quizzes 25%

● Short document analysis (one-two documents with questions.)
● Political cartoon analysis
● Documentary film questions and reflection
● Graphic organizer completed during student presentations
● self reflection on assignment/topic
● peer assessment during projects/presentations
● content based quiz 

Projects 20%

● Collaborative or individual research project with presentation and writing component
● Unit summative assessments in the district curriculum
● Document Based Question writing portfolio
● Oral history projects
● Historical role play/simulation script
● Graphic Timeline online or paper based
● Creation of an original DBQ
● Choices simulations

The midterm exam is worth 10% of the final grade.
The final exam is worth 10% of the final grade.
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Unit Plan 1: Part A

Content Area: US History

Unit Title: Historical Thinking Skills

Target Course/Grade Level:  US History, 9-12

Unit Summary
Materials:  The framework for this unit is the Reading Like a Historian curriculum (RLH) from Stanford 
History Education Group.  RLH teaches students how to investigate historical questions by employing 
reading strategies such as sourcing, contextualizing, corroborating, and close reading. Further information 
and all 73 US History lesson plans with sources can be found here: http://sheg.stanford.edu/rlh.  A poster of 
the key historical thinking skills is here: 
http://sheg.stanford.edu/upload/V3LessonPlans/Historical%20Thinking%20Chart.pdf 

Primary interdisciplinary connections:
- This unit has several key ELA connections.  Almost every lesson addresses one or more Common 

Core ELA themes of citing textual evidence, determining the central ideas of sources, analyzing 
series of events in texts, comparing opposing views, and analyzing reasoning and evidence.  In 
addition, students engage in close reading of several texts, including Jefferson’s Letter to 
Meriwether Lewis, a diary entry of Meriwether Lewis, and a speech by Wilma Mankiller.

21st century themes: 
● Determining the credibility and value of information, while also considering context, point of view, 

and multiple perspectives.
● Collaboratively evaluating possible solutions to problems and conflicts that arise in an 

interconnected world.
● Critically analyzing information, making ethical judgments, and responsibly addressing 

controversial issues.
● Communicating through rational and persuasive written and oral arguments to present solutions to 

controversial issues.

Unit Rationale
Unit 1 consists of two parts.  The Historical Thinking Skills unit forms a foundation on which the rest of the 
high school social studies curriculum will build.  By specifically focusing on key skills of historical 
thinking and argumentative writing, as emphasized in the Common Core standards, it ensures that all 
freshmen begin high school history with a common set of tools and language for thinking and writing about 
history.  

http://sheg.stanford.edu/rlh
http://sheg.stanford.edu/upload/V3LessonPlans/Historical%2520Thinking%2520Chart.pdf
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Learning Targets

Standards
The standards listed below are from the Common Core English Language Standards for History/Social 
Studies and Writing Standards in the Content Areas for grades 9-10.

6.3 Active Citizenship in the 21st Century: All students will acquire the skills needed to be active, informed 
citizens who value diversity and promote cultural understanding by working collaboratively to address the 
challenges that are inherent in living in an interconnected world.

CPI # Cumulative Progress Indicators (CPIs)

CCSS.ELA-
LITERACY.RH.9-
10.1

Cite specific textual evidence to support analysis of primary and secondary sources, 
attending to such features as the date and origin of the information. (use of evidence, 
sourcing)

CCSS.ELA-
LITERACY.RH.9-
10.2

Determine the central ideas or information of a primary or secondary source; provide 
an accurate summary of how key events or ideas develop over the course of the text. 
(close reading)

CCSS.ELA-
LITERACY.RH.9-
10.3

Analyze in detail a series of events described in a text; determine whether earlier 
events caused later ones or simply preceded them. (chronological thinking)

CCSS.ELA-
LITERACY.RH.9-
10.6

Compare the point of view of two or more authors for how they treat the same or 
similar topics, including which details they include and emphasize in their respective 
accounts. (corroboration, close reading)

CCSS.ELA-
LITERACY.RH.9-
10.8

Assess the extent to which the reasoning and evidence in a text support the author's 
claims. (use of evidence, close reading)

CCSS.ELA-
LITERACY.RH.9-
10.9

Compare and contrast treatments of the same topic in several primary and secondary 
sources. (corroboration)

CCSS.ELA-
LITERACY.WHST.
9-10.1.A

Introduce precise claim(s), distinguish the claim(s) from alternate or opposing 
claims, and create an organization that establishes clear relationships among the 
claim(s), counterclaims, reasons, and evidence.

CCSS.ELA-
LITERACY.WHST.
9-10.1.B

Develop claim(s) and counterclaims fairly, supplying data and evidence for each 
while pointing out the strengths and limitations of both claim(s) and counterclaims 
in a discipline-appropriate form and in a manner that anticipates the audience's 
knowledge level and concerns.

Unit Essential Questions
● How is history created?  
● Why do historical accounts differ?
● How do we know what really happened?  
● Who should we believe?
● What voices are left out?

Unit Enduring Understandings
● Historical accounts differ depending on one's 

perspective.
● We rely on evidence to construct accounts of 

the past.
● We must question the reliability of each piece 

of evidence.
● Any single piece of evidence is insufficient to 

http://www.corestandards.org/ELA-Literacy/RH/9-10/1/
http://www.corestandards.org/ELA-Literacy/RH/9-10/1/
http://www.corestandards.org/ELA-Literacy/RH/9-10/1/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/WHST/9-10/1/a/
http://www.corestandards.org/ELA-Literacy/WHST/9-10/1/a/
http://www.corestandards.org/ELA-Literacy/WHST/9-10/1/a/
http://www.corestandards.org/ELA-Literacy/WHST/9-10/1/a/
http://www.corestandards.org/ELA-Literacy/WHST/9-10/1/a/
http://www.corestandards.org/ELA-Literacy/WHST/9-10/1/a/
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build a plausible account.

Unit Learning Targets
Students will be able to identify and apply the historical thinking skills of sourcing, corroboration, close 
reading, and contextualization 
Sourcing

● Identify the author’s position on the historical event. 
● Identify and evaluate the author’s purpose in producing the document.
● Hypothesize what the author will say before reading the document. 
● Evaluate the source’s trustworthiness by considering genre, audience, and purpose

Corroboration
● Establish what is probable by comparing documents to each other. 
● Recognize disparities between accounts.

Close reading
● Identify the author’s claims about an event.
● Evaluate the evidence and reasoning the author uses to support claims.
● Evaluate author’s word choice; understand that language is used deliberately.

Contextualization
● Understand how context/ background information influences the content of the document.
● Recognize that documents are products of particular points in time.

Evidence of Learning

Summative Assessment
Create a 9/11 Oral History 
For part A of Unit 1, we want students to recognize the anniversary of 9/11 with an oral history & synthesis 
project.  By doing this, students will simulate the role of a historian while understanding the events that 
transpired on 9/11 as well as the different perspectives of those who remember that day.  

Formative Assessment 
Formative assessments suggested with each lesson.

Lesson Plans

Lesson Timeframe

Lesson 1
Snapshot Autobiography: What is history?  And 
why do historical accounts differ? In this lesson, 
students create brief autobiographies and then 
reflect on the process to better understand how 

Week 1: 1-2 classes
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history is written.  Why are some events included 
and others not? How does their version of events 
compare to others’ versions of the same event?  
Why do two historical accounts differ when both 
sides believe they are telling the truth?  How 
would students prove that their version of events 
was true?  Lesson plan: 
http://sheg.stanford.edu/snapshot-autobiography 

Lesson 2
Lunchroom Fight: A fight breaks out in the 
lunchroom and the principal needs to figure out 
who started it.  But when she asks witnesses what 
they saw, she hears conflicting accounts. Why 
might these accounts differ? As students wrestle 
with this question, they will hone the ability to 
reconcile conflicting claims, consider multiple 
perspectives and evaluate the reliability of 
sources. Not only does this lesson engage 
students, it helps to lay the foundation for 
historical thinking throughout the year.  Teachers 
may choose to supplement or  adapt this lesson 
using current events, a film clip or a real-time 
simulation.  Lesson plan: 
http://sheg.stanford.edu/lunchroom-fight 

1 class

Lesson 3
Make your Case: This lesson is about the skill of 
corroboration. To practice this historical thinking 
skill, students evaluate and corroborate different 
accounts of who vandalized a locker room and 
who started a fight in a lunchroom.

1 class

Lesson 4
A.R.T.I.S.T. + R&B:  Students learn to use the 
“A.R.T.I.S.T. + R&B” strategy to analyze 
primary source documents, focusing on the skills 
of “sourcing” and “contextualization”.  They 
apply the strategy first to the Make your Case 
accounts, then to three primary source documents 
relevant to the Lewis & Clark expedition -- as a 
class, then in small groups, then individually.

Week 2: 2 classes

Lesson 5
Evaluating Sources:  Are all historical sources 
equally trustworthy?  How might the reliability of 
a historical document be affected by the 
circumstances under which it was created? In this 

1-2 classes

http://sheg.stanford.edu/snapshot-autobiography
http://sheg.stanford.edu/lunchroom-fight
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activity, students sharpen their ability to source 
documents and learn to think critically about what 
sources provide the best evidence to answer 
historical questions.  Lesson plan:  
http://sheg.stanford.edu/evaluating-sources 

Lesson 6
Creating Historical Arguments:  Teachers guide 
students through definitions of thesis, claims, 
evidence, and reasoning, using a student-friendly 
question to structure an outline as a class.  Then, 
using DBQ Project materials, students identify 
claims/thesis/evidence/reasoning in a sample 
essay.  

2 classes

Lesson 7
9/11 Oral History Project:  Students conduct oral 
histories about 9/11/2001, then analyze them 
using the A.R.T.I.S.T. + R&B framework.  They 
share their histories with a small group of other 
students, and they compare where their sources 
corroborate one another, and where they differ.  
They then synthesize these sources into a group 
account of 9/11/2001 based only on these 
accounts, and explaining how they came to their 
historical conclusions.

Week 3: 2-3 classes

Teacher Notes

Sources for more information on teaching Historical Thinking Skills:
http://sheg.stanford.edu/rlh 
http://historicalthinkingmatters.org/why.html (interactive presentation)
http://historicalthinkingmatters.org/ted/ (information for teachers)
More articles and information listed here:  http://historicalthinkingmatters.org/ted/resources/ 
A.R.T.I.S.T. primary source analysis strategy - teacher support:  
http://cicerosystems.com/history/unit/early-republic/section/3423 

Goals/Objectives Learning Activities/Instructional Strategies Formative Assessment 
Tasks

CCSS.ELA-
LITERACY.RH.9-10.1: 
Cite specific textual 
evidence to support 
analysis of primary and 
secondary sources, 
attending to such features 
as the date and origin of 
the information. (use of 

Snapshot Autobiography: What is history?  And 
why do historical accounts differ? In this lesson, 
students create brief autobiographies and then 
reflect on the process to better understand how 
history is written.  Why are some events 
included and others not? How does their version 
of events compare to others’ versions of the 
same event?  Why do two historical accounts 
differ when both sides believe they are telling the 
truth?  How would students prove that their 

1) Autobiography 
pamphlets

2) “Another 
Perspective” 
worksheet

(Both included in lesson 
plan)

http://sheg.stanford.edu/evaluating-sources
http://sheg.stanford.edu/rlh
http://historicalthinkingmatters.org/why.html
http://historicalthinkingmatters.org/ted/
http://historicalthinkingmatters.org/ted/resources/
http://cicerosystems.com/history/unit/early-republic/section/3423
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evidence, sourcing)

CCSS.ELA-
LITERACY.RH.9-10.6: 
Compare the point of 
view of two or more 
authors for how they treat 
the same or similar topics, 
including which details 
they include and 
emphasize in their 
respective accounts. 
(corroboration, close 
reading)

version of events was true?  Lesson plan: 
http://sheg.stanford.edu/snapshot-autobiography 

CCSS.ELA-
LITERACY.RH.9-10.1: 
Cite specific textual 
evidence to support 
analysis of primary and 
secondary sources, 
attending to such features 
as the date and origin of 
the information. (use of 
evidence, sourcing)

CCSS.ELA-
LITERACY.RH.9-10.6: 
Compare the point of 
view of two or more 
authors for how they treat 
the same or similar topics, 
including which details 
they include and 
emphasize in their 
respective accounts. 
(corroboration, close 
reading)

Lunchroom Fight:  A fight breaks out in the 
lunchroom and the principal needs to figure out 
who started it.  But when she asks witnesses 
what they saw, she hears conflicting accounts. 
Why might these accounts differ? As students 
wrestle with this question, they will hone the 
ability to reconcile conflicting claims, consider 
multiple perspectives and evaluate the reliability 
of sources. Not only does this lesson engage 
students, it helps to lay the foundation for 
historical thinking throughout the year.  Teachers 
may choose to adapt this lesson using articles 
about a current event, a film clip, or a real-time 
simulation.  
Lesson plan: http://sheg.stanford.edu/lunchroom-
fight 

“Lunchroom Fight” 
worksheet  (included in 
lesson plan)

CCSS.ELA-
LITERACY.RH.9-10.6: 
Compare the point of 
view of two or more 
authors for how they treat 
the same or similar topics, 

Make your Case: This lesson is about the skill of 
corroboration. To practice this historical thinking 
skill, students evaluate and corroborate different 
accounts of who vandalized a locker room and 
who started a fight in a lunchroom.
Lesson plan: https://sheg.stanford.edu/make-

“Make your case” 
worksheet (included in 
lesson plan)

http://sheg.stanford.edu/snapshot-autobiography
http://sheg.stanford.edu/lunchroom-fight
http://sheg.stanford.edu/lunchroom-fight
https://sheg.stanford.edu/make-your-case
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including which details 
they include and 
emphasize in their 
respective accounts. 
(corroboration, close 
reading)

your-case 

CCSS.ELA-
LITERACY.RH.9-10.2: 
Determine the central 
ideas or information of a 
primary or secondary 
source; provide an 
accurate summary of how 
key events or ideas 
develop over the course 
of the text. (close reading)

CCSS.ELA-
LITERACY.RH.9-10.1: 
Cite specific textual 
evidence to support 
analysis of primary and 
secondary sources, 
attending to such features 
as the date and origin of 
the information. (use of 
evidence, sourcing)

6.1.12.A.3.e: Judge the 
fairness of government 
treaties, policies, and 
actions that resulted in 
Native American 
migration and removal.

A.R.T.I.S.T. + R&B:  Students learn to use the 
“A.R.T.I.S.T. + R&B” strategy to analyze 
primary source documents, focusing on the skills 
of “sourcing” and “contextualization”.  They 
apply the strategy to two primary source 
documents relevant to the Lewis & Clark 
expedition.

- Distribute several copies of “A.R.T.I.S.T. 
+ R&B worksheet” to students.  

- As a way to explain it, use it to analyze 
one or more of the accounts from the 
“Make your Case” lesson plan.  You may 
want to also link it back to the Snapshot 
Autobiography and Lunchroom Fight 
examples depending on student 
understanding, interest, and time

- Explain we are going to practice this 
strategy by looking at three documents 
about what encounters were like between 
the explorers Lewis and Clark and the 
Native Americans they met. [good 
background at 
https://sheg.stanford.edu/lewis-clark]

- Distribute “Jefferson’s Letter to 
Meriwether Lewis”.  Use the same 
strategy to analyze it as a whole class.  
[Available as Document A of 
http://sheg.stanford.edu/upload/V3Lesson
Plans/Lewis%20and%20Clark%20SAC
%20Student%20Materials.pdf]

- Distribute “Diary Entry of Meriwether 
Lewis”.  Have students use this strategy 
to analyze in pairs, small groups, or 
individually, then discuss as a class 
[Available as Document B of 
http://sheg.stanford.edu/upload/V3Lesson
Plans/Lewis%20and%20Clark%20SAC
%20Student%20Materials.pdf]

A.R.T.I.S.T. + R&B 
worksheet for the primary 
sources studied (uploaded 
to shared folder)

https://sheg.stanford.edu/make-your-case
https://sheg.stanford.edu/lewis-clark
http://sheg.stanford.edu/upload/V3LessonPlans/Lewis%2520and%2520Clark%2520SAC%2520Student%2520Materials.pdf
http://sheg.stanford.edu/upload/V3LessonPlans/Lewis%2520and%2520Clark%2520SAC%2520Student%2520Materials.pdf
http://sheg.stanford.edu/upload/V3LessonPlans/Lewis%2520and%2520Clark%2520SAC%2520Student%2520Materials.pdf
http://sheg.stanford.edu/upload/V3LessonPlans/Lewis%2520and%2520Clark%2520SAC%2520Student%2520Materials.pdf
http://sheg.stanford.edu/upload/V3LessonPlans/Lewis%2520and%2520Clark%2520SAC%2520Student%2520Materials.pdf
http://sheg.stanford.edu/upload/V3LessonPlans/Lewis%2520and%2520Clark%2520SAC%2520Student%2520Materials.pdf
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- Distribute “Wilma Mankiller Speech” (in 
uploads folder).  Have students use the 
strategy to analyze this document and 
collect as a formative assessment.  If 
time, discuss as a class.

“A.R.T.I.S.T. plus R&B” is a method of primary 
source analysis that takes into account the 
Author, Reason, To Whom, Immediate Impact, 
Subsequent Impact, Time Period, Reliability, and 
Big Picture. It aligns with the Reading Like a 
Historian Skills of “Sourcing” and 
“Contextualization” as follows:
- Sourcing (RLH) = Author, Reason, To 

Whom, Time Period, Reliability.  
Contextualization (RLH) = Time Period, 
Immediate Impact, Subsequent Impact, Big 
Picture.

- Additional support for this teaching strategy 
is available here: 
http://cicerosystems.com/history/unit/early-
republic/section/3423 (ppt and video)

 
CCSS.ELA-
LITERACY.WHST.9-
10.1.B: Develop claim(s) 
and counterclaims fairly, 
supplying data and 
evidence for each while 
pointing out the strengths 
and limitations of both 
claim(s) and 
counterclaims in a 
discipline-appropriate 
form and in a manner that 
anticipates the audience's 
knowledge level and 
concerns.

Evaluating Sources:  Are all historical sources 
equally trustworthy?  How might the reliability 
of a historical document be affected by the 
circumstances under which it was created? In 
this activity, students sharpen their ability to 
source documents and learn to think critically 
about what sources provide the best evidence to 
answer historical questions.  Lesson plan:  
http://sheg.stanford.edu/evaluating-sources 

As you discuss the hypothetical sources listed, 
you may want to reference the “ARTIST + 
R&B” strategy as well to reinforce those 
concepts.

“Evaluating Sources” 
worksheet (included in 
lesson plan)

CCSS.ELA-
LITERACY.WHST.9-
10.1.A: Introduce precise 
claim(s), distinguish the 
claim(s) from alternate or 
opposing claims, and 
create an organization 
that establishes clear 

Creating Historical Arguments:  Teachers guide 
students through definitions of thesis, claims, 
evidence, and reasoning, using a student-friendly 
question to structure an outline as a class.   (E.g.:  
who is the best singer of today?  [thesis].  Why is 
s/he the best singer? [e.g. very popular] [claims].  
What specific evidence do you have to support 
that claim? [e.g. album sales numbers].  What 

Correctly annotated DBQ 
Project sample essay

http://cicerosystems.com/history/unit/early-republic/section/3423
http://cicerosystems.com/history/unit/early-republic/section/3423
http://cicerosystems.com/history/unit/early-republic/section/3423
http://sheg.stanford.edu/evaluating-sources
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relationships among the 
claim(s), counterclaims, 
reasons, and evidence.

CCSS.ELA-
LITERACY.WHST.9-
10.1.B: Develop claim(s) 
and counterclaims fairly, 
supplying data and 
evidence for each while 
pointing out the strengths 
and limitations of both 
claim(s) and 
counterclaims in a 
discipline-appropriate 
form and in a manner that 
anticipates the audience's 
knowledge level and 
concerns.

reasoning connects your evidence to your claim?  
[e.g. sales are a good measure of popularity].)  
Note:  “singer” is just one example -- teachers 
should feel free to substitute “President”, 
“founding father”, or the topic of their choice.

Then, using DBQ Project materials, students 
identify claims/thesis/evidence/reasoning in a 
sample essay.  

CCSS.ELA-
LITERACY.RH.9-10.1: 
Cite specific textual 
evidence to support 
analysis of primary and 
secondary sources, 
attending to such features 
as the date and origin of 
the information. (use of 
evidence, sourcing)

CCSS.ELA-
LITERACY.RH.9-10.2: 
Determine the central 
ideas or information of a 
primary or secondary 
source; provide an 
accurate summary of how 
key events or ideas 
develop over the course 
of the text. (close reading)

CCSS.ELA-
LITERACY.RH.9-10.6: 
Compare the point of 
view of two or more 

9/11 Oral History Project:  
After a class discussion about how to conduct 
oral histories, students conduct oral histories 
about 9/11/2001 using the following directions:
1.     Please find someone born in 1991 or before 
to interview.
2.     Ask them the following questions:
a.     “Where were you on 9/11/2001?”
b.     “What do you remember from 9/11/2001?”
c.     Any follow-up questions you can think of. 
3.     As they speak, write down (or type) as 
much as you can of what they say (don’t worry if 
you can’t get everything perfectly).
4.     After the interview, create an electronic 
copy – either by typing it up, scanning, or taking 
a picture and uploading it.
Optional, but recommended if available:  have 
students submit electronically using Google 
Drive
5.     Have your oral history available in class to 
share (print-out or electronically).

In-class activities after oral history done:
1.     Choose one oral history to apply the 
“A.R.T.I.S.T. + R&B” strategy to as a class, then 
have students work in pairs or individually to 
A.R.T.I.S.T. + R&B their own and/or their 

1) Oral History report
2) A.R.T.I.S.T. + R&B 

analysis of oral 
history

3) 9/11 project 
worksheet:  
corroboration

4) 9/11 small group 
histories

5) Extension activity:  
9-11 textbook 
excerpts
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authors for how they treat 
the same or similar topics, 
including which details 
they include and 
emphasize in their 
respective accounts. 
(corroboration, close 
reading)

partner’s oral history.  Debrief as a class:  what 
are the strengths and weaknesses of these 
primary sources they have created?
2.     Arrange students in small groups and direct 
them as follows:
a.     Read each oral history aloud
b.     Choose one person as “scribe”
c.     Together, fill out BOTH pages of the “9-11 
project worksheet”
3.     Discuss as a class. Some possible guiding 
questions:
a.     Where did your oral histories overlap – or, 
“corroborate” one another?  Where, if at all, did 
they conflict?
b.     How reliable are these documents?  Why?  
What might impact their reliability? (e.g. 
confusion or strong emotion at the time, it was a 
long time ago/memories fade, how close or far 
away they were from what was happening, 
whether they saw it on TV or in person, if they 
were very young at the time, if they might have 
wanted to protect the student from some details, 
if the student didn’t capture exactly what they 
said as they transcribed it.)
c.     What information is NOT contained in these 
documents?  How might you find that 
information?
4.     Then, based ONLY on these four (or so) 
documents, write a brief history of 9/11 (to hand 
in)
a.     Assume the role of a historian with no 
background information about your subject
b.     You can mention single-source information, 
but be clear that it is according to only one 
source
c.     Staple your group history, sourcing sheet, 
and all individual oral histories together and 
hand in
5.     Extension activity: have students read over 
the 4-5 secondary source accounts that the class 
created yesterday based on primary sources, then 
SYNTHESIZE these into a textbook account of 
the events of 9/11.  Include only information 
found in these accounts. This is easiest if your 
class has access to Google Drive and can read 
the small-group histories online, or you can 
make copies of the small-group histories.
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Unit Plan I: Part B

Content Area: Social Studies

Unit Title:   Manifest Destiny (pre 1860), Slavery, The Road to War

Target Course/Grade Level: US History, 9-12

Unit Summary:
This unit addresses the major developments of westward expansion and sectional conflict in the antebellum 
19th century, focusing on the influence of key events and trends on the outbreak of the Civil War.  
Beginning with the Louisiana Purchase and Lewis and Clark expedition, it takes students through an 
analysis of the impacts of the idea of Manifest Destiny, the effects of the Indian Removal Act, and the 
impact of westward expansion and the potential extension of slavery on tensions between North and South.  
Then students will examine why the Civil War occurred, analyzing key documents and events to understand 
the multiple dynamics that led to it.

Primary interdisciplinary connections:
This unit has several key ELA connections.  Almost every lesson addresses one or more Common Core 
ELA themes of citing textual evidence, determining the central ideas of sources, analyzing series of events 
in texts, comparing opposing views, and analyzing reasoning and evidence.  In addition, students engage in 
close reading of several classic American texts, including excerpts from Lincoln’s “House Divided” speech 
and Frederick Douglass’s “What to the Slave is the Fourth of July?”
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21st century themes:
● Determining the credibility and value of information, while also considering context, point of view, 

and multiple perspectives.
● Collaboratively evaluating possible solutions to problems and conflicts that arise in an 

interconnected world.
● Critically analyzing information, making ethical judgments, and responsibly addressing 

controversial issues.
● Communicating through rational and persuasive written and oral arguments to present solutions to 

controversial issues.

Unit Rationale:  
Many historians consider the Civil War the defining event of American History, and its repercussions still 
echo to this day -- as does the legacy of the expansion of European-Americans to the West at the expense of 
the natives.  Understanding the causes of these fundamental conflicts is crucial to students’ understanding 
of the most important dynamics in American history and in contemporary American politics.

Learning Targets

Standards:  Both the NJCCCS and the CCSS are reflected in this unit.  See the chart below.  

NJCCCS Content Statements 
● Multiple political, social, and economic factors caused American territorial expansion.

● The rapid expansion and transformation of the American economy contributed to regional tensions, 
social reform, political compromises, and an expansion of democratic practices.

 

CPI # Cumulative Progress Indicators (CPIs)

6.1.12.A.3.a Assess the influence of Manifest Destiny on foreign policy during different time 
periods in American history. 

6.1.12.A.3.b Determine the extent to which America’s foreign policy (i.e., Tripoli pirates, the 
Louisiana Purchase, the War of 1812, the Monroe Doctrine, the War with Mexico, 
and Native American removal) was influenced by perceived national interest.

6.1.12.A.3.e Judge the fairness of government treaties, policies, and actions that resulted in 
Native American migration and removal
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6.1.12.A.3.h Examine multiple perspectives on slavery and evaluate the claims used to justify the 
arguments.

6.1.12.A.3.i Examine the origins of the antislavery movement and the impact of particular 
events,such as the Amistad decision on the movement.

6.1.12.A.4.a Analyze the ways in which prevailing attitudes, socioeconomic factors, and 
government actions (i.e., the Fugitive Slave Act and Dred Scott Decision) in the 
North and South (i.e., Secession) led to the Civil War.

6.1.12.B.3.a Assess the impact of Western settlement on the expansion of United State political 
boundaries.

6.1.12.D.3.a Determine how expansion created opportunities for some and hardships for others by 
considering multiple perspectives.

6.1.12.D.3.c Assess how states' rights (i.e., Nullification) and sectional interests influenced party 
politics and shaped national policies (i.e., the Missouri Compromise and the 
Compromise of 1850).

CCSS.ELA-
LITERACY.RH.9-
10.1

Cite specific textual evidence to support analysis of primary and secondary sources, 
attending to such features as the date and origin of the information. (use of evidence, 
sourcing)

CCSS.ELA-
LITERACY.RH.9-
10.2

Determine the central ideas or information of a primary or secondary source; provide 
an accurate summary of how key events or ideas develop over the course of the text. 
(close reading)

CCSS.ELA-
LITERACY.RH.9-
10.3

Analyze in detail a series of events described in a text; determine whether earlier 
events caused later ones or simply preceded them. (chronological thinking)

CCSS.ELA-
LITERACY.RH.9-
10.6

Compare the point of view of two or more authors for how they treat the same or 
similar topics, including which details they include and emphasize in their respective 
accounts. (corroboration, close reading)

CCSS.ELA-
LITERACY.RH.9-
10.8

Assess the extent to which the reasoning and evidence in a text support the author's 
claims. (use of evidence, close reading)

CCSS.ELA-
LITERACY.RH.9-
10.9

Compare and contrast treatments of the same topic in several primary and secondary 
sources. (corroboration)

CCSS.ELA-
LITERACY.WHST.
9-10.1.A

Introduce precise claim(s), distinguish the claim(s) from alternate or opposing 
claims, and create an organization that establishes clear relationships among the 
claim(s), counterclaims, reasons, and evidence.

CCSS.ELA-
LITERACY.WHST.
9-10.1.B

Develop claim(s) and counterclaims fairly, supplying data and evidence for each 
while pointing out the strengths and limitations of both claim(s) and counterclaims 
in a discipline-appropriate form and in a manner that anticipates the audience's 
knowledge level and concerns.

http://www.corestandards.org/ELA-Literacy/RH/9-10/1/
http://www.corestandards.org/ELA-Literacy/RH/9-10/1/
http://www.corestandards.org/ELA-Literacy/RH/9-10/1/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/WHST/9-10/1/a/
http://www.corestandards.org/ELA-Literacy/WHST/9-10/1/a/
http://www.corestandards.org/ELA-Literacy/WHST/9-10/1/a/
http://www.corestandards.org/ELA-Literacy/WHST/9-10/1/a/
http://www.corestandards.org/ELA-Literacy/WHST/9-10/1/a/
http://www.corestandards.org/ELA-Literacy/WHST/9-10/1/a/
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Unit Essential Questions
● Should states have the right to stop being 

part of the U.S.?
● When is breaking the law justified? (e.g. 

refusing to obey Fugitive Slave Law)
● Who counts as a citizen?  (e.g. Dred Scott)
● When - if ever - is violence justified? (e.g. 

John Brown & Harper’s Ferry)
● Was Lincoln racist?
● What caused the Civil War?

Unit Enduring Understandings
● Multiple political, social, and economic factors 

caused American territorial expansion.
● The idea of Manifest Destiny, which supported 

U.S. expansion westward, was built on a belief 
in white superiority and American cultural 
superiority, and helped shape the era’s political 
debates.

● The American acquisition of lands in the West 
gave rise to a contest over the extension of 
slavery into the western territories as well as a 
series of attempts at national compromise.

● The North’s expanding economy and 
increasing reliance on a free labor 
manufacturing economy contrasted with the 
South’s slave-based agricultural economy.

● The 1820 Missouri Compromise created a 
truce over slavery that broke down as 
confrontations over slavery became 
increasingly bitter.

● The South defended slavery based on the ideas 
of states’ rights, nullification, and racist 
stereotypes. 

● Repeated attempts at political compromise 
(including the Compromise of 1850, the 
Kansas–Nebraska Act, and the Dred Scott 
decision) failed to calm tensions over slavery 
and often made sectional tensions worse.

● Lincoln’s election as a Republican in the 
election of 1860 led various Southern leaders 
to conclude that their states must secede from 
the Union, sparking civil war.

Unit Learning Targets
These are what we want students to be responsible for understanding at the end of the quarter:

● Lesson 1: SWAT: Explain multiple ways in which American Indians and Europeans interacted.                 
SWAT: Describe how they perceived one another in colonial times?

● Lesson 2:  
○ SWAT: Analyze causes and effects of the Louisiana Purchase.
○ SWAT:Describe what were the multiple perspectives on the Louisiana Purchase.
○ SWAT: State in your words how Americans felt about the Lewis and Clark Expedition
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● Lesson 3: SWAT:  Evaluate Lewis and Clark’s treatment of Native Americans.
● Lesson 4: SWAT:  Summarize how ideology was used to justify Westward Expansion in the 19th 

century.
● Lesson 5:

○ SWAT:  Evaluate extent of Cherokee assimilation.
○ SWAT:  Explain multiple perspectives on Indian Removal Act.
○ SWAT: Analyze causes and effects of Indian Removal Act.

● Lesson 6:
○ SWAT: Analyze causes and effects of Mexican-American War.
○ SWAT:  Evaluate conflicting historical perspectives on how the Mexican-American war 

began.
● Lesson 7:

○ SWAT: Assess the causes and effects of the Missouri Compromise, Nullification Crisis, and 
Compromise of 1850.

○ SWAT:  Analyze how economic factors contributed to the outbreak of the Civil War.
● Lesson 8:  SWAT:  Theorize how opposing views on the legitimacy of secession contributed to the 

outbreak of the Civil War.
● Lesson 9: SWAT:  Explain how opposing views on the morality of slavery contributed to the 

outbreak of the Civil War.
● Lesson 10: SWAT:  Summarize how opposing views on the Fugitive Slave Law contributed to the 

outbreak of the Civil War.
● Lesson 11: SWAT:  Write in your own words how the failure of political compromise contributed to 

the outbreak of the Civil War.
● Lesson 12: SWAT:  Summarize how the outcomes of the Dred Scott case contributed to the 

outbreak of the Civil War.
● Lesson 13:

○ SWAT:  Describe how opposing views about the morality of slavery contributed to the 
outbreak of the Civil War.

○ SWAT:  Evaluate moral justifications for John Brown’s actions at Harper’s Ferry
● Lesson 14: SWAT:  Analyze Abraham Lincoln’s views on race.
● Lesson 15:

○ SWAT:  Compare the different party platforms of the Election of 1860.
○ SWAT:  State in your won words how the failure of political compromise contributed to the 

outbreak of the Civil War.
● Lesson 16:

○ SWAT:  Clarify how opposing views on the legitimacy of secession contributed to the 
outbreak of the Civil War.

○ SWAT:  Describe the arguments used to justify and oppose secession.
● Lesson 17:

○ SWAT:  Evaluate Lincoln’s military and diplomatic options in spring 1861.
○ SWAT:  Analyze causes and effects of the Confederate attack on Fort Sumter.

● Lesson 18: SWAT:  Examine the  multiple causes of the Civil War.
Evidence of Learning
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● Summative Assessment:  What caused the Civil War? Socratic seminar:
○ A Socratic seminar is an open, student-guided discussion centered around a text or set of 

texts that students have previously read and annotated (marked with their questions and 
thoughts).  It can be scored using a rubric (one sample provided in Google Drive folder).  
More information on how to lead Socratic Seminars can be found here:

■ Overview:  https://www.facinghistory.org/for-educators/educator-resources/teaching-
strategies/socratic-seminar

■ More details on how to use this approach, including variations and alternate rubrics: 
https://www.nwabr.org/sites/default/files/SocSem.pdf

● Formative Assessments:  Included in lesson plans
Lesson Plans

Lesson 1
Early Interactions

Week 3: 1-2 classes

Lesson 2
Louisiana Purchase

2 classes

Lesson 3
Lewis & Clark

Week 4: 1-2 classes

Lesson 4
Manifest Destiny

1 class

Lesson 5
Indian Removal 2 classes

Lesson 6
Texas annexation & Mexican-American War

Week 5: 2-3 classes

Lesson 7
Economic Differences between North & South

2-3 classes

Lesson 8
Two Ideas on Nationhood:  
Can states leave the Union?

Week 6: 2-3 classes

https://www.facinghistory.org/for-educators/educator-resources/teaching-strategies/socratic-seminar
https://www.facinghistory.org/for-educators/educator-resources/teaching-strategies/socratic-seminar
https://www.nwabr.org/sites/default/files/SocSem.pdf
https://www.nwabr.org/sites/default/files/SocSem.pdf
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Lesson 9 
The Morality of Slavery

2 classes 

Lesson 10
Compromise of 1850 and Fugitive Slave Act

Week 7: 2 classes

Lesson 11
Kansas-Nebraska Act, Bleeding Kansas

1 class

Lesson 12
Dred Scott

2 classes

Lesson 13
John Brown & Harper’s Ferry

Week 8: 2 classes

Lesson 14
Lincoln and Race

2-3 classes

Lesson 15
Election of 1860

Week 9: 2 classes

Lesson 16
Secession

1 class

Lesson 17
Fort Sumter

2 classes

Lesson 18
Bringing it all together:  What caused the Civil 

War?  (DBQ Project). Includes first quarter 
summative assessment document analysis.

Week 10: 3-4 classes plus quarterly exam 
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Teacher Notes
Background information resources
Pearson United States History Textbook and Realize Platform:  pearsonrealize.com
Content support for students:  https://www.khanacademy.org/humanities/history

Westward Expansion & Manifest Destiny
● http://www.americanyawp.com/text/12-manifest-destiny/ 

Indian Removal
● Age of Jackson: https://www.gilderlehrman.org/history-by-era/jackson-lincoln/essays/age-

jackson 
● Indian Removal Act: https://www.gilderlehrman.org/history-by-era/age-

jackson/essays/indian-removal-act and https://www.gilderlehrman.org/history-by-
era/american-indian-history/essays/indian-removal 

● Indian policies: https://www.gilderlehrman.org/history-by-era/american-indian-
history/essays/new-era-american-indian-autonomy 

Slavery
● Origins of slavery: https://www.gilderlehrman.org/history-by-era/slavery-and-anti-

slavery/resources/what-were-origins-slavery 
● Slavery & economics: https://www.gilderlehrman.org/history-by-era/slavery-and-anti-

slavery/resources/was-slavery-engine-american-economic-growth 
● Abolitionism: https://www.gilderlehrman.org/history-by-era/slavery-and-anti-

slavery/essays/slavery-and-anti-slavery 
Fugitive Slave Law:

● http://www.pbs.org/wgbh/aia/part4/4i3094.html (Eric Foner brief essay) 
Sectional Conflict & Road to War: 

● https://nerdfighteria.info/video/143/roNmeOOJCDY (Crash Course Video on Election of 1860, 
with transcript)

● http://www.americanyawp.com/text/13-the-sectional-crisis/ 
● https://www.gilderlehrman.org/history-by-era/failure-compromise/essays/road-war and 
● https://www.gilderlehrman.org/history-by-era/failure-compromise/essays/failure-compromise 

Dred Scott Case:
● http://digital.wustl.edu/dredscott/chronology.html 
● http://www.streetlaw.org/en/landmark/cases/dred_scott_v_sandford#Tab=Overview 

Election of 1860: 
● https://www.gilderlehrman.org/history-by-era/failure-compromise/essays/making-president-

abraham-lincoln-and-election-1860 

Goals/Objectives Learning Activities/Instructional Strategies Formative Assessment 
Tasks

http://pearsonrealize.com/
https://www.khanacademy.org/humanities/history
http://www.americanyawp.com/text/12-manifest-destiny/
https://www.gilderlehrman.org/history-by-era/jackson-lincoln/essays/age-jackson
https://www.gilderlehrman.org/history-by-era/jackson-lincoln/essays/age-jackson
https://www.gilderlehrman.org/history-by-era/age-jackson/essays/indian-removal-act
https://www.gilderlehrman.org/history-by-era/age-jackson/essays/indian-removal-act
https://www.gilderlehrman.org/history-by-era/american-indian-history/essays/indian-removal
https://www.gilderlehrman.org/history-by-era/american-indian-history/essays/indian-removal
https://www.gilderlehrman.org/history-by-era/american-indian-history/essays/new-era-american-indian-autonomy
https://www.gilderlehrman.org/history-by-era/american-indian-history/essays/new-era-american-indian-autonomy
https://www.gilderlehrman.org/history-by-era/slavery-and-anti-slavery/resources/what-were-origins-slavery
https://www.gilderlehrman.org/history-by-era/slavery-and-anti-slavery/resources/what-were-origins-slavery
https://www.gilderlehrman.org/history-by-era/slavery-and-anti-slavery/resources/was-slavery-engine-american-economic-growth
https://www.gilderlehrman.org/history-by-era/slavery-and-anti-slavery/resources/was-slavery-engine-american-economic-growth
https://www.gilderlehrman.org/history-by-era/slavery-and-anti-slavery/essays/slavery-and-anti-slavery
https://www.gilderlehrman.org/history-by-era/slavery-and-anti-slavery/essays/slavery-and-anti-slavery
http://www.pbs.org/wgbh/aia/part4/4i3094.html
https://nerdfighteria.info/video/143/roNmeOOJCDY
http://www.americanyawp.com/text/13-the-sectional-crisis/
https://www.gilderlehrman.org/history-by-era/failure-compromise/essays/road-war
https://www.gilderlehrman.org/history-by-era/failure-compromise/essays/failure-compromise
http://digital.wustl.edu/dredscott/chronology.html
http://www.streetlaw.org/en/landmark/cases/dred_scott_v_sandford#Tab=Overview
https://www.gilderlehrman.org/history-by-era/failure-compromise/essays/making-president-abraham-lincoln-and-election-1860
https://www.gilderlehrman.org/history-by-era/failure-compromise/essays/making-president-abraham-lincoln-and-election-1860
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6.1.12.D.3.a: 
Determine how 
expansion created 
opportunities for some 
and hardships for 
others by considering 
multiple perspectives.

SWAT: Explain 
multiple ways in which 
American Indians and 
Europeans interacted. 

SWAT: Describe how 
they perceived another 
in colonial times.

Lesson 1: Early interactions between 
Europeans and Indians 
Student reading beforehand (from CHOICES, 
Westward Expansion):

● Introduction: overview of Westward 
Expansion (pp. 1-2) & Part I (pp. 3-7):  
Intro, Europeans and Western North 
America, Cultural differences

● Students should read and take notes on 
Study Guide (CHOICES-WE, page 
TRB-6), questions 1-6 

In class: 
● Primary source analysis:  Iroquois 

quote, bottom of CHOICES page 5 – 
what does this tell us about interactions 
between whites and Indians?  What does 
it tell us about what whites did, and how 
Indians perceived them?

● Review homework questions
● Students begin “Westward Expansion 

and Civil War Timeline” that they will 
add to throughout Unit.

● Study Guide 
questions 1-6 (TRB-
6)

● “Westward 
Expansion and Civil 
War Timeline” 

6.1.12.A.3.b: 
Determine the extent to 
which America’s 
foreign policy (i.e., 
Tripoli pirates, the 
Louisiana Purchase, the 
War of 1812, the 
Monroe Doctrine, the 
War with Mexico, and 
Native American 
removal) was 
influenced by 
perceived national 
interest.

SWAT: Analyze 
causes and effects of 
the Louisiana Purchase.

SWAT: Describe the 
multiple perspectives 
on the Louisiana 
Purchase.

Lesson 2: Louisiana Purchase
Student reading beforehand (from CHOICES, 
Westward Expansion):

● Part I: (pp. 7-9):  US Westward 
expansion: Revolution, Manifest 
Destiny, O’Sullivan quote, Louisiana 
Purchase, Lewis & Clark

● As HW (or in class):  Students should 
read and take notes on Study Guide 
(TRB-6) questions 7-8 and fill out 
graphic organizer on Causes and Effects 
(TRB 9-10) for the following topics:

○ American Revolution, Manifest 
Destiny, Louisiana Purchase, 
Lewis & Clark Expedition

In-class:
● Review/discuss Causes and Effects chart 

for American Revolution, Manifest 
Destiny, Louisiana Purchase

● Resource:  interactive map of Westward 
Expansion: 
http://mappinghistory.uoregon.edu/engli
sh/US/US09-01.html 

● Students add to their “Westward 
Expansion and Civil War Timeline” 

● Study Guide (TRB-
6) questions 7-8

● Causes and Effects 
graphic organizer 
(TRB-9 and 10), 
http://choices.edu/res
ources/documents/w
e_go.pdf 

● “Westward 
Expansion and Civil 
War Timeline” 

● Louisiana Purchase 
graphic organizer

http://mappinghistory.uoregon.edu/english/US/US09-01.html
http://mappinghistory.uoregon.edu/english/US/US09-01.html
http://choices.edu/resources/documents/we_go.pdf
http://choices.edu/resources/documents/we_go.pdf
http://choices.edu/resources/documents/we_go.pdf
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SWAT: State in your 
own words how 
Americans felt about 
the Lewis and Clark 
Expedition.

● Then introduce Reading Like a 
Historian Lesson:  Louisiana Purchase 
primary source analysis.  This lesson 
examines the question, “Did Federalists 
oppose the Louisiana Purchase for 
practical or political reasons? In other 
words, did the Federalists have real 
concerns over the purchase of the 
Louisiana Territory or did they just hate 
Jefferson?”  
(https://sheg.stanford.edu/louisiana-
purchase)

6.1.12.A.3.e: Judge the 
fairness of government 
treaties, policies, and 
actions that resulted in 
Native American 
migration and removal.

6.1.12.D.3.a: 
Determine how 
expansion created 
opportunities for some 
and hardships for 
others by considering 
multiple perspectives.

SWAT:  Evaluate 
Lewis and Clark’s 
treatment of Native 
Americans. 

Lesson 3: Lewis & Clark and interactions 
between Europeans and Natives

● Show students this animated map of the 
route along with timeline: 
http://cicerosystems.com/history/unit/ea
rly-republic/flash/3393/5857  

● RLH Lesson:  Lewis & Clark. In this 
Structured Academic Controversy 
(SAC), students read five documents 
that give different accounts of how 
Lewis and Clark treated the Native 
Americans they met on their expedition. 
Students are assigned to teams to locate 
evidence to support or refute the claim 
that Lewis and Clark were respectful to 
Native Americans. Students present 
their evidence to the opposing side and 
then come to a consensus on an answer.  

● Students have already read 2 of the 5 
documents during the HTS unit, so this 
lesson should begin with a quick review 
of those and then dive into the others.  
Full lesson plan here (includes PPT): 
http://sheg.stanford.edu/lewis-clark

● RLH Lewis & Clark 
worksheets:

1. Guiding Questions 
sheet

2. Evidence organizer
3. Coming to 

Consensus sheet

6.1.12.A.3.a: Assess 
the influence of 
Manifest Destiny on 
foreign policy during 
different time periods 
in American history. 

6.1.12.D.3.a: 

Lesson 4: Manifest Destiny
● Reading Like a Historian lesson:  

Manifest Destiny primary source 
analysis. Includes background 
powerpoint.  In the 19th century the 
United States vastly expanded the size 
of its territory. How was ideology was 
used to justify this expansion? Using 
nineteenth-century maps and art, 

RLH Manifest Destiny 
Guiding Questions 
worksheet

https://sheg.stanford.edu/louisiana-purchase
https://sheg.stanford.edu/louisiana-purchase
http://cicerosystems.com/history/unit/early-republic/flash/3393/5857
http://cicerosystems.com/history/unit/early-republic/flash/3393/5857
http://cicerosystems.com/history/unit/early-republic/flash/3393/5857
http://sheg.stanford.edu/lewis-clark
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Determine how 
expansion created 
opportunities for some 
and hardships for 
others by considering 
multiple perspectives.

SWAT:  Summarize 
how ideology was used 
to justify Westward 
Expansion in the 19th 
century.

students consider the roots of American 
exceptionalism. Full lesson plan at 
http://sheg.stanford.edu/manifest-
destiny

6.1.12.A.3.a: Assess 
the influence of 
Manifest Destiny on 
foreign policy during 
different time periods 
in American history. 

6.1.12.A.3.e: Judge the 
fairness of government 
treaties, policies, and 
actions that resulted in 
Native American 
migration and removal.

6.1.12.D.3.a: 
Determine how 
expansion created 
opportunities for some 
and hardships for 
others by considering 
multiple perspectives.

SWAT:  Evaluate 
extent of Cherokee 
assimilation.

 SWAT:  Explain 
multiple perspectives 
on Indian Removal 
Act.

Lesson 5: Indian Removal
Student reading beforehand (from CHOICES, 
Westward Expansion):

● Part I: (pp. 9-12):  War of 1812, Monroe 
Doctrine, Indian Removal, assimilation, 
Trail of Tears

● As HW (or in class):  Students should 
read and take notes on:

○ Study Guide (TRB-6) question 9 
○ Advanced Study guide (TRB 8) 

question 3 and 
○ fill out graphic organizer on 

Causes and Effects (TRB 9-10) 
for the following topics:

■ War of 1812, Monroe 
Doctrine, Indian 
Removal

In-class:
● Review/discuss Causes and Effects chart 

for War of 1812, Monroe Doctrine, 
Indian Removal

● Students should add to “Westward 
Expansion and Civil War Timeline” 

● Video resource:  Historical Reenactment 
Video of Cherokees / Trail of Tears: 
http://ed.ted.com/on/ouE0xJEh 

● Create a T-chart (as class or pairs):  
ways that Cherokees assimilated and 
ways that they didn’t assimilate, based 
on homework readings

● Reading Like a Historian lesson on 
Indian Removal.  Uses primary sources 
to examine the question, “Why did 

- Study Guide & 
Advanced Study 
Guide questions

- Cause and Effect 
graphic organizer

- “Westward 
Expansion and Civil 
War Timeline”

- RLH Indian 
Removal Guiding 
Questions worksheet

-

http://sheg.stanford.edu/manifest-destiny
http://sheg.stanford.edu/manifest-destiny
http://sheg.stanford.edu/manifest-destiny
http://ed.ted.com/on/ouE0xJEh
http://ed.ted.com/on/ouE0xJEh
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SWAT: Analyze 
causes and effects of 
Indian Removal Act

people in the 1830s support Indian 
Removal?”: 
http://sheg.stanford.edu/indian-removal

○ Alternate primary source lesson: 
https://www.gilderlehrman.org/h
istory-by-era/age-
jackson/resources/guided-
readings-indian-removal

6.1.12.A.3.a: Assess 
the influence of 
Manifest Destiny on 
foreign policy during 
different time periods 
in American history. 

6.1.12.A.3.b: 
Determine the extent to 
which America’s 
foreign policy (i.e., 
Tripoli pirates, the 
Louisiana Purchase, the 
War of 1812, the 
Monroe Doctrine, the 
War with Mexico, and 
Native American 
removal) was 
influenced by 
perceived national 
interest.

SWAT: Analyze 
causes and effects of 
Mexican-American 
War

SWAT:  Evaluate 
conflicting historical 
perspectives on how 
the Mexican-American 
war began

Lesson 6: Texas annexation & Mexican-
American War
Student reading beforehand (from CHOICES, 
Westward Expansion):

● Part I: (pp. 12-16):  New Settlers in the 
West, Indian Territory, Westward 
settlement and conflict with Indians, 
environment, violence in 1850s-70s, 
Westward expansion & sectional 
tensions, Mexican-American war

● As HW (or in class):  Students should 
read and take notes on:

○ Study Guide (TRB-6) questions 
10 & 11

○ fill out graphic organizer on 
Causes and Effects (TRB 9-10) 
for the following topics:

■ US Population Growth, 
Environmental 
Degradation, 
Transcontinental 
Railroad, Mexican-
American War

In-class:
● Review/discuss Causes and Effects chart 

for US Population Growth, 
Environmental Degradation, 
Transcontinental Railroad, Mexican-
American War

● Students should add to “Westward 
Expansion and Civil War Timeline” 

- More in-depth study of beginning of Mexican-
American war:

●  For homework or in class, have 
students read the textbook section on the 
outbreak of the Mexican-American war 
(not really covered in Choices) and 
answer the question, “how did the 

- Study Guide 
questions

- Cause and Effect 
graphic organizer

- “Westward 
Expansion and Civil 
War Timeline”

- Mexican-American 
War causation map

http://sheg.stanford.edu/indian-removal
http://sheg.stanford.edu/indian-removal
https://www.gilderlehrman.org/history-by-era/age-jackson/resources/guided-readings-indian-removal
https://www.gilderlehrman.org/history-by-era/age-jackson/resources/guided-readings-indian-removal
https://www.gilderlehrman.org/history-by-era/age-jackson/resources/guided-readings-indian-removal
https://www.gilderlehrman.org/history-by-era/age-jackson/resources/guided-readings-indian-removal
https://www.gilderlehrman.org/history-by-era/age-jackson/resources/guided-readings-indian-removal
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Mexican-American war start?” 
(alternatively, they could use the reading 
provided in the “Mex American War 
from Mexican perspective” packet)

●  As a class, create a causation map of 
how the Mexican-American war started 
based on the textbook or packet reading 
(Causation map graphic organizer for 
students:  
http://cicerosystems.com/history/unit/ea
rly-
republic/toolbox/2092/3373#multiple+c
ausesingle+effect)

● Then, distribute Lesson 11 Handout 2a:  
“Examining Perspectives:  Mexican 
Perspective” (in “Mex American War 
from Mexican perspective” packet)

● Read together.  As you go, discuss how 
this perspective differs from the one you 
just read.  Add to and/or change the 
causation map together as you go.

● Discuss:  Why did the U.S. and Mexico 
see this war so differently?

● Also or instead, consider this lesson 
comparing textbook accounts on the 
beginning of the Mexican-American war 
from 1911 and 1995: 
http://teachinghistory.org/best-
practices/teaching-with-textbooks/20424

● Extension:  The “Mex American War 
from Mexican perspective” packet also 
includes readings and questions for and 
against going to war.  You might have 
students read, chart, and/or debate these 
perspectives

6.1.12.A.3.h: Examine 
multiple perspectives 
on slavery and evaluate 
the claims used to 
justify the arguments.

6.1.12.A.3.i: Examine 
the origins of the 
antislavery movement 
and the impact of 
particular events, such 

Lesson 7: Economic Differences between 
North and South
Student reading beforehand (from DBQ 
Project:  Civil War DBQ, Long Version):

● Background Essay (pp. 227 & 229)
● As HW (or in class):  Students should 

read and add to their “Westward 
Expansion and Civil War Timeline” 

In-class: review/discuss background essay and 
timeline.  Make sure students have the 
following in their timeline:  Missouri 

- “Westward 
Expansion and Civil 
War Timeline”

- ARTIST + R&B 
Worksheets

- Exit slip

http://cicerosystems.com/history/unit/early-republic/toolbox/2092/3373#multiple+causesingle+effect
http://cicerosystems.com/history/unit/early-republic/toolbox/2092/3373#multiple+causesingle+effect
http://cicerosystems.com/history/unit/early-republic/toolbox/2092/3373#multiple+causesingle+effect
http://cicerosystems.com/history/unit/early-republic/toolbox/2092/3373#multiple+causesingle+effect
http://cicerosystems.com/history/unit/early-republic/toolbox/2092/3373#multiple+causesingle+effect
http://teachinghistory.org/best-practices/teaching-with-textbooks/20424
http://teachinghistory.org/best-practices/teaching-with-textbooks/20424
http://teachinghistory.org/best-practices/teaching-with-textbooks/20424
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as the Amistad 
decision, on the 
movement.

6.1.12.D.3.c: Assess 
how states' rights (i.e., 
Nullification) and 
sectional interests 
influenced party 
politics and shaped 
national policies (i.e., 
the Missouri 
Compromise and the 
Compromise of 1850).

SWAT: Assess the 
causes and effects of 
the Missouri 
Compromise, 
Nullification Crisis, 
and Compromise of 
1850

SWAT:  Analyze how 
economic factors 
contributed to the 
outbreak of the Civil 
War

Compromise, Nullification Crisis of 1832, 
Compromise of 1850

- useful interactive map here: 
http://mappinghistory.uoregon.edu/engli
sh/US/US19-01.html 

- This timeline of compromises might be 
helpful: 
http://herb.ashp.cuny.edu/items/show/12
86 

Note:  for all the DBQ Project Civil War 
documents, consider using the scaffolding 
questions to help your students understand the 
main points (“Scaffolding Questions Unit V” on 
pages 607 & 608)

● Review both Document A (maps) and 
Document B (pie charts) with students 
using the questions and discussion 
topics under “Teaching Tips” for the 
long version (pages 230 & 232)

● Have students do “ARTIST + R&B” for 
Document C:  Hinton Helper.  Then 
discuss the questions under “Teaching 
Tips” on page 234.  

● Have students do “ARTIST + R&B” for 
Document D:  James Hammond.  Then 
discuss the questions under “Teaching 
Tips” on page 234.   

● Exit slip:  based on these 4 documents, 
what economic explanations might there 
be for the Civil War?

6.1.12.D.3.c: Assess 
how states' rights (i.e., 
Nullification) and 
sectional interests 
influenced party 
politics and shaped 
national policies (i.e., 
the Missouri 
Compromise and the 
Compromise of 1850).

SWAT:  Theorize how 
opposing views on the 

Lesson 8: Two Ideas on Nationhood:  can 
states leave the Union? A debate.
Two Ideas on Nationhood:  can states leave the 
Union? A debate (Documents E-F, DBQ 
Project)

● Essential Question:  should states have 
the right to stop being part of the U.S.? 

● Hook:  Tell students that at your last 
staff meeting, a teacher presented a 
proposal to the staff regarding secession 
from the school because he/she does not 
agree with the school’s philosophy, 
curriculum, or rules and thus he/she 
wants to start a “school within a school” 

● Student Debate & 
debate preparation

● Exit slip: Do you 
think states have the 
right to secede? Why 
or why not?

http://mappinghistory.uoregon.edu/english/US/US19-01.html
http://mappinghistory.uoregon.edu/english/US/US19-01.html
http://herb.ashp.cuny.edu/items/show/1286
http://herb.ashp.cuny.edu/items/show/1286
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legitimacy of secession 
contributed to the 
outbreak of the Civil 
War

consisting of 28 students.  If approved, 
the seceded classroom will be located in 
the main building of our school, but will 
not recognize itself as part of our school 
as it will not be following any of our 
school’s established rules or guidelines 
for behavior, curriculum, etc.  The 
school within our school will however 
use the main school’s resources such as 
the cafeteria, gym, and library.  Discuss:

○ What might be the benefits of 
the classroom seceding? 
(classroom can determine own 
curriculum, rules, dress code, 
etc.; will perhaps alleviate 
tension that exists between 
teacher and administration, or 
the class and other classes; the 
class may end up more 
successful than the school at 
large since it is trying something 
new)

○ What might be the negative 
affects of the classroom 
seceding?  (what is to keep other 
classrooms from doing the same; 
we are stronger united rather 
than divided; if students do not 
like being in the classroom they 
have no recourse since they are 
officially separate from the main 
school).

○ How might we appear to other 
schools by allowing this to 
happen? (other schools may find 
this strange or consider us to be 
weak)

○ Connect to idea of state seceding 
from country

● Read document E with students.  
Remind them that Calhoun was a 
Southerner and a supporter of states’ 
rights and slavery (see Content Notes). 
Then discuss the questions under 
“Teaching Tips” on page 236. 

● Read document F with students.  As 
described under “Teaching Tips”, divide 
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students into small groups and have 
them prepare for and then debate the 
Essential Question. 

● Debate debrief:  What were the major 
arguments on each side?  Did this 
disagreement on the right to secede 
cause the Civil War?  What if today 
Hawaii tried to secede?  The South?  
New Jersey?

● Exit slip:  Do you think states have the 
right to secede? Why or why not?

6.1.12.A.3.h: Examine 
multiple perspectives 
on slavery and evaluate 
the claims used to 
justify the arguments.

6.1.12.A.4.a: Analyze 
the ways in which 
prevailing attitudes, 
socioeconomic factors, 
and government 
actions (i.e., the 
Fugitive Slave Act and 
Dred Scott Decision) in 
the North and South 
(i.e., Secession) led to 
the Civil War.

SWAT:  Explain how 
opposing views on the 
morality of slavery 
contributed to the 
outbreak of the Civil 
War

Lesson 9:  The Morality of Slavery (Docs G-
I, DBQ Project)

● Frederick Douglass, What to the Slave 
is the Fourth of July? (Doc G) – use this 
video: 
http://www.peopleshistory.us/node/36 
(Danny Glover reads Frederick 
Douglass, Voices of a People’s History).  
Discuss questions under “Teaching 
Tips” for Document G (DBQ Project, p. 
238)

● George Fitzhugh, Cannibals All (Doc 
H):  As described under “Teaching 
Tips”, students use a t-chart to analyze 
Fitzhugh’s arguments (individually, in 
pairs or small groups, or as a class), then 
discuss them.  Compare Fitzhugh and 
Douglass.

● Consider having students analyze these 
pictures from pro-slavery pamphlets, 
which vividly illustrate Fitzhugh’s 
ideas: 
http://herb.ashp.cuny.edu/items/show/16
41 

● Extension:  Solomon Northrup, Nat 
Turner, and African-American spiritual: 
included in 
https://www.gilderlehrman.org/history-
by-era/slavery-and-anti-
slavery/resources/slavery -- Teachers 
should have students apply ARTIST + 
R&B strategy to each document (could 
do as a class, in small groups, 
individually – or if necessary, through 
dividing up the sources and then 
presenting to the class).  Then students 

http://www.peopleshistory.us/node/36
http://www.peopleshistory.us/node/36
http://herb.ashp.cuny.edu/items/show/1641
http://herb.ashp.cuny.edu/items/show/1641
https://www.gilderlehrman.org/history-by-era/slavery-and-anti-slavery/resources/slavery
https://www.gilderlehrman.org/history-by-era/slavery-and-anti-slavery/resources/slavery
https://www.gilderlehrman.org/history-by-era/slavery-and-anti-slavery/resources/slavery
https://www.gilderlehrman.org/history-by-era/slavery-and-anti-slavery/resources/slavery
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should answer/discuss questions for 
analysis at bottom of the lesson 
document.

○ Background on Nat Turner: 
http://cicerosystems.com/history/
unit/antebellum-
america/content/1422/7057 

○ Solomon Northrup:  
http://www.biography.com/peopl
e/solomon-northup-21333433 

● Alternative:  Student research and 
discussion of slave rebellions, based on 
Activity 2 from this PBS Lesson Plan: 
http://www.pbs.org/wgbh/aia/tguide/3tg
questact.html 

● Alternate or extension lesson: attitudes 
towards slavery (through analyzing 
posters): 
https://www.gilderlehrman.org/history-
by-era/slavery-and-anti-
slavery/resources/look-slavery-through-
posters-and-broadsides

6.1.12.D.3.c: Assess 
how states' rights (i.e., 
Nullification) and 
sectional interests 
influenced party 
politics and shaped 
national policies (i.e., 
the Missouri 
Compromise and the 
Compromise of 1850).

6.1.12.A.4.a: Analyze 
the ways in which 
prevailing attitudes, 
socioeconomic factors, 
and government 
actions (i.e., the 
Fugitive Slave Act and 
Dred Scott Decision) in 
the North and South 
(i.e., Secession) led to 
the Civil War.

Lesson 10: Compromise of 1850 and Fugitive 
Slave Act

● Review Compromise of 1850 as 
discussed in DBQ Project Background 
Essay

● Discuss this interactive map with 
students:  
http://mappinghistory.uoregon.edu/engli
sh/US/US19-02.html 

●

Fugitive Slave Law:
● Read and discuss background with 

students.  You might use a clip from 
Crash Course: Election of 1860 (0:46-
2:25): 
https://nerdfighteria.info/video/143/roN
meOOJCDY 

● Discuss Essential Question: When is 
breaking the law justified? 

● Discuss documents with students using 
analysis questions (included underneath) 
and ARTIST + R&B:

○  “An African American protests the 

- ARTIST + R&B 
worksheet and/or

- FSA Simulation 
preparation writing 
and performance

http://cicerosystems.com/history/unit/antebellum-america/content/1422/7057
http://cicerosystems.com/history/unit/antebellum-america/content/1422/7057
http://cicerosystems.com/history/unit/antebellum-america/content/1422/7057
http://www.biography.com/people/solomon-northup-21333433
http://www.biography.com/people/solomon-northup-21333433
http://www.pbs.org/wgbh/aia/tguide/3tgquestact.html
http://www.pbs.org/wgbh/aia/tguide/3tgquestact.html
https://www.gilderlehrman.org/history-by-era/slavery-and-anti-slavery/resources/look-slavery-through-posters-and-broadsides
https://www.gilderlehrman.org/history-by-era/slavery-and-anti-slavery/resources/look-slavery-through-posters-and-broadsides
https://www.gilderlehrman.org/history-by-era/slavery-and-anti-slavery/resources/look-slavery-through-posters-and-broadsides
https://www.gilderlehrman.org/history-by-era/slavery-and-anti-slavery/resources/look-slavery-through-posters-and-broadsides
https://www.gilderlehrman.org/history-by-era/slavery-and-anti-slavery/resources/look-slavery-through-posters-and-broadsides
http://mappinghistory.uoregon.edu/english/US/US19-02.html
http://mappinghistory.uoregon.edu/english/US/US19-02.html
https://nerdfighteria.info/video/143/roNmeOOJCDY
https://nerdfighteria.info/video/143/roNmeOOJCDY
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SWAT:  Summarize 
how opposing views on 
the Fugitive Slave Law 
contributed to the 
outbreak of the Civil 
War

Fugitive Slave Law, 1850” 
https://www.gilderlehrman.org/histor
y-by-era/slavery-and-anti-
slavery/resources/african-american-
protests-fugitive-slave-law-1850

○  “Runaway slave ad, 1852” 
https://www.gilderlehrman.org/histor
y-by-era/slavery-and-anti-
slavery/resources/runaway-slave-ad-
1852

Alternative or extension:  Fugitive slave law 
simulation: 
Discuss Essential Question: When is breaking 
the law justified?
http://www.jamesmadison.gov/lessons/syracuse
_town_meeting_on_fugitive_slave_law.pdf - in 
this simulation, students represent characters at 
a Syracuse Town Meeting in 1851 held to 
decide whether or not to obey the Fugitive 
Slave Laws.  It includes multiple primary 
source documents; especially recommended are 
Rev. Jermain Loguen’s Argument Against Self-
Purchase, Frederick Douglass’s Justification for 
Self-Purchase; Baldwin’s Argument for 
Obedience to Federal Laws, and May’s 
Argument for Disobedience to the Fugitive 
Slave Law.

6.1.12.A.4.a: Analyze 
the ways in which 
prevailing attitudes, 
socioeconomic factors, 
and government 
actions (i.e., the 
Fugitive Slave Act and 
Dred Scott Decision) in 
the North and South 
(i.e., Secession) led to 
the Civil War.

6.1.12.D.3.c: Assess 
how states' rights (i.e., 
Nullification) and 
sectional interests 
influenced party 

Lesson 11: Kansas-Nebraska Act, Bleeding 
Kansas

● Students should examine Document J 
from the DBQ Project: “What Caused 
the Civil War?”

● Explain Kansas-Nebraska Act to 
students (explained in content notes for 
Doc J, p. 242) 

● You might use a clip from Crash 
Course: Election of 1860 (0:46-2:25): 
https://nerdfighteria.info/video/143/roN
meOOJCDY (2:36-7:31)

● Compare to Missouri Compromise and 
Compromise of 1850 maps:

○ http://mappinghistory.uoregon.e
du/english/US/US19-01.html 
and 
http://mappinghistory.uoregon.e

- Exit slip:  How did 
the failure of 
political compromise 
contribute to the 
outbreak of the Civil 
War?  (based on 
documents J and K)

https://www.gilderlehrman.org/history-by-era/slavery-and-anti-slavery/resources/african-american-protests-fugitive-slave-law-1850
https://www.gilderlehrman.org/history-by-era/slavery-and-anti-slavery/resources/african-american-protests-fugitive-slave-law-1850
https://www.gilderlehrman.org/history-by-era/slavery-and-anti-slavery/resources/african-american-protests-fugitive-slave-law-1850
https://www.gilderlehrman.org/history-by-era/slavery-and-anti-slavery/resources/african-american-protests-fugitive-slave-law-1850
https://www.gilderlehrman.org/history-by-era/slavery-and-anti-slavery/resources/african-american-protests-fugitive-slave-law-1850
https://www.gilderlehrman.org/history-by-era/slavery-and-anti-slavery/resources/runaway-slave-ad-1852
https://www.gilderlehrman.org/history-by-era/slavery-and-anti-slavery/resources/runaway-slave-ad-1852
https://www.gilderlehrman.org/history-by-era/slavery-and-anti-slavery/resources/runaway-slave-ad-1852
https://www.gilderlehrman.org/history-by-era/slavery-and-anti-slavery/resources/runaway-slave-ad-1852
https://www.gilderlehrman.org/history-by-era/slavery-and-anti-slavery/resources/runaway-slave-ad-1852
http://www.jamesmadison.gov/lessons/syracuse_town_meeting_on_fugitive_slave_law.pdf
http://www.jamesmadison.gov/lessons/syracuse_town_meeting_on_fugitive_slave_law.pdf
https://nerdfighteria.info/video/143/roNmeOOJCDY
https://nerdfighteria.info/video/143/roNmeOOJCDY
http://mappinghistory.uoregon.edu/english/US/US19-01.html
http://mappinghistory.uoregon.edu/english/US/US19-01.html
http://mappinghistory.uoregon.edu/english/US/US19-02.html
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politics and shaped 
national policies (i.e., 
the Missouri 
Compromise and the 
Compromise of 1850).

SWAT: Write in your 
won words how the 
failure of political 
compromise 
contributed to the 
outbreak of the Civil 
War

du/english/US/US19-02.html 
● Discuss using Teaching Tips for Doc J.
● Analyze and discuss Document K 

(political cartoon of the caning of 
Charles Sumner) using Content Notes 
and Teaching Tips from p. 245

● Extension:  These quotes vividly 
support the caning of Sumner: 
http://herb.ashp.cuny.edu/items/show/15
48 

6.1.12.A.4.a: Analyze 
the ways in which 
prevailing attitudes, 
socioeconomic factors, 
and government 
actions (i.e., the 
Fugitive Slave Act and 
Dred Scott Decision) in 
the North and South 
(i.e., Secession) led to 
the Civil War.

SWAT:  Summarize 
how the outcomes of 
the Dred Scott case 
contributed to the 
outbreak of the Civil 
War

Lesson 12: Dred Scott
- Documents for analysis:  Document L 

from the DBQ Project: “What Caused 
the Civil War?” -- Excerpts from the 
Dred Scott Decision.

- Introduce key question of case:  Who is 
a citizen?  

- Explain (or have students read) 
background of case.  Background at 
several reading levels and vocabulary 
available here: 
http://www.streetlaw.org/en/landmark/c
ases/dred_scott_v_sandford#Tab=Backg
round 

- Explain main questions of case (as 
described in Teaching Tips)

- Read through document together or in 
pairs/small groups to answer questions; 
discuss.

- Going deeper:  Have students classify 
arguments from the case as explained at 
StreetLaw site: 
http://www.streetlaw.org/en/Page/565/C
lassifying_Arguments_in_the_Case 

- Then share content notes from DBQ 
Project Document L (aftermath of case)

- Exit slip: How did 
the outcome of the 
Dred Scott case 
contribute to the 
outbreak of the Civil 
War?

6.1.12.A.4.a: Analyze 
the ways in which 
prevailing attitudes, 
socioeconomic factors, 
and government 

Lesson 13: John Brown & Harper’s Ferry
RLH:  John Brown. Introduce John Brown in 
the context of Bleeding Kansas.  

- Discuss Essential Question: When - if 
ever - is violence justified? 

- RLH Guiding 
Questions worksheet

- Exit slip: was John 
Brown a hero or a 
terrorist? Explain.

http://mappinghistory.uoregon.edu/english/US/US19-02.html
http://herb.ashp.cuny.edu/items/show/1548
http://herb.ashp.cuny.edu/items/show/1548
http://www.streetlaw.org/en/landmark/cases/dred_scott_v_sandford#Tab=Background
http://www.streetlaw.org/en/landmark/cases/dred_scott_v_sandford#Tab=Background
http://www.streetlaw.org/en/landmark/cases/dred_scott_v_sandford#Tab=Background
http://www.streetlaw.org/en/Page/565/Classifying_Arguments_in_the_Case
http://www.streetlaw.org/en/Page/565/Classifying_Arguments_in_the_Case
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actions (i.e., the 
Fugitive Slave Act and 
Dred Scott Decision) in 
the North and South 
(i.e., Secession) led to 
the Civil War.

SWAT:  Describe how 
opposing views about 
the morality of slavery 
contributed to the 
outbreak of the Civil 
War

SWAT:  Evaluate 
moral justifications for 
John Brown’s actions 
at Harper’s Ferry

● Then: two years before the start of the 
Civil War, John Brown led an 
unsuccessful raid on Harpers Ferry in 
hopes of sparking a general slave revolt. 
Consider showing a clip from "America: 
Story of Us, Episode 4: Division," in 
which the whole Harpers Ferry Raid is 
dramatized with actors.  
http://www.history.com/topics/john-
brown/videos/john-brown (5 min - very 
engaging)

● Some abolitionists saw him as a heroic, 
moral crusader, while others questioned 
his methods as extreme and fanatical. 

●  To determine whether Brown was a 
"misguided fanatic," students examine a 
speech by Brown, Frederick Douglass’s 
account of his efforts to dissuade Brown 
from the raid, and a letter from an 
admirer to Brown. 
http://sheg.stanford.edu/john-brown

Followed by: John Brown (Doc I from DBQ 
Project):  

● Share the quote under “Teaching Tips” 
with students.  Discuss ARTIST + R&B 
questions about it.  

● Discuss Document I as described under 
“Teaching Tips”.  

● Connect to questions about Morality of 
Slavery as discussed earlier

● Student debate/discussion:  was John 
Brown a hero or a terrorist?  (Consider 
using Four Corners discussion strategy:  
https://www.facinghistory.org/for-
educators/educator-resources/teaching-
strategies/four-corners)

● Exit slip:   was John Brown a hero or a 
terrorist? Explain.

● - Extension:  This lesson plan looks at 
attitudes towards John Brown based on 
paintings, poems, and speeches: 
http://www.metmuseum.org/learn/for-
educators/lesson-plans-and-pre-visit-
guides/point-of-view 

http://www.history.com/topics/john-brown/videos/john-brown
http://www.history.com/topics/john-brown/videos/john-brown
http://sheg.stanford.edu/john-brown
https://www.facinghistory.org/for-educators/educator-resources/teaching-strategies/four-corners
https://www.facinghistory.org/for-educators/educator-resources/teaching-strategies/four-corners
https://www.facinghistory.org/for-educators/educator-resources/teaching-strategies/four-corners
http://www.metmuseum.org/learn/for-educators/lesson-plans-and-pre-visit-guides/point-of-view
http://www.metmuseum.org/learn/for-educators/lesson-plans-and-pre-visit-guides/point-of-view
http://www.metmuseum.org/learn/for-educators/lesson-plans-and-pre-visit-guides/point-of-view


Jersey City Public Schools
Department of Curriculum and Instruction

Engaging Students ~ Fostering Achievement ~ Cultivating 21st Century Global Skills

36

6.1.12.A.4.a: Analyze 
the ways in which 
prevailing attitudes, 
socioeconomic factors, 
and government 
actions (i.e., the 
Fugitive Slave Act and 
Dred Scott Decision) in 
the North and South 
(i.e., Secession) led to 
the Civil War.

SWAT:  Analyze 
Abraham Lincoln’s 
views on race

Lesson 14: Lincoln and Race
RLH Structured Academic Controversy: 
President Abraham Lincoln is usually 
remembered as a staunch abolitionist who 
ended slavery. However, historians have 
debated whether or not Lincoln truly believed 
in racial equality. In this structured academic 
controversy, students examine selections from 
the Lincoln-Douglas debates, Lincoln's letter to 
a friend, and a contemporaneous, theoretical 
view of slavery to explore Lincoln’s 
multifaceted views on race. 
https://sheg.stanford.edu/lincoln 

● Follow with:  Doc M from the DBQ 
Project: “What Caused the Civil War?” - 
Lincoln’s “House Divided” speech

● This is a good speech for a read-aloud
● “Teaching Tips” gives helpful questions 

to guide discussion of this speech
● Alternatively, or in addition, this lesson 

plan has extensive supports for 
struggling readers for both “House 
Divided” and other Lincoln speeches:  
http://historyblueprint.org/civil-war-
lesson-5-lincolns-speeches.pdf 

- S.A.C. preparation 
and performance

6.1.12.A.4.a: Analyze 
the ways in which 
prevailing attitudes, 
socioeconomic factors, 
and government 
actions (i.e., the 
Fugitive Slave Act and 
Dred Scott Decision) in 
the North and South 
(i.e., Secession) led to 
the Civil War.

SWAT:  Compare the 
different party 
platforms of the 
Election of 1860

SWAT:  State in your 
won words how the 
failure of political 

Lesson 15: Election of 1860
1. As an intro, you might use a clip from 

Crash Course: Election of 1860 (11:05-
13:41): 
https://nerdfighteria.info/video/143/roN
meOOJCDY 

2. Comparing the Republican Party 
Platform with the Other Party Platforms 
of 1860.  Lesson plan available here: 
http://edsitement.neh.gov/lesson-
plan/abraham-lincoln-1860-election-
and-future-american-union-and-
slavery#sect-activities 

- 3. Review Document N from the DBQ 
Project: “What Caused the Civil War?” - 
Election Map, 1860 with students using 
Teaching Tips on p. 248

- Edsitement 
worksheets on 
Lincoln vs. rivals

https://sheg.stanford.edu/lincoln
http://historyblueprint.org/civil-war-lesson-5-lincolns-speeches.pdf
http://historyblueprint.org/civil-war-lesson-5-lincolns-speeches.pdf
https://nerdfighteria.info/video/143/roNmeOOJCDY
https://nerdfighteria.info/video/143/roNmeOOJCDY
http://edsitement.neh.gov/lesson-plan/abraham-lincoln-1860-election-and-future-american-union-and-slavery#sect-activities
http://edsitement.neh.gov/lesson-plan/abraham-lincoln-1860-election-and-future-american-union-and-slavery#sect-activities
http://edsitement.neh.gov/lesson-plan/abraham-lincoln-1860-election-and-future-american-union-and-slavery#sect-activities
http://edsitement.neh.gov/lesson-plan/abraham-lincoln-1860-election-and-future-american-union-and-slavery#sect-activities
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compromise 
contributed to the 
outbreak of the Civil 
War

6.1.12.A.4.a: Analyze 
the ways in which 
prevailing attitudes, 
socioeconomic factors, 
and government 
actions (i.e., the 
Fugitive Slave Act and 
Dred Scott Decision) in 
the North and South 
(i.e., Secession) led to 
the Civil War.

SWAT:  Clarify how 
opposing views on the 
legitimacy of secession 
contributed to the 
outbreak of the Civil 
War

SWAT:  Describe the 
arguments used to 
justify and oppose 
secession

 

Lesson 16: Secession 
Note:  help students make the connection to 
Lesson 8: Two Ideas on Nationhood.

The resource below provides 7 excellent 
primary sources along with discussion 
questions.  Depending on time, you may want 
to focus on Readings 1 and 2 only 
(justifications for secession).  The ARTIST + 
R&B strategy would work well with these 
readings:
http://www.gilderlehrman.org/history-by-
era/failure-compromise/resources/secession-
and-civil-war 
Discussion questions:

1. Describe the arguments used to justify 
and oppose secession

2. WHICH ARGUMENT DO YOU FIND 
MOST PERSUASIVE--THAT 
SECESSION WAS ILLEGAL OR 
THAT IT WAS JUSTIFIED?

3. Why do you think the North was 
unwilling to allow the Confederate 
states to secede?

Alternative:  this lesson plan has several 
supports for struggling readers, and can be used 
in full or just for the South Carolina Declaration 
of Secession part.  
http://historyblueprint.org/civil-war-lesson-2-
secession.pdf (pp. 14-19)

- Artist + R&B 
worksheets

- Exit slip: which 
argument do you 
find most persuasive, 
and why?

6.1.12.A.4.a: Analyze 
the ways in which 
prevailing attitudes, 
socioeconomic factors, 
and government 
actions (i.e., the 
Fugitive Slave Act and 
Dred Scott Decision) in 

Lesson 17: Fort Sumter - making 
recommendations to Lincoln:  This lesson 
plan explores the decision-making process that 
precipitated the Civil War, focusing on 
deliberations within the Lincoln administration 
that led to the Confederate attack on Fort 
Sumter in April 1861. It includes the following 
activities: 

- Student “study 
group” reports 
(Activity 2)

- Recommendation to 
Lincoln memos 
(Activity 4)

- Editorials (Activity 
6)

http://www.gilderlehrman.org/history-by-era/failure-compromise/resources/secession-and-civil-war
http://www.gilderlehrman.org/history-by-era/failure-compromise/resources/secession-and-civil-war
http://www.gilderlehrman.org/history-by-era/failure-compromise/resources/secession-and-civil-war
http://historyblueprint.org/civil-war-lesson-2-secession.pdf
http://historyblueprint.org/civil-war-lesson-2-secession.pdf
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the North and South 
(i.e., Secession) led to 
the Civil War.

SWAT:  Evaluate 
Lincoln’s military and 
diplomatic options in 
spring 1861

SWAT:  Analyze 
causes and effects of 
the Confederate attack 
on Fort Sumter

● Activity 1. Review events that led up to 
Battle at Fort Sumter

● Activity 2. Read Lincoln's First 
Inaugural Address

● Activity 3. Research situation at Fort 
Sumter

● Activity 4. Review options presented to 
Lincoln and write an executive 
memorandum

● Activity 5. Share and discuss 
memoranda

● Activity 6. Review the Confederate 
charge against Lincoln

● Full lesson plan here: 
http://edsitement.neh.gov/lesson-
plan/lincoln-goes-war#sect-thelesson 

6.1.12.D.3.c: Assess 
how states' rights (i.e., 
Nullification) and 
sectional interests 
influenced party 
politics and shaped 
national policies (i.e., 
the Missouri 
Compromise and the 
Compromise of 1850).

6.1.12.A.4.a: Analyze 
the ways in which 
prevailing attitudes, 
socioeconomic factors, 
and government 
actions (i.e., the 
Fugitive Slave Act and 
Dred Scott Decision) in 
the North and South 
(i.e., Secession) led to 
the Civil War.

SWAT:  Examine 
multiple causes of the 
Civil War

Lesson 18: Bringing it all together:  What 
caused the Civil War?  
Includes first quarter summative assessment.

In-class: students re-read and analyze 
documents, create “buckets”, draft outlines 
(using DBQ Project format)
Then: facilitate a Socratic Seminar or other 
structured scored discussion about the key 
question:  What Caused the Civil War?
NOTE:  A suggested rubric for grading the 
socratic seminar is in the Google Drive folder.

A Socratic seminar is an open, student-guided 
discussion centered around a text or set of texts 
that students have previously read and 
annotated (marked with their questions and 
thoughts).  It can be scored using a rubric (one 
sample provided).  More information on how to 
lead Socratic Seminars can be found here:
Overview:  https://www.facinghistory.org/for-
educators/educator-resources/teaching-
strategies/socratic-seminar
More details on how to use this approach, 
including variations and alternate rubrics: 
https://www.nwabr.org/sites/default/files/SocSe
m.pdf

As part of the quarterly exam, they will get the 
same documents (but can’t look at their notes) 
and write the essay

Socratic Seminar rubric (see 
folder)

http://edsitement.neh.gov/lesson-plan/lincoln-goes-war#section-20336
http://edsitement.neh.gov/lesson-plan/lincoln-goes-war#section-20336
http://edsitement.neh.gov/lesson-plan/lincoln-goes-war#section-20337
http://edsitement.neh.gov/lesson-plan/lincoln-goes-war#section-20337
http://edsitement.neh.gov/lesson-plan/lincoln-goes-war#section-20338
http://edsitement.neh.gov/lesson-plan/lincoln-goes-war#section-20338
http://edsitement.neh.gov/lesson-plan/lincoln-goes-war#sect-thelesson
http://edsitement.neh.gov/lesson-plan/lincoln-goes-war#sect-thelesson
https://www.facinghistory.org/for-educators/educator-resources/teaching-strategies/socratic-seminar
https://www.facinghistory.org/for-educators/educator-resources/teaching-strategies/socratic-seminar
https://www.facinghistory.org/for-educators/educator-resources/teaching-strategies/socratic-seminar
https://www.nwabr.org/sites/default/files/SocSem.pdf
https://www.nwabr.org/sites/default/files/SocSem.pdf
https://www.nwabr.org/sites/default/files/SocSem.pdf
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Unit Plan II:  The Civil War and Reconstruction                                                           

Content Area: Social Studies 

Unit Title:  The Civil War and  Reconstruction 

Target Course/Grade Level: US History, 9-12

Unit Summary:
Unit II is divided into two parts. Part A (weeks 1-5) focuses on the  Civil War and Part B (weeks 6-10) 
focuses on  Reconstruction.  The Civil War was deadliest conflict in American history and revealed the 
political, social and economic issues that deeply divided the Northern and Southern states.  The secession of 
Southern states after the election of President Lincoln and the first conflict at Fort Sumter led the nation into 
a four year conflict that was more devastating than any other in American history. Thus, America began the 
conflict that would take the lives of more than 620,000 of its citizens and injured more than 375,000.  

Reconstruction focuses on rebuilding society after the war. As the Civil War drew to a close, the social, 
political and economic conditions within the rebellious southern states fueled discussion about how to 
restore them to the Union. The lessons in this unit examines the nature and extent of some of these social, 
political and economic conditions and how they worked to shape the debate about restoring southern states 
to the Union as well as their lasting impact in shaping the national debate in the years following 
Reconstruction.

Primary interdisciplinary connections:
This unit has several key ELA connections.  Almost every lesson addresses one or more Common Core 
ELA themes of citing textual evidence, determining the central ideas of sources, analyzing series of events 
in texts, comparing opposing views, and analyzing reasoning and evidence.  In addition, students engage in 
close reading of several texts, including The Emancipation Proclamation, The Gettysburg Address, The 
13th, 14th , and 15th Amendments, and the Freedmen’s Bureau. 

21st century themes:
● Determining the credibility and value of information, while also considering context, point of view, 

and multiple perspectives.
● Collaboratively evaluating possible solutions to problems and conflicts that arise in an 

interconnected world.
● Critically analyzing information, making ethical judgments, and responsibly addressing 

controversial issues.
● Communicating through rational and persuasive written and oral arguments to present solutions to 

controversial issues.
Unit Rationale

Many historians consider the Civil War the defining event of American History, and its repercussions still 
echo to this day -- as does the legacy of Reconstruction and its failure to uphold constitutional equality for 
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African Americans.  Understanding the causes of these fundamental conflicts is crucial to students’ 
understanding of the most important dynamics in American history and in contemporary American politics.

Learning Targets

Standards 6.1 U.S. History: America in the World:All students will acquire the knowledge and skills to 
think analytically about how past and present interactions of people, cultures, and the environment shape 
the American heritage. Such knowledge and skills enable students to make informed decisions that reflect 
fundamental rights and core democratic values as productive citizens in local, national, and global 
communities.
6.3 Active Citizenship in the 21st Century:
All students will acquire the skills needed to be active,
informed citizens who value diversity and promote cultural understanding by working collaboratively to 
address the challenges that are inherent in living in an interconnected world.

NJCCCS Content Statements:  Civil War and Reconstruction ( 1850-1877)
The Civil War was caused by ideological, economic and political differences about the future course of the 
nation.  Efforts to reunite the country through Reconstruction were contested, resisted, and had long-term 
consequences.  

CPI # Cumulative Progress Indicators (CPIs)

CCSS.ELA-
LITERACY.RH.9-

10.6

Compare the point of view of two or more authors for how they treat the same or 
similar topics, including which details they include and emphasize in their respective 
accounts.

CCSS.ELA-
LITERACY.RH.9-

10.2

Determine the central ideas or information of a primary or secondary source; provide 
an accurate summary of how key events or ideas develop over the course of the text.

CCSS.ELA-
LITERACY.RH.9-

10.3

Analyze in detail a series of events described in a text; determine whether earlier 
events caused later ones or simply preceded them.

6.1.12.A.4.b Analyze how ideas found in key documents (i.e., the Declaration of Independence, 
the Seneca Falls Declaration of Sentiments and Resolution, the Emancipation 
Proclamation, and the Gettysburg Address) contributed to demanding equality for 
all.

6.1.12.A.4.c Judge the effectiveness of the 13th, 14th, and 15th Amendments in obtaining 
citizenship and equality for African Americans. 

6.1.12.B.4.a Use maps and primary sources to assess the impact that geography, improved military 
strategies, political and military decisions (e.g., leadership), and new modes of 
transportation had on the outcome of the Civil War.

6.1.12.C.4.a Assess the role that economics played in enabling the North and South to wage war.

http://www.corestandards.org/ELA-Literacy/RH/9-10/6/
http://www.corestandards.org/ELA-Literacy/RH/9-10/6/
http://www.corestandards.org/ELA-Literacy/RH/9-10/6/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/3/
http://www.corestandards.org/ELA-Literacy/RH/9-10/3/
http://www.corestandards.org/ELA-Literacy/RH/9-10/3/
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6.1.12.C.4.b Compare and contrast the immediate and long-term effects of the Civil War on the 
economies of the North and South.

6.1.12.D.4.a
 

Compare and contrast the roles of African Americans who lived in Union and 
Confederate states during the Civil War.

6.1.12.D.4.c
 

Analyze the debate about how to reunite the country, and determine the extent to 
which enacted Reconstruction policies achieved their goals.

6.1.12.D.4.d
 

Relate conflicting political, economic, social, and sectional perspectives on 
Reconstruction to the resistance of some Southern individuals and states.

6.1.12.D.4.e
 
 

Analyze the impact of the Civil War and the 14th Amendment on the development of 
the country and on the relationship between the national and state governments.

Unit Essential Questions
● What powers should the president have in 

wartime?
● Why did the North win the Civil War?
● Were African Americans free during 

Reconstruction? 
● Was Reconstruction a success or failure? 
● How did the Supreme Court decision of 

Plessy V. Ferguson impact the lives of 
African Americans?

Unit Enduring Understandings

● The development, progress and key turning 
points in the Civil War. 

● The Civil War and Reconstruction had many 
long-term economic, political and social 
implications 

● The process of rebuilding the nation after the 
Civil War caused many divisions in the nation.

● Reconstruction was a massive effort to 
transform Southern society and the federal 
constitution to correct problems of slavery and 
reduce regional differences. 

● Reconstruction, as developed through major 
federal laws, produced dramatic amendments 
to the Constitution and for a time, offered hope 
and opportunity for freedmen to be included in 
American society.

● Efforts to reunite the country through 
Reconstruction were contested, resisted, and 
had long-term consequences
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Unit Learning Targets
These are what we want students to be responsible for understanding at the end of the quarter:
Lesson 1: What should the North’s initial strategy be?

● SWAT: Explain the strategy behind the Union blockade of the southern ports.
● SWAT: Evaluate what powers presidents should have during wartime.

Lesson 2: Who has the advantage?
● SWAT: Compare and contrast the strengths and weaknesses of the North and South on the eve of 

the Civil War.
● SWAT: Compare and contrast each side's strategic objectives for the war.

Lesson 3:  The Anaconda Plan
● SWAT: Explain the Confederate offensive-defensive strategy.
● SWAT: Compare and Contrast the military strategies of the North and South.

Lesson 4: A Short War Turns Long 

● SWAT: Explain the significance of the Battle of Bull Run on the North’s attitude towards the 
probable course of the Civil War

Lesson 5: The Impact of Antietam
● SWAT: Describe the impact of the battle of Antietam on the North and South from multiple 

perspectives.

Lesson 6: The Emancipation Proclamation
● SWAT:  Analyze the meaning of the Emancipation Proclamation through the lens of different 

segments of the population at the time it was passed.
● SWAT: Evaluate extent to which the the Emancipation Proclamation helped or hurt African 

Americans
● SWAT:  Discuss the role of African Americans in the Civil War after the Emancipation 

Proclamation.

Lesson 7: The Turning Points: Gettysburg and Vicksburg
● SWAT: Explain why the battles of Gettysburg and Vicksburg were the turning points of the war.

Lesson 8: The Gettysburg Address
● SWAT: Evaluate the meaning and central ideas of the Gettysburg Address based on a close analysis 

of the text

Lesson 9: Lincoln and Wartime Politics
● SWAT:  Evaluate extent to which Abraham Lincoln’s wartime policies were justified
● SWAT: Evaluate what powers presidents should have during wartime.

Lesson 10: March to Atlanta



Jersey City Public Schools
Department of Curriculum and Instruction

Engaging Students ~ Fostering Achievement ~ Cultivating 21st Century Global Skills

44

● SWAT: Identify and describe what were the most important results of Sherman’s march to Atlanta

Lesson 11: The Death of Lincoln
● SWAT: Analyze the reasons behind Lincoln’s assassination.

Lesson 12: Bringing the War to an End
● SWAT: Analyze the platforms of both Lincoln and McClellan during the 1864 election and 

determine the desires of the nation at this point in the war.
● SWAT: Create a timeline and map illustrating the sequence of events leading to the end of the war.
● SWAT: Summarize the Articles of Agreement from the Surrender of the Army of Northern Virginia 

and draw conclusions about the feelings of the US military toward the Confederate military.
 
Lesson 13: Civil War Battle Stations

● SWAT: Explain why the North won the Civil War         
● SWAT: Analyze the importance of Western Battles and goals of the Civil War.

 
Unit II Part B
Lesson 14: The conditions in the South at the end of the war

● SWAT: Describe the general character of the social conditions within the nation in the aftermath of 
war.

● SWAT: Demonstrate their ability to navigate through a statistical map interactive and use 
information gathered there to inform their understanding of the political, social and economic crisis 
confronting the nation during Reconstruction.

 
Lesson 15: Reconstruction Convention Simulation

● SWAT: Analyze the debate about how to reunite the country, and determine the extent to which 
enacted Reconstruction policies achieved their goals

 
Lesson 16:  Were African-Americans Free During Reconstruction?

● SWAT: Evaluate extent to which African-Americans were actually free during Reconstruction
 
Lesson 17: Freedmen’s Bureau

● SWAT: Examine the challenges faced by African Americans after emancipation.
● SWAT: Analyze primary sources to learn how the Bureau attempted to perform one of its functions.

 
Lesson 18: Reconstruction Report Card

● SWAT: Identify the specific proposals Lincoln, Johnson, and Radical Republicans made for the 
readmission of Southern states, amnesty, and opportunities for freedmen.

● SWAT: Evaluate Lincoln’s, Johnson and Radical Republicans plans for Reconstruction 
 
Lesson 19:  Changing Northern Attitudes

● SWAT:  Analyze ways in which Northern attitudes towards Reconstruction changed from 1865-
1877
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Lesson 20: Who Killed Reconstruction
● SWAT: Evaluate whether the North or the South was to blame for the failure of Reconstruction.

 
Lesson 21: Impact of Plessy v. Ferguson and Jim Crow

● SWAT: Examine the impact of Plessy v. Ferguson on the lives of African Americans
                                              
Lesson 22: Creating and Comparing Reconstruction Textbook Passages (Summative Assessment)

● SWAT: Evaluate primary sources and explain the social upheaval of the South after the Civil War.

Evidence of Learning

Summative Assessment

As the summative assessment for the unit, students will compare existing textbook passages on 
Reconstruction, analyze primary source documents, and synthesize those materials and what they have 
learned throughout the unit to write their own Reconstruction Textbook Passages, which they will then 
share and compare with one another.  A suggested rubric is included in the unit folder.

   
Formative Assessments: Included in lesson plans

Lesson Plans

Part A:  A Nation Divided
Lesson 1

What should the North’s initial strategy be?

Week 1: 1 class

Lesson 2
Who has the advantage?

2-3 classes
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Lesson 3
The Anaconda Plan 

1-2 classes

Lesson 4
A Short War Turns Long

Week 2:  2-3 classes

Lesson 5
The Impact of Antietam

2 classes

Lesson 6
The Emancipation Proclamation 

Week 3: 2-3 classes

Lesson 7
The Turning Points: Gettysburg and 

Vicksburg 

2 classes

Lesson 8
The Gettysburg Address

Week 4: 2-3 classes

Lesson 9 
Lincoln and Wartime Politics

2-3 classes

Lesson 10
March to Atlanta

1 class

Lesson 11
The Death of Lincoln

Week 5: 1-2 classes

Lesson 12
Bringing the War to an End

1-2 classes

Lesson 13
Civil War Battle Stations

2-3 classes

Part B:  Reconstruction
Lesson 14

 The conditions in the South at the end of the 
war

Week 6: 2 classes

Lesson 15
Reconstruction Convention Simulation

3 classes
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Lesson 16
Were African-Americans Free During 

Reconstruction?

Week 7: 2-3 classes

Lesson 17
Freedmen’s Bureau

1-2 classes

Lesson 18
Reconstruction Report Card

Week 8: 3-4 classes

 
Lesson 19

 Changing Northern Attitudes

1 class

Lesson 20
Who Killed Reconstruction 

Week 9: 4-5 classes

Lesson 21
 Impact of Plessy v. Ferguson and Jim Crow

Week 10: 1 class

Lesson 22: Creating and Comparing 
Reconstruction Textbook Passages 

(Summative Assessment)

4 classes

Teacher Notes: Resources for all lessons 
Background information resources
Pearson United States History Textbook and Realize Platform:  pearsonrealize.com
Content support for students:  https://www.khanacademy.org/humanities/history

Lesson 1: What should the North’s initial strategy be?
● http://www.learnnc.org/lp/editions/nchist-civilwar/5460

 
Lesson 2: Who has the advantage?

● http://edsitement.neh.gov/lesson-plan/eve-war-north-vs-south#sect-background
● http://edsitement.neh.gov/lesson-plan/eve-war-north-vs-south#sect-activities

 
Lesson 3:  The Anaconda Plan

● https://www.pbs.org/civilwar/classroom/lesson_grand_strategy.html
● http://historyblueprint.org/civil-war-lesson-3-strategies-and-battles.pdf

Lesson 4: A Short War Turns Long 
● http://www.history.com/topics/american-civil-war/first-battle-of-bull-run
● http://www.history.com/topics/american-civil-war/first-battle-of-bull-run/videos/first-battle-of-bull-

http://pearsonrealize.com/
https://www.khanacademy.org/humanities/history
http://www.learnnc.org/lp/editions/nchist-civilwar/5460
http://edsitement.neh.gov/lesson-plan/eve-war-north-vs-south#sect-background
http://edsitement.neh.gov/lesson-plan/eve-war-north-vs-south#sect-activities
https://www.pbs.org/civilwar/classroom/lesson_grand_strategy.html
http://historyblueprint.org/civil-war-lesson-3-strategies-and-battles.pdf
http://www.history.com/topics/american-civil-war/first-battle-of-bull-run
http://www.history.com/topics/american-civil-war/first-battle-of-bull-run/videos/first-battle-of-bull-run?m=528e394da93ae&s=undefined&f=1&free=false
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run?m=528e394da93ae&s=undefined&f=1&free=false
● http://www.eastconn.org/tah/1011DC1_ElementsSymbolsPoliticalCartoons.pdf
● http://www.nytimes.com/learning/general/onthisday/harp/0713.html#explanation

Lesson 5: The Impact of Antietam
● http://www.civilwar.org/battlefields/antietam.html?tab=facts
● https://www.gilderlehrman.org/history-by-era/american-civil-war/essays/battle-antietam-turning-

point-civil-war
● http://www.history.com/news/7-ways-the-battle-of-antietam-changed-america
● https://www.pbs.org/civilwar/classroom/lesson_antietam.html
● http://www.nps.gov/anti/learn/education/upload/Letters%20and%20Diaries%20of%20Soldiers%20a

nd%20Civilians.pd

Lesson 6: The Emancipation Proclamation
● https://www.gilderlehrman.org/history-by-era/african-americans-and-emancipation/essays/african-

americans-and-emancipation
● http://www.gilderlehrman.org/history-by-era/african-americans-and-

emancipation/resources/emancipation-proclamation-through-differ
● http://www.gilderlehrman.org/sites/default/files/inline-

pdfs/Emancipation%20Proclamation%2C%20January%201%2C%201863_0.pdf
● http://www.gilderlehrman.org/sites/default/files/inline-

pdfs/Emancipation%20Proclamation%20Worksheet.pdf

 
Lesson 7: The Turning Points: Gettysburg and Vicksburg

● http://edsitement.neh.gov/lesson-plan/battles-civil-war#sect-background
● http://edsitement.neh.gov/sites/edsitement.neh.gov/files/worksheets/activity_1_turning_point.pdf
● https://www.gilderlehrman.org/history-by-era/american-civil-war/essays/relevance-gettysburg
● https://www.gilderlehrman.org/history-by-era/african-americans-and-

emancipation/essays/emancipation-proclamation-bill-lading-or-ti

Lesson 8: The Gettysburg Address
● http://cicerosystems.com/history/unit/civil-war/lesson_plan/2865/92
● http://cicerosystems.com/history/unit/civil-war/content/1478/2037
● http://www.whatsoproudlywehail.org/wp-content/uploads/2013/06/Gettysburg-Lesson-Plan.pdf
● https://www.gilderlehrman.org/history-by-era/american-civil-

war/essays/lincoln%E2%80%99s-%E2%80%9Cflat-failure%E2%80%9D-gettysburg-myth-revisited

Lesson 9: Lincoln and Wartime Politics
● http://edsitement.neh.gov/lesson-plan/abraham-lincoln-and-wartime-politics#sect-background
● http://edsitement.neh.gov/lesson-plan/abraham-lincoln-and-wartime-politics#sect-activities
● http://edsitement.neh.gov/sites/edsitement.neh.gov/files/worksheets/political.pdf

Lesson 10: March to Atlanta
● http://www.loc.gov/exhibits/civil-war-in-america/
● http://www.history.com/topics/american-civil-war/william-t-sherman
● http://www.loc.gov/item/99447285

http://www.history.com/topics/american-civil-war/first-battle-of-bull-run/videos/first-battle-of-bull-run?m=528e394da93ae&s=undefined&f=1&free=false
http://www.eastconn.org/tah/1011DC1_ElementsSymbolsPoliticalCartoons.pdf
http://www.nytimes.com/learning/general/onthisday/harp/0713.html#explanation
http://www.civilwar.org/battlefields/antietam.html?tab=facts
https://www.gilderlehrman.org/history-by-era/american-civil-war/essays/battle-antietam-turning-point-civil-war
https://www.gilderlehrman.org/history-by-era/american-civil-war/essays/battle-antietam-turning-point-civil-war
http://www.history.com/news/7-ways-the-battle-of-antietam-changed-america
https://www.pbs.org/civilwar/classroom/lesson_antietam.html
http://www.nps.gov/anti/learn/education/upload/Letters%2520and%2520Diaries%2520of%2520Soldiers%2520and%2520Civilians.pdf
http://www.nps.gov/anti/learn/education/upload/Letters%2520and%2520Diaries%2520of%2520Soldiers%2520and%2520Civilians.pdf
https://www.gilderlehrman.org/history-by-era/african-americans-and-emancipation/essays/african-americans-and-emancipation
https://www.gilderlehrman.org/history-by-era/african-americans-and-emancipation/essays/african-americans-and-emancipation
http://www.gilderlehrman.org/history-by-era/african-americans-and-emancipation/resources/emancipation-proclamation-through-differ
http://www.gilderlehrman.org/history-by-era/african-americans-and-emancipation/resources/emancipation-proclamation-through-differ
http://www.gilderlehrman.org/sites/default/files/inline-pdfs/Emancipation%2520Proclamation%252C%2520January%25201%252C%25201863_0.pdf
http://www.gilderlehrman.org/sites/default/files/inline-pdfs/Emancipation%2520Proclamation%252C%2520January%25201%252C%25201863_0.pdf
http://www.gilderlehrman.org/sites/default/files/inline-pdfs/Emancipation%2520Proclamation%2520Worksheet.pdf
http://www.gilderlehrman.org/sites/default/files/inline-pdfs/Emancipation%2520Proclamation%2520Worksheet.pdf
http://edsitement.neh.gov/lesson-plan/battles-civil-war#sect-background
http://edsitement.neh.gov/sites/edsitement.neh.gov/files/worksheets/activity_1_turning_point.pdf
https://www.gilderlehrman.org/history-by-era/american-civil-war/essays/relevance-gettysburg
https://www.gilderlehrman.org/history-by-era/african-americans-and-emancipation/essays/emancipation-proclamation-bill-lading-or-ti
https://www.gilderlehrman.org/history-by-era/african-americans-and-emancipation/essays/emancipation-proclamation-bill-lading-or-ti
http://cicerosystems.com/history/unit/civil-war/lesson_plan/2865/92
http://cicerosystems.com/history/unit/civil-war/content/1478/2037
http://www.whatsoproudlywehail.org/wp-content/uploads/2013/06/Gettysburg-Lesson-Plan.pdf
https://www.gilderlehrman.org/history-by-era/american-civil-war/essays/lincoln%25E2%2580%2599s-%25E2%2580%259Cflat-failure%25E2%2580%259D-gettysburg-myth-revisited
https://www.gilderlehrman.org/history-by-era/american-civil-war/essays/lincoln%25E2%2580%2599s-%25E2%2580%259Cflat-failure%25E2%2580%259D-gettysburg-myth-revisited
http://edsitement.neh.gov/lesson-plan/abraham-lincoln-and-wartime-politics%2523sect-background
http://edsitement.neh.gov/lesson-plan/abraham-lincoln-and-wartime-politics%2523sect-activities
http://edsitement.neh.gov/sites/edsitement.neh.gov/files/worksheets/political.pdf
http://www.loc.gov/exhibits/civil-war-in-america/
http://www.history.com/topics/american-civil-war/william-t-sherman
http://www.loc.gov/item/99447285
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● http://www.history.com/topics/american-civil-war/william-t-sherman

Lesson 11: The Death of Lincoln
● http://memory.loc.gov/ammem/alhtml/alrintr.html
● http://cicerosystems.com/history/unit/civil-war
● http://www.gilderlehrman.org/history-by-era/american-civil-war/resources/what-events-led-

lincoln’s-assassination

Lesson 12: Bringing the War to an End
● http://cicerosystems.com/history/unit/civil-war
● http://www.civilwar.org/education/teachers/curriculum/civil-war-curriculum/high-school/bringing-

the-war-to-an-end/

Lesson 13: Civil War Battle Stations
● http://cicerosystems.com/history/unit/civil-war/content/1421/2115
● http://historyblueprint.org/civil-war-lesson-3-strategies-and-battles.pdf

Part B: Reconstruction:  General
● http://edsitement.neh.gov/curriculum-unit/battle-over-reconstruction#sect-introduction
● http://www.gilderlehrman.org/history-by-era/reconstruction/essays/reconstruction
● http://nationalhumanitiescenter.org/tserve/freedom/1865-1917/essays/reconstruction.htm

 Lesson 14: The conditions in the South at the end of the war
● Background: http://edsitement.neh.gov/lesson-plan/battle-over-reconstruction-aftermath-war#sect-

background
● Full lesson plan: http://edsitement.neh.gov/lesson-plan/battle-over-reconstruction-aftermath-

war#section-16057u
● http://civclients.com/nehint/recon/
● http://teachingamericanhistory.org/library/document/excerpt-from-prose-works/
● http://edsitement.neh.gov/sites/edsitement.neh.gov/files/worksheets/worksheet01.pdf
● http://edsitement.neh.gov/lesson-plan/battle-over-reconstruction-aftermath-war#sect-activities

Lesson 15: Reconstruction Convention Simulation
● http://www.americanyawp.com/text/15-reconstruction/
● http://www.pbs.org/wgbh/amex/reconstruction/states/sf_timeline.html
● Crash Course Video: http://nerdfighteria.info/video/143/nowsS7pMApI 

Lesson 16:  Were African-Americans Free During Reconstruction?
● https://sheg.stanford.edu/reconstruction
● http://www.umbc.edu/che/tahlessons/lessondisplay.php?lesson=66 

Lesson 17: Freedmen’s Bureau
● http://www.pbs.org/wnet/jimcrow/stories_events_freed.html
● http://library.mtsu.edu/tps/lessonplans&ideas/Lesson_Plan--Freedmen's_Bureau.pdf

Lesson 18: Reconstruction Report Card
● http://edsitement.neh.gov/lesson-plan/battle-over-reconstruction-politics-reconstruction#sect-

background

http://www.history.com/topics/american-civil-war/william-t-sherman
http://memory.loc.gov/ammem/alhtml/alrintr.html
http://cicerosystems.com/history/unit/civil-war
http://www.gilderlehrman.org/history-by-era/american-civil-war/resources/what-events-led-lincoln%25E2%2580%2599s-assassination
http://www.gilderlehrman.org/history-by-era/american-civil-war/resources/what-events-led-lincoln%25E2%2580%2599s-assassination
http://cicerosystems.com/history/unit/civil-war
http://www.civilwar.org/education/teachers/curriculum/civil-war-curriculum/high-school/bringing-the-war-to-an-end/
http://www.civilwar.org/education/teachers/curriculum/civil-war-curriculum/high-school/bringing-the-war-to-an-end/
http://cicerosystems.com/history/unit/civil-war/content/1421/2115
http://historyblueprint.org/civil-war-lesson-3-strategies-and-battles.pdf
http://edsitement.neh.gov/curriculum-unit/battle-over-reconstruction#sect-introduction
http://www.gilderlehrman.org/history-by-era/reconstruction/essays/reconstruction
http://nationalhumanitiescenter.org/tserve/freedom/1865-1917/essays/reconstruction.htm
http://edsitement.neh.gov/lesson-plan/battle-over-reconstruction-aftermath-war#sect-background
http://edsitement.neh.gov/lesson-plan/battle-over-reconstruction-aftermath-war#sect-background
http://edsitement.neh.gov/lesson-plan/battle-over-reconstruction-aftermath-war%2523section-16057u
http://edsitement.neh.gov/lesson-plan/battle-over-reconstruction-aftermath-war%2523section-16057u
http://civclients.com/nehint/recon/
http://teachingamericanhistory.org/library/document/excerpt-from-prose-works/
http://edsitement.neh.gov/sites/edsitement.neh.gov/files/worksheets/worksheet01.pdf
http://edsitement.neh.gov/lesson-plan/battle-over-reconstruction-aftermath-war#sect-activities
http://www.americanyawp.com/text/15-reconstruction/
http://www.pbs.org/wgbh/amex/reconstruction/states/sf_timeline.html
http://nerdfighteria.info/video/143/nowsS7pMApI
https://sheg.stanford.edu/reconstruction
http://www.umbc.edu/che/tahlessons/lessondisplay.php?lesson=66
http://www.pbs.org/wnet/jimcrow/stories_events_freed.html
http://library.mtsu.edu/tps/lessonplans&ideas/Lesson_Plan--Freedmen%2527s_Bureau.pdf
http://edsitement.neh.gov/lesson-plan/battle-over-reconstruction-politics-reconstruction#sect-background
http://edsitement.neh.gov/lesson-plan/battle-over-reconstruction-politics-reconstruction#sect-background
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● http://www.freedmen.umd.edu/chronol.htm
● http://www.freedmen.umd.edu/procamn.htm
● http://www.ourdocuments.gov/doc.php?flash=true&doc=37&page=transcript
● http://avalon.law.yale.edu/19th_century/lincoln2.asp
● http://memory.loc.gov/cgi-bin/query/r?ammem/mal:@field(DOCID+@lit(d2849300))
● http://memory.loc.gov/cgi-bin/query/r?ammem/mal:@field(DOCID+@lit(d3519100))
● http://memory.loc.gov/cgi-bin/query/r?ammem/mal:@field(DOCID+@lit(d4361100))
● http://library.mtsu.edu/tps/sets/Primary_Source_Set--Reconstruction.pdf
● http://chs.csdvt.libguides.com/content.php?pid=358880&sid=2961929
● https://www.gilderlehrman.org/sites/default/files/inline-pdfs/t-00496-088-01.pdf
● http://sheg.stanford.edu/upload/Lessons/Unit%205_Civil%20War%20and%20Reconstruction/Radic

al%20Reconstruction%20Lesson%20Plan1.pdf

Lesson 19:  Changing Northern Attitudes
● https://sheg.stanford.edu/thomas-nast

Lesson 20: Who Killed Reconstruction
● http://www.digitalhistory.uh.edu/exhibits/reconstruction/section5/section5_intro.html

 
Lesson 21: Impact of Plessy v. Ferguson and Jim Crow

● http://www.pbs.org/wnet/jimcrow/stories_events_plessy.html
● http://www.streetlaw.org/en/landmark/cases/plessy_v_ferguson
● http://www.readwritethink.org/professional-development/strategy-guides/using-raft-writing-

strategy-30625.html

Lesson 22:  Creating and Comparing Reconstruction Textbook Passages (Summative Assessment)
● http://cicerosystems.com/history/unit/civil-war
● http://www.civilwar.org/education/teachers/lesson-plans/african-americans-after-the-civil-

war/african-americans-after-the.html
 
Teacher Resources: General

● http://cicerosystems.com/history/unit/civil-war/content/1421/4425
● http://cicerosystems.com/history/unit/civil-war
● http://cicerosystems.com/history/unit/civil-war/content/1421/2115
● https://www.pbs.org/civilwar/classroom/annotated_list.html
● http://www.loc.gov/teachers/additionalresources/relatedresources/ushist/chrono/civilwar.html

http://www.freedmen.umd.edu/chronol.htm
http://www.freedmen.umd.edu/procamn.htm
http://www.ourdocuments.gov/doc.php?flash=true&doc=37&page=transcript
http://avalon.law.yale.edu/19th_century/lincoln2.asp
http://memory.loc.gov/cgi-bin/query/r?ammem/mal:@field(DOCID+@lit(d2849300))
http://memory.loc.gov/cgi-bin/query/r?ammem/mal:@field(DOCID+@lit(d3519100))
http://memory.loc.gov/cgi-bin/query/r?ammem/mal:@field(DOCID+@lit(d4361100))
http://library.mtsu.edu/tps/sets/Primary_Source_Set--Reconstruction.pdf
http://chs.csdvt.libguides.com/content.php?pid=358880&sid=2961929
https://www.gilderlehrman.org/sites/default/files/inline-pdfs/t-00496-088-01.pdf
http://sheg.stanford.edu/upload/Lessons/Unit%25205_Civil%2520War%2520and%2520Reconstruction/Radical%2520Reconstruction%2520Lesson%2520Plan1.pdf
http://sheg.stanford.edu/upload/Lessons/Unit%25205_Civil%2520War%2520and%2520Reconstruction/Radical%2520Reconstruction%2520Lesson%2520Plan1.pdf
https://sheg.stanford.edu/thomas-nast
http://www.digitalhistory.uh.edu/exhibits/reconstruction/section5/section5_intro.html
http://www.pbs.org/wnet/jimcrow/stories_events_plessy.html
http://www.streetlaw.org/en/landmark/cases/plessy_v_ferguson
http://www.readwritethink.org/professional-development/strategy-guides/using-raft-writing-strategy-30625.html
http://www.readwritethink.org/professional-development/strategy-guides/using-raft-writing-strategy-30625.html
http://cicerosystems.com/history/unit/civil-war
http://www.civilwar.org/education/teachers/lesson-plans/african-americans-after-the-civil-war/african-americans-after-the.html
http://www.civilwar.org/education/teachers/lesson-plans/african-americans-after-the-civil-war/african-americans-after-the.html
http://cicerosystems.com/history/unit/civil-war/content/1421/4425
http://cicerosystems.com/history/unit/civil-war
http://cicerosystems.com/history/unit/civil-war/content/1421/2115
https://www.pbs.org/civilwar/classroom/annotated_list.html
http://www.loc.gov/teachers/additionalresources/relatedresources/ushist/chrono/civilwar.html
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Goals/Objectives Learning Activities/Instructional Strategies Formative Assessment 
Tasks

6.1.12.B.4.a: Use maps 
and primary sources to 
assess the impact that 
geography, improved 
military strategies, 
political and military 
decisions, and new modes 
of transportation had on 

Lesson 1: What should the North’s initial 
strategy be?

Explain to students that as of spring 1861:
- Most Southern states had seceded and 

North and South were at war
- Fort Sumter had surrendered to South 

Carolina

- A.R.T.I.S.T 
worksheet 

- Exit slip:  Was 
Lincoln right to issue 
the blockade?  
Explain, using 
specific evidence to 
back up your answer.
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the outcome of the Civil 
War.

6.a.12.C.4.a: Assess the 
role that economics played 
in enabling the North and 
South to wage war.

SWAT: Explain the 
strategy behind the Union 
blockade of the southern 
ports. 

SWAT: Evaluate what 
powers presidents should 
have during wartime.

- The North controlled three-fourths of 
both the nation's wealth and the nation's 
railways

- The South had very little industry, 
depending mainly on imports

- Southerners believed that there was an 
excellent chance that they could draw on 
assistance from abroad, particularly from 
Great Britain which depended on Cotton

Have them write out ideas:  what should Lincoln 
do next? 
Background here: 
http://www.learnnc.org/lp/editions/nchist-
civilwar/5460 

Have students break up into pairs and complete 
A.R.T.I.S.T + R &B with the following 
document The Union Blockade: Lincoln’s 
Proclamations 
http://www.presidency.ucsb.edu/ws/index.php?p
id=70101 (April 19)

Guiding questions for writing task and 
discussion:
•    Why would Lincoln use the blockade against 
the South during the Civil War?
•    What is the main purpose of the August 16th 
proclamation?
•    In the August 16th proclamation, what words 
does Lincoln use to describe the states and 
actions of the Confederacy?
•    What laws does Lincoln use to justify his 
actions?
•    What is Lincoln proposing to do to ships and 
vessels owned by people from the Confederacy 
that are found at sea or in a US port? Why?

During discussion place emphasis on the fact 
that Lincoln did not have the approval on 
Congress to create a naval blockade. Critics 
complained the president had acted 
unconstitutionally, that he had usurped power 
expressly granted to Congress by the 
Constitution.

Have students pre-write and then lead a class 
discussion on the following questions:

http://www.learnnc.org/lp/editions/nchist-civilwar/5460
http://www.learnnc.org/lp/editions/nchist-civilwar/5460
http://www.archives.gov/education/lessons/images/union-blockade.pdf
http://www.presidency.ucsb.edu/ws/index.php?pid=70101
http://www.presidency.ucsb.edu/ws/index.php?pid=70101
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● Should the President be allowed to make 
such sweeping decisions without 
Congressional approval? Why or why 
not? 

● What powers should the president have 
in wartime?  What limits should there be 
on presidential authority during times of 
war? 

● Have the students use the primary source 
to support their answers 

Exit slip:  Was Lincoln right to issue the 
blockade?

6.1.12.B.4.a: Use maps 
and primary sources to 
assess the impact that 
geography, improved 
military strategies, 
political and military 
decisions, and new modes 
of transportation had on 
the outcome of the Civil 
War.
6.a.12.C.4.a: Assess the 
role that economics played 
in enabling the North and 
South to wage war.

SWAT: Compare and 
contrast the strengths and 
weaknesses of the North 
and South on the eve of 
the Civil War.

SWAT: Compare and 
contrast each side's 
strategic objectives for the 
war.

Lesson 2: Who has the advantage?
In this activity students will consider the 
economic, military, and diplomatic balance of 
the North and South in 1861 & evaluate which 
side possessed the overall advantage at the 
outset of war.

● Divide students into 6 groups: 
Economic, Military, and Diplomatic for 
the North, and the same categories for 
the South. 

● Students research their piece using the 
recommended resources and fill out the 
worksheets (in class or for homework)

● Then they recombine into North and 
South groups and prepare to explain to 
the class why they believe their side is 
likely to win the war. In doing so, they 
must:

○ address their side's particular 
strengths and weaknesses, 

○ develop an overall argument as to 
why their side's advantages 
outweigh the disadvantages. 

○ define its victory conditions; that, 
is, how will they be able to tell if 
their side has won the war?

● Once both sides have presented their 
case for winning the war, conclude by 
having the class as a whole discuss the 
two sides' advantages and disadvantages. 

○ What did they discover about the 
two regions that they did not 
previously know? 

○ Based on what they may already 

Group worksheets
Presentations
Exit slip: Had each side 
been privy to the 
information you learned, 
would they have been more 
likely to accept a 
compromise?  Why or why 
not? [students complete this 
as an exit slip]
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know about the outcome of the 
Civil War, how accurate did their 
predictions prove to be? 

○ How important were these 
advantages in predicting the 
result of war? 

○ What were the most important 
advantages in 1861? 

○ Had each side been privy to the 
information you learned, would 
they have been more likely to 
accept a compromise?  Why or 
why not? [as exit slip]

Background for teacher: 
http://edsitement.neh.gov/lesson-plan/eve-war-
north-vs-south#sect-background

Full lesson plan and and all lesson materials 
available here: http://edsitement.neh.gov/lesson-
plan/eve-war-north-vs-south#sect-activities 

Worksheets: 
http://edsitement.neh.gov/sites/edsitement.neh.g
ov/files/worksheets/north-vs-south.pdf 

6.1.12.B.4.a: Use maps 
and primary sources to 
assess the impact that 
geography, improved 
military strategies, 
political and military 
decisions, and new modes 
of transportation had on 
the outcome of the Civil 
War.

SWAT: Explain the 
Confederate offensive-
defensive strategy.

SWAT: Compare and 
Contrast the military 
strategies of the North and 
South. 

Lesson 3:  The Anaconda Plan 
Distribute Scott’s Great Snake to students.  
Then distribute Anaconda plan cartoon and 
questions sheet (page 12 of 
http://historyblueprint.org/civil-war-lesson-3-
strategies-and-battles.pdf)

Pair/share on the questions. 
Explain to students that this map is meant to 
represent the Anaconda Plan, in which the 
Union hoped to surround, or choke, the South 
by 1) blockading southern ports, which would 
limit trade and thus income for the Confederacy, 
and 2), driving its forces south along the 
Mississippi River, which would split the 
Confederacy in two. This two-pronged approach 
was called the Anaconda Plan, because, as its 
supporters argued, it would squeeze the south 
like a snake encircles its prey
Ask each group to speculate as to the 

● Answers to 
document questions 
(Anaconda and 
Confederate plans)

● Exit slip:  What are 
the main advantages 
of each side’s 
strategy?

● Complete a graphic 
organizer on the 
strategies of the 
Union and the 
Confederacy.  

● Final Exit Questions:  
Which strategy 
would be most 

http://edsitement.neh.gov/lesson-plan/eve-war-north-vs-south#sect-background
http://edsitement.neh.gov/lesson-plan/eve-war-north-vs-south#sect-background
http://edsitement.neh.gov/lesson-plan/eve-war-north-vs-south#sect-activities
http://edsitement.neh.gov/lesson-plan/eve-war-north-vs-south#sect-activities
http://edsitement.neh.gov/sites/edsitement.neh.gov/files/worksheets/north-vs-south.pdf
http://edsitement.neh.gov/sites/edsitement.neh.gov/files/worksheets/north-vs-south.pdf
http://historyblueprint.org/civil-war-lesson-3-strategies-and-battles.pdf
http://historyblueprint.org/civil-war-lesson-3-strategies-and-battles.pdf
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advantages and disadvantages of this strategy. 

Review main goals through brief lecture:
The North (Anaconda Plan): Goal: Restore the 
Union

1. Capture Richmond, Virginia
2. Control of the Mississippi River
3. Naval Blockade of the South
4. Primarily Offensive Warfare

The South: Goal: Independence (Southern 
Rights)

1. Capture Washington, D.C.
2. Invade the North
3. Gain European Support (Political, 

Economic Aid)
4. Primarily Defensive Warfare. 

Distribute and discuss The Confederate 
Strategy: Offensive-Defensive. (page 13 of 
http://historyblueprint.org/civil-war-lesson-3-
strategies-and-battles.pdf)

During lecture ask students questions about 
what each strategy and goal means ex, why did 
the Union want to capture Virginia, etc. 

Ask each group to speculate about the 
advantages and disadvantages of this strategy. 
The strategy did provide initial advantages to 
the Confederacy because defense requires fewer 
resources since the troops did not have to travel. 

http://historyblueprint.org/civil-war-lesson-3-
strategies-and-battles.pdf

effective? Compare 
the military 
strategies employed 
by the Union and the 
Confederacy at the 
beginning of the 
Civil War. What 
strategy will be the 
most effective? 
Why? Answers will 
vary, but should 
include evidence 
gleaned from 
mapping activity.  

6.1.12.B.4.a: Use maps 
and primary sources to 
assess the impact that 
geography, improved 
military strategies, 
political and military 

Lesson 4: A Short War Turns Long 
The Battle of Bull Run destroyed the Union 
assumption that the war with the South would 
be short.  *Note, this is a two part lesson 

Provide the following background information 
for students:  

● Battle of Bull Run 
analysis questions

● Cartoon Analysis 
Sheet 
(http://www.archives

http://historyblueprint.org/civil-war-lesson-3-strategies-and-battles.pdf
http://historyblueprint.org/civil-war-lesson-3-strategies-and-battles.pdf
http://historyblueprint.org/civil-war-lesson-3-strategies-and-battles.pdf
http://historyblueprint.org/civil-war-lesson-3-strategies-and-battles.pdf
http://www.archives.gov/education/lessons/worksheets/cartoon_analysis_worksheet.pdf
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decisions, and new modes 
of transportation had on 
the outcome of the Civil 
War.
SWAT: Explain the 
significance of the Battle 
of Bull Run on the North’s 
attitude towards the 
probable course of the 
Civil War

http://www.history.com/topics/american-civil-
war/first-battle-of-bull-run

Next:
Have students watch segment from Ken Burns 
“Civil War” on  Battle of Bull Run and answer 
the following questions.

● What type of outcome did Northern 
military men expect to experience at 
First Bull Run?

● What did the civilians watching the 
battle expect to see?

● What were the North’s perceptions after 
the First Battle of Bull Run of what kind 
of war the battle between the states 
would be in regards to: duration, 
severity, and consequences? 

● How did this battle change the view of 
the war from the Union’s perspective? 
Confederate Perspective?  

Video: http://www.history.com/topics/american-
civil-war/first-battle-of-bull-run/videos/first-
battle-of-bull-
run?m=528e394da93ae&s=undefined&f=1&fre
e=false

Optional Extension Lesson: Analyzing a 
Political Cartoon
If needed, depending on your students, explain 
and/or distribute the elements of a political 
cartoon - information here:  
http://www.eastconn.org/tah/1011DC1_Element
sSymbolsPoliticalCartoons.pdf 

After discussion have students use the following 
analysis sheet 
http://www.archives.gov/education/lessons/wor
ksheets/cartoon_analysis_worksheet.pdf to 
analyze the cartoon Double-Quick Step to 
Richmond by: John McLenan along with the 
caption.  Cartoon here: 
http://www.nytimes.com/learning/general/onthis
day/harp/0713_big.html Explanation (for 
teacher) here: 

.gov/education/lesso
ns/worksheets/cartoo
n_analysis_workshee
t.pdf )

● Collect Sullivan 
Ballou close reading 
questions.  

http://www.history.com/topics/american-civil-war/first-battle-of-bull-run
http://www.history.com/topics/american-civil-war/first-battle-of-bull-run
http://www.history.com/topics/american-civil-war/first-battle-of-bull-run/videos/first-battle-of-bull-run?m=528e394da93ae&s=undefined&f=1&free=false
http://www.history.com/topics/american-civil-war/first-battle-of-bull-run/videos/first-battle-of-bull-run?m=528e394da93ae&s=undefined&f=1&free=false
http://www.history.com/topics/american-civil-war/first-battle-of-bull-run/videos/first-battle-of-bull-run?m=528e394da93ae&s=undefined&f=1&free=false
http://www.history.com/topics/american-civil-war/first-battle-of-bull-run/videos/first-battle-of-bull-run?m=528e394da93ae&s=undefined&f=1&free=false
http://www.history.com/topics/american-civil-war/first-battle-of-bull-run/videos/first-battle-of-bull-run?m=528e394da93ae&s=undefined&f=1&free=false
http://www.eastconn.org/tah/1011DC1_ElementsSymbolsPoliticalCartoons.pdf
http://www.eastconn.org/tah/1011DC1_ElementsSymbolsPoliticalCartoons.pdf
http://www.archives.gov/education/lessons/worksheets/cartoon_analysis_worksheet.pdf
http://www.archives.gov/education/lessons/worksheets/cartoon_analysis_worksheet.pdf
http://www.nytimes.com/learning/general/onthisday/harp/0713_big.html
http://www.nytimes.com/learning/general/onthisday/harp/0713_big.html
http://www.archives.gov/education/lessons/worksheets/cartoon_analysis_worksheet.pdf
http://www.archives.gov/education/lessons/worksheets/cartoon_analysis_worksheet.pdf
http://www.archives.gov/education/lessons/worksheets/cartoon_analysis_worksheet.pdf
http://www.archives.gov/education/lessons/worksheets/cartoon_analysis_worksheet.pdf
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http://www.nytimes.com/learning/general/onthis
day/harp/0713.html#explanation
[Main idea:  early on, the North thought it 
would have a quick victory]

Part 2:  The Human Impact of War

Distribute lyrics to “The Cruel War” by  Peter, 
Paul and Mary.  Play the song for students as 
they read the lyrics.
http://www.metrolyrics.com/cruel-war-lyrics-
peter-paul-mary.html
Discuss the song with students.  What is the 
message of the cruel war?

Distribute the Sullivan Ballou letter found at this 
site:
http://www.civilwar.org/education/history/prima
rysources/sullivan-ballou-
letter.html?referrer=https://www.google.com/
 
With the support of these questions guide 
students through close reading:  

● Why did Ballou write this letter ?
● What is happening during the Civil War 

at the time the letter was written ?
● Sullivan wrote this letter to his wife. 

Who else might read this letter ? Do you 
think Sullivan knew that other people 
might read the letter when he wrote it? 
Why or why not ?

● What are some of the main points 
Sullivan makes in his letter ?

● Why does Sullivan say he is fighting in 
this war ?

● Is he afraid to go into this battle ? Why 
or why not ? 

● What choices did Sullivan make in 
choosing to go to war ?

● What does he mean when he writes 
about the “great debt we owe to those 
who went before us through the blood 
and suffering of the Revolution” in the 
first paragraph ?

● Sullivan writes that “God, my country 

http://www.nytimes.com/learning/general/onthisday/harp/0713.html#explanation
http://www.nytimes.com/learning/general/onthisday/harp/0713.html#explanation
http://www.metrolyrics.com/cruel-war-lyrics-peter-paul-mary.html
http://www.metrolyrics.com/cruel-war-lyrics-peter-paul-mary.html
http://www.civilwar.org/education/history/primarysources/sullivan-ballou-letter.html?referrer=https://www.google.com/
http://www.civilwar.org/education/history/primarysources/sullivan-ballou-letter.html?referrer=https://www.google.com/
http://www.civilwar.org/education/history/primarysources/sullivan-ballou-letter.html?referrer=https://www.google.com/
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and thee” make claims upon him. What 
are those claims and what is his 
relationship toward each ?

● Is Sullivan’s love of country stronger 
than his love of family ?

● How did Sullivan try to comfort his wife 
and family in this letter ? How do you 
think his family reacted to this letter ?

● Based upon Sullivan’s letter, would you 
have enlisted to serve in the Civil War ? 
Would you have wanted your brothers, 
husbands and fathers to sign up ?

6.1.12.B.4.a: Use maps 
and primary sources to 
assess the impact that 
geography, improved 
military strategies, 
political and military 
decisions, and new modes 
of transportation had on 
the outcome of the Civil 
War.

SWAT: Describe the 
impact of the battle of 
Antietam on the North and 
South from multiple 
perspectives. 

Lesson 5: The Impact of Antietam
Background information can be found 
at:http://www.civilwar.org/battlefields/antietam.
html?tab=facts; quality information on the 
battle’s impact at  
http://www.history.com/news/7-ways-the-battle-
of-antietam-changed-america 
Explain to students the importance of 
newspapers during the time of the Civil War. 
In this lesson, students will role play battle 
correspondents, and will work in groups to 
develop newspapers  which highlight the battle 
and other pertinent information using primary 
sources. Assign the following roles to the 
students:

1.)  Battle Reporter
2.) Editorial Writer
3.) Town Reporter (How did the battle 

affect the local town?)
4.) Human interest story writer

[Note: depending on available time and 
technology, you might want to have the students 
simply write battle reports and editorials, rather 
than including pictures and layouts.]

The teacher might consider dividing the class 
into groups, some representing "Northern 
newspapers", and some representing the 
Southern point of view.

Full lesson plan and materials here, including 
list of recommended websites and primary 
sources: 

Students will present their 
newspaper front pages as a 
gallery walk and discussion 
or complete their newspaper 
headlines via Google 
Presentation.   Teachers 
must set the specific criteria 
for the newspaper headline 
and presentation.  

http://www.civilwar.org/battlefields/antietam.html?tab=facts
http://www.civilwar.org/battlefields/antietam.html?tab=facts
http://www.history.com/news/7-ways-the-battle-of-antietam-changed-america
http://www.history.com/news/7-ways-the-battle-of-antietam-changed-america
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https://www.pbs.org/civilwar/classroom/lesson_
antietam.html 

Additional primary sources are available to help 
students draft newspapers.
http://www.nps.gov/anti/learn/education/upload/
Letters%20and%20Diaries%20of%20Soldiers%
20and%20Civilians.pdf

6.1.12.A.4.b: Analyze how 
ideas found in key 
documents (i.e., the 
Declaration of 
Independence, the Seneca 
Falls Declaration of 
Sentiments and 
Resolution, the 
Emancipation 
Proclamation, and the 
Gettysburg Address) 
contributed to demanding 
equality for all.

6.1.12.D.4.a: Compare and 
contrast the roles of 
African Americans who 
lived in Union and 
Confederate states during 
the Civil War

 
SWAT:  Analyze the 
meaning of the 
Emancipation 
Proclamation through the 
lens of different segments 
of the population at the 
time it was passed. 

SWAT: Evaluate extent to 
which the the 
Emancipation 

Lesson 6: The Emancipation Proclamation 

Part 1:  Analyzing the Emancipation 
Proclamation

Begin by reviewing some background on the 
context of the Emancipation Proclamation, 
through textbook reading or lecture.  Key points 
should include: the concern about 
English/French support for the Confederacy; the 
importance of Antietam; anti-slavery sentiment 
in Europe; morale and resources in both North 
and South.

Students will be divided into committees. Each 
committee will answer the four questions below 
and  complete the Emancipation Proclamation 
analysis worksheet and give them a copy of the 
document as well. (located on the Gilder 
Lehrman website).

The Emancipation Proclamation document is 
found here: 
http://www.gilderlehrman.org/sites/default/files/
inline-
pdfs/Emancipation%20Proclamation%2C%20Ja
nuary%201%2C%201863_0.pdf

Emancipation proclamation worksheet with 
close reading questions: 
http://www.gilderlehrman.org/sites/default/files/
inline-
pdfs/Emancipation%20Proclamation%20Works
heet.pdf

Ask students to write the following analysis 

Character sheet

Writing Task: Based on their 
background reading and 
primary source analysis, 
students will answer the 
question, “Does the 
Emancipation Proclamation 
deserve to be called one of 
the greatest documents in 
US history?”  Allow 
students the opportunity to 
debate this question in class. 

Exit ticket, after debate:  
Who made the most 
convincing arguments in the 
debate?  Why were they so 
convincing?

https://www.pbs.org/civilwar/classroom/lesson_antietam.html
https://www.pbs.org/civilwar/classroom/lesson_antietam.html
http://www.nps.gov/anti/learn/education/upload/Letters%2520and%2520Diaries%2520of%2520Soldiers%2520and%2520Civilians.pdf
http://www.nps.gov/anti/learn/education/upload/Letters%2520and%2520Diaries%2520of%2520Soldiers%2520and%2520Civilians.pdf
http://www.nps.gov/anti/learn/education/upload/Letters%2520and%2520Diaries%2520of%2520Soldiers%2520and%2520Civilians.pdf
http://www.gilderlehrman.org/sites/default/files/inline-pdfs/Emancipation%2520Proclamation%252C%2520January%25201%252C%25201863_0.pdf
http://www.gilderlehrman.org/sites/default/files/inline-pdfs/Emancipation%2520Proclamation%252C%2520January%25201%252C%25201863_0.pdf
http://www.gilderlehrman.org/sites/default/files/inline-pdfs/Emancipation%2520Proclamation%252C%2520January%25201%252C%25201863_0.pdf
http://www.gilderlehrman.org/sites/default/files/inline-pdfs/Emancipation%2520Proclamation%252C%2520January%25201%252C%25201863_0.pdf
http://www.gilderlehrman.org/sites/default/files/inline-pdfs/Emancipation%2520Proclamation%252C%2520January%25201%252C%25201863_0.pdf
http://www.gilderlehrman.org/sites/default/files/inline-pdfs/Emancipation%2520Proclamation%2520Worksheet.pdf
http://www.gilderlehrman.org/sites/default/files/inline-pdfs/Emancipation%2520Proclamation%2520Worksheet.pdf
http://www.gilderlehrman.org/sites/default/files/inline-pdfs/Emancipation%2520Proclamation%2520Worksheet.pdf
http://www.gilderlehrman.org/sites/default/files/inline-pdfs/Emancipation%2520Proclamation%2520Worksheet.pdf
http://www.gilderlehrman.org/sites/default/files/inline-pdfs/Emancipation%2520Proclamation%2520Worksheet.pdf
http://www.gilderlehrman.org/sites/default/files/inline-pdfs/Emancipation%2520Proclamation%2520Worksheet.pdf
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Proclamation helped or 
hurt African Americans.

SWAT:  Discuss the role 
of African Americans in 
the Civil War after the 
Emancipation 
Proclamation.

questions:

•    Upon what authority does Lincoln issue this 
proclamation?
•    Why is emancipation proclaimed as a "fit 
and necessary war measure"?
•    Why does the proclamation only apply to 
slaves in certain states? Why is the geographical 
location significant?
•    What does Lincoln encourage these freed 
slaves to do and to refrain from doing?  Why?

Part 2:  Multiple viewpoints on the 
Emancipation Proclamation

Resources and materials here:  
http://www.gilderlehrman.org/history-by-
era/african-americans-and-
emancipation/resources/emancipation-
proclamation-through-differ 

•    The teacher will review student responses 
and discuss as a class. 

•    The teacher will then assign a different role 
to each student in the committee. (Each student 
will represent one of the following groups: 
enslaved people, free blacks in the North, 
abolitionists, plantation owners in the South, 
Union soldiers, Confederate soldiers, factory 
workers in the North, factory owners, the British 
Parliament.) The students in each committee 
will be asked to complete the Character Sheet 
from the viewpoint of the population group they 
represent, and write a speech for the debate 
based upon their character’s perspective.

•    The teacher will separate the class into the 
population groups and have a full-class role-
play debate.

To start the debate, the teacher will post the 
statement, “The Emancipation Proclamation 
should become the law of the land.” As the 
students present their arguments, the teacher 
should make sure they are doing so from a first-

http://www.gilderlehrman.org/history-by-era/african-americans-and-emancipation/resources/emancipation-proclamation-through-differ
http://www.gilderlehrman.org/history-by-era/african-americans-and-emancipation/resources/emancipation-proclamation-through-differ
http://www.gilderlehrman.org/history-by-era/african-americans-and-emancipation/resources/emancipation-proclamation-through-differ
http://www.gilderlehrman.org/history-by-era/african-americans-and-emancipation/resources/emancipation-proclamation-through-differ
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person point of view.

Part 3:  Effects of the E.P.

Students read section of textbook on 
Emancipation Proclamation (pp. 258-260), then 
write a letter from the perspective of their 
assigned role explaining the effects of the 
Emancipation Proclamation (to the audience of 
their choice).

6.1.12.B.4.a: Use maps 
and primary sources to 
assess the impact that 
geography, improved 
military strategies, 
political and military 
decisions (e.g., 
leadership), and new 
modes of transportation 
had on the outcome of the 
Civil War.

SWAT: Explain why the 
battles of Gettysburg and 
Vicksburg were the 
turning points of the war.

Lesson 7: The Turning Points: Gettysburg 
and Vicksburg 

In this structured academic controversy (like the 
ones students have practiced in the “Lewis and 
Clark” and “Lincoln and Race” lessons), 
students come to consensus on the relative 
importance of Gettysburg and Vicksburg.

Background for this lesson can be found at 
http://edsitement.neh.gov/lesson-plan/battles-
civil-war#sect-background

Break the class into groups of 3–4 students. 
Assign half of the groups Gettysburg using the 
resource listed below:
http://www.nps.gov/gett/learn/historyculture/ind
ex.htm
 and the other half Vicksburg using the resource 
listed below:
http://www.nps.gov/vick/learn/historyculture/vi
ckcamp-siege.htm

Following the directions in the "The Turning 
Points: Gettysburg and Vicksburg" 
http://edsitement.neh.gov/sites/edsitement.neh.g
ov/files/worksheets/activity_1_turning_point.pd
f, students will answer the following questions 
about their campaign:

● What were each side's objectives going 
into the campaign?

● Who were the commanders on each 
side?

● What were the most noteworthy features 
of the campaign?

Turning Points analysis 
worksheet
Battlefield Brochure/Trip 
Advisor Review 

http://edsitement.neh.gov/lesson-plan/battles-civil-war#sect-background
http://edsitement.neh.gov/lesson-plan/battles-civil-war#sect-background
http://www.nps.gov/gett/learn/historyculture/index.htm
http://www.nps.gov/gett/learn/historyculture/index.htm
http://www.nps.gov/vick/learn/historyculture/vickcamp-siege.htm
http://www.nps.gov/vick/learn/historyculture/vickcamp-siege.htm
http://edsitement.neh.gov/sites/edsitement.neh.gov/files/worksheets/activity_1_turning_point.pdf
http://edsitement.neh.gov/sites/edsitement.neh.gov/files/worksheets/activity_1_turning_point.pdf
http://edsitement.neh.gov/sites/edsitement.neh.gov/files/worksheets/activity_1_turning_point.pdf
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● What factors enabled the North to win?
● What factors hindered the South?
● How did the result of this campaign 

contribute to the overall victory of the 
Union in the Civil War?

● How might the course of the war have 
been different if the Confederates had 
won this campaign?

● How were the impacts of this battle 
different from the impacts of Bull Run 
and Antietam?

Then divide the class into groups of 4-5, with 
half having researched each side.  The 
Gettysburg side argues for why their battle was 
most important, as the other group takes notes 
and then repeats back their main points.  Then 
the Vicksburg side presents its arguments.  At 
that point only, the two sides drop their 
positions and work together to come to 
consensus on which battle was most important -- 
or possibly if they were both important but in 
different ways.

Optional extension: Tell students that they are 
to research their campaign to make a travel 
brochure for their park. They are taking on the 
role of a history/trip advisor.  The questions for 
students to think about why they write is, “Why 
should Americans visit Gettysburg or 
Vicksburg?”   Their brochure must focus on the 
history of the park itself, identifying key events 
and key points of each battle.  Consider having 
students use this online brochure creator:
https://www.jukeboxprint.com/editor/brochure_
creator.php  

6.1.12.A.4.b: Analyze how 
ideas found in key 
documents (i.e., the 
Declaration of 
Independence, the Seneca 
Falls Declaration of 
Sentiments and 
Resolution, the 
Emancipation 

Lesson 8: The Gettysburg Address

President Abraham Lincoln delivered the 
Gettysburg Address, his most famous speech, on 
November 19, 1863. He delivered the speech for 
the dedication of the cemetery at the battle site, 
where some 45,000 men had fought and died 
just four and a half months earlier. In fact, the 
audience still could faintly smell the bodies of 
fallen soldiers that had not yet been recovered or 
had been buried hastily in shallow graves. A 

Group discussion, class 
discussion and completion 
of annotated reading 
questions 

https://www.jukeboxprint.com/editor/brochure_creator.php
https://www.jukeboxprint.com/editor/brochure_creator.php
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Proclamation, and the 
Gettysburg Address) 
contributed to demanding 
equality for all.

SWAT: Evaluate the 
meaning and central ideas 
of the Gettysburg Address 
based on a close analysis 
of the text

large crowd gathered to hear Lincoln and the 
famous orator, Edward Everett, who spoke first 
for more than two hours before Lincoln rose to 
speak. Lincoln spoke for about two minutes, and 
his speech received limited mention in the 
newspapers. Some eyewitnesses said later that 
Lincoln’s voice was difficult to hear. Lincoln 
did not think the speech went over particularly 
well.
http://cicerosystems.com/history/unit/civil-
war/lesson_plan/2865/92

Gettysburg address can be found at: 
http://cicerosystems.com/history/unit/civil-
war/content/1478/2037

Instruct students to read the address and 
underline any words, phrases or sentences that 
stand out to them as being important to 
understanding the meaning of the text. 
Underline all repeated words. Note all words 
referring to place and time.

Ask students to discuss the answers to the 
following questions in their group and instruct 
them to annotate the margins of their copies of 
the Gettysburg Address with the answers, then 
conduct a class discussion focusing on the 
meaning and central ideas of the text.
1.   What does “Four score and seven years ago” 
mean? [87 years, i.e. 1776)
2.   What sort of language is this, and why might 
Lincoln have used it? [Biblical language, from 
Psalms 90:10; its usage is a way of stressing that 
the Founding is now beyond every one’s living 
memory.]
3.   What is Lincoln referring to in this first 
sentence? [Declaration of Independence,not the 
Constitution, is the birth of the nation.]
4.   What is the purpose of the address that 
Lincoln is giving?
5.   Why does Lincoln say that “we can not 
dedicate—we can not consecrate—we can not 
hallow—this ground?” Cite evidence from the 
text in your response
6.   What then can we do? What does Lincoln 
say is the task “for us the living?” Why?

http://cicerosystems.com/history/unit/civil-war/lesson_plan/2865/92
http://cicerosystems.com/history/unit/civil-war/lesson_plan/2865/92
http://cicerosystems.com/history/unit/civil-war/content/1478/2037
http://cicerosystems.com/history/unit/civil-war/content/1478/2037
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7.   What was “that cause for which they gave 
the last full measure of devotion?” Do you think 
all of the soldiers who died fighting at 
Gettysburg were fighting for the same cause? 
Why or why not? [Note: the cemetery was for 
the Union dead, only]
8.   In the last clause, what is meant by 
government “of the people, by the people, for 
the people?”
9.  What are some similarities/differences 
compared to the Emancipation Proclamation we 
studied earlier?  What might explain them?

More detail on this lesson plan here: 
http://www.whatsoproudlywehail.org/wp-
content/uploads/2013/06/Gettysburg-Lesson-
Plan.pdf 
 
  

6.1.12.A.4.b: Analyze how 
ideas found in key 
documents (i.e., the 
Declaration of 
Independence, the Seneca 
Falls Declaration of 
Sentiments and 
Resolution, the 
Emancipation 
Proclamation, and the 
Gettysburg Address) 
contributed to demanding 
equality for all.

6.1.12.B.4.a: Use maps 
and primary sources to 
assess the impact that 
geography, improved 
military strategies, 
political and military 
decisions (e.g., 
leadership), and new 
modes of transportation 
had on the outcome of the 

Lesson 9: Lincoln and Wartime Politics

In this lesson, students return to the Essential 
Question:  What powers should the president 
have in wartime?  

Background for this lesson can be found at 
http://edsitement.neh.gov/lesson-plan/abraham-
lincoln-and-wartime-politics#sect-background

Begin by dividing the class into four groups, one 
for each issue. Hand out each group the 
documents, which are listed below, that they are 
to read. These documents can either be read for 
homework or during class, depending on 
available time.

In this activity, students will read documents 
concerning four controversial decisions that 
Lincoln made during the first term of his 
presidency:

1.) President Lincoln’s suspension of habeas 
corpus, 

2.) President Lincoln’s issuance of the 
Emancipation Proclamation, 

Graphic organizer must cite 
information from sources 

http://www.whatsoproudlywehail.org/wp-content/uploads/2013/06/Gettysburg-Lesson-Plan.pdf
http://www.whatsoproudlywehail.org/wp-content/uploads/2013/06/Gettysburg-Lesson-Plan.pdf
http://www.whatsoproudlywehail.org/wp-content/uploads/2013/06/Gettysburg-Lesson-Plan.pdf
http://edsitement.neh.gov/lesson-plan/abraham-lincoln-and-wartime-politics%2523sect-background
http://edsitement.neh.gov/lesson-plan/abraham-lincoln-and-wartime-politics#sect-background
http://edsitement.neh.gov/lesson-plan/abraham-lincoln-and-wartime-politics#sect-background
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Civil War.

6.1.12.D.4.a: Compare and 
contrast the roles of 
African Americans who 
lived in Union and 
Confederate states during 
the Civil War

SWAT:  Evaluate extent 
to which Abraham 
Lincoln’s wartime policies 
were justified.

SWAT: Evaluate what 
powers presidents should 
have during wartime.

3.) President Lincoln’ refusal to consider a 
compromise peace with the South, 

4.) President Lincoln’s decision to arm 
former slaves. 

For each of these presidential actions students 
will read at least one document that supports 
Lincoln, and at least one that opposes him. All 
of the following documents are located at 
http://edsitement.neh.gov/lesson-plan/abraham-
lincoln-and-wartime-politics#sect-activities and

http://edsitement.neh.gov/sites/edsitement.neh.g
ov/files/worksheets/political.pdf

Students will document their evidence based 
findings in a graphic organizer.  Students will 
address both sides of the argument.

Students must provide evidence from documents 
used from the edsitement lesson.  Students 
should then discuss as a class (or in small jigsaw 
groups, or as a debate), bringing together all of 
Lincoln’s decisions in asking, What powers 
should the president have in wartime?  Did 
Lincoln have too much power?  Did he make the 
right decisions?

Have students hold onto this and refer back to it 
when they complete the summative assessment.

6.1.12.B.4.a: Use maps 
and primary sources to 
assess the impact that 
geography, improved 
military strategies, 
political and military 
decisions (e.g., 
leadership), and new 
modes of transportation 
had on the outcome of the 
Civil War.
SWAT: Identify and 
describe what were the 
most important results of 
Sherman’s march to 
Atlanta

Lesson 10: March to Atlanta
Background information for teacher can be 
found at http://www.loc.gov/exhibits/civil-war-
in-america/

The March to Atlanta is included in the lesson 
later on Civil War Battles.  However, if you 
have time and/or feel your students would be 
particularly interested, consider using this 
activity to dive into this topic in more depth.

Optional extension activity:
Provide students with the following background 
information 
http://www.history.com/topics/american-civil-
war/william-t-sherman

http://edsitement.neh.gov/lesson-plan/abraham-lincoln-and-wartime-politics%2523sect-activities
http://edsitement.neh.gov/lesson-plan/abraham-lincoln-and-wartime-politics%2523sect-activities
http://edsitement.neh.gov/lesson-plan/abraham-lincoln-and-wartime-politics%2523sect-activities
http://edsitement.neh.gov/sites/edsitement.neh.gov/files/worksheets/political.pdf
http://edsitement.neh.gov/sites/edsitement.neh.gov/files/worksheets/political.pdf
http://www.loc.gov/exhibits/civil-war-in-america/
http://www.loc.gov/exhibits/civil-war-in-america/
http://www.history.com/topics/american-civil-war/william-t-sherman
http://www.history.com/topics/american-civil-war/william-t-sherman
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In this activity students will be thinking like a 
historian about Sherman’s march. They  will 
create a map showing the route that General 
Sherman took from Atlanta to Savannah and 
find out what really happened along the way. 
They will explain why General Sherman 
thought his plan would help the Union army win 
the war.

Divide students into groups of 4 in the group; 
each student must take on one of the following 
roles :
Cartographer - in charge of drawing your team’s 
map, including a legend, distance scale and 
compass rose 
Photographer - in charge of finding images of 
places on the map, historical monuments and 
markers, and people who were affected by the 
march. Will prepare illustrations for map. 
Researchers – in charge of finding articles 
printed in newspapers, letters, diaries and 
official records about the march and preparing 
copies for the map 
Editor – records each source on a index card and 
checks the final version for map display and 
presentation. 

Each team will work together to choose primary 
and secondary source evidence, either visual or 
written, from the sources that supports the 
team’s story of the March. Each team will 
organize their evidence on the map in 
chronological order. The map must have a title 
and list the dates of the events that are included 
on it. The map must include a scale indicator, a 
legend and compass rose. The sources must 
include at least one each from: a newspaper, a 
letter or diary, & an official government 
document

   
Remind students to keep in mind the following  
questions as they find sources: why do you think 
General Sherman decided to take this route 
through Georgia? What was he looking for? 
What was he trying to do? What did he think the 
March to the accomplish his goals? What were 



Jersey City Public Schools
Department of Curriculum and Instruction

Engaging Students ~ Fostering Achievement ~ Cultivating 21st Century Global Skills

67

the results of this effort by Sherman and his 
troops? What did people who were living in 
Georgia at the time think about the March to the 
sea.

Map
http://www.loc.gov/item/99447285

Students can watch videos as a guide
http://www.history.com/topics/american-civil-
war/william-t-sherman

Map & organization of evidence use the 
following rubric as guide for maps and 
evidence.  Below is the rubric for this 
assessment. 
4: Map has all required elements. Map shows no 
errors in place names and/or spelling. 
3: Map has all required elements and has only 1-
3 errors in place names and spelling. 
2: Map has a title and scale indicator but is 
missing a compass rose and legend. Map shows 
fewer than 5 errors in place names and/or 
spelling. 
1: Map is missing title, scale indicator, compass 
rose or legend. Map shows more than 5 errors in 
place names and/or spelling. 

4: 8 or more descriptions with citations. 
3: Fewer than 8 descriptions. Fewer than 8 
citations. 
Fewer than 6 descriptions. Fewer than 4 
citations. 
1: Fewer than 4 descriptions. Fewer than 4 
citations. You do not know where you found 
some of your information. 

6.1.12.B.4.a: Use maps 
and primary sources to 
assess the impact that 
geography, improved 
military strategies, 

Lesson 11: The Death of Lincoln

Background information can be found at: 
http://memory.loc.gov/ammem/alhtml/alrintr.ht
ml
http://cicerosystems.com/history/unit/civil-war

Using information from given references, 

Report
class debate

http://www.loc.gov/item/99447285
http://www.history.com/topics/american-civil-war/william-t-sherman
http://www.history.com/topics/american-civil-war/william-t-sherman
http://memory.loc.gov/ammem/alhtml/alrintr.html
http://memory.loc.gov/ammem/alhtml/alrintr.html
http://cicerosystems.com/history/unit/civil-war
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political and military 
decisions (e.g., 
leadership), and new 
modes of transportation 
had on the outcome of the 
Civil War.

CCSS.ELA-
LITERACY.RH.9-10.3:  
Analyze in detail a series 
of events described in a 
text; determine whether 
earlier events caused later 
ones or simply preceded 
them.

SWAT: Analyze the 
reasons behind Lincoln’s 
assassination.

including primary sources, find information that 
will help you answer the question, “What events 
led to Lincoln’s assassination?”

ACTIVITIES

● Work in pairs to locate answers to the 
questions listed below.

● Gather information through reading 
printed material and electronic media.

● Compose a report (at least 250 words) 
that answers the questions.

● Participate in a full-class debate about 
their finding

● Why was he assassinated what was the 
goal/plot behind it?

● How was the person(s) involved 
punished?

● Discuss:  Could the assassination have 
been avoided?  How?

All resources for this lesson can be found at 

http://www.gilderlehrman.org/history-by-
era/american-civil-war/resources/what-events-
led-lincoln’s-assassination

6.1.12.B.4.a: Use maps 
and primary sources to 
assess the impact that 
geography, improved 
military strategies, 
political and military 
decisions (e.g., 
leadership), and new 
modes of transportation 
had on the outcome of the 
Civil War.

6.a.12.C.4.a: Assess the 
role that economics played 
in enabling the North and 
South to wage war.

Lesson 12: Bringing the War to an End

Background information can be found at 
http://cicerosystems.com/history/unit/civil-war

All lesson materials can be found at 
http://www.civilwar.org/education/teachers/curr
iculum/civil-war-curriculum/high-
school/bringing-the-war-to-an-end/

Divide students into groups of four. Each group 
will be assigned the role of the North (Lincoln) 
or the South ( McClellan). Have students 
analyze primary sources and using those 
sources, determine whether the United States 
should continue fighting the Confederacy in an 
effort to save the Union. Complete the note 
sheet as you address each question.

Debate notes, timeline and 
map worksheet

http://www.corestandards.org/ELA-Literacy/RH/9-10/3/
http://www.corestandards.org/ELA-Literacy/RH/9-10/3/
http://www.gilderlehrman.org/history-by-era/american-civil-war/resources/what-events-led-lincoln%25E2%2580%2599s-assassination
http://www.gilderlehrman.org/history-by-era/american-civil-war/resources/what-events-led-lincoln%25E2%2580%2599s-assassination
http://www.gilderlehrman.org/history-by-era/american-civil-war/resources/what-events-led-lincoln%25E2%2580%2599s-assassination
http://cicerosystems.com/history/unit/civil-war
http://www.civilwar.org/education/teachers/curriculum/civil-war-curriculum/high-school/bringing-the-war-to-an-end/
http://www.civilwar.org/education/teachers/curriculum/civil-war-curriculum/high-school/bringing-the-war-to-an-end/
http://www.civilwar.org/education/teachers/curriculum/civil-war-curriculum/high-school/bringing-the-war-to-an-end/
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SWAT: Analyze the 
platforms of both Lincoln 
and McClellan during the 
1864 election and 
determine the desires of 
the nation at this point in 
the war.

SWAT: Create a timeline 
and map illustrating the 
sequence of events leading 
to the end of the war.

SWAT: Summarize the 
Articles of Agreement 
from the Surrender of the 
Army of Northern Virginia 
and draw conclusions 
about the feelings of the 
US military toward the 
Confederate military.

Depending on which group they are in, they will 
either consider the question from the perspective 
of Abraham Lincoln or George B. McClellan, 
making sure to think about the military, 
political, and economic factors involved in your 
decision. Have students debate about their 
findings.

After the debate have students read an excerpt 
from: The Last Salute of the Army of Northern 
Virginia and the Articles of Agreement and 
answer the following question:  
How do you think the US military felt about the 
Confederate troops?

Have students complete timeline and map 
worksheet.

6.1.12.B.4.a: Use maps 
and primary sources to 
assess the impact that 
geography, improved 
military strategies, 
political and military 
decisions (e.g., 
leadership), and new 
modes of transportation 
had on the outcome of the 
Civil War.

SWAT: Explain why the 
North won the Civil War 

SWAT: Analyze the 
importance of Western 
Battles and goals of  the 
Civil War. 

Lesson 13: Civil War Battle Stations

Teacher guide for battles can be found at 
http://cicerosystems.com/history/unit/civil-
war/content/1421/2115

● Arrange stations around the classroom 
with full-size copies of the written and 
visual primary sources in Civil War 
Battle Stations 
(http://historyblueprint.org/civil-war-
lesson-3-strategies-and-battles.pdf pages 
14-29), and divide students into pairs or 
groups of three. 

● Tell students that they will be 
investigating individual battles in order 
to understand how the advantages and 
strategies of the Confederate and Union 
armies impacted the outcome of the war. 
They should seek evidence to form an 
interpretation on the lesson’s guiding 
questions: Why did the North win?  
Which battle was the most important 

Civil War battle evidence 
collection sheets
Exit Slip (or homework 
assignment):  Why did the 
North Win the Civil War?

http://cicerosystems.com/history/unit/civil-war/content/1421/2115
http://cicerosystems.com/history/unit/civil-war/content/1421/2115
http://historyblueprint.org/civil-war-lesson-3-strategies-and-battles.pdf
http://historyblueprint.org/civil-war-lesson-3-strategies-and-battles.pdf
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turning point of the war?
● Have students circulate around the 

stations and answer the questions on the 
Civil War Battles Evidence Collection 
Sheet (pages 30-31). Have different 
members of the group record the 
answers at each station. Refer to the 
Civil War Battles Evidence Collection 
Sheet Key to make sure that students 
understand both the literal aspects of the 
source for each source, and its overall 
significance before moving on. 

● Each pair decides on an answer to the 
question: Which battle was the most 
important turning point of the war? and 
lists evidence to back up their answer.  
Class discussion - vote on answers, 
debate any differences.

● Discuss with one or more partners their 
initial answers to: Why did the North 
win? 

● Then in class or as homework, students 
should write 1-5 paragraphs explaining 
why they think the North won the Civil 
War.

http://historyblueprint.org/civil-war-lesson-3-
strategies-and-battles.pdf (Step 6)

6.1.12.D.4.c: Analyze the 
debate about how to 
reunite the country, and 
determine the extent to 
which enacted 
Reconstruction policies 
achieved their goals

6.1.12.D.4.d
Relate conflicting 
political, economic, social, 
and sectional perspectives 
on Reconstruction to the 
resistance of some 
Southern individuals and 
states.

Lesson 14: The conditions in the South at the 
end of the war
 
Background information can be found at
http://edsitement.neh.gov/lesson-plan/battle-
over-reconstruction-aftermath-war#sect-
background
 
Full lesson plan here: 
http://edsitement.neh.gov/lesson-plan/battle-
over-reconstruction-aftermath-war#section-
16057u
 
For this activity, the students will use the 
interactive maps [temporarily located at 
http://civclients.com/nehint/recon/] as well as 
the documents specified below. Students will be 
organized into four small groups. All groups 
will first read a selection from Walt Whitman’s 

Edsitement worksheets

http://historyblueprint.org/civil-war-lesson-3-strategies-and-battles.pdf
http://historyblueprint.org/civil-war-lesson-3-strategies-and-battles.pdf
http://edsitement.neh.gov/lesson-plan/battle-over-reconstruction-aftermath-war#sect-background
http://edsitement.neh.gov/lesson-plan/battle-over-reconstruction-aftermath-war#sect-background
http://edsitement.neh.gov/lesson-plan/battle-over-reconstruction-aftermath-war#sect-background
http://edsitement.neh.gov/lesson-plan/battle-over-reconstruction-aftermath-war%2523section-16057u
http://edsitement.neh.gov/lesson-plan/battle-over-reconstruction-aftermath-war%2523section-16057u
http://edsitement.neh.gov/lesson-plan/battle-over-reconstruction-aftermath-war%2523section-16057u
http://edsitement.neh.gov/lesson-plan/battle-over-reconstruction-aftermath-war%2523section-16057u
http://civclients.com/nehint/recon/
http://civclients.com/nehint/recon/
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SWAT: Describe the 
general character of the 
social conditions within 
the nation in the aftermath 
of war.
SWAT: Demonstrate their 
understanding of the  crisis 
confronting the nation 
during Reconstruction.

Prose Works that explains his view of the “real 
history”. (Students have already read the 
Sherman letter mentioned in the lesson plan 
previously; they may review it as well.)

Each individual group will then be assigned a 
state of the former Confederacy (South 
Carolina, North Carolina, Louisiana, or 
Georgia) and will analyze a diary excerpt 
written by a resident of that state.

In their groups, have the students analyze the 
impact of the Civil War through their assigned 
document as it relates to their assigned state. To 
do this, students will also work through the 
interactive maps, pictures and quotes in order to 
complete the Worksheet for Activity 1 located 
in the Text Document.

For all groups: Excerpt from Prose Works, by 
Walt Whitman: 
http://teachingamericanhistory.org/library/docu
ment/excerpt-from-prose-works/  from the 
EDSITEment-reviewed site Teaching American 
History.

After reading and discussing their documents, 
the groups should be instructed to begin 
working on Parts I and II of the worksheet 
(available on pages 13-18 of the Text 
Document: 
http://edsitement.neh.gov/sites/edsitement.neh.g
ov/files/worksheets/worksheet01.pdf ).  This 
could be an in-class or homework assignment.

Part III of this activity should be completed in 
class within the group, and then discussed as a 
full class. Students may either compose their 
answers to these questions together and turn 
them in or present them in front of the class by 
choosing a representative.

All materials for this lesson can be found at 
http://edsitement.neh.gov/lesson-plan/battle-
over-reconstruction-aftermath-war#sect-
activities

http://edsitement.neh.gov/sites/edsitement.neh.gov/files/worksheets/worksheet01.pdf
http://edsitement.neh.gov/sites/edsitement.neh.gov/files/worksheets/worksheet01.pdf
http://teachingamericanhistory.org/library/index.asp?document=1723
http://teachingamericanhistory.org/library/index.asp?document=1723
http://teachingamericanhistory.org/library/document/excerpt-from-prose-works/
http://teachingamericanhistory.org/library/document/excerpt-from-prose-works/
http://edsitement.neh.gov/sites/edsitement.neh.gov/files/worksheets/worksheet01.pdf
http://edsitement.neh.gov/sites/edsitement.neh.gov/files/worksheets/worksheet01.pdf
http://edsitement.neh.gov/sites/edsitement.neh.gov/files/worksheets/worksheet01.pdf
http://edsitement.neh.gov/sites/edsitement.neh.gov/files/worksheets/worksheet01.pdf
http://edsitement.neh.gov/sites/edsitement.neh.gov/files/worksheets/worksheet01.pdf
http://edsitement.neh.gov/lesson-plan/battle-over-reconstruction-aftermath-war#sect-activities
http://edsitement.neh.gov/lesson-plan/battle-over-reconstruction-aftermath-war#sect-activities
http://edsitement.neh.gov/lesson-plan/battle-over-reconstruction-aftermath-war#sect-activities
http://edsitement.neh.gov/lesson-plan/battle-over-reconstruction-aftermath-war#sect-activities


Jersey City Public Schools
Department of Curriculum and Instruction

Engaging Students ~ Fostering Achievement ~ Cultivating 21st Century Global Skills

72

6.1.12.C.4.b: Compare and 
contrast the immediate and 
long-term effects of the 
Civil War on the 
economies of the North 
and South.
6.1.12.D.4.c: Analyze the 
debate about how to 
reunite the country, and 
determine the extent to 
which enacted 
Reconstruction policies 
achieved their goals

SWAT: Analyze the 
debate about how to 
reunite the country, and 
determine the extent to 
which enacted 
Reconstruction policies 
achieved their goals

Lesson 15: Reconstruction Convention 
Simulation
(3-4 class periods):

1. Class discusses key questions facing North 
and South after the Civil War.  Distribute 
“Reconstruction Planning: Questions to 
Consider” handout (in Unit folder).  Discuss the 
meaning of each question / topic with the 
students. 

● 1.  What should the goal(s) of 
Reconstruction be?

● 2.  What do you think “freedom” means?
● 3.  Southern states: What conditions 

should there be for readmitting Southern 
states to the Union?   What rights/powers 
should those states have?  Who should 
run Southern states? 

● 4.  Consider whether each of the 
following groups should be:  executed, 
jailed, pardoned, reimbursed for lost 
property (including slaves), allowed to 
vote, allowed to hold office, anything 
else that seems relevant. Large 
slaveholders?  Confederate leaders?  
Confederate soldiers?

● 5.  Economy: How will you rebuild the 
South economically?  Will you rebuild it 
with northern money or let the South 
fend for themselves? If a person sold 
materials on credit or lent money to the 
South, should that person be paid back?  
If so, by whom? How will you make up 
for the loss of slave labor?  What labor 
system will there be instead? What do 
you do all of the unemployed former 
slaves?

● 6.  Former slaves: What rights should 
former slaves have?  If any, how will 
you make sure that they receive those 
rights?  Should they be protected by the 
Federal government?  If so, how? Should 
there be a program to help former slaves 
adjust to freedom?  What would it 
consist of? Should land be redistributed 
from former slaveholders to former 

Initial Reconstruction plan
Reconstruction compromise 
plan
Reconstruction notes chart
Guiding questions
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slaves?
2. Role-play research and planning:  Five groups 
of students each research a specific point of 
view during Reconstruction and develop their 
own Reconstruction plans from that point of 
view. 

● Each group is given a role sheet to 
prepare (“Reconstruction Simulation 
Preparation”, saved in Unit folder.)  
Points of view include:

○ Radical Republicans
○ Radical Southern Rebels
○ Freedmen
○ Moderate Southerners
○ Moderate Republicans

● Give students the following directions:
○ Read your roles thoroughly. 
○ Discuss what your group would 

think about each of the questions 
on the “Reconstruction Planning” 
handout.

○ Conduct additional research to 
determine questions you aren’t 
sure about and/or to deepen your 
understanding of each question 
(using textbooks or library books 
in room)

3. Reconstruction Convention Simulation.  
Students jigsaw into mixed-groups for a 
simulated Reconstruction Convention 
(suggested time: one full class period).

● Each group should have at least one 
member of each of the five groups.  
Staying in role, together they should 
come up with a plan addressing all the 
questions they discussed in their small 
groups.  Note:  some groups may be 
unable to agree on all – or even any – 
questions.  

● Debrief as a class:
● Each group explains its plan, and 

anything it wasn’t able to decide on
● Discuss the main problems each group 

faced in coming to agreement.  How 
might this have resembled the conflicts 
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that really happened?  How may it have 
differed?

4. What really happened:  Students will read the 
section of their textbook on Reconstruction, as 
students take notes on a graphic organizer with 
three columns:  Presidential Reconstruction, 
Congressional Reconstruction, Southern 
Backlash.  

● Discuss as a class or in small groups to 
ensure that students are clear on the 
details.  [alternative or in addition: view 
and discuss the “Crash Course US 
History: Reconstruction” video lecture 
together and add to notes: 
http://nerdfighteria.info/video/143/nows
S7pMApI ].

● Then in class, or as homework, students 
will add to their notes from a timeline of 
key Reconstruction events. 
http://www.pbs.org/wgbh/amex/reconstr
uction/states/sf_timeline.html

5. Guiding questions for discussion, for students 
to then write up as an assessment

● How did both Johnson and Congress 
address the key questions facing the 
country after Reconstruction? 

● How were their plans similar or 
different?  Why did the differences 
exist?

● In what ways were both phases of 
Reconstruction similar or different to the 
plans students created?  What lay behind 
the differences?

6.1.12.A.4.c: Judge the 
effectiveness of the 13th, 
14th, and 15th 
Amendments in obtaining 
citizenship and equality 
for African Americans

SWAT: Evaluate extent to 
which African-Americans 
were actually free during 

Lesson 16:  Were African-Americans Free 
During Reconstruction?

Do Now:  What does it mean to be “free”?  
Discuss.

In this structured academic controversy, 
students examine constitutional amendments, a 
Black Code, a personal account of a former 
slave, and other documents to answer the 
question: “Were African Americans free during 

RLH Guiding Questions
S.A.C. Graphic Organizer

http://nerdfighteria.info/video/143/nowsS7pMApI
http://nerdfighteria.info/video/143/nowsS7pMApI
http://www.pbs.org/wgbh/amex/reconstruction/states/sf_timeline.html
http://www.pbs.org/wgbh/amex/reconstruction/states/sf_timeline.html
http://www.pbs.org/wgbh/amex/reconstruction/states/sf_timeline.html
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Reconstruction Reconstruction?"

Full lesson plan and materials available at 
https://sheg.stanford.edu/reconstruction 

6.1.12.D.4.d: Relate 
conflicting political, 
economic, social, and 
sectional perspectives on 
Reconstruction to the 
resistance of some 
Southern individuals and 
states

SWAT: Examine the 
challenges faced by 
African Americans after 
emancipation.

SWAT: Analyze primary 
sources to learn how the 
Bureau attempted to 
perform one of its 
functions.

Lesson 17: Freedmen’s Bureau

Background : 
http://www.pbs.org/wnet/jimcrow/stories_event
s_freed.html

In this lesson, students use a number of primary 
sources to investigate how the Freedmen’s 
Bureau accomplished its goals. Students discuss 
both the immediate effects and the ultimate 
goals of emancipation and how the Freedmen’s 
Bureau 

Ask students to describe the effects of the 
Emancipation Proclamation and the end of the 
Civil War on enslaved Americans 

● Provide students with the Freedmen’s 
Bureau primary sources.

● Divide students into the following group 
and assign the related primary source:  
education, courts, labor contracts, 
marriage, rations, abandoned lands.

● Have them deconstruct the source using 
A.R.T.I.S.T + R&B method.  

● After analyzing the document have 
students discuss: Given just your 
documents, was the Freedmen’s Bureau 
a success or failure as far as protecting 
and providing rights for African 
Americans?  

● Jigsaw students into mixed groups and 
assign each mixed group “success” or 
“failure”.  Then they work together to 
prepare an argument based on evidence 
from each of their sources on the debate 
question.

● Students debate:  Was the Freedmen’s 
Bureau a success?

● Together (or in small groups/pairs), 
students come up with a thesis entering 

A.R.T.I.S.T + R&B 
worksheet. 
Debate
Small group thesis 
statements  

https://sheg.stanford.edu/reconstruction
http://www.pbs.org/wnet/jimcrow/stories_events_freed.html
http://www.pbs.org/wnet/jimcrow/stories_events_freed.html
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the question, along the lines of “Though 
the Freedman’s bureau succeeded in X, 
it was mainly a failure because…” or 
vice versa.

  

6.1.12.D.4.c: Analyze the 
debate about how to 
reunite the country, and 
determine the extent to 
which enacted 
Reconstruction policies 
achieved their goals

6.1.12.D.4.e: Analyze the 
impact of the Civil War 
and the 14th Amendment 
on the development of the 
country and on the 
relationship between the 
national and state 
governments.

SWAT: Identify the 
specific proposals Lincoln, 
Johnson, and Radical 
Republicans made for the 
readmission of Southern 
states, amnesty, and 
opportunities for 
freedmen.

SWAT: Evaluate 
Lincoln’s, Johnson and 
Radical Republicans plans 
for Reconstruction.

Lesson 18: Reconstruction Report Card
During this assessment, students will work in 
groups to analyze primary source documents 
and grade each president and the Radical 
Republicans  on their role during reconstruction. 
The goal is for the students to decide who did a 
better job at trying to reconstruct society after 
the Civil War, followed by a class debate. 
After the debate, discuss whether Johnson 
should have been impeached for his role during 
reconstruction.

Student directions: 
● For each Reconstruction issue listed in 

the chart, research Lincoln’s, Johnson’s, 
and Radical Republicans’ plans.  Discuss 
strengths and weaknesses of each. 

● Remember the goal of Reconstruction 
was to reunite the U.S. in a stable and 
fair way—both groups just had different 
ideas about the best way to accomplish 
this. 

● Decide what grade each plan should earn 
for EACH issue, and explain your reason 
for awarding that grade.  

● Group members do not have to agree on 
the same grade.

Directions for this activity are at the beginning 
on the unit along with all resources.

Handouts are located in the folder for this unit

Reconstruction report card

6.1.12.D.4.c: Analyze the 
debate about how to 
reunite the country, and 
determine the extent to 
which enacted 
Reconstruction policies 
achieved their goals

Lesson 19:  Changing Northern Attitudes

In this Reading Like a Historian lesson, students 
will analyze two cartoons, drawn by Thomas 
Nast, to chart the evolution of Northern attitudes 
toward freedmen during Reconstruction.

RLH Questions Worksheets
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SWAT:  Analyze ways in 
which Northern attitudes 
towards Reconstruction 
changed from 1865-1877

Full lesson plans and materials available here: 
https://sheg.stanford.edu/thomas-nast 

6.1.12.D.4.d: Relate 
conflicting political, 
economic, social, and 
sectional perspectives on 
Reconstruction to the 
resistance of some 
Southern individuals and 
states

6.1.12.D.4.e: Analyze the 
impact of the Civil War 
and the 14th Amendment 
on the development of the 
country and on the 
relationship between the 
national and state 
governments.

SWAT: Evaluate whether 
the North or the South was 
to blame for the failure of 
Reconstruction. 

Lesson 20: Who Killed Reconstruction 

Using the DBQ Project Mini-Q “North or South:  
Who Killed Reconstruction”, students read and 
analyze four documents, create “buckets”, and 
draft outlines (using DBQ Project format).  The 
question, “Who Killed Reconstruction?” 
provides an opportunity to engage in  discussion 
in small groups.  Through this format, students 
need to cite evidence from the documents they 
have studied and information they have learned 
in class.  
All documents and lesson plan materials, 
including tips for teachers on guiding discussion 
and additional content notes, included in DBQ 
Project “Who Killed Reconstruction?”

Document Analysis 
Questions
Graphic organizers 
Essay 

6.1.12.A.4.c: Judge the 
effectiveness of the 13th, 
14th, and 15th 
Amendments in obtaining 
citizenship and equality 
for African Americans

SWAT: Examine the 
impact of Plessy v. 
Ferguson on the lives of 
African Americans 

Lesson 21: Impact of Plessy v. Ferguson and 
Jim Crow

Background story: 
http://www.pbs.org/wnet/jimcrow/stories_event
s_plessy.html

Provide students with the background story and 
case of Plessy v. Ferguson. Have students read 
the background story and discuss the  following 
questions 

Museum Exhibit or
In-role letter/journal

https://sheg.stanford.edu/thomas-nast
http://www.pbs.org/wnet/jimcrow/stories_events_plessy.html
http://www.pbs.org/wnet/jimcrow/stories_events_plessy.html
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1. What law did Homer Plessy violate? How did 
Plessy violate this law?
2. What rights do the Thirteenth and Fourteenth 
Amendments to the Constitution provide?
3. If you were Albion Tourgee, one of Plessy's 
lawyers, how would you justify your claim that 
the "Separate Car Act" violates the Thirteenth 
and Fourteenth amendments?

4.Are separation and equality 
compatible? Why or why not?

5. What decision do you think the US Supreme 
Court will make and why? 

After discussion explain to students that they are 
going to listen to podcasts of people who 
suffered from Plessy v. Ferguson and Jim Crow 
Laws
http://www.pbs.org/wnet/jimcrow/stories_narrat
ives.html

While listening to the podcasts, they are 
expected to take notes about the impact of Jim 
Crow laws upon each individual life.

After listening to podcast, students will get into 
groups and design a Museum Exhibit for the 
History of Segregation after the ruling of Plessy 
v. Ferguson. 

Alternative assessment:  Drawing on what they 
have learned, students chose a role from the 
time, an audience, a format, and a topic, for a 
creative writing assignment on Jim Crow.  (e.g. 
an African-American child in the South, writing 
a letter to her friend who has moved North about 
her experience in segregated schools.)  For more 
on this strategy see 

http://www.readwritethink.org/professio
nal-development/strategy-guides/using-raft-
writing-strategy-30625.html 

http://www.pbs.org/wnet/jimcrow/stories_narratives.html
http://www.pbs.org/wnet/jimcrow/stories_narratives.html
http://www.readwritethink.org/professional-development/strategy-guides/using-raft-writing-strategy-30625.html
http://www.readwritethink.org/professional-development/strategy-guides/using-raft-writing-strategy-30625.html
http://www.readwritethink.org/professional-development/strategy-guides/using-raft-writing-strategy-30625.html
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6.1.12.D.4.d
Relate conflicting 
political, economic, social, 
and sectional perspectives 
on Reconstruction to the 
resistance of some 
Southern individuals and 
states

6.1.12.A.4.c
Judge the effectiveness of 
the 13th, 14th, and 15th 
Amendments in obtaining 
citizenship and equality 
for African Americans

SWAT: Evaluate primary 
sources and explain the 
social upheaval of the 
South after the Civil War.

Lesson 22:  Creating and Comparing 
Reconstruction Textbook Passages 
(Summative Assessment)

Background information can be found at 
http://cicerosystems.com/history/unit/civil-war

● Divide the students into groups of four. 
Their task is to incorporate multiple 
sources to write a textbook entry about 
Reconstruction. 

● Each Student will be responsible for 
reading two primary and two secondary 
sources (textbooks) and completing an 
analysis of each primary source using 
A.R.T.I.S.T & R+B.  They must share 
their findings with the group.   (Primary 
sources can be found at lesson plan link)

● Ask students to compare textbook 
passages from the current Pearson text in 
addition to History Alive.   

● In groups, students will discuss the 
similarities and differences they found in 
these texts about the same topic.  
Students will then compare this 
information with the primary sources 
they have read.  

● Each student will then individually work 
together to write a textbook passage 
entitled “Life in the South after the Civil 
War.” Information from each primary 
source should be included in the 
textbook passage. Use the following 
questions as guiding questions: 

○ What did Americans (Northern 
and Southern, black and white) 
think of the government during 
Reconstruction – military 
occupation of the South, civil 
rights laws, and the president’s 
plans?

○ How did the views of white and 
black Southerners differ 
concerning the future of African 
American?

○ For African Americans in the 
South after the Civil War, what 

A.R.T.I.S.T & R+B 
worksheets
Student-created text book 
passages to include 
information they found in 
primary sources.  Suggested 
rubric is included in the 
folder for this unit.

http://cicerosystems.com/history/unit/civil-war
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help did they receive? What 
challenges did they face? 

● After students complete textbook 
passage have students compare them to 
one anothers’ (and, if time allows, to 
another textbook passage) and discuss 
what each summary included and 
omitted.

Full lesson can be found at 
http://www.civilwar.org/education/teachers/less
on-plans/african-americans-after-the-civil-
war/african-americans-after-the.html

http://www.civilwar.org/education/teachers/lesson-plans/african-americans-after-the-civil-war/african-americans-after-the.html
http://www.civilwar.org/education/teachers/lesson-plans/african-americans-after-the-civil-war/african-americans-after-the.html
http://www.civilwar.org/education/teachers/lesson-plans/african-americans-after-the-civil-war/african-americans-after-the.html
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Unit Plan 3
An Expanding Nation

Content Area: Social Studies 

Unit Title:  An Expanding Nation 
Part A:  (Post Civil-War) Westward Expansion, Imperialism 
Part B.  Industrialization, Immigration, Urbanization 

Target Course/Grade Level:US History, 9-12

Unit Summary  
Unit III is divided into two parts. Part A consists of  Post Civil War Westward Expansion and Imperialism. 
In the years following the Civil War, the United States experienced unprecedented growth.  While people 
from all over flocked to growing cities, the era was also marked by an expansion of the West. New 
technologies made the vast lands of the West more desirable, but the evolution of the “Great American 
Desert” into the “Nation’s Breadbasket” had both positive and negative consequences. In addition, 
American foreign policy from the 19th Century through the early 20th is one of steady expansion. From the 
Spanish- American War to the Open door policy with China,  the United States government approached 
expansion through a variety of means: settlement, war, treaty, and trade, to name a few.
 
Part B consist of Industrialization, Immigration and Urbanization. America grew and expanded on many 
levels. Industrialists like Andrew Carnegie, J.P. Morgan, Cornelius Vanderbilt, and John D. Rockefeller 
developed massive enterprises that had influence both in the United States and around the world. 
Industrialization led to social dislocation, crushing poverty, and huge disparities between rich and poor. 
Americans responded to the challenges of  the period in many ways:  making laws, breaking them, and 
organizing into labor unions, trusts and monopolies, new political  parties, and reform associations—all 
with varying agendas and with varying degrees of success. Corresponding to the rise of industry was the 
growth of the American city. Immigrants from all over flooded into growing cities. The result was not only 
cultural diversity, but changes in everyday city-life, including crime and politics.

Primary interdisciplinary connections:  
This unit has several key ELA connections.  Almost every lesson addresses one or more Common Core 
ELA themes of citing textual evidence, determining the central ideas of sources, analyzing series of events 
in texts, comparing opposing views, and analyzing reasoning and evidence.  In addition, students engage in 
close reading of several texts, including Pacific Railway Act of 1862, Homestead Act , Dawes Act , Chief 
Joseph Plea ,  and 1897 Petition Against the Annexation of Hawaii.
 
21st century themes:
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● Standard 6.3 Active Citizenship in the 21st-Century: All students will acquire the skills needed to be 
active, informed citizens who value diversity and promote cultural understanding by working 
collaboratively to address the challenges that are inherent in living in an interconnected world.

● Determining the credibility and value of information, while also considering context, point of view, 
and multiple perspectives.

● Collaboratively evaluating possible solutions to problems and conflicts that arise in an 
interconnected world.

● Critically analyzing information, making ethical judgments, and responsibly addressing 
controversial issues.

● Communicating through rational and persuasive written and oral arguments to present solutions to 
controversial issues.

Unit Rationale:
The unit  examines  Westward Expansion, Imperialism,  Industrialization, Immigration , Urbanization   the 
expansion of the nation on multiple fronts. Looking west, students will also be able to explain the forces 
that drove westward expansion and how the process had different meanings and consequences for various 
groups. The unit concludes by analyzing the impact of immigration on American society. By the end of  the 
unit,  students should be able to identify the ways in which everyday life in the United States changed from 
the 1860s to the 1900s. Students should also understand the prosperity and problems brought about by 
Industrialization.  

Learning Targets
Standards:  Both the NJCCCS and the CCSS are reflected in this unit.  See the chart below. 

NJCCCS Content Statements

● Technological developments and unregulated business practices revolutionized transportation, 
manufacturing, and consumption, and changed the daily lives of Americans.

● The Industrial Revolution and immigration had a powerful impact on labor relations, urbanization, 
the environment, cultural values, and created tensions between ethnic and social groups.

CPI # Cumulative Progress Indicators (CPIs)

6.1.12.A.5.a Assess the impact of governmental efforts to regulate industrial and financial 
systems in order to provide economic stability

6.1.12.A.5.b Analyze the effectiveness of governmental policies and of actions by groups and 
individuals to address discrimination against new immigrants, Native Americans, 
and African Americans

6.1.12.B.5.a Explain how the Homestead Act, the availability of land and natural resources, and 
the development of transcontinental railroads and waterways promoted the growth of 
a nationwide economy and the movement of populations. 

6.1.12.B.5.b Assess the impact of rapid urbanization on the environment and on the quality of life 
in cities. 
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6.1.12.C.5.a Analyze the economic practices of corporations and monopolies regarding the 
production and marketing of goods, and determine the positive or negative impact of 
these practices on individuals and the nation and the need for government 
regulations.

6.1.12.C.5.b Compare and contrast economic development of the North, South, and West in the 
post-Civil War period.

6.1.12.C.5.c Analyze the cyclical nature of the economy and the impact of periods of expansion 
and recession on businesses and individuals.

6.1.12.D.5.a Analyze government policies and other factors that promoted innovation, 
entrepreneurship, and industrialization in New Jersey and the United States during 
this period.

6.1.12.D.5.b Evaluate how events led to the creation of labor and agricultural organizations that 
protect the rights of workers. 

6.1.12.D.5.c Assess the effectiveness of public education in fostering national unity and 
American values and in helping people meet their economic needs and expectations.

6.1.12.D.5.d Relate varying immigrants’ experiences to gender, race, ethnicity, or occupation.

6.1.12.B.6.a Determine the role geography played in gaining access to raw materials and finding 
new global markets to promote trade.

6.1.12.D.6.b Compare and contrast the foreign policies of American presidents during this time 
period, and analyze how these presidents contributed to the United States becoming 
a world power.

CCSS.ELA-
Literacy.RH.9-10.1

Cite specific textual evidence to support analysis of primary and secondary sources, 
attending to such features as the date and origin of the information.

CCSS.ELA-
Literacy.RH.9-10.2

Determine the central ideas or information of a primary or secondary source; provide 
an accurate summary of how key events or ideas develop over the course of the text.

CCSS.ELA-
Literacy.RH.9-10.3

Analyze in detail a series of events described in a text; determine whether earlier 
events caused later ones or simply preceded them. 

CCSS.ELA-
Literacy.RH.9-10.4

Determine the meaning of words and phrases as they are used in a text, including 
vocabulary describing political, social, or economic aspects of history/social science.

CCSS.ELA-
Literacy.RH.9-10.5

Analyze how a text uses structure to emphasize key points or advance an explanation 
or analysis.

CCSS.ELA-
Literacy.RH.9-10.6

Compare the point of view of two or more authors for how they treat the same or 
similar topics, including which details they include and emphasize in their respective 
accounts.

CCSS.ELA-
Literacy.RH.9-10.7

Integrate quantitative or technical analysis (e.g., charts, research data) with 
qualitative analysis in print or digital text.

CCSS.ELA-
Literacy.RH.9-10.8

Assess the extent to which the reasoning and evidence in a text support the author's 
claims.

CCSS.ELA-
Literacy.RH.9-10.9

Compare and contrast treatments of the same topic in several primary and secondary 
sources.

http://www.corestandards.org/ELA-Literacy/RH/9-10/1/
http://www.corestandards.org/ELA-Literacy/RH/9-10/1/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/3/
http://www.corestandards.org/ELA-Literacy/RH/9-10/3/
http://www.corestandards.org/ELA-Literacy/RH/9-10/4/
http://www.corestandards.org/ELA-Literacy/RH/9-10/4/
http://www.corestandards.org/ELA-Literacy/RH/9-10/5/
http://www.corestandards.org/ELA-Literacy/RH/9-10/5/
http://www.corestandards.org/ELA-Literacy/RH/9-10/6/
http://www.corestandards.org/ELA-Literacy/RH/9-10/6/
http://www.corestandards.org/ELA-Literacy/RH/9-10/7/
http://www.corestandards.org/ELA-Literacy/RH/9-10/7/
http://www.corestandards.org/ELA-Literacy/RH/9-10/8/
http://www.corestandards.org/ELA-Literacy/RH/9-10/8/
http://www.corestandards.org/ELA-Literacy/RH/9-10/9/
http://www.corestandards.org/ELA-Literacy/RH/9-10/9/
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Unit Essential Questions
● Has rapid industrial development been a 

blessing or a curse for Americans?
● Were big business leaders “captains of 

industry” or “robber barons?”
● To what extent did technological invention 

and innovation improve transportation and 
the infrastructure of the United States 
during the nineteenth century?

● Should business be regulated closely by 
the government?

● Can workers attain economic justice 
without violence?

● Did America fulfill the dreams of 
immigrants?

● How has the impact of the expansion of the 
United States had a negative impact on 
Native Americans?

Unit Enduring Understandings
● The “settlement” of the West had uneven 

consequences, depending of one’s perspective.
● Industrialization can have positive and negative 

effects on people, the environment, and the 
economy.

● Coordinated action by groups may result in 
economic, political, & social changes to the 
US.

Unit Learning Targets
These are what we want students to be responsible for understanding at the end of the quarter:
Lesson 1: 
SWAT: Evaluate  why Westward expansion was a consequence of Industrialization before and after 
the Civil War
Lesson 2 : 
SWAT: Explain the significance of movement in the growth of the US before, during, and after 
Reconstruction
Lesson 3: 
SWAT:  Examine how the Homestead Act and Morrill Land Grant Act  transformed America
Lesson 4: 
SWAT:Summarize the impact of the transcontinental on American society
Lesson 5: 
SWAT  Analyze the effects of westward expansion from different perspectives
Lesson 6 : 
SWAT Evaluate the effectiveness of  the Indian Reform Policy
Lesson 7: 
SWAT: Describe major laws and agreements between Native Americans & the US government 
(including the Dawes Act of 1887) and their impact on Native Americans
Lesson 8: 
SWAT: Examine the impact of Westward Expansion on Native Americans
Lesson 9: 
SWAT: Judge whether U.S policy toward Native Americans was an example of genocide
Lesson 10: 
SWAT:  State in your won words the arguments supporting and opposing American imperialism

Lesson 11: 
SWAT :Analyze contrasting accounts of the explosion of the USS Maine in the New York Journal 
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and New York Times
Lesson 12: 
SWAT: Investigate the causes of the Spanish American War
Lesson 13: 
SWAT: Analyze why the United States annexed the Philippines after the Spanish American War
Lesson 14: 
SWAT: Examine president Theodore Roosevelt Foreign Policy
Lesson 15: 
SWAT: Explain why a canal across the Isthmus of Central America was strategically important to 
the United States
Lesson 16: 
SWAT: Analyze  arguments supporting and opposing the annexation of Hawaii
Lesson 17: 
SWAT: Evaluate the effectiveness of the Open Door Policy with China 
Lesson 18: 
SWAT: Analyze technological advances from the 19th century
Lesson 19: 
SWAT: Examine the conditions of work environments in the late 1800’s.
Lesson 20: 
SWAT: Evaluate individuals to determine if he is a Robber Baron or Captain of Industry
Lesson 21: 
SWAT: Conduct research  of modern Robber Baron or Captain of Industry
Lesson 22: 
SWAT: Analyze why workers formed Unions
Lesson 23:  
SWAT: State the accounts of  the Haymarket Riot from multiple sources
Lesson 24:
 SWAT : Evaluate the reliability of two different accounts of the Homestead strike
Lesson 25: 
SWAT: Analyze the causes and effects of the Pullman Strike
Lesson 26: 
SWAT: Evaluate the causes and impact of the Paterson Silk Strike 
Lesson 27: 
SWAT:Connect historical events and policy to immigration trends 
Lesson 28: 
SWAT:Analyze the challenges and opportunities faced by the immigrants
Lesson 29:
SWAT: Analyze the challenges and opportunities faced by Irish immigrants
Lesson 30: 
SWAT: Examine immigration patterns of Italians in New Jersey
Lesson 31: 
SWAT: Explore the social and economic factors that fueled the wave of Chinese immigrant and eventually led 
to their exclusion 
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Evidence of Learning
Summative Assessment 
The summative assessment for this unit is from Choices: “U.S. Immigration Policy in an Unsettled World.” 
Students are required to write a letter to a member of Congress, the President or the editor of a local 
newspaper about their ideas for United States immigration policy. In the first part of the letter, students 
should describe their immigration policy and consider the following, number of legal immigrants per year, 
number of refuges per year, admittance process, and undocumented immigrants. The second part of the 
letter should consider the impact of their immigration policy will have on the future of the United States 
such as economy, population, foreign policy, border control and relations between ethnic groups. Refer to 
“Looking into the Future” lesson in the Choices teacher resource book for more information pages 30-33.

Formative Assessments
Formative assessments suggested with each lesson.

Lesson Plans
Lesson Timeframe

Part ALesson 1
Westward Expansion 

Week 1: 1 day

Lesson 2
Transcontinental Railroad

2-3 days

Lesson 3
Land Reform 

1 day
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Lesson 4 
Westward Expansion from different 

perspectives 

Week 2: 1-2 days 

Lesson 5
Dawes Act & other Reforms 

1-2 days 

Lesson 6
Native Americans

Week 3: 3-4 days 

Lesson 7
American Imperialism

Week 4:1 day 

Lesson 8
Yellow Journalism,  Spanish American War  

and Aftermath 

3-4 days 

Lesson 9
Theodore Roosevelt Foreign Policy

Week 5: 1-2 days 

Lesson 10
Expanding Empire

3-4 days 

Part B Lesson 11
Technology 

Week 6:1 day 

Lesson 12
Working Environment 

2-3 days 

Lesson 12
              Robber Baron or Captain of Industry

Week 7: 3-4 days 

Lesson 13
Labor Unions & Strikes 

Week 8: 5 days 

     Lesson 14
Waves of Immigrants 

Week 9: 4 days 



Jersey City Public Schools
Department of Curriculum and Instruction

Engaging Students ~ Fostering Achievement ~ Cultivating 21st Century Global Skills

88

Lesson 15
Summative Assessment: Choices- US 

Immigration Policy in an Unsettled World

Week 10: 5 days 

Teacher Notes
Background information:
Pearson United States History Textbook and Realize Platform:  pearsonrealize.com
Content support for students:  https://www.khanacademy.org/humanities/history
Westward Expansion, Industrialization and Immigration:
http://cicerosystems.com/history/unit/industry-and-migration/content/1421/4940
Westward Expansion, Industrialization and Immigration:
http://cicerosystems.com/history/unit/industry-and-migration
Westward Expansion: https://www.gilderlehrman.org/history-by-era/development-west/essays/born-
modern-overview-west
Transcontinental Railroad: https://www.gilderlehrman.org/history-by-era/development-
west/essays/financing-transcontinental-railroad
Native Americans:  https://www.gilderlehrman.org/multimedia#!3320
American Imperialism:
 http://edsitement.neh.gov/lesson-plan/question-american-empire#sect-background
Imperialism: http://cicerosystems.com/history/unit/world-war-i
Spanish American War:
http://edsitement.neh.gov/lesson-plan/spanish-american-war#sect-background
Spanish American War: http://www.history.com/this-day-in-history/treaty-of-paris-ends-spanish-american-
war
The Annexation of Hawaii
http://www.digitalhistory.uh.edu/disp_textbook.cfm?smtID=2&psid=3159
Annexation of Hawaii
http://future.state.gov/when/timeline/1866_timeline/annex_hawaii.html
Americans Overthrow Hawaii
http://www.history.com/this-day-in-history/americans-overthrow-hawaiian-monarchy
The Open Door Policy and the Boxer War: The US and China
http://www.gilderlehrman.org/history-by-era/empire-building/essays/open-door-policy-and-boxer-war-us-
and-china
Links :
Open Door Policy Background
http://edsitement.neh.gov/lesson-plan/lesson-4-imperialism-and-open-door#sect-background
Theodore Roosevelt’s Foreign Policy
http://www.history.com/topics/us-presidents/theodore-roosevelt/videos/roosevelts-big-stick-foreign-policy
Industrialization:http://www.loc.gov/teachers/classroommaterials/primarysourcesets/industrial-
revolution/pdf/teacher_guide.pdf
Robber Barons or Captains of Industry https://www.gilderlehrman.org/history-by-era/gilded-
age/essays/robber-barons-or-captains-industry
Labor Unions http://www.history.com/topics/labor
Immigrants https://www.gilderlehrman.org/history-by-era/immigration-and-migration/essays/history-times-
nation-immigrants
Chinese Exclusion Act https://www.gilderlehrman.org/history-by-era/immigration-and-
migration/essays/%E2%80%9C-chinese-question%E2%80%9D%E2%80%94unresolved-and-ongoing-for-

http://pearsonrealize.com/
https://www.khanacademy.org/humanities/history
http://cicerosystems.com/history/unit/industry-and-migration
https://www.gilderlehrman.org/history-by-era/development-west/essays/born-modern-overview-west
https://www.gilderlehrman.org/history-by-era/development-west/essays/born-modern-overview-west
https://www.gilderlehrman.org/history-by-era/development-west/essays/financing-transcontinental-railroad
https://www.gilderlehrman.org/history-by-era/development-west/essays/financing-transcontinental-railroad
https://www.gilderlehrman.org/multimedia#!3320
http://edsitement.neh.gov/lesson-plan/question-american-empire#sect-background
http://cicerosystems.com/history/unit/world-war-i
http://edsitement.neh.gov/lesson-plan/spanish-american-war#sect-background
http://www.history.com/this-day-in-history/treaty-of-paris-ends-spanish-american-war
http://www.history.com/this-day-in-history/treaty-of-paris-ends-spanish-american-war
http://www.digitalhistory.uh.edu/disp_textbook.cfm?smtID=2&psid=3159
http://future.state.gov/when/timeline/1866_timeline/annex_hawaii.html
http://www.history.com/this-day-in-history/americans-overthrow-hawaiian-monarchy
http://www.gilderlehrman.org/history-by-era/empire-building/essays/open-door-policy-and-boxer-war-us-and-china
http://www.gilderlehrman.org/history-by-era/empire-building/essays/open-door-policy-and-boxer-war-us-and-china
http://edsitement.neh.gov/lesson-plan/lesson-4-imperialism-and-open-door#sect-background
http://www.history.com/topics/us-presidents/theodore-roosevelt/videos/roosevelts-big-stick-foreign-policy
https://www.gilderlehrman.org/history-by-era/gilded-age/essays/robber-barons-or-captains-industry
https://www.gilderlehrman.org/history-by-era/gilded-age/essays/robber-barons-or-captains-industry
https://www.gilderlehrman.org/history-by-era/immigration-and-migration/essays/%25E2%2580%259C-chinese-question%25E2%2580%259D%25E2%2580%2594unresolved-and-ongoing-for-ameri
https://www.gilderlehrman.org/history-by-era/immigration-and-migration/essays/%25E2%2580%259C-chinese-question%25E2%2580%259D%25E2%2580%2594unresolved-and-ongoing-for-ameri
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ameri
Political Cartoon Analysis Sheet 
http://www.archives.gov/education/lessons/worksheets/cartoon_analysis_worksheet.pdf
Poster Analysis Sheet 
http://www.archives.gov/education/lessons/worksheets/poster_analysis_worksheet.pdf
Song Analysis Sheet 
http://www.tolerance.org/sites/default/files/general/tt_song_analysis_mid.pdf
Venn Diagram 
http://www.readwritethink.org/files/resources/interactives/venn_diagrams/

Home on the Range 
http://www.scoutsongs.com/lyrics/home-on-the-range.html

Goals/Objectives Learning Activities/Instructional Strategies Formative Assessment 
Tasks

6.1.12.C.5.b
Compare and contrast 
economic development of 
the North, South, and 
West in the post-Civil War 
period.

SWAT:  Evaluate  why 
Westward expansion was a 
consequence of 
Industrialization before 
and after the Civil War. 

Lesson 1:  Westward Expansion as a 
consequence of the Industrial Revolution
In this lesson, students will analyze a series of 
primary source documents relating to westward 
expansion.
Background Information:
One of the major themes of  American history is 
the expansion of the nation, both geographically 
and economically. Population growth, a desire 
for new land for farmers along with markets for 
their agriculture, and a belief that God intended 
Americans to occupy the land between the 
Atlantic and the Pacific combined to drive 
American expansion. 

● Primary source text  analysis activity:  
What was the justification for Westward 
Expansion?

○ Using the jigsaw method,students 
will investigate western 

Graphic Organizer 
Exit Slip

https://www.gilderlehrman.org/history-by-era/immigration-and-migration/essays/%25E2%2580%259C-chinese-question%25E2%2580%259D%25E2%2580%2594unresolved-and-ongoing-for-ameri
http://www.archives.gov/education/lessons/worksheets/cartoon_analysis_worksheet.pdf
http://www.archives.gov/education/lessons/worksheets/poster_analysis_worksheet.pdf
http://www.tolerance.org/sites/default/files/general/tt_song_analysis_mid.pdf
http://www.readwritethink.org/files/resources/interactives/venn_diagrams/
http://www.scoutsongs.com/lyrics/home-on-the-range.html
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expansion using Letter from John 
Quincy Adams, Annexation, 
Turner’s Frontier Thesis and 
Josiah Strong, Our Country.

Students will complete graphic organizer citing 
evidence for westward expansion using 

● Investigating Western Expansion 
(Graphic Organizer)

● Letter from John Quincy Adams to his 
father John Adams ( Student Handout 
2)

● “Annexation” by John L. O’Sullivan 
(Student Handout 3:Page 3 of 4)

● Turner’s Frontier Thesis ( Student 
Handout 5)

● Josiah Strong, Our Country ( Student 
Handout 6) 

Link: http://historyblueprint.org/el-
support/western-expansion-final.pdf/view

Exoduster Movement
Background Information: 
The Exoduster Movement, beginning in 1877, 
was the first grass-roots movement out of the 
South, during which, between 40,000 and 
70,000 former slaves departed the South, 
primarily for Kansas. Benjamin Singleton was 
the official leader of the Exoduster Movement. 
Originally encouraging his compatriots to 
acquire land in Tennessee, he found that whites 
would not sell fruitful land to them. Singleton 
and his associates founded the Edgefield Real 
Estate and Homestead Association directing 
over 20,000 migrants to Kansas in two years. In 
1879, Exodusters began to arrive in Nebraska 
and within a few years spread out to homestead 
throughout the Great Plains. Although multiple 
communities were formed, the new settlers were 
inclined to settle in the more open areas where 
more land was available for Homesteading.

Attached Document
Included here is the testimony of Ben “Pap” 
Singleton which concerns his role in the mass 
migration of African Americans out of the South 
plainly outlines the reasons why the movement 

http://historyblueprint.org/el-support/western-expansion-final.pdf/view
http://historyblueprint.org/el-support/western-expansion-final.pdf/view
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happened, how he went about organizing the 
people, and communicates the pride exhibited 
by the Homesteaders. 

Questions to Consider
1. Why did the Exodusters view homesteading 
as a beneficial life change?
2. What express reasons did Ben Singleton give 
for guiding thousands to head for Kansas? 
3. What other personal reasons can you think of 
that would have caused the Exodusters to leave 
the South? Are all of your reasons Social? 
Economic? Political?
http://americanhistory.unomaha.edu/module_dis
play.php?mod_id=89&review=yes
http://www.teachushistory.org/Westward/ps-
frontier.htm

6.1.12.B.5.a
Explain how the 
Homestead Act, the 
availability of land and 
natural resources, and the 
development of 
transcontinental railroads 
and waterways promoted 
the growth of a nationwide 
economy and the 
movement of populations. 

SWAT: Investigate the 
significance migration in 
the growth of the United 
States after Reconstruction

Lesson 2: Pacific Railway 
Do Now:  Examine political map of the United 
States in 1860
http://etc.usf.edu/maps/pages/3300/3339/3339.ht
m   (Map)
http://www.eduplace.com/ss/maps/pdf/us1860.p
df  (Map)
Consider the following questions:
·        In 1860 did the United States encompass 
land from the Atlantic to the Pacific coasts?
·        How many states existed in 1860?
·        Why do students think so few Easterners 
settled in between the states fronting the 
Mississippi River and the states of California 
and Oregon?
Provide students with a copy of the Pacific 
Railway Act of 1862
http://www.pbs.org/weta/thewest/resources/arch
ives/five/railact.htm
Teacher will select method of assessment 
either questions, graphic organizer or Cicero 
Beyond the Textbook guided reading 
Students will complete questions related to the 
Pacific Rail way Act of 1862
http://www.pbs.org/weta/thewest/lesson_plans/l
esson01.htm
Using the A.R.T.I.S.T. students will analyze the 
Pacific Railway Act of 1862

Guided Reading Questions 
Graphic Organizer 
Complete Questions 

http://americanhistory.unomaha.edu/module_display.php?mod_id=89&review=yes
http://americanhistory.unomaha.edu/module_display.php?mod_id=89&review=yes
http://www.teachushistory.org/Westward/ps-frontier.htm
http://www.teachushistory.org/Westward/ps-frontier.htm
http://etc.usf.edu/maps/pages/3300/3339/3339.htm
http://etc.usf.edu/maps/pages/3300/3339/3339.htm
http://www.eduplace.com/ss/maps/pdf/us1860.pdf
http://www.eduplace.com/ss/maps/pdf/us1860.pdf
http://www.pbs.org/weta/thewest/lesson_plans/lesson01.htm
http://www.pbs.org/weta/thewest/lesson_plans/lesson01.htm
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Provide students with a copy of Cicero Beyond 
the Textbook reading titled Connecting a 
Continent and answer the guided reading 
questions
http://cicerosystems.com/history/unit/industry-
and-migration/content/2156/4453
Transcontinental Railroad links:
http://www.history.com/topics/inventions/transc
ontinental-railroad/videos/transcontinental-
railroad ( Video Clip)
http://www.pbs.org/wgbh/americanexperience/f
eatures/flash-interactive/tcrr/ (Interactive Map)
 

6.1.12.B.5.a
Explain how the 
Homestead Act, the 
availability of land and 
natural resources, and the 
development of 
transcontinental railroads 
and waterways promoted 
the growth of a nationwide 
economy and the 
movement of populations. 

SWAT:Explain how the 
Homestead Act and 
Morrill Land Grant Act 
transformed America 

Lesson 3: Land Reform 
In this lesson, students will examine the 
connection between the Homestead Act and the 
Pacific Railway Act of 1862

● Do Now: Analyze Homestead Act 
Primary Source Poster

http://www.americaslibrary.gov/jb/civil/jb_civil
_homested_1_e.html

Activity option 1:
● Provide students with a copy of the 

Homestead Act
http://www.pbs.org/weta/thewest/resources/arch
ives/five/homestd.htm
Students will complete questions related to the 
Homestead Act
http://www.pbs.org/weta/thewest/lesson_plans/l
esson01.htm

Activity option 2:
Students will compare and contrast the 
Homestead Act & Morrill Land Grant Act
http://www.ourdocuments.gov/doc.php?doc=33
&page=transcript
Homestead Act Video Links:
http://study.com/academy/lesson/transcontinenta
l-railroad-homestead-act-and-womens-
suffrage.html
http://ushistoryscene.com/article/1862-
homestead-act/
 

Homestead Act analysis 
questions
Graphic Organizer 
Exit Questions:  

● How did the Morrill 
Land Grant and the 
Homestead act 
transform the United 
States?

● How did the Pacific 
Railway Act 
contribute to this 
transformation?

http://www.history.com/topics/inventions/transcontinental-railroad/videos/transcontinental-railroad
http://www.history.com/topics/inventions/transcontinental-railroad/videos/transcontinental-railroad
http://www.history.com/topics/inventions/transcontinental-railroad/videos/transcontinental-railroad
http://www.pbs.org/wgbh/americanexperience/features/flash-interactive/tcrr/
http://www.pbs.org/wgbh/americanexperience/features/flash-interactive/tcrr/
http://www.americaslibrary.gov/jb/civil/jb_civil_homested_1_e.html
http://www.americaslibrary.gov/jb/civil/jb_civil_homested_1_e.html
http://www.pbs.org/weta/thewest/resources/archives/five/homestd.htm
http://www.pbs.org/weta/thewest/resources/archives/five/homestd.htm
http://www.pbs.org/weta/thewest/lesson_plans/lesson01.htm
http://www.pbs.org/weta/thewest/lesson_plans/lesson01.htm
http://www.ourdocuments.gov/doc.php?doc=33&page=transcript
http://www.ourdocuments.gov/doc.php?doc=33&page=transcript
http://study.com/academy/lesson/transcontinental-railroad-homestead-act-and-womens-suffrage.html
http://study.com/academy/lesson/transcontinental-railroad-homestead-act-and-womens-suffrage.html
http://study.com/academy/lesson/transcontinental-railroad-homestead-act-and-womens-suffrage.html
http://ushistoryscene.com/article/1862-homestead-act/
http://ushistoryscene.com/article/1862-homestead-act/
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6.1.12.B.5.a
Explain how the 
Homestead Act, the 
availability of land and 
natural resources, and the 
development of 
transcontinental railroads 
and waterways promoted 
the growth of a nationwide 
economy and the 
movement of populations. 

SWAT:Explain the impact 
of the transcontinental 
railroad on American 
society. 

Lesson 4: Transcontinental Railroad 
In this lesson, students will examine the impact 
of the transcontinental on American society
Do Now: List  methods of transportation used in 
today’s society
Activity Option 1:
View the transcontinental railroad video clip
From Cicero Beyond the Textbook 
http://cicerosystems.com/history/unit/industr
y-and-migration/watch/3325/6089
Students will complete questions accompanied 
with the video
http://cicerosystems.com/history/unit/industry-
and-migration/content/3325/2362
Provide students with a copy of guided reading 
Transcontinental Railroad 1862-1869 from 
Cicero Beyond the Textbook 
http://cicerosystems.com/history/unit/industr
y-and-migration/content/2072/4375
Students will complete guided reading questions 
according to the text
http://cicerosystems.com/history/unit/industry-
and-migration/content/2072/4379
Activity Option 2:
Using stations students will analyze the 
following:
Workers (Irish, Chinese, Former Soldiers & 
African Americans) :
http://www.pbs.org/wgbh/americanexperience/f
eatures/general-article/tcrr-cprr/
http://www.pbs.org/wgbh/americanexperience/f
eatures/general-article/tcrr-uprr/
http://railroad.lindahall.org/essays/brief-
history.html
http://www.class.uh.edu/gl/china1.htm
Challenges building the railroad:
http://www.pbs.org/wgbh/americanexperience/f
eatures/general-article/tcrr-tunnels/
http://www.history.com/topics/inventions/transc
ontinental-railroad
Railroad Companies:
http://www.csrmf.org/explore-and-
learn/railroad-history/the-transcontinental-
railroad/the-big-four
http://www.csrmf.org/explore-and-
learn/railroad-history/the-transcontinental-
railroad/rails-to-the-pacific

Video Analysis 
Guided Reading Questions 
Graphic Organizer 

http://cicerosystems.com/history/unit/industry-and-migration/watch/3325/6089
http://cicerosystems.com/history/unit/industry-and-migration/watch/3325/6089
http://cicerosystems.com/history/unit/industry-and-migration/content/3325/2362
http://cicerosystems.com/history/unit/industry-and-migration/content/3325/2362
http://cicerosystems.com/history/unit/industry-and-migration/content/2072/4375
http://cicerosystems.com/history/unit/industry-and-migration/content/2072/4375
http://www.pbs.org/wgbh/americanexperience/features/general-article/tcrr-cprr/
http://www.pbs.org/wgbh/americanexperience/features/general-article/tcrr-cprr/
http://www.pbs.org/wgbh/americanexperience/features/general-article/tcrr-uprr/
http://www.pbs.org/wgbh/americanexperience/features/general-article/tcrr-uprr/
http://railroad.lindahall.org/essays/brief-history.html
http://railroad.lindahall.org/essays/brief-history.html
http://www.class.uh.edu/gl/china1.htm
http://www.pbs.org/wgbh/americanexperience/features/general-article/tcrr-tunnels/
http://www.pbs.org/wgbh/americanexperience/features/general-article/tcrr-tunnels/
http://www.history.com/topics/inventions/transcontinental-railroad
http://www.history.com/topics/inventions/transcontinental-railroad
http://www.csrmf.org/explore-and-learn/railroad-history/the-transcontinental-railroad/the-big-four
http://www.csrmf.org/explore-and-learn/railroad-history/the-transcontinental-railroad/the-big-four
http://www.csrmf.org/explore-and-learn/railroad-history/the-transcontinental-railroad/the-big-four
http://www.csrmf.org/explore-and-learn/railroad-history/the-transcontinental-railroad/rails-to-the-pacific
http://www.csrmf.org/explore-and-learn/railroad-history/the-transcontinental-railroad/rails-to-the-pacific
http://www.csrmf.org/explore-and-learn/railroad-history/the-transcontinental-railroad/rails-to-the-pacific
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http://www.csrmf.org/explore-and-
learn/railroad-history/the-transcontinental-
railroad/theodore-judah
Benefits of the Railroad:
http://www.ehow.com/info_8384488_advantage
s-transcontinental-railroad.html
https://www.gilderlehrman.org/history-by-
era/development-west/essays/american-indians-
and-transcontinental-railroad
Students will complete a graphic organizer 
citing evidence from the stations
Activity option 3:
Use the following link to analyze documents 
and construct a response to “California’s ‘Big 
Four’ and their Union/Southern Pacific 
company made a positive impact on post 
Civil War American society.” To what extent 
is this statement true?
http://railroad.historyproject.ucdavis.edu/wp-
content/uploads/sites/188/2014/03/Imact-of-
TCRR-on-post-Civil-War-America.pdf
The Big  Four video links:
http://on.aol.com/video/building-the-
transcontinental-railroad-300993963
Links to other activities:
https://www.gilderlehrman.org/history-by-
era/development-
west/resources/transcontinental-railroad-images-
and-poetry

6.1.12.D.3.a: Determine 
how expansion created 
opportunities for some and 
hardships for others by 
considering multiple 
perspectives.

SWAT:Analyze the 
effects of westward 
expansion from different 
perspectives

Lesson 5: Perspectives of Westward 
Expansion 
In this lesson, students will analyze the effects 
of westward expansion from different 
perspectives 
Do Now: Home on the Range 
http://www.scoutsongs.com/lyrics/home-on-the-
range.html
Students will listen to and analyze the lyrics to 
Home on the Range 
Students will complete the song analysis sheet 
( refer to the teacher notes)
Activity Option 1:
Choices: Westward Expansion Part 2 
Activity Option 2:
Students will write journal entries from one of 

Song Analysis
Document Based Questions
In role writing journal 
entries with evidence from 
primary source readings. 

http://www.csrmf.org/explore-and-learn/railroad-history/the-transcontinental-railroad/theodore-judah
http://www.csrmf.org/explore-and-learn/railroad-history/the-transcontinental-railroad/theodore-judah
http://www.csrmf.org/explore-and-learn/railroad-history/the-transcontinental-railroad/theodore-judah
http://www.ehow.com/info_8384488_advantages-transcontinental-railroad.html
http://www.ehow.com/info_8384488_advantages-transcontinental-railroad.html
https://www.gilderlehrman.org/history-by-era/development-west/essays/american-indians-and-transcontinental-railroad
https://www.gilderlehrman.org/history-by-era/development-west/essays/american-indians-and-transcontinental-railroad
https://www.gilderlehrman.org/history-by-era/development-west/essays/american-indians-and-transcontinental-railroad
http://on.aol.com/video/building-the-transcontinental-railroad-300993963
http://on.aol.com/video/building-the-transcontinental-railroad-300993963
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following perspectives:
African American:
http://www.pbs.org/weta/thewest/program/episo
des/seven/theexodust.htm
http://www.archives.gov/publications/prologue/
2008/summer/exodus.html
http://www.nps.gov/home/learn/historyculture/e
xodusters.htm
Chinese:
http://memory.loc.gov/ammem/award99/cubhtm
l/cichome.html
https://history.state.gov/milestones/1866-
1898/chinese-immigration
http://historymatters.gmu.edu/d/7185/
http://memory.loc.gov/ammem/award99/cubhtm
l/theme1.html
Settlers:
 
Ranchers and Cowboys:
http://www.history.com/topics/cowboys
Students will write at least 3 journal entries 
from the perspective of a African American, 
Chinese worker, Rancher or Settler 

6.1.12.A.5.b: Analyze the 
effectiveness of 
governmental policies and 
of actions by groups and 
individuals to address 
discrimination against new 
immigrants, Native 
Americans, and African 
Americans

SWAT: Evaluate the 
effectiveness of  the Indian 
Reform Policy 

Lesson 6: Indian Reform Policy 
In this lesson, students will evaluate laws 
between the United States government and 
Native Americans
Do Now:  Indian Land for Sale poster
http://www.californiaindianeducation.org/indian
_land/for_sale/
Students will analyze the Indian Land for Sale 
poster and complete the poster analysis sheet
(refer to the teacher notes for the poster analysis 
sheet)
Provide students with a copy of  Indian Policy 
Reform Extract from President Chester Arthur’s 
First Annual Message to Congress
http://www.pbs.org/weta/thewest/resources/arch
ives/seven/indpol.htm
Activity Option 1
Students will complete questions related to the 
document
http://www.pbs.org/weta/thewest/lesson_plans/l
esson03.htm
Activity Option 2
Students complete graphic organizer with 

Poster Analysis
Document Analysis
Graphic Organizer 

http://www.pbs.org/weta/thewest/program/episodes/seven/theexodust.htm
http://www.pbs.org/weta/thewest/program/episodes/seven/theexodust.htm
http://www.archives.gov/publications/prologue/2008/summer/exodus.html
http://www.archives.gov/publications/prologue/2008/summer/exodus.html
http://memory.loc.gov/ammem/award99/cubhtml/cichome.html
http://memory.loc.gov/ammem/award99/cubhtml/cichome.html
http://historymatters.gmu.edu/d/7185/
http://memory.loc.gov/ammem/award99/cubhtml/theme1.html
http://memory.loc.gov/ammem/award99/cubhtml/theme1.html
http://www.history.com/topics/cowboys
http://www.californiaindianeducation.org/indian_land/for_sale/
http://www.californiaindianeducation.org/indian_land/for_sale/
http://www.pbs.org/weta/thewest/resources/archives/seven/indpol.htm
http://www.pbs.org/weta/thewest/resources/archives/seven/indpol.htm
http://www.pbs.org/weta/thewest/lesson_plans/lesson03.htm
http://www.pbs.org/weta/thewest/lesson_plans/lesson03.htm
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problems identified by President Arthur and 
solutions
Using the A.R.T.I.S.T. method  students will 
analyze the  Indian Policy Reform
 

6.1.12.A.5.b: Analyze the 
effectiveness of 
governmental policies and 
of actions by groups and 
individuals to address 
discrimination against new 
immigrants, Native 
Americans, and African 
Americans
SWAT:Describe major 
laws and
agreements between 
Native Americans & the 
US government (including 
the Dawes Act of 1887) 
and their impact on Native 
Americans

Lesson 7: Dawes Act 
Do Now:  Analyze  “ Don’t Drink the Water” by 
Dave Matthews Band
http://www.azlyrics.com/lyrics/davematthewsba
nd/dontdrinkthewater.html
https://www.youtube.com/watch?v=psIuidkkLjI
http://www.tolerance.org/sites/default/files/gene
ral/tt_song_analysis_mid.pdf
 Students will listen to and analyze the lyrics to 
Don’t Drink the Water by Dave Matthews Band 
( refer to the teacher notes for the song analysis 
sheet) 
The song titled Don’t Drink the Water describes 
the slaughter and removal of Native Americans 
by settlers. The song is written from the 
perspective of a settler. 
 Provide students with a copy of The Dawes Act
http://www.pbs.org/weta/thewest/resources/arch
ives/eight/dawes.htm (modified version)
http://cicerosystems.com/history/unit/industry-
and-migration/content/1486/3737
Students will complete questions related to the 
document
http://www.pbs.org/weta/thewest/lesson_plans/l
esson03.htm
Using the A.R.T.I.S.T. method  students will 
analyze the  Dawes Act
Video Link:
We Shall Remain
http://www.pbs.org/wgbh/amex/weshallremain/
Teacher will select method of assessment 
from the following political cartoon analysis 
or Chief Joseph’s Plea 
Provide students with a copy of the Political 
Cartoon titled "Move on!" Has the Native 
American no rights that the naturalized 
American is bound to respect? 
http://www.loc.gov/pictures/resource/cph.3b250
32/
Students will complete a political cartoon 
analysis sheet

Song Analysis Sheet
Graphic Organizer
Document Analysis  

Political Cartoon Analysis 
Sheet  ( refer to the teacher 

notes)

http://www.azlyrics.com/lyrics/davematthewsband/dontdrinkthewater.html
http://www.azlyrics.com/lyrics/davematthewsband/dontdrinkthewater.html
http://www.tolerance.org/sites/default/files/general/tt_song_analysis_mid.pdf
http://www.tolerance.org/sites/default/files/general/tt_song_analysis_mid.pdf
http://www.pbs.org/weta/thewest/resources/archives/eight/dawes.htm
http://www.pbs.org/weta/thewest/resources/archives/eight/dawes.htm
http://cicerosystems.com/history/unit/industry-and-migration/content/1486/3737
http://cicerosystems.com/history/unit/industry-and-migration/content/1486/3737
http://www.pbs.org/weta/thewest/lesson_plans/lesson03.htm
http://www.pbs.org/weta/thewest/lesson_plans/lesson03.htm
http://www.pbs.org/wgbh/amex/weshallremain/
http://www.loc.gov/pictures/resource/cph.3b25032/
http://www.loc.gov/pictures/resource/cph.3b25032/
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http://www.archives.gov/education/lessons/wor
ksheets/cartoon_analysis_worksheet.pdf
Provide students with a copy of “Chief Joseph’s 
Plea”:
Discuss, read and analyze Chief Joseph’s Plea
 Have students create their own plea fighting 
against the government’s laws against Native 
Americans
Links:
http://streaming.discoveryeducation.com/teacher
Center/lessonPlans/pdfs/6-
8_SocialStudies_BreakingTheStereotypeTheWr
itingsOfChiefJoseph.pdf

6.1.12.A.5.b
Analyze the effectiveness 
of governmental policies 
and of actions by groups 
and individuals to address 
discrimination against new 
immigrants, Native 
Americans, and African 
Americans

SWAT: Explain the 
impact of Westward 
Expansion on Native 
Americans 

Lesson 8: The Impact of Westward 
Expansion on Native Americans  
Instructional Activity option1:

● Provide students with a copy of Impact 
of Westward Expansion on Native 
Americans and the Role of Government

http://smithsoniansource.org/content/dbqs/west
wardexpansion/impact_westward_expansion.pdf

● Students will construct an evidence 
based  response to the following 
question, “How did  Westward 
Expansion affected the lives of  Native 
Americans from 1860-1890? How did 
the United States government respond to 
this crisis?”

○ Students will construct at least 3-
5 paragraph response to the 
writing prompt. Students should 
cite textual evidence from the 
documents in the essay.

Essay: “How did  Westward 
Expansion affected the lives 
of  Native Americans from 
1860-1890? How did the 
United States government 
respond to this crisis?”

 

6.1.12.A.5.b
Analyze the effectiveness 
of governmental policies 
and of actions by groups 
and individuals to address 
discrimination against new 
immigrants, Native 
Americans, and African 
Americans

Lesson 9: Atrocities against Native 
Americans 
Do Now:  Display the word genocide on the 
board
Instruct students to  write words/ events 
associated with genocide
In groups, read and discuss the 8 Stages of 
Genocide
Genocide Lesson Plan
http://www2.d125.org/~dargentar/genocide%20l
esson%20plan.pdf
After examining the 8 stages ,students will 

Essay
Power Point Presentation 
Socratic Seminar Discussion 

http://www.archives.gov/education/lessons/worksheets/cartoon_analysis_worksheet.pdf
http://www.archives.gov/education/lessons/worksheets/cartoon_analysis_worksheet.pdf
http://streaming.discoveryeducation.com/teacherCenter/lessonPlans/pdfs/6-8_SocialStudies_BreakingTheStereotypeTheWritingsOfChiefJoseph.pdf
http://streaming.discoveryeducation.com/teacherCenter/lessonPlans/pdfs/6-8_SocialStudies_BreakingTheStereotypeTheWritingsOfChiefJoseph.pdf
http://streaming.discoveryeducation.com/teacherCenter/lessonPlans/pdfs/6-8_SocialStudies_BreakingTheStereotypeTheWritingsOfChiefJoseph.pdf
http://streaming.discoveryeducation.com/teacherCenter/lessonPlans/pdfs/6-8_SocialStudies_BreakingTheStereotypeTheWritingsOfChiefJoseph.pdf
http://smithsoniansource.org/content/dbqs/westwardexpansion/impact_westward_expansion.pdf
http://smithsoniansource.org/content/dbqs/westwardexpansion/impact_westward_expansion.pdf
http://www2.d125.org/~dargentar/genocide%2520lesson%2520plan.pdf
http://www2.d125.org/~dargentar/genocide%2520lesson%2520plan.pdf
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SWAT:Evaluate the 
morality of the policy 
decisions made by the 
U.S. government toward 
the Native Americans.  

discuss their findings using the Socratic seminar 
method 
https://www.facinghistory.org/for-
educators/educator-resources/teaching-
strategy/socratic-seminar
In groups, research Native Americans to 
determine if the US government committed an 
act of genocide
Consider:
Population Decline
Causes of Decline
Warfare
Removal and Relocation
Assimilation
Institute for Global Studies
"Teaching about the Holocaust and 
Contemporary Genocide"
Lesson Plan asks students to answer the 
question,  “Is the Native American 
Experience a Genocide?”
http://chgs.umn.edu/educational/pdf/teachingAb
out.pdf
Activity Option 2 
Were Native Americans Victims of Genocide
http://historynewsnetwork.org/article/7302
Students will write a 5 paragraph or more essay 
to determine if the United States committed an 
act of genocide against Native Americans
Students  also have the option of using Google 
Slides to create a presentation 

6.1.12.A.3.a: Assess the 
influence of Manifest 
Destiny on foreign policy 
during different time 
periods in American 
history.

SWAT:  Analyze 
arguments supporting and 
opposing American 
Expansion.  

SWAT:  Explain the 
arguments for and against 
imperialism using primary 

Lesson 10: American Imperialism 
In this lesson, students will discuss the issue of 
imperialism and whether a policy of U.S. 
expansion was moral, constitutional and in 
America’s material interest.
Do Now:  Review the concept of manifest 
destiny
Read and discuss the concept of  American 
Imperialism
Divide the class into two groups, those for 
imperialism and those against. Each group will 
receive documents for imperialism and those 
against.
Imperialists (pages 1-4 of the text document):
“The United States Looking Outwards,” Alfred 
Thayer Mahan, 1890:

Graphic Organizer
Class Debate

Venn Diagram
Political Cartoon Analysis

http://chgs.umn.edu/educational/pdf/teachingAbout.pdf
http://chgs.umn.edu/educational/pdf/teachingAbout.pdf
http://historynewsnetwork.org/article/7302
http://edsitement.neh.gov/sites/edsitement.neh.gov/files/worksheets/Birth%2520of%2520American%2520Empire%2520Lessson01.pdf
http://www.mtholyoke.edu/acad/intrel/protected/alfred.htm


Jersey City Public Schools
Department of Curriculum and Instruction

Engaging Students ~ Fostering Achievement ~ Cultivating 21st Century Global Skills

99

source evidence. Albert Beveridge, The March of the Flag, 1899 
Anti-Imperialists (Pages 5-9 of the text 
document):
“Manifest Destiny,” Carl Schurz, October 1893
William Jennings Bryan: The Paralyzing 
Influence of Imperialism, 1900
Each group will complete a graphic organizer 
arguments made for/ against imperialism and 
your personal interpretations/ comments
Use fishbowl method to discuss the topic
Fishbowl https://www.facinghistory.org/for-
educators/educator-resources/teaching-
strategies/fishbowl
Option 2:
Students create a Venn Diagram displaying the 
beliefs of Imperialists and Anti- Imperialist
Analyze Imperialism and Anti- Imperialism 
Political Cartoons
http://www.painesville-
township.k12.oh.us/userfiles/1122/Classes/861
40/Political%20Cartoons%20-%20Imp%20v
s%20AntiImp.pdf
Links:
William Jennings Bryan Anti- Imperialism  
Speech http://www.history.com/speeches/bryan-
delivers-anti-imperialism-speech#bryan-
delivers-anti-imperialism-speech
The Question of  an American Empire
http://edsitement.neh.gov/lesson-plan/question-
american-empire#sect-activities
Three Theories Explaining Imperialism
http://www.digitalhistory.uh.edu/teachers/lesson
_plans/pdfs/unit8_6.pdf

6.1.12.A.3.a: Assess the 
influence of Manifest 
Destiny on foreign policy 
during different time 
periods in American 
history.

SWAT: Analyze 
contrasting accounts of the 
explosion of the USS 
Maine in the New York 
Journal and New York 
Times

Lesson 11: Yellow Journalism 
In this lesson, students will analyze contrasting 
accounts of the explosion of the USS Maine in 
the New York Journal and New York Times
Activity Option 1
Full lesson plan at
Historical Thinking Matters 
http://historicalthinkingmatters.org/spanishameri
canwar/1/materials/1day/
Activity Option 2
 Reading Like a Historian 
http://sheg.stanford.edu/upload/V3LessonPlans/
Maine%20Explosion%20Lesson%20Plan.pdf

Guiding Questions
Discussion Questions

http://www.fordham.edu/halsall/mod/1898beveridge.html
http://edsitement.neh.gov/sites/edsitement.neh.gov/files/worksheets/Birth%2520of%2520American%2520Empire%2520Lessson01.pdf
http://edsitement.neh.gov/sites/edsitement.neh.gov/files/worksheets/Birth%2520of%2520American%2520Empire%2520Lessson01.pdf
http://www.memory.loc.gov/cgi-bin/query/r?ammem/ncps:@field%2528DOCID+@lit%2528ABK4014-0087-82%2529%2529
http://www.mtholyoke.edu/acad/intrel/bryan.htm
http://www.mtholyoke.edu/acad/intrel/bryan.htm
https://www.facinghistory.org/for-educators/educator-resources/teaching-strategies/fishbowl
https://www.facinghistory.org/for-educators/educator-resources/teaching-strategies/fishbowl
https://www.facinghistory.org/for-educators/educator-resources/teaching-strategies/fishbowl
http://www.painesville-township.k12.oh.us/userfiles/1122/Classes/86140/Political%2520Cartoons%2520-%2520Imp%2520vs%2520AntiImp.pdf
http://www.painesville-township.k12.oh.us/userfiles/1122/Classes/86140/Political%2520Cartoons%2520-%2520Imp%2520vs%2520AntiImp.pdf
http://www.painesville-township.k12.oh.us/userfiles/1122/Classes/86140/Political%2520Cartoons%2520-%2520Imp%2520vs%2520AntiImp.pdf
http://www.painesville-township.k12.oh.us/userfiles/1122/Classes/86140/Political%2520Cartoons%2520-%2520Imp%2520vs%2520AntiImp.pdf
http://www.history.com/speeches/bryan-delivers-anti-imperialism-speech#bryan-delivers-anti-imperialism-speech
http://www.history.com/speeches/bryan-delivers-anti-imperialism-speech#bryan-delivers-anti-imperialism-speech
http://www.history.com/speeches/bryan-delivers-anti-imperialism-speech#bryan-delivers-anti-imperialism-speech
http://edsitement.neh.gov/lesson-plan/question-american-empire#sect-activities
http://edsitement.neh.gov/lesson-plan/question-american-empire#sect-activities
http://www.digitalhistory.uh.edu/teachers/lesson_plans/pdfs/unit8_6.pdf
http://www.digitalhistory.uh.edu/teachers/lesson_plans/pdfs/unit8_6.pdf
http://historicalthinkingmatters.org/spanishamericanwar/1/materials/1day/
http://historicalthinkingmatters.org/spanishamericanwar/1/materials/1day/
http://historicalthinkingmatters.org/spanishamericanwar/1/materials/1day/
http://sheg.stanford.edu/upload/V3LessonPlans/Maine%2520Explosion%2520Lesson%2520Plan.pdf
http://sheg.stanford.edu/upload/V3LessonPlans/Maine%2520Explosion%2520Lesson%2520Plan.pdf
http://sheg.stanford.edu/upload/V3LessonPlans/Maine%2520Explosion%2520Lesson%2520Plan.pdf
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Choices
Remember The Maine
Links
Cicero Beyond the Textbook Remember the 
Maine
http://cicerosystems.com/history/unit/world-
war-i/content/1997/2236
Video Clip  Links 
The Rise of Hearst’s  Yellow Journalism  
http://www.watchmojo.com/video/id/6862/
Hearst vs Pulitzer  
http://channel.nationalgeographic.com/american
-genius/videos/being-joseph-pulitzer/

6.1.12.A.3.a: Assess the 
influence of Manifest 
Destiny on foreign policy 
during different time 
periods in American 
history.

SWAT:  Explain the 
causes of the Spanish 
American War.

SWAT:  Discuss the 
impact of the Spanish 
American war on 
American foreign policy. 

Lesson 12: Causes of the Spanish- American 
War 
Do Now: Write inquiry question on board: Why 
did the U.S. invade Cuba?
Students will be able to answer this question 
after viewing a video clip
http://historicalthinkingmatters.org/spanishameri
canwar/
Ask students to share some of the possible 
reasons the movie presents for why the U.S. 
invaded Cuba. List these on board.
 Ask students to generate additional reasons to 
add to the list.
Students respond to the prompt: What two 
reasons do you believe to be most compelling? 
Why?
Explain that students will now work with 
historical sources that shed light on the question 
being investigated.
Full lesson plan at
Historical Thinking Matters
http://historicalthinkingmatters.org/spanishameri
canwar/1/materials/3day/
http://historicalthinkingmatters.org/pdf/SpAm-
modified-docset.pdf
Activity Option 2: 
Reading Like a Historian
http://sheg.stanford.edu/upload/V3LessonPlans/
Spanish%20American%20War%20Inquiry%20
Lesson%20Plan.pdf

Graphic Organizer
Guiding Questions
Sourcing Questions
Close Reading Questions
Contextualizing Questions

http://cicerosystems.com/history/unit/world-war-i/content/1997/2236
http://cicerosystems.com/history/unit/world-war-i/content/1997/2236
http://www.watchmojo.com/video/id/6862/
http://channel.nationalgeographic.com/american-genius/videos/being-joseph-pulitzer/
http://channel.nationalgeographic.com/american-genius/videos/being-joseph-pulitzer/
http://historicalthinkingmatters.org/pdf/SpAm-modified-docset.pdf
http://historicalthinkingmatters.org/pdf/SpAm-modified-docset.pdf
http://sheg.stanford.edu/upload/V3LessonPlans/Spanish%2520American%2520War%2520Inquiry%2520Lesson%2520Plan.pdf
http://sheg.stanford.edu/upload/V3LessonPlans/Spanish%2520American%2520War%2520Inquiry%2520Lesson%2520Plan.pdf
http://sheg.stanford.edu/upload/V3LessonPlans/Spanish%2520American%2520War%2520Inquiry%2520Lesson%2520Plan.pdf
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6.1.12.A.3.a: Assess the 
influence of Manifest 
Destiny on foreign policy 
during different time 
periods in American 
history.

SWAT:  Explain why the 
United States annexed the 
Philippines after the 
Spanish American War.

SWAT:  Discuss the 
outcomes of this 
annexation for both the 
Philippines and the United 
States.  

Lesson 13: Annexation of the Philippines
Do Now: Hand out Philippine War Timeline and 
have students follow along as you lecture on 
basic chronology of the war
Explain that American imperialism at the turn of 
the century was influenced by cultural attitudes 
of superiority. 
Hand out Rudyard Kipling’s ‘White Man’s 
Burden’ and have students answer questions in 
pairs.
Explain that Kipling’s poem exemplifies 
Western imperialistic attitudes.
Full Lesson plan at
Reading Like a Historian
http://sheg.stanford.edu/philippine-war-
political-cartoons
http://sheg.stanford.edu/soldiers-philippines
Activity Option 2 
DBQ Project Mini Q
Should the United States Have Annexed the 
Philippines?
In groups, students should complete the hook,  
background essay and  documents A-D analysis 
questions.
As a class, complete the bucketing aspect of the 
activity.
Then, individually students should construct a 
response to the essay prompt.
Activity Option 3
Choices: Beyond Manifest Destiny: America 
Enters the Age of Imperialism
Students will events that led to the Spanish-
American War and recount the military action in 
the Caribbean and the Philippines.
 

 

Graphic Organizer
Background Essay 

Questions
Document Based Questions

Essay

6.1.12.A.3.a: Assess the 
influence of Manifest 
Destiny on foreign policy 
during different time 
periods in American 
history.

Lesson 14: President Roosevelt Foreign 
Provide students with  handout titled Who
Is the Man Who Became President X?
After students have made their predictions, tell 
them that X is Theodore Roosevelt, US 
president from 1901 to 1909.
Explain to the class that they are turning the 

Class Debate 
Discussion Questions 

http://sheg.stanford.edu/philippine-war-political-cartoons
http://sheg.stanford.edu/philippine-war-political-cartoons
http://sheg.stanford.edu/soldiers-philippines
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SWAT:  Examine the 
foreign policy decisions of 
President Theodore 
Roosevelt.

SWAT:  Determine the 
impact of President 
Roosevelt’s  foreign policy 
on Latin America and its 
people.
 

clock back to January 6, 1919. Newspapers have 
just announced the death of the former 
president, Theodore Roosevelt. Their task is to 
evaluate his legacy in foreign affairs to 
determine what the newspaper will say about his 
record the following day
Use the PowerPoint Presentation to display this 
information ( Refer to the full lesson)
Provide each student with the copy of 
Developing Criteria to Judge a President’s  
Record  in  Foreign Affairs
Students will read the Constitution of the United 
States and indicate on the chart the  branch that 
possesses the power.
•Powers of Congress: Article I, Section 8
•Powers of the President: Article II, Sections 2 
and 3
Full Lesson At
President Theodore Roosevelt: Foreign 
Policy Statesman or Bully?
Lesson plan: http://www-
tc.pbs.org/kenburns/the-
roosevelts/media/filer_public/84/bc/84bc0e3a-
ace7-4f9c-bdfc-45ddd6bce75b/tr-foreign-
policy-lesson-plan.pdf 
Handouts: http://www-tc.pbs.org/kenburns/the-
roosevelts/media/filer_public/ae/e8/aee86036-
929c-4173-9f69-f748f3468efd/tr-foreign-policy-
handouts-v2.pdf

Links
Theodore Roosevelt’s Foreign Policy
http://www.history.com/topics/us-
presidents/theodore-roosevelt/videos/roosevelts-
big-stick-foreign-policy
Speak Soft
http://www.pbs.org/kenburns/the-
roosevelts/classroom/lesson-plans/
Big Stick Policy
http://www.history.com/photos/teddy-
roosevelt/photo14
Roosevelt Corollary
http://blogs.baruch.cuny.edu/his1005spring2011
/files/2011/03/teddy4.jpg

http://www-tc.pbs.org/kenburns/the-roosevelts/media/filer_public/84/bc/84bc0e3a-ace7-4f9c-bdfc-45ddd6bce75b/tr-foreign-policy-lesson-plan.pdf
http://www-tc.pbs.org/kenburns/the-roosevelts/media/filer_public/84/bc/84bc0e3a-ace7-4f9c-bdfc-45ddd6bce75b/tr-foreign-policy-lesson-plan.pdf
http://www-tc.pbs.org/kenburns/the-roosevelts/media/filer_public/84/bc/84bc0e3a-ace7-4f9c-bdfc-45ddd6bce75b/tr-foreign-policy-lesson-plan.pdf
http://www-tc.pbs.org/kenburns/the-roosevelts/media/filer_public/84/bc/84bc0e3a-ace7-4f9c-bdfc-45ddd6bce75b/tr-foreign-policy-lesson-plan.pdf
http://www-tc.pbs.org/kenburns/the-roosevelts/media/filer_public/84/bc/84bc0e3a-ace7-4f9c-bdfc-45ddd6bce75b/tr-foreign-policy-lesson-plan.pdf
http://www-tc.pbs.org/kenburns/the-roosevelts/media/filer_public/ae/e8/aee86036-929c-4173-9f69-f748f3468efd/tr-foreign-policy-handouts-v2.pdf
http://www-tc.pbs.org/kenburns/the-roosevelts/media/filer_public/ae/e8/aee86036-929c-4173-9f69-f748f3468efd/tr-foreign-policy-handouts-v2.pdf
http://www-tc.pbs.org/kenburns/the-roosevelts/media/filer_public/ae/e8/aee86036-929c-4173-9f69-f748f3468efd/tr-foreign-policy-handouts-v2.pdf
http://www-tc.pbs.org/kenburns/the-roosevelts/media/filer_public/ae/e8/aee86036-929c-4173-9f69-f748f3468efd/tr-foreign-policy-handouts-v2.pdf
http://www.history.com/topics/us-presidents/theodore-roosevelt/videos/roosevelts-big-stick-foreign-policy
http://www.history.com/topics/us-presidents/theodore-roosevelt/videos/roosevelts-big-stick-foreign-policy
http://www.history.com/topics/us-presidents/theodore-roosevelt/videos/roosevelts-big-stick-foreign-policy
http://www.history.com/photos/teddy-roosevelt/photo14
http://www.history.com/photos/teddy-roosevelt/photo14
http://blogs.baruch.cuny.edu/his1005spring2011/files/2011/03/teddy4.jpg
http://blogs.baruch.cuny.edu/his1005spring2011/files/2011/03/teddy4.jpg
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6.1.12.B.6.a
Determine the role 
geography played in 
gaining access to raw 
materials and
finding new global 
markets to promote trade

SWAT:  Explain why a 
canal across the Isthmus of 
Central America was 
strategically important to 
the United States.

Lesson 15: Panama Canal 
Do Now: Making predictions -- Before 
watching the documentary, locate Panama on a 
world map and discuss the following questions:

● As early as the 1500s, people had 
dreamed of building a canal through 
Panama. What do you think accounts for 
the appeal of constructing a canal 
through the Isthmus of Panama?

●  What obstacles do you imagine 
engineers and government officials 
encountered when they set out to build 
the canal? Make a list and compare your 
predictions to facts presented in the film

The discussion questions are organized into 
three strands: political history, technology and 
innovation, and social history.
Provide students will a copy of the discussion 
questions prior to watching the documentary. 

Full Lesson at
http://www.pbs.org/wgbh/americanexperience/f
eatures/teachers-resources/panama-guide/
 
Panama Canal 
http://www.pbs.org/wgbh/americanexperience/fi
lms/panama/player/
Flash Interactive: Panama Map
http://www.pbs.org/wgbh/americanexperience/f
eatures/flash-interactive/panama-map/
Timeline: Creating the Canal
http://www.pbs.org/wgbh/americanexperience/f
eatures/timeline/panama/

Discussion Questions
Political Cartoon Analysis

6.1.12.B.6.a
Determine the role 
geography played in 
gaining access to raw 
materials and
finding new global 
markets to promote trade

SWAT:  Examine 
arguments supporting and 
opposing the annexation of 
Hawaii

Lesson 16: Annexation of Hawaii
In this lesson, students will examine arguments 
supporting and opposing the annexation of 
Hawaii
Do Now: Display a map of the United States
Ask some of the following questions:
When was Hawaii admitted?
What does a territory lose when it becomes a 
state?
Why do you suppose the United States wanted 
to admit Hawaii as a state?
What do you suppose were some of the 
objections to admitting Hawaii?

Class Debate
Document Analysis 

http://www.pbs.org/wgbh/americanexperience/features/teachers-resources/panama-guide/
http://www.pbs.org/wgbh/americanexperience/features/teachers-resources/panama-guide/
http://www.pbs.org/wgbh/americanexperience/films/panama/player/
http://www.pbs.org/wgbh/americanexperience/films/panama/player/
http://www.pbs.org/wgbh/americanexperience/films/panama/player/
http://www.pbs.org/wgbh/americanexperience/features/flash-interactive/panama-map/
http://www.pbs.org/wgbh/americanexperience/features/flash-interactive/panama-map/
http://www.pbs.org/wgbh/americanexperience/features/timeline/panama/
http://www.pbs.org/wgbh/americanexperience/features/timeline/panama/
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By what methods might citizens of Hawaii have 
protested or supported statehood?
Using the jigsaw method read and discuss The 
1897 Petition Against the Annexation of 
Hawaii
http://www.archives.gov/education/lessons/haw
aii-petition/#documents
Compile a list of individuals who played a key 
role in annexation
Analyze the petition against annexation from 
men and women
http://www.archives.gov/education/lessons/haw
aii-petition/#documents
Divide the class into two groups, those for 
annexation of Hawaii and those against.
Each group will complete a graphic organizer 
arguments made for/ against annexation  Use 
fishbowl method to discuss the topic
Fishbowl https://www.facinghistory.org/for-
educators/educator-resources/teaching-
strategies/fishbowl
Full lesson at  discuss The 1897 Petition 
Against the Annexation of Hawaii
http://www.archives.gov/education/lessons/haw
aii-petition/
Links:
Documentary titled: Nation Within: The Story 
of America's Annexation of the Nation of 
Hawaii
The Annexation of Hawaii
http://www.digitalhistory.uh.edu/disp_textbook.
cfm?smtID=2&psid=3159

6.1.12.B.6.a
Determine the role 
geography played in 
gaining access to raw 
materials and
finding new global 
markets to promote trade

SWAT:  Evaluate the 
effectiveness of the Open 
Door Policy with China

Lesson 17: Open Door Policy with China 
Do Now:  Examine different countries spheres 
of influence
Imperialism & Spheres of Influence
http://marratapa.weebly.com/9th-modern-world-
history/unit-3-imperialsim-spheres-of-influence
Divide the class into six groups (each group will 
represent a country – Germany, Great Britain, 
Japan, Russia, China, and the United States)
Show map “Imperialism in China” - have 
groups locate their country’s sphere of influence 
and locate the United States’ sphere of influence
Distribute “Spheres of Influence in
China and the Open Door Policy” to each group 

Political Cartoon Analysis
Letter

http://www.archives.gov/education/lessons/hawaii-petition/#documents
http://www.archives.gov/education/lessons/hawaii-petition/#documents
http://www.archives.gov/education/lessons/hawaii-petition/#documents
http://www.archives.gov/education/lessons/hawaii-petition/#documents
https://www.facinghistory.org/for-educators/educator-resources/teaching-strategies/fishbowl
https://www.facinghistory.org/for-educators/educator-resources/teaching-strategies/fishbowl
https://www.facinghistory.org/for-educators/educator-resources/teaching-strategies/fishbowl
http://www.archives.gov/education/lessons/hawaii-petition/
http://www.archives.gov/education/lessons/hawaii-petition/
http://www.digitalhistory.uh.edu/disp_textbook.cfm?smtID=2&psid=3159
http://www.digitalhistory.uh.edu/disp_textbook.cfm?smtID=2&psid=3159
http://marratapa.weebly.com/9th-modern-world-history/unit-3-imperialsim-spheres-of-influence
http://marratapa.weebly.com/9th-modern-world-history/unit-3-imperialsim-spheres-of-influence
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(omit group from China)
Distribute “Hay’s Circular Letter,
September 6, 1899” to each group (omit group 
from China)
Distribute role cards to each group and have 
each group respond to the United
States’ policy
Finally, have the United States’ representative 
(John Hay) thank each group
for its acceptance of the policy and announce 
the Open Door Policy in effect
 
Distribute  “Jay’s Letter of Instruction, March 
20, 1900” (omit group from China)
Each country should construct a response to 
John Hay and the United States  Open Door 
Policy
Full lesson plan at
http://ncta.osu.edu/lessons/china/history/swange
rK-ch.pdf
Examine China’s response to Western influence
http://www.history.com/topics/boxer-rebellion
 Activity Option 2:
Students will analyze a series of political 
cartoons and complete political cartoon analysis 
sheet ( Refer to the teacher notes for the political 
cartoon analysis sheet)
Open Door Policy
https://www.nytimes.com/learning/general/onthi
sday/harp/1118.html
Open Door Policy
https://sites.google.com/a/ncps-
k12.org/amnhnews-c-ouellette-2011/open-door-
policy-editorial-cartoon
The Open Door Policy with China: 
Definition, Summary & Purpose
http://study.com/academy/lesson/the-open-door-
policy-with-china-definition-summary-
purpose.html

6.1.12.D.5.a: Analyze 
government policies and 
other factors that promoted 

Lesson 18 Technological Advances 
Do Now: Ask students to name recent 
inventions or innovations that have brought 
about changes in their homes and lives.
Write these on the board and briefly discuss the 
changes brought about by these items.

Graphic Organizer
Essay
Discussion Questions 

http://ncta.osu.edu/lessons/china/history/swangerK-ch.pdf
http://ncta.osu.edu/lessons/china/history/swangerK-ch.pdf
https://www.nytimes.com/learning/general/onthisday/harp/1118.html
https://www.nytimes.com/learning/general/onthisday/harp/1118.html
https://sites.google.com/a/ncps-k12.org/amnhnews-c-ouellette-2011/open-door-policy-editorial-cartoon
https://sites.google.com/a/ncps-k12.org/amnhnews-c-ouellette-2011/open-door-policy-editorial-cartoon
https://sites.google.com/a/ncps-k12.org/amnhnews-c-ouellette-2011/open-door-policy-editorial-cartoon
http://study.com/academy/lesson/the-open-door-policy-with-china-definition-summary-purpose.html
http://study.com/academy/lesson/the-open-door-policy-with-china-definition-summary-purpose.html
http://study.com/academy/lesson/the-open-door-policy-with-china-definition-summary-purpose.html
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innovation, 
entrepreneurship, and 
industrialization in New 
Jersey and the United 
States during this period

SWAT:  Analyze the 
impact of  technological 
advances from the 19th 
century 

●  Ask students to complete the handout by 
speculating about the invention’s 
purpose.

● Divide students into groups and provide 
each with a set of patent drawing of 19th 
century invention. 

●  Have each group internally discuss the 
items that they have.

● Additionally, have them discuss the 
changes that the invention brought into 
peoples lives, other related inventions, 
and how they affect our lives and 
modern society. Also have them prepare 
essays responding to these questions as 
well as speculating as to what life would 
be like without these items.

·         Students may also complete a graphic 
organizer with information regarding changes 
that the invention brought into peoples lives, 
other related inventions, and how they affect our 
lives and modern society.
Full lesson plan at
https://www.gilderlehrman.org/history-by-
era/gilded-age/resources/nineteenth-century-
technology-twenty-first-century-america
Activity Option 2: 
Students may answer questions associated with 
the clip
Inventions and Inventors
http://cicerosystems.com/history/unit/industry-
and-migration/content/1421/4942
Links
Industrial Supremacy
http://www.learner.org/biographyofamerica/pro
g14/transcript/index.html

6.1.12.D.5.b: Evaluate 
how events led to the 
creation of labor and 
agricultural organizations 
that protect the rights of 
workers

SWAT:  Examine the 
conditions of work 
environments in the late 
1800’s.

Lesson 19: Workers 
Do Now: Examine Images
http://www.loc.gov/teachers/classroommaterials
/lessons/labor/gallery.html
Read & discuss  Cicero Systems History 
Beyond the Textbook Steel: Diary of a 
Furnace Worker
http://cicerosystems.com/history/unit/industry-
and-migration/content/1487/4469
Students will research the work environment of 
workers from the late 1800s and compose 
journal entries or blog describing difficulties he/ 

Journal Entries
Blog using blogger 
Discussion Questions

https://www.gilderlehrman.org/history-by-era/gilded-age/resources/nineteenth-century-technology-twenty-first-century-america
https://www.gilderlehrman.org/history-by-era/gilded-age/resources/nineteenth-century-technology-twenty-first-century-america
https://www.gilderlehrman.org/history-by-era/gilded-age/resources/nineteenth-century-technology-twenty-first-century-america
http://cicerosystems.com/history/unit/industry-and-migration/content/1421/4942
http://cicerosystems.com/history/unit/industry-and-migration/content/1421/4942
http://www.loc.gov/teachers/classroommaterials/lessons/labor/gallery.html
http://www.loc.gov/teachers/classroommaterials/lessons/labor/gallery.html
http://cicerosystems.com/history/unit/industry-and-migration/content/1487/4469
http://cicerosystems.com/history/unit/industry-and-migration/content/1487/4469
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SWAT:  Discuss the 
impact of industrial 
working conditions on 
American workers.

she faced.
Consider:
Type of work: (examples Coal Miners, 
Cannery, Textile, Slaughter House, & Steel 
Mills)
Number of Hours
Working Conditions
Wages
Students should write at least 3 journal entries 
or 3 blog posts from the perspective of an adult 
or child worker 
Links
The Way We Worked
http://www.archives.gov/exhibits/twww/
Industrial Revolution in the United States
Cicero Systems History  Beyond the 
Textbook : The Lackawanna Coal 
http://cicerosystems.com/history/unit/industry-
and-migration/content/3331/2355
The Fight to End Child Labor
http://www.history.com/topics/labor/videos/the-
fight-to-end-child-labor
No Rest for the Weary: Children in the Coal 
Mines
http://historymatters.gmu.edu/d/5571/
Video Links 
Made in Bangladesh 
http://www.aljazeera.com/programmes/faultline
s/2013/08/201382611617275364.html
Triangle Fire
http://www.pbs.org/wgbh/americanexperienc
e/films/triangle/player/

6.1.12.C.5.a: Analyze the 
economic practices of 
corporations and 
monopolies regarding the 
production and marketing 
of goods, and determine 
the positive or negative 
impact of these practices 
on individuals and the 
nation and the need for 
government regulations.

SWAT:  Determine the 
positive and negative 
effects the leading 

Lesson 20: Robber Baron or Captain of 
Industry 
Do Now:  DBQ Project Hook Activity ( Robber 
Baron or Captains of Industry)
DBQ Project Background Essay Captains of 
Industry or Robber Barons
Accessing The Robber Barons article from 
http://kids.pbskids.com/bigapplehistory/business
/topic8.html
Students will read and discuss the actions of Jim 
Fisk, Jay Gould & Jay Cooke to determine if 
these individuals fit the criteria for a robber 
baron
Divide the class into groups
Students will conduct research on one of the 

Graphic Organizer
Obituary 
Facebook Page
Class Debate

http://www.archives.gov/exhibits/twww/
http://cicerosystems.com/history/unit/industry-and-migration/content/3331/2355
http://cicerosystems.com/history/unit/industry-and-migration/content/3331/2355
http://cicerosystems.com/history/unit/industry-and-migration/content/3331/2355
http://www.history.com/topics/labor/videos/the-fight-to-end-child-labor
http://www.history.com/topics/labor/videos/the-fight-to-end-child-labor
http://historymatters.gmu.edu/d/5571/
http://www.aljazeera.com/programmes/faultlines/2013/08/201382611617275364.html
http://www.aljazeera.com/programmes/faultlines/2013/08/201382611617275364.html
http://kids.pbskids.com/bigapplehistory/business/topic8.html
http://kids.pbskids.com/bigapplehistory/business/topic8.html
http://kids.pbskids.com/bigapplehistory/business/topic8.html
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industrialists had on the 
American economy and 
society.  

following industrialist: Andrew Carnegie, 
Cornelius Vanderbilt, J. Pierpont Morgan and 
John D. Rockefeller
Full lesson plan at
http://edsitement.neh.gov/lesson-plan/industrial-
age-america-robber-barons-and-captains-
industry#section-1687
Activity Option 2
Cicero  History Beyond the Textbook
Robber Barons or Industrialists?
John D. Rockefeller, Andrew Carnegie, and J.P. 
Morgan
Students should then research the selected 
industrialist and create an obituary of that 
person
Activity Option 3
Have students create a Facebook page for an 
industrialist or muckraker.  Pages can include 
accurate career info, likes, hobbies, dislikes, and 
employment information. 
Activity Option 4
Conduct a debate on whether the industrialists 
were captains of industry or robber barons. 
Fishbowl https://www.facinghistory.org/for-
educators/educator-resources/teaching-
strategies/fishbowl
Links
The Men Who Built America
http://www.history.com/topics/john-d-
rockefeller/videos/the-men-who-built-america-
monopoly
John D Rockfeller: Oil, Money and Power
http://www.history.com/topics/john-d-
rockefeller/videos/john-d-rockefeller-oil-
money-and-power
Rockfeller Standard Oil
http://www.history.com/topics/john-d-
rockefeller/videos/rockefellers-standard-oil
Andrew Carnegie
http://www.biography.com/people/andrew-
carnegie-9238756/videos/andrew-carnegie-full-
episode-2071932799
Andrew Carnegie
http://www.history.com/topics/andrew-carnegie
JP Morgan
http://www.biography.com/people/jp-morgan-
9414735

http://edsitement.neh.gov/lesson-plan/industrial-age-america-robber-barons-and-captains-industry#section-16872
http://edsitement.neh.gov/lesson-plan/industrial-age-america-robber-barons-and-captains-industry#section-16872
http://edsitement.neh.gov/lesson-plan/industrial-age-america-robber-barons-and-captains-industry#section-16872
https://www.facinghistory.org/for-educators/educator-resources/teaching-strategies/fishbowl
https://www.facinghistory.org/for-educators/educator-resources/teaching-strategies/fishbowl
https://www.facinghistory.org/for-educators/educator-resources/teaching-strategies/fishbowl
http://www.history.com/topics/john-d-rockefeller/videos/the-men-who-built-america-monopoly
http://www.history.com/topics/john-d-rockefeller/videos/the-men-who-built-america-monopoly
http://www.history.com/topics/john-d-rockefeller/videos/the-men-who-built-america-monopoly
http://www.history.com/topics/john-d-rockefeller/videos/john-d-rockefeller-oil-money-and-power
http://www.history.com/topics/john-d-rockefeller/videos/john-d-rockefeller-oil-money-and-power
http://www.history.com/topics/john-d-rockefeller/videos/john-d-rockefeller-oil-money-and-power
http://www.history.com/topics/john-d-rockefeller/videos/rockefellers-standard-oil
http://www.history.com/topics/john-d-rockefeller/videos/rockefellers-standard-oil
http://www.biography.com/people/andrew-carnegie-9238756/videos/andrew-carnegie-full-episode-2071932799
http://www.biography.com/people/andrew-carnegie-9238756/videos/andrew-carnegie-full-episode-2071932799
http://www.biography.com/people/andrew-carnegie-9238756/videos/andrew-carnegie-full-episode-2071932799
http://www.history.com/topics/andrew-carnegie
http://www.biography.com/people/jp-morgan-9414735
http://www.biography.com/people/jp-morgan-9414735
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Cornelius Vanderbilt
http://www.history.com/topics/cornelius-
vanderbilt/videos/the-men-who-built-america-
the-rise-of-cornelius-vanderbilt
The Rise of Cornelius Vanderbilt
http://www.history.com/topics/cornelius-
vanderbilt/videos/the-men-who-built-america-
the-rise-of-cornelius-
vanderbilt?m=528e394da93ae&s=undefined&f=
1&free=false

SWAT:  Compare and 
contrast the captains of 
industry of the industrial 
age to the captains of 
industry today.  
6.1.12.C.5.a
Analyze the economic 
practices of corporations 
and monopolies regarding 
the production and 
marketing of goods, and 
determine the positive or 
negative impact of these 
practices on individuals 
and the nation and the 
need for government 
regulations.

Lesson 21: New Industrialist 
In this lesson, students will  compare and 
contrast the captains of industry of the industrial 
age to the captains of industry today. n of 
Industry
Do Now: Analyze Political Cartoon
The Protectors of Our Industries
http://www.loc.gov/pictures/resource/cph.3g031
08/
Student will then complete political cartoon 
analysis
Review the concept of Captains of Industry or 
Robber
Using the Forbes Billionaires list students will 
determine if an individual fits the criteria for a 
robber baron or captains of industry
Examples:  Bill Gates (Microsoft) , Warren 
Buffet (Berkshire Hathaway) , Mark Zuckerberg 
( Facebook) , Evan Spiegel and Bobby Murphy ( 
Snap Chat) and Travis Kalanick ( Uber)
Consider:
·         Describe wealth and how it was acquired.
·         Relationship with workers, public and 
unions
·         Organization(s)/ Charity
·          How he spends his money?
·         How he donates his money?
Students will construct an essay with textual 
evidence to determine if an individual is captain 
of industry or robber baron
Activity Option 2
Student complete document based questions 
from the DBQ Project titled Captains of 
Industry or Robber Barons
Links:
Forbes Billionaires

Political Cartoon Analysis
Essay
Document Based Questions 
Analysis 

http://www.history.com/topics/cornelius-vanderbilt/videos/the-men-who-built-america-the-rise-of-cornelius-vanderbilt
http://www.history.com/topics/cornelius-vanderbilt/videos/the-men-who-built-america-the-rise-of-cornelius-vanderbilt
http://www.history.com/topics/cornelius-vanderbilt/videos/the-men-who-built-america-the-rise-of-cornelius-vanderbilt
http://www.history.com/topics/cornelius-vanderbilt/videos/the-men-who-built-america-the-rise-of-cornelius-vanderbilt?m=528e394da93ae&s=undefined&f=1&free=false
http://www.history.com/topics/cornelius-vanderbilt/videos/the-men-who-built-america-the-rise-of-cornelius-vanderbilt?m=528e394da93ae&s=undefined&f=1&free=false
http://www.history.com/topics/cornelius-vanderbilt/videos/the-men-who-built-america-the-rise-of-cornelius-vanderbilt?m=528e394da93ae&s=undefined&f=1&free=false
http://www.history.com/topics/cornelius-vanderbilt/videos/the-men-who-built-america-the-rise-of-cornelius-vanderbilt?m=528e394da93ae&s=undefined&f=1&free=false
http://www.history.com/topics/cornelius-vanderbilt/videos/the-men-who-built-america-the-rise-of-cornelius-vanderbilt?m=528e394da93ae&s=undefined&f=1&free=false
http://www.loc.gov/pictures/resource/cph.3g03108/
http://www.loc.gov/pictures/resource/cph.3g03108/
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http://www.forbes.com/billionaires/

SWAT:Analyze why 
workers formed Unions

6.1.12.D.5.b 
Evaluate how events led to 
the creation of labor and 
agricultural organizations 
that protect the rights of 
workers

Lesson 22: Organized Labor
Do Now: Think about your work 
environment…are you allowed to rest 
periodically? Do you earn a decent wage? Can 
you voice your concerns without losing your 
job?
Divide students into groups and  each group 
copies of one of the following articles: 
"American Labor," "Mother Jones," "Samuel 
Gompers," "Fair Labor Standards Act" or 
"Seattle General Strike: Laundry Workers".
In groups, students will read, discuss and answer 
the following questions: According to your 
article, who led the push for the minimum wage 
and a limit to the workweek?

● Why did they want these changes?
● Who opposed them and why?
● What tactics did supporters of the 

minimum wage and the limited 
workweek use to achieve their goals?

● What tactics did opponents use?
● What terms in this article were new to 

you? Can any of your fellow students 
explain what they mean?

 Students will then present findings to the class
Full Lesson Plan at 
http://www.tolerance.org/lesson/labor-matters
Activity Option 2
 Cicero History Beyond the Textbook
Labor Unions
http://cicerosystems.com/history/unit/industry-
and-migration/lesson_plan/2850/120

Discussion Questions 

SWAT: Examine  
accounts of  the 
Haymarket Riot from 
multiple sources.

6.1.12.C.6.a
Evaluate the effectiveness 

Lesson 23: Haymarket Riot 
Do Now:  Examine Haymarket  Riot image 
Based on the image, what might have caused 
this situation to occur between workers and 
police officers? 
http://law2.umkc.edu/faculty/projects/ftrials/hay
market/haymarketimages.html 
Review Haymarket Riot Timeline

Guiding Questions
Graphic Organizer
Class Discussion

http://www.forbes.com/billionaires/
http://www.u-s-history.com/pages/h1678.html
http://www.u-s-history.com/pages/h1635.html
http://www.u-s-history.com/pages/h1747.html
http://www.u-s-history.com/pages/h1747.html
http://www.u-s-history.com/pages/h1701.html
http://depts.washington.edu/labhist/strike/reimer.shtml
http://www.tolerance.org/lesson/labor-matters
http://www.tolerance.org/lesson/labor-matters
http://cicerosystems.com/history/unit/industry-and-migration/lesson_plan/2850/120
http://cicerosystems.com/history/unit/industry-and-migration/lesson_plan/2850/120


Jersey City Public Schools
Department of Curriculum and Instruction

Engaging Students ~ Fostering Achievement ~ Cultivating 21st Century Global Skills

111

of labor and agricultural 
organizations in improving
economic opportunities for 
various groups.

Discuss the eight men put on trial
Provide students with a copy of Albert Parsons 
document set and guiding questions
Full Lesson Plan at
http://sheg.stanford.edu/albert-parsons
Activity Option 2
The Haymarket Riot
http://www.gilderlehrman.org/history-by-
era/populism-and-agrarian-
discontent/resources/haymarket-riot

SWAT: Evaluate the 
reliability of two different 
accounts of the Homestead 
strike

6.1.12.C.6.a
Evaluate the effectiveness 
of labor and agricultural 
organizations in improving
economic opportunities for 
various groups.

Lesson 24: Homestead Strike 
Do Now: Song of Strike by George Swetnam
Students will listen to and analyze the lyrics to 
Song of Strike by George Swetnam 
http://ftp.learner.org/courses/amerhistory/interac
tives/sources/E5/e1/sources/02.php
Consider the following questions:
What were the goals of the workers in the 
Homestead Strike? How did they go about 
achieving their goals? How did the workers feel 
about the people opposing them?
Review key concepts
about labor/industry relations
Provide students with a copy of the Homestead 
Timeline 
Students will examine two documents of 
different perspectives of the Homestead Strike 
As a class, analyze document A Emma 
Goldman as guided practice 
Full Lesson Plan at
Homestead Strike
http://sheg.stanford.edu/homestead-strike
 Links
Andrew Carnegie and the Homestead Strike
http://www.history.com/topics/homestead-
strike/videos/andrew-carnegie-and-the-
homestead-
strike?m=528e394da93ae&s=undefined&f=1&f
ree=false
Homestead Strike
http://www.history.com/topics/andrew-
carnegie/videos/homestead-strike

Guiding Questions
Song Analysis 

http://sheg.stanford.edu/albert-parsons
http://www.gilderlehrman.org/history-by-era/populism-and-agrarian-discontent/resources/haymarket-riot
http://www.gilderlehrman.org/history-by-era/populism-and-agrarian-discontent/resources/haymarket-riot
http://www.gilderlehrman.org/history-by-era/populism-and-agrarian-discontent/resources/haymarket-riot
http://ftp.learner.org/courses/amerhistory/interactives/sources/E5/e1/sources/02.php
http://ftp.learner.org/courses/amerhistory/interactives/sources/E5/e1/sources/02.php
http://sheg.stanford.edu/homestead-strike
http://www.history.com/topics/homestead-strike/videos/andrew-carnegie-and-the-homestead-strike?m=528e394da93ae&s=undefined&f=1&free=false
http://www.history.com/topics/homestead-strike/videos/andrew-carnegie-and-the-homestead-strike?m=528e394da93ae&s=undefined&f=1&free=false
http://www.history.com/topics/homestead-strike/videos/andrew-carnegie-and-the-homestead-strike?m=528e394da93ae&s=undefined&f=1&free=false
http://www.history.com/topics/homestead-strike/videos/andrew-carnegie-and-the-homestead-strike?m=528e394da93ae&s=undefined&f=1&free=false
http://www.history.com/topics/homestead-strike/videos/andrew-carnegie-and-the-homestead-strike?m=528e394da93ae&s=undefined&f=1&free=false
http://www.history.com/topics/andrew-carnegie/videos/homestead-strike
http://www.history.com/topics/andrew-carnegie/videos/homestead-strike
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SWAT:Analyze the 
causes and effects of the 
Pullman Strike
6.1.12.C.6.a
Evaluate the effectiveness 
of labor and agricultural 
organizations in improving
economic opportunities for 
various groups.

Lesson 25: Pullman Strike 
Do Now: You are a new immigrant to Chicago. 
There are very few houses that
you can afford and the city is dirty and crime-
ridden. Your employer has
offered you an opportunity to work in a factory 
located in a nearby town.
Everyone in the town would
work for the same company and rent their house 
from the owner. He promises that you‟ll have a 
clean, safe place to live as long as you are an 
employee in his company.
What issues would you have about moving to a 
town entirely owned by your boss? What are the 
possible negatives to moving there? What are 
the possible positives?
Review the Haymarket Riot and Homestead 
Strike
Present Pullman Strike PowerPoint Presentation
Review the close reading questions
Full Lesson Plan at
http://sheg.stanford.edu/pullman-strike
Activity Option 2 
The Pullman Strike of 1894
http://historyproject.ucdavis.edu/lessons/view_l
esson.php?id=16#tb_2
Activity Option 3 
George Pullman: His Impact on the Railroad 
Industry, Labor, and American Life in the 
Nineteenth Century
http://www.gilderlehrman.org/history-by-
era/development-west/resources/george-
pullman-his-impact-railroad-industry-labor-and-
amer
Links
Impact of Pullman Strike
http://on.aol.com/video/impact-of-the-pullman-
strike-300994006
Pullman: From Labor to Historic Monument
http://chicago.cbslocal.com/2015/02/19/pullman
-from-labor-strife-to-historic-monument-status/
http://www.pullman-museum.org/

Graphic Organizer

http://sheg.stanford.edu/pullman-strike
http://historyproject.ucdavis.edu/lessons/view_lesson.php?id=16#tb_2
http://historyproject.ucdavis.edu/lessons/view_lesson.php?id=16#tb_2
http://www.gilderlehrman.org/history-by-era/development-west/resources/george-pullman-his-impact-railroad-industry-labor-and-amer
http://www.gilderlehrman.org/history-by-era/development-west/resources/george-pullman-his-impact-railroad-industry-labor-and-amer
http://www.gilderlehrman.org/history-by-era/development-west/resources/george-pullman-his-impact-railroad-industry-labor-and-amer
http://www.gilderlehrman.org/history-by-era/development-west/resources/george-pullman-his-impact-railroad-industry-labor-and-amer
http://on.aol.com/video/impact-of-the-pullman-strike-300994006
http://on.aol.com/video/impact-of-the-pullman-strike-300994006
http://chicago.cbslocal.com/2015/02/19/pullman-from-labor-strife-to-historic-monument-status/
http://chicago.cbslocal.com/2015/02/19/pullman-from-labor-strife-to-historic-monument-status/
http://www.pullman-museum.org/


Jersey City Public Schools
Department of Curriculum and Instruction

Engaging Students ~ Fostering Achievement ~ Cultivating 21st Century Global Skills

113

SWAT: Evaluate the 
causes and impact of the 
Paterson Silk Strike 

6.1.12.D.6.a
Assess the impact of 
technological innovation 
and immigration on the
development of 
agriculture, industry, and 
urban culture during the 
late 19th
century in New Jersey 
(i.e., Paterson Silk Strike 
1913) and the United 
States.

Lesson 26: Paterson Silk 
 Examine images of the Paterson Silk Strike
http://officialnj350.com/wp-
content/uploads/2014/03/Paterson-Silk-Strike-
of-1913.-It-Happened-Here-New-Jersey-Image-
Credits1.pdf
Read and discuss The Paterson Silk Strike
http://www.pbs.org/wgbh/amex/goldman/people
events/e_strike.html
Divide students into groups and analyze 
documents associated with The Paterson Silk 
Strike
Full Lesson Plan at
The Paterson Silk Strike of 1913: The Role of 
Immigrants in Labor Unions
http://njdigitalhighway.org/enj/lessons/paterson
_strike_of_1913/
Activity Option 2
http://nj.gov/state/historical/it-happened-
here/ihhnj-er-paterson.pdf
Activity Option 3 
Paterson Silk Strike
http://www.labormuseum.net/?p=resources-
lesson-plans
Link
The Paterson Silk Strike of 1913
http://officialnj350.com/videos-it-happened-
here-new-jersey/

Document Based  Analysis 

SWAT: Define and 
determine push & pull 
factors of immigrants 
coming to the US during 
the Second Industrial 
Revolution

6.1.12.D.5.d
Relate varying 
immigrants’ experiences 
to gender, race, ethnicity, 
or occupation

Lesson 27: Waves of Immigration 
Do Now:  Why might a person or family leave 
their home country to come to a new country?
Draw a line down the center of the board, and 
write “Push factors” on one side and “Pull 
factors” on the
other. Ask students to share with the class what 
they’ve brainstormed. Help them decide 
whether their example is something that would 
draw someone to come to a new country (a pull 
factor), or a reason why they may want to leave 
their home country (a push factor); each 
response should be written on the  
corresponding side of the board.
 
Construct a time line with the following dates 
Before 1830, 1830-1859, 1860-1889,and 1890-
1929

Graphic Organizer 
Discussion Questions 
Political Cartoon Analysis 

http://officialnj350.com/wp-content/uploads/2014/03/Paterson-Silk-Strike-of-1913.-It-Happened-Here-New-Jersey-Image-Credits1.pdf
http://officialnj350.com/wp-content/uploads/2014/03/Paterson-Silk-Strike-of-1913.-It-Happened-Here-New-Jersey-Image-Credits1.pdf
http://officialnj350.com/wp-content/uploads/2014/03/Paterson-Silk-Strike-of-1913.-It-Happened-Here-New-Jersey-Image-Credits1.pdf
http://officialnj350.com/wp-content/uploads/2014/03/Paterson-Silk-Strike-of-1913.-It-Happened-Here-New-Jersey-Image-Credits1.pdf
http://www.pbs.org/wgbh/amex/goldman/peopleevents/e_strike.html
http://www.pbs.org/wgbh/amex/goldman/peopleevents/e_strike.html
http://njdigitalhighway.org/enj/lessons/paterson_strike_of_1913/
http://njdigitalhighway.org/enj/lessons/paterson_strike_of_1913/
http://nj.gov/state/historical/it-happened-here/ihhnj-er-paterson.pdf
http://nj.gov/state/historical/it-happened-here/ihhnj-er-paterson.pdf
http://www.labormuseum.net/?p=resources-lesson-plans
http://www.labormuseum.net/?p=resources-lesson-plans
http://officialnj350.com/videos-it-happened-here-new-jersey/
http://officialnj350.com/videos-it-happened-here-new-jersey/
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Then give each student one short story from 
Handout 1: Push and Pull Scenarios,  one 
explanation card from Handout 2: Story 
Analysis Cards
Ask students to identify what led the person in 
the story to immigrate to the United States and 
write their answers on an explanation card.
Full lesson Plan at
http://www.theadvocatesforhumanrights.org/upl
oads/eon_lesson_4.pdf
Activity Option 2  
Choices: U.S Immigration Policy in an 
Unsettled World-students will  read Introduction 
and Part I in the student text and complete 
“Study Guide - Part I”
Full lesson plan in Choices : US Immigration 
Policy in an Unsettled World pages 4-9
Activity Option 3 
Students will analyze a series of  political 
cartoons related to immigration 
Analyzing Nineteenth Century Immigration 
Cartoons
http://historyproject.ucdavis.edu/lessons/view_l
esson.php?id=4
 Links
Cicero History Beyond the Textbook 
Immigration (Dr. Vince Cannato)
http://cicerosystems.com/history/unit/industry-
and-migration/content/3326/5075

SWAT:Analyze the 
challenges and 
opportunities faced by the 
immigrants

6.1.12.D.5.d
Relate varying 
immigrants’ experiences 
to gender, race, ethnicity, 
or occupation

Lesson 28: Opportunities and Hardships 
faced by Immigrants 
Do Now: The teacher will ask how many of the 
students or their parents came to the U.S. from a 
different country
Read and discuss the Gravdal quote.
Read the preface to Ole Rynning's True Account 
of America with the whole class:
Break the class up into groups of five using the 
"jigsaw" method: Distribute the five excerpts to 
the primary group, one per student. Then move 
the students into a secondary group with other 
students who have been assigned the same 
excerpt. In the secondary group, the students 
read, analyze, and discuss the excerpt, 
answering questions 6A, 6D, and 6E on the 
Written Document Analysis Worksheet

Document Analysis sheet 

http://www.theadvocatesforhumanrights.org/uploads/eon_lesson_4.pdf
http://www.theadvocatesforhumanrights.org/uploads/eon_lesson_4.pdf
http://historyproject.ucdavis.edu/lessons/view_lesson.php?id=4
http://historyproject.ucdavis.edu/lessons/view_lesson.php?id=4
http://cicerosystems.com/history/unit/industry-and-migration/content/3326/5075
http://cicerosystems.com/history/unit/industry-and-migration/content/3326/5075
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Full Lesson Plan at Norwegian Immigration 
in the Nineteenth Century
http://www.gilderlehrman.org/history-by-
era/immigration-and-
migration/resources/norwegian-immigration-
nineteenth-century
Extension Activities
Cicero Beyond the Textbook- Italian 
Immigration
http://cicerosystems.com/history/unit/industry-
and-migration/lesson_plan/2848/
Cicero Beyond the Textbook - Jewish 
Immigration
http://cicerosystems.com/history/unit/industr
y-and-migration/lesson_plan/2849/119

SWAT:Analyze the 
challenges and 
opportunities faced by 
Irish immigrants

6.1.12.D.5.d
Relate varying 
immigrants’ experiences 
to gender, race, ethnicity, 
or occupation

Lesson 29: Irish Immigrants 
Do Now: Ask students if they have ever taken a 
long trip or immigrated to another country. 
Have them write down the things they packed 
and how they felt during the trip
In pairs, students will discuss and analyze a 
series of documents regarding Irish Immigrants 
Then, students will complete discussion 
questions according to the documents 
Full Lesson Plan at
A Nation of Immigrants : Arrival the Irish Come 
to America  
http://www1.cuny.edu/portal_ur/content/immigr
ants_curriculum/7_8_pdfs/unit1_lesson1.pdf

Activity Option 2 
Cicero Beyond the Textbook Irish 
Immigration
http://cicerosystems.com/history/unit/industry-
and-migration/watch/3330/6102
Activity Option 3 
Cicero Beyond the Textbook
Irish Assimilation  
http://cicerosystems.com/history/unit/industry-
and-migration/watch/3329/6109

Political Cartoon Analysis
Document Based Question 
Analysis
Journal Entry
Discussion Questions

SWAT: Examine 
immigration patterns of 
Italians in New Jersey

6.1.12.D.5.d

Lesson 30: Italian Immigrants 
In this lesson, students will examine
immigration patterns of Italians in New Jersey
Find Italy on a world map or globe.

·  Have students trace with their finger 
the route the Italians would have taken 

Poster
Newspaper Ad 

http://cicerosystems.com/history/unit/industry-and-migration/lesson_plan/2848/118
http://cicerosystems.com/history/unit/industry-and-migration/lesson_plan/2848/118
http://cicerosystems.com/history/unit/industry-and-migration/lesson_plan/2849/119
http://cicerosystems.com/history/unit/industry-and-migration/lesson_plan/2849/119
http://www1.cuny.edu/portal_ur/content/immigrants_curriculum/7_8_pdfs/unit1_lesson1.pdf
http://www1.cuny.edu/portal_ur/content/immigrants_curriculum/7_8_pdfs/unit1_lesson1.pdf
http://cicerosystems.com/history/unit/industry-and-migration/watch/3330/6102
http://cicerosystems.com/history/unit/industry-and-migration/watch/3330/6102
http://cicerosystems.com/history/unit/industry-and-migration/watch/3329/6109
http://cicerosystems.com/history/unit/industry-and-migration/watch/3329/6109
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Relate varying 
immigrants’ experiences 
to gender, race, ethnicity, 
or occupation

(probably from Naples, just south of the 
capital, Rome).

Divide students into groups or pairs.
Hand out the copies of Map #1, “Italians per 
County, 1890.”
Discussion Questions

● Where were the most Italians settling in 
NJ in 1890?

●  Why do you think they chose Passaic, 
Essex, and Hudson counties?

● Why do you think the Italians chose to 
settle in Atlantic County?

● What were they coming to America 
looking for?

 
Pick a city or county in New Jersey and design a 
help-wanted poster or write a help wanted ad for 
a newspaper to get immigrants to settle in 
cities/counties in New Jersey.
 
·         Include where in the state the job is 
located, what type of work, skills needed for the 
job, and why this is a good place to settle
 
Full lesson plan at
https://education.state.nj.us/njitalia/plans/unit5/
Activity Option 2 
Cicero Beyond the Textbook- Italian 
Immigration
http://cicerosystems.com/history/unit/industry-
and-migration/lesson_plan/2848/118

SWAT: Explore the social 
and economic factors that 
fueled the wave of 
Chinese immigrant and 
eventually led to their 
exclusion 

6.1.12.D.5.d
Relate varying 
immigrants’ experiences 
to gender, race, ethnicity, 
or occupation

Lesson 31: Chinese Exclusion 
Do Now: Analyze Political Cartoons
Chinese immigration: “Magic Washer,” c. 
1886 advertisement
http://www.granger.com/results.asp?inline=true
&image=0117464&wwwflag=3&itemx=45
Puck, 1880 “Welcome to All
http://www.loc.gov/pictures/resource/cph.3b524
60/
Suggested Questions
Compare the immigrants in each cartoon.
Compare Uncle Sam’s behavior in each image.
Contrast the message of each cartoon.
What does each cartoon say about American 
attitudes towards different immigrant groups?
Introduction: Show slide of Promontory Point, 

Graphic Organizer
Essay 

https://education.state.nj.us/njitalia/plans/unit5/
http://cicerosystems.com/history/unit/industry-and-migration/lesson_plan/2848/118
http://cicerosystems.com/history/unit/industry-and-migration/lesson_plan/2848/118
http://www.granger.com/results.asp?inline=true&image=0117464&wwwflag=3&itemx=45
http://www.granger.com/results.asp?inline=true&image=0117464&wwwflag=3&itemx=45
http://www.loc.gov/pictures/resource/cph.3b52460/
http://www.loc.gov/pictures/resource/cph.3b52460/
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Utah
Mini –lecture of Chinese contribution to the 
railroads
Provide students with a copy of the Handout 
timeline. 
Then ask students to use the timeline to generate 
hypotheses in response to this question: What  
happened between the 1860s, when Chinese 
were welcomed, and 1882, when they were 
exclude.
Full Lesson Plan at
http://sheg.stanford.edu/chinese-immigration-
exclusion
Extension Activities 
Cicero  History Beyond the Textbook
Asian Immigration
http://cicerosystems.com/history/unit/industry-
and-migration/watch/3323/6105
Cicero History Beyond the Textbook
Chinese Exclusion Act
http://cicerosystems.com/history/unit/industry-
and-migration/content/1486/2283
Cicero History Beyond the Textbook
A Chinese View of the Statue of Liberty
http://cicerosystems.com/history/unit/industry-
and-migration/content/1484/6353
 

SWAT: Analyze the issues 
that frame the debate on 
US immigration policy 

6.1.12.D.5.d
Relate varying immigrants’ 
experiences to gender, 
race, ethnicity, or 
occupation

Lesson 32: Immigration Debate 
Form four groups of four students.  Assign an 
option to each group
Distribute “ Presenting Your Option and 
Expressing Key Values to the four option 
groups.
Inform students that each option group will 
called to present the case for its assigned option 
to the House Subcommittee.
The House of Subcommittee are responsible for 
developing challenging for each group member. 
Each group will have to persuade the 
subcommittee members to select their U.S. 
policy. 
Each member in the group will have a role such 
as, group organizer, domestic policy analyst, 
foreign policy analyst and historian.

Graphic Organizer
Expressing Key Values 

handout
Evaluation Form 

Presentation 

http://sheg.stanford.edu/chinese-immigration-exclusion
http://sheg.stanford.edu/chinese-immigration-exclusion
http://cicerosystems.com/history/unit/industry-and-migration/watch/3323/6105
http://cicerosystems.com/history/unit/industry-and-migration/watch/3323/6105
http://cicerosystems.com/history/unit/industry-and-migration/content/1486/2283
http://cicerosystems.com/history/unit/industry-and-migration/content/1486/2283
http://cicerosystems.com/history/unit/industry-and-migration/content/1484/6353
http://cicerosystems.com/history/unit/industry-and-migration/content/1484/6353
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After each presentation the subcommittee will 
ask questions to the groups. 
Full lesson plan in Choices : US Immigration 
Policy in an Unsettled World pages 23-29

SWAT: Articulate 
coherent recommendations 
for U.S immigration policy 
based on personally held 
values and historical 
understanding 

6.1.12.D.5.d
Relate varying immigrants’ 
experiences to gender, 
race, ethnicity, or 
occupation

Lesson 33: Immigration Policy 
Review the Subcommittee on Immigration 
evaluations 
Students will complete “Focusing Your 
Thoughts” handout
Invite students to comment on and critique the 
options proposed by their classmates. 
Then have students develop recommendation for 
U.S. immigration using “Your Own Option” 
handout.
Students should also consider the impact of their 
recommendations on the future of the United 
States by completing “ The Future Impact of 
U.S Immigration Policy” handout
Students will write a letter to member of 
Congress, the president or the local newspaper 
about their ideas for U.S immigration policy. 
Full lesson plan in Choices : US Immigration 
Policy in an Unsettled World pages30-33

Focusing Your Thoughts 
handout

Your Own Option handout
The Future Impact of U.S 

Immigration Policy 
handout 
Letter 
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Unit Plan 4
Content Area: Social Studies 

Unit Title:  The Progressive Crusade & America’s Involvement in World War I 

Target Course/Grade Level: US History, 9-12

Unit Summary:  
This unit takes students through the major developments of the late 19th and early 20th century, including 
women’s suffrage, the Progressive era, and World War I.  Students will compare various perspectives on 
suffrage, African-American rights, approaches to society, and view on war, as well as evaluate the major 
causes and consequences of World War I.

Primary interdisciplinary connections:
This unit has several key ELA connections.  Almost every lesson addresses one or more Common Core ELA 
themes of citing textual evidence, determining the central ideas of sources, analyzing series of events in texts, 
comparing opposing views, and analyzing reasoning and evidence.  In addition, students engage in close 
reading of several classic American texts, including excerpts from The Declaration of Sentiments, Booker T. 
Washington’s “Atlanta Compromise” speech, The Souls of Black Folks by W.E.B. DuBois, and Wilson’s 1914 
U.S. Declaration of Neutrality.
 
21st century themes: 

● Standard 6.3 Active Citizenship in the 21st-Century: All students will acquire the skills needed to be 
active, informed citizens who value diversity and promote cultural understanding by working 
collaboratively to address the challenges that are inherent in living in an interconnected world.

● Determining the credibility and value of information, while also considering context, point of view, and 
multiple perspectives.

● Collaboratively evaluating possible solutions to problems and conflicts that arise in an interconnected 
world.

● Critically analyzing information, making ethical judgments, and responsibly addressing controversial 
issues.

● Communicating through rational and persuasive written and oral arguments to present solutions to 
controversial issues.

Unit Rationale
Debates from this unit are still extremely relevant to students today:  from Progressive Era arguments about the 
role of government in society, to what rights different groups of Americans should have, to the determination 
of whether and when the United States should intervene overseas.  Understanding these debates is crucial to 
students’ understanding of the most important dynamics in American history and in contemporary American 
politics. 
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Learning Targets

Standards:  Both the NJCCCS and the CCSS are reflected in this unit.  See the chart below. 

NJCCCS Content Statements
● Progressive reform movements promoted government efforts to address problems created by rapid 

industrialization, immigration, and unfair treatment of women, children, and minority groups.
● An expanding market for international trade promoted policies that resulted in America emerging as a 

world power.
● United States involvement in World War I affected politics, the economy, and geopolitical relations 

following the war
CPI # Cumulative Progress Indicators (CPIs)

6.1.12.C.6.a
 

Evaluate the effectiveness of labor and agricultural 
organizations in improving economic opportunities for 
various groups.

6.1.12.D.6.b Compare and contrast the foreign policies of American 
presidents during this time period, and analyze how 
these presidents contributed to the United States 
becoming a world power. 

6.1.12.A.6.a
 

 

Evaluate the effectiveness of Progressive reforms in 
preventing unfair business practices and political 
corruption and in promoting social justice.

6.1.12.A.4.b Analyze how ideas found in key documents (i.e., the 
Declaration of Independence, the Seneca Falls 
Declaration of Sentiments and Resolution, the 
Emancipation Proclamation, and the Gettysburg 
Address) contributed to demanding equality for all.

 
6.1.12.A.6.b
 
 

Evaluate the ways in which women organized to 
promote government policies (i.e., abolition, women’s 
suffrage, and the temperance movement) designed to 
address injustice, inequality, workplace safety, and 
immorality

6.1.12.D.6.c Analyze the successes and failures of efforts to expand 
women’s rights, including the work of important 
leaders (i.e., Elizabeth Cady Stanton, Susan B. 
Anthony, Alice Paul, and Lucy Stone) and the 
eventual ratification of the 19th Amendment. 
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6.1.12.A.7.a
 

Analyze the reasons for the policy of neutrality 
regarding World War I, and explain why the United 
States eventually entered the war.

6.1.12.A.7.b
 
 

Evaluate the impact of government policies designed 
to promote patriotism and to protect national security 
during times of war on individual rights (i.e., the 
Espionage Act and the Sedition Amendment).

6.2.12.D.4.a
 

Analyze the extent to which nationalism, 
industrialization, territory disputes, imperialism, 
militarism, and alliances led to World War I.

6.1.12.A.7.c

 
 

Analyze the Treaty of Versailles and the League of 
Nations from the perspectives of different countries.

6.2.12.D.4.f
 

Explain the role of colonial peoples in the war efforts 
of the Allies and the Central/Axis Powers in both 
World Wars.

6.2.12.D.4.j
 

Analyze how the social, economic, and political roles 
of women were transformed during this time period.

6.1.12.C.7.b
Assess the immediate and long-term impact of women 
and African Americans entering the work force in 
large numbers during World War I.

6.2.12.D.4.k
 

Assess the cultural impact of World War I, the Great 
Depression, and World War II by analyzing the values 
and social ideas in the arts.

6.1.12.C.8.b Relate social, cultural, and technological changes in 
the interwar period to the rise of a consumer economy 
and the changing role and status of women.

6.1.12.A.6.c Relate the creation of African American advocacy 
organizations (i.e., the National Association for the 
Advancement of Colored People) to United States 
Supreme Court decisions (i.e., Plessy v. Ferguson) and 
state and local governmental policies. 

CCSS.ELA-Literacy.RH.9-10.1 Cite specific textual evidence to support analysis of 
primary and secondary sources, attending to such 
features as the date and origin of the information.

CCSS.ELA-Literacy.RH.9-10.2 Determine the central ideas or information of a 
primary or secondary source; provide an accurate 
summary of how key events or ideas develop over the 
course of the text.

CCSS.ELA-Literacy.RH.9-10.3 Analyze in detail a series of events described in a text; 
determine whether earlier events caused later ones or 
simply preceded them. 

http://www.corestandards.org/ELA-Literacy/RH/9-10/1/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/3/
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CCSS.ELA-Literacy.RH.9-10.4 Determine the meaning of words and phrases as they 
are used in a text, including vocabulary describing 
political, social, or economic aspects of history/social 
science.

CCSS.ELA-Literacy.RH.9-10.5 Analyze how a text uses structure to emphasize key 
points or advance an explanation or analysis.

CCSS.ELA-Literacy.RH.9-10.6 Compare the point of view of two or more authors for 
how they treat the same or similar topics, including 
which details they include and emphasize in their 
respective accounts.

CCSS.ELA-Literacy.RH.9-10.7 Integrate quantitative or technical analysis (e.g., 
charts, research data) with qualitative analysis in print 
or digital text.

CCSS.ELA-Literacy.RH.9-10.8 Assess the extent to which the reasoning and evidence 
in a text support the author's claims.

CCSS.ELA-Literacy.RH.9-10.9 Compare and contrast treatments of the same topic in 
several primary and secondary sources.

Unit Essential Questions

● To what extent did technological invention 
and innovation improve transportation and the 
infrastructure of the United States during the 
nineteenth century?

● Can reform movements improve American 
society and politics?

● Were big business leaders “captains of 
industry” or “robber barons?”

● Did America fulfill the dreams of 
immigrants?

● Were the Progressives successful in making 
government more responsive to the will of the 
people

● How did Americans on the home front 
support or oppose World War I?

● Was it in the national interest of the United 
States to stay neutral or declare war in 1917?

● Should the United States have ratified or 
rejected the Treaty of Versailles?

Unit Enduring Understandings

● Progressive reform movements promoted 
government efforts to address problems created 
by rapid industrialization, immigration, and 
unfair treatment of women, children, and 
minority groups.

● An expanding market for international trade 
promoted policies that resulted in America 
emerging as a world power.

● United States involvement in World War I 
affected politics, the economy, and geopolitical 
relations following the war.

 

 

http://www.corestandards.org/ELA-Literacy/RH/9-10/4/
http://www.corestandards.org/ELA-Literacy/RH/9-10/5/
http://www.corestandards.org/ELA-Literacy/RH/9-10/6/
http://www.corestandards.org/ELA-Literacy/RH/9-10/7/
http://www.corestandards.org/ELA-Literacy/RH/9-10/8/
http://www.corestandards.org/ELA-Literacy/RH/9-10/9/
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Unit Learning Targets
These are what we want students to be responsible for understanding at the end of the quarter:

● Lesson 1:  SWAT: Explain the major ideas and beliefs of the Populist Party
● Lesson 2: SWAT: Explore the broad context  of the women’s suffrage movement
● Lesson 3: SWAT: Investigate why some Americans opposed woman suffrage
● Lesson 4: SWAT: Explain multiple causes of the Chicago Race Riots of 1919
● Lesson 5:  SWAT: Compare differing approaches to race relations given excerpts from the writings of 

three African American activists active during the Progressive Era
● Lesson 6: SWAT: Evaluate the level of participation of African-Americans in the women’s suffrage 

movement and factors leading to this level of participation.
● Lesson 7: SWAT: Assess attitudes of settlement house reformers towards the poor.
● Lesson 8: SWAT: Evaluate extent to which Margaret Sanger was or was not a heroine, based on 

analysis of multiple primary sources
● Lesson 9:

○ SWAT: evaluate extent to which urban bosses were good for American cities in the late 1800s.
○ SWAT: evaluate extent to which urban bosses were corrupt

● Lesson 10: SWAT: Examine the work of Jacob Riis
● Lesson 11: SWAT: Survey food industry in the early 20th century
● Lesson 12: SWAT: Critically analyze different  problems in America during the Progressive Era
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● Lesson 13: SWAT: Evaluate the effectiveness of progressive presidents
● Lesson 14:

○ SWAT: Identify the main causes of World War I, including the formation of European alliances 
and the roles of militarism, imperialism and nationalism

○ SWAT: Craft an argument about which factor contributed most to the outbreak of WWI
● Lesson 15:

○ SWAT: Examine the U.S. policy of neutrality at the onset of World War I
○ SWAT: Evaluate the circumstances that brought the U.S. closer to the Allied Powers during 

World War I.
○  SWAT: Evaluate the reasons why the United States declared war on Germany in 1917

● Lesson 16:
○ SWAT: Describe the American policy of neutrality during 1914 to 1917
○ SWAT: Evaluate America’s actions between 1914 and 1917
○ SWAT: Evaluate if America’s were truly neutral in their intention and in their results

● Lesson 17: 
○ SWAT:Understand the multiple ways freedoms were restricted during World War I
○ SWAT: Analyze a primary source related to freedom during World War I focusing on it’s main
○ message, purpose and connection to other primary sources during the era

● Lesson 18:
○ SWAT: Take a stand—supported with evidence—about the performance of the 92nd Division 

and the contradictory statements about it.
○ SWAT: Discuss African-American attitudes toward serving in the military during World War I.
○ SWAT: Discuss attitudes toward African Americans serving in the military during World War 

I.
● Lesson 19:

○ SWAT: Understand the difficulty and complexity of the issues facing the Big Four.
○ SWAT: Identify the values and viewpoints of their assigned country.

● Lesson 20: 
○ SWAT: Analyze the issues that framed the League of Nations debate in the U.S. Senate.
○ SWAT: Identify the core assumptions underlying the options.
○ SWAT: Integrate the arguments and beliefs of the options into a persuasive, coherent 

presentation
○ SWAT: Work cooperatively within groups to organize effective presentations.

● Lesson 21 
○ SWAT: Analyze the impact that WWI had on the following groups: Women, African 

Americans, American Indians, and Soldiers

Evidence of Learning
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Summative Assessment: WWI Impacts Documentary
The purpose of this summative assessment is for students to research and analyze how different groups were 
affected by WWI. This assessment will explore the impact that WWI had on the following groups: Women, 
African Americans, American Indians, and Soldiers of all races. In small groups, students use primary and 
secondary sources to create a digital documentary, and then present their documentary to the class. Below is a 
list of primary sources that the teacher can pick and choose to use with the class. At the end of this unit is a set 
of directions along with a rubric.

Formative Assessments
Included with each lesson plan

Lesson Plans

Lesson Timeframe

Lesson 1
Populism

Week 1: 1 class

Lesson 2
Woman Suffrage

1-2 classes

Lesson 3  
Anti-Suffrage Perspectives

1-2 classes

Lesson 4  
Chicago Race Riots of 1919 

Week 2: 1-2 classes

Lesson 5 
Dubois / Washington / Garvey

1-2 classes

Lesson 6 
African-American Perspectives

 on woman suffrage 

2 classes

Lesson 7 
:

Private reform in the Progressive Era:  
Settlement houses and social control 

Week 3: 2 classes

Lesson 8 
Progressive Era and Eugenics

2-3 classes

Lesson 9 
Political bosses

Week 4: 2-3 classes

Lesson 10  
Jacob Riis

1-2 classes

Lesson 11  
The Jungle & the food industry

Week 5: 2 classes

Lesson 12 
Progressive problems & solutions

3-4 classes

Lesson 13 Week 6: 3-4 classes
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The progressive Presidents
 Lesson 14  

The difficulty of American neutrality
2 classes

Lesson 15 
On the Brink of War

Week 7: 1-2 classes

Lesson 16   
The U.S. Declaration of War on Germany

2-3 classes

Lesson 17 
Espionage and Sedition Act

Week 8: 1-2 classes

Lesson 18
African-Americans and World War I

2-3 classes

Lesson 19
The Big Four 

Week 9: 2-3 classes

Lesson 20
The League of Nations

2-3 classes 

Lesson 21
WWI Documentary

Week 10: 2-3 classes

Teacher Notes:
Pearson United States History Textbook and Realize Platform:  pearsonrealize.com
Content support for students:  https://www.khanacademy.org/humanities/history

Populism: https://www.gilderlehrman.org/history-by-era/essays/populism-and-agrarian-discontent 
Chicago race riots of 1919: 

● http://www.history.com/topics/black-history/chicago-race-riot-of-1919  
http://www.encyclopedia.chicagohistory.org/pages/1032.html 

Booker T. Washington, Du Bois, and Garvey: http://www.crf-usa.org/brown-v-board-50th-anniversary/three-
visions-for-african-americans.html 
Settlement houses: https://www.gilderlehrman.org/history-by-era/politics-reform/essays/women-and-
progressive-movement 
Eugenics:

● Background lecture on eugenics: http://cicerosystems.com/history/unit/boom-and-
bust/watch/3962/6699 

● Eugenics and Birth Control: http://www.pbs.org/wgbh/amex/pill/peopleevents/e_eugenics.html 
● Defending Margaret Sanger: 

http://www.plannedparenthood.org/files/8013/9611/6937/Opposition_Claims_About_Margaret_Sanger
.pdf 

Political bosses:
● Tammany hall: http://cicerosystems.com/history/unit/industry-and-migration/content/4010/6867 
● Political machines mid 1800s: http://cicerosystems.com/history/unit/industry-and-

migration/content/2134/4419 
● Plunkitt and current events: http://www.theatlantic.com/magazine/archive/2014/03/the-case-for-

corruption/357568/ 

Goals/Objectives Learning Activities/Instructional Strategies Formative Assessment Tasks

http://edsitement.neh.gov/lesson-plan/wilson-and-american-entry-world-war-i#section-16138
http://pearsonrealize.com/
https://www.khanacademy.org/humanities/history
https://www.gilderlehrman.org/history-by-era/essays/populism-and-agrarian-discontent
http://www.history.com/topics/black-history/chicago-race-riot-of-1919
http://www.encyclopedia.chicagohistory.org/pages/1032.html
http://www.crf-usa.org/brown-v-board-50th-anniversary/three-visions-for-african-americans.html
http://www.crf-usa.org/brown-v-board-50th-anniversary/three-visions-for-african-americans.html
https://www.gilderlehrman.org/history-by-era/politics-reform/essays/women-and-progressive-movement
https://www.gilderlehrman.org/history-by-era/politics-reform/essays/women-and-progressive-movement
http://cicerosystems.com/history/unit/boom-and-bust/watch/3962/6699
http://cicerosystems.com/history/unit/boom-and-bust/watch/3962/6699
http://www.pbs.org/wgbh/amex/pill/peopleevents/e_eugenics.html
http://www.plannedparenthood.org/files/8013/9611/6937/Opposition_Claims_About_Margaret_Sanger.pdf
http://www.plannedparenthood.org/files/8013/9611/6937/Opposition_Claims_About_Margaret_Sanger.pdf
http://cicerosystems.com/history/unit/industry-and-migration/content/4010/6867
http://cicerosystems.com/history/unit/industry-and-migration/content/2134/4419
http://cicerosystems.com/history/unit/industry-and-migration/content/2134/4419
http://www.theatlantic.com/magazine/archive/2014/03/the-case-for-corruption/357568/
http://www.theatlantic.com/magazine/archive/2014/03/the-case-for-corruption/357568/
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6.1.12.C.6.a:  Evaluate 
the effectiveness of labor 
and agricultural 
organizations in 
improving economic 
opportunities for various 
groups.

SWAT: Explain the major 
ideas and beliefs of the 
Populist Party 

Lesson 1:  Populism

Student reading beforehand (from United States 
History textbook)

● Chapter 10.4 (Farm Issues and 
Populism)

● Students should answer the in-text 
questions and those under the graphs on 
pages 381, 383, 384

In-class:
● Discuss in-text questions 
● Then, full lesson plan on Wizard of Oz 

and Populism here:  
http://www.roadmaptolastbesthope.com/
files/Chapter12Lesson_LessonPlan.pdf

● After Wizard of Oz lesson, have students 
answer Assessment questions on page 
386 of text (independently or in groups); 
discuss as a class

- End of chapter 
assessment questions

6.1.12.A.4.b: Analyze how 
ideas found in key 
documents (i.e., the 
Declaration of 
Independence, the Seneca 
Falls Declaration of 
Sentiments and 
Resolution, the 
Emancipation 
Proclamation, and the 
Gettysburg Address) 
contributed to demanding 
equality for all.

SWAT: Explore the broad 
context  of the women’s 
suffrage movement

Lesson 2:  Woman’s  Suffrage

In this lesson, students explore the broad context 
of the women’s suffrage movement
Do Now: Project slide 1 and provide students 
opportunity to answer the questions
Slide 2 explain vocabulary and suffrage started 
before WWI
Slide 3:
After reading the slide, hand out Declaration of 
Sentiments.
Have students read quietly.
Discussion questions:
·   Why did the women at Seneca Falls choose to 
copy the declaration of Independence?
·  What were 3 things they complained about?
·   Are you surprised by any of the grievances?
·    Do any of the grievances seem like they’re 
still true today?
Read and discuss the remaining slides
Full lesson plan at
http://sheg.stanford.edu/woman-suffrage
Lesson Plan Options 
A More Perfect Union: Women's Suffrage 
and
the Constitution

Discussion Questions 

http://www.roadmaptolastbesthope.com/files/Chapter12Lesson_LessonPlan.pdf
http://www.roadmaptolastbesthope.com/files/Chapter12Lesson_LessonPlan.pdf
http://sheg.stanford.edu/woman-suffrage
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http://library.mtsu.edu/tps/lessonplans&ideas
/Lesson_Plan--A_More_Perfect_Union.pdf
Women’s Suffrage Across America
http://library.mtsu.edu/tps/sets/Primary_Sou
rce_Set--
Womans_Suffrage_Across_America.pdf

SWAT: Investigate why 
some Americans opposed 
woman suffrage

6.1.12.A.6.b
Evaluate the ways in 
which women organized to 
promote government 
policies (i.e., abolition, 
women’s suffrage, and the 
temperance movement) 
designed to address 
injustice, inequality, 
workplace safety, and 
immorality

Lesson 3:  Anti-Suffrage Perspectives
In this lesson, students will investigate why 
some Americans opposed woman suffrage
Do Now: Why did so many people oppose 
woman suffrage?
Distribute documents A-C and Graphic 
Organizer
Display document A to the class
Read document A as a class
Sourcing:
Who wrote this?
When was it written?
What do you predict this person will say about 
suffrage?
Close reading:
What is her argument?
Anti-Suffragists
What evidence does she use to support her 
argument?
What words does she use to make her point 
stronger?
Contextualization:
What does this document suggest about the 
assumptions that people held about women in 
1911?
Do these assumptions line up with what you 
already know about  women at this time (i.e., 
Jane Addams, Progressives, etc.)?
Students should fill in graphic organizer for 
document A
Have students work on documents B and C in 
small groups and complete graphic organizer
Full Lesson Plan at
http://sheg.stanford.edu/anti-suffragists

Graphic Organizer 

6.1.12.D.8.a:  Explain 
why the Great 
Migration led to 
heightened racial 
tensions, restrictive 
laws, a rise in 

Lesson 4:  Chicago Race Riots of 1919
The summer of 1919 saw over 20 race riots 
break out across the United States.  Chicago was 
the site of particularly high violence.  In this 
lesson, students deliberate the origins of the 
Chicago race riots by exploring five documents 
that reflect different social, cultural, and 

- RLH Graphic 
Organizers

http://library.mtsu.edu/tps/lessonplans&ideas/Lesson_Plan--A_More_Perfect_Union.pdf
http://library.mtsu.edu/tps/lessonplans&ideas/Lesson_Plan--A_More_Perfect_Union.pdf
http://library.mtsu.edu/tps/sets/Primary_Source_Set--Womans_Suffrage_Across_America.pdf
http://library.mtsu.edu/tps/sets/Primary_Source_Set--Womans_Suffrage_Across_America.pdf
http://library.mtsu.edu/tps/sets/Primary_Source_Set--Womans_Suffrage_Across_America.pdf
http://sheg.stanford.edu/anti-suffragists
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repressive 
organizations, and an 
increase in violence.

SWAT: Explain 
multiple causes of the 
Chicago Race Riots of 
1919

economic causes.

Full lesson plan, documents, and graphic 
organizers:  https://sheg.stanford.edu/chicago-
race-riots-1919

6.1.12.A.6.c:  Relate 
the creation of African 
American advocacy 
organizations (i.e., the 
National Association 
for the Advancement 
of Colored People) to 
United States Supreme 
Court decisions (i.e., 
Plessy v. Ferguson) 
and state and local 
governmental policies. 

SWAT: Given 
excerpts from the 
writings of three 
African American 
activists active during 
the Progressive Era, 
students will 
compare differing 
approaches to race 
relations 

Lesson 5:  Dubois / Washington / Garvey - 
Contrasting views on approaches to African-
American rights.  Central Historical Question: 
Who was a stronger advocate for African 
Americans, Booker T. Washington, W.E.B 
Dubois, or Marcus Garvey? 

In-class:
● Hook:  have students fill out the Race 

Relations Values Survey (in shared 
folder) -- their own opinions only.

● Use the Du Bois and Washington 
documents from RLH 
DuBois/Washington lesson plan:  
https://sheg.stanford.edu/booker-t-
washington-dubois 

○ Also give students “Garvey 
Document 1922” (in shared 
folder)

● For each document (Du Bois, 
Washington, Garvey):

○ Students analyze using ARTIST 
R&B 

○ Students fill out a column of the 
Values Survey

○ Class discussion
● At the end of class discuss:  Who was a 

stronger advocate for African 
Americans, Booker T. Washington, 
W.E.B Dubois, or Marcus Garvey?  

● Exit Slip: Who was a stronger advocate 
for African Americans, Booker T. 
Washington, W.E.B Dubois, or Marcus 
Garvey? 

● Alternate lesson:  simply use the RLH 
lesson plan as-is.

○ Note:  the link to the film clip in 
the lesson plan doesn’t work, but 

- ARTIST R&B 
worksheets for each 
document

- Race Relations 
Values Survey

- Exit Slip: Who was a 
stronger advocate for 
African Americans, 
Booker T. 
Washington, W.E.B 
Dubois, or Marcus 
Garvey? 

https://sheg.stanford.edu/booker-t-washington-dubois
https://sheg.stanford.edu/booker-t-washington-dubois
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it is available on youtube (“Just 
the Facts: Progressive era)

6.1.12.A.6.c:  Relate 
the creation of African 
American advocacy 
organizations (i.e., the 
National Association 
for the Advancement 
of Colored People) to 
United States Supreme 
Court decisions (i.e., 
Plessy v. Ferguson) 
and state and local 
governmental policies. 

SWAT: Students will 
evaluate the level of 
participation of 
African-Americans in 
the women’s suffrage 
movement and factors 
leading to this level of 
participation.

Lesson 6: African-American perspectives on 
woman suffrage

● Use the following documents:  Du Bois 
and Washington on Woman Suffrage (in 
shared folder)

○ Note that Kelly Miller in 
Document 7 is a man

● Focus questions:
○ How active were African-

Americans in the women’s 
suffrage movement from 1890-
1915? 

○ What factors led to this level of 
participation?

● In small groups, pairs, or as a class:
○ Discuss ARTIST R&B questions 

(you may want to just choose a 
few rather than use the whole 
worksheet)

○ Students answer the questions 
under each document

○ You may want to discuss each 
document (and the guiding 
questions) as a class after 
students work through it.  
Alternatively, you could have 
small groups work through all the 
documents and then go over them 
together.

● As a class:
○ Discuss answers to the focus 

questions
● For homework or in class, students 

should write a paragraph answering the 
focus questions 

● Alternative/extension:  Have students 
outline and/or write a DBQ essay based 
on the focus questions

Student answers to guiding 
questions

Written paragraph on: How 
active were African-
Americans in the women’s 
suffrage movement from 
1890-1915? What factors 
led to this level of 
participation?
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6.1.12.A.6.a: Evaluate 
the effectiveness of 
Progressive reforms in 
preventing unfair 
business practices and 
political corruption 
and in promoting 
social justice.

SWAT:  Assess 
attitudes of settlement 
house reformers 
towards the poor.

Lesson 7: Private reform in the Progressive 
Era:  Settlement house Structured Academic 
Controversy (RLH)
Some historians have characterized progressive 
reformers as generous and helpful. Others 
describe the reformers as condescending elitists 
who tried to force immigrants to accept 
Christianity and American identities. In this 
structured academic controversy, students read 
documents written by reformers and by an 
immigrant to investigate American attitudes 
during the Progressive Era.

Full lesson plan and documents at: 
https://sheg.stanford.edu/settlement-house-
movement 

- S.A.C. performance
- Exit ticket: 

paragraph on “what 
were the attitudes of 
settlement house 
reformers towards 
the poor?”

6.1.12.A.6.a: Evaluate 
the effectiveness of 
Progressive reforms in 
preventing unfair 
business practices and 
political corruption 
and in promoting 
social justice.

6.1.12.A.6.b:  Evaluate 
the ways in which 
women organized to 
promote government 
policies (i.e., abolition, 
women’s suffrage, and 
the temperance 
movement) designed 
to address injustice, 
inequality, workplace 
safety, and immorality

SWAT: Evaluate 
extent to which 
Margaret Sanger was 
or was not a heroine, 
based on analysis of 
multiple primary 
sources

Lesson 8: Progressive Era and Eugenics:  
Case Study (birth control and eugenics):  
Central Historical Question:  was Margaret 
Sanger a heroine?  

● A Powerpoint presentation including all 
documents and an explanation of the 
procedure is available in the shared 
folder (“Weigh the Evidence - Margaret 
Sanger”)

● Students evaluate 8 brief document 
excerpts (“exhibits”) and fill out a chart 
evaluating how strongly they help 
answer the question and in which 
direction.  

● As you go through the documents, 
discuss with the students the source and 
its reliability, the main idea, and the 
degree to which the document helps 
answer the question.  

● Student answers will vary based on their 
definition of “heroine”, their values, and 
their interpretations of the authors’ ideas 
and motives.

● If you are pressed for time, select only a 
few of the documents.

Alternative lesson:
● Background on eugenics (for students): 

http://cicerosystems.com/history/unit/wo

Weigh the evidence 
chart

https://sheg.stanford.edu/settlement-house-movement
https://sheg.stanford.edu/settlement-house-movement
http://cicerosystems.com/history/unit/world-war-i/content/2810/5847
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rld-war-i/content/2810/5847 
● Lesson plan on Madison Grant and 

eugenics: 
http://cicerosystems.com/history/unit/wo
rld-war-i/lesson_plan/2810/129 

SWAT: evaluate 
extent to which urban 
bosses were good for 
American cities in the 
late 1800s.

SWAT: evaluate 
extent to which urban 
bosses were corrupt

6.1.12.D.5.d:  Relate 
varying immigrants’ 
experiences to gender, 
race, ethnicity, or 
occupation.

Lesson 9: Political bosses:  Were they good for 
cities?  Were they corrupt? (LS)

•   Central Historical Questions: On 
balance, were urban bosses good for American 
cities in the late 1800s?  Were urban bosses 
corrupt?
 
1. Display or share Thomas Nast Anti-Tweed 
Ring Satire cartoon, 1871 (in RLH lesson plan 
on Political Bosses PPT: 
https://sheg.stanford.edu/political-bosses

● Ask students: What do you see here? 
Who is in the ring? What is the 
cartoonist saying?

● Explain some background on political 
bosses: Political bosses were political 
leaders who got people to vote for them 
by giving favors. They also made deals 
with various contractors. The ring of 
people who made deals and got votes for 
the political boss were called the 
political machine. In NYC the political 
machine was called Tammany Hall.

2. Distribute the Handout “What Were 
American Cities Like in the Late 1800s? – Part 
I” (uploaded to shared folder)
3. Have students create a chart to answer the 
question:  Good for cities, bad for cities, neutral 
or doesn’t apply (+/-/N)
4. Students work in small groups to fill out the 
chart based on the handout and come to a 
consensus on an answer following one of these 
two models (their choice)

A. “While 19th-century urban bosses did 
some good for cities because 
_________________, on balance they 
were bad for cities because 
______________________.”

B. “While 19th-century urban bosses 

- Urban bosses chart
- RLH graphic 

organizers (Political 
Bosses)

- Steffens/Plunkitt 
dialogue

http://cicerosystems.com/history/unit/world-war-i/content/2810/5847
http://cicerosystems.com/history/unit/world-war-i/lesson_plan/2810/129
http://cicerosystems.com/history/unit/world-war-i/lesson_plan/2810/129
https://sheg.stanford.edu/political-bosses
https://sheg.stanford.edu/political-bosses
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harmed cities in some ways in that they 
_________________, on balance they 
were good for cities because 
______________________.”

5. Define “corrupt” (having or showing a 
willingness to act dishonestly in return for 
money or personal gain.)
6. Begin RLH Political Bosses lesson plan (at 
section 3): https://sheg.stanford.edu/political-
bosses
7. As a class or in pairs/small groups (in which 
case, debrief as a class afterwards), have 
students fill out graphic organizers analyzing 
documents – Lincoln Steffens and George 
Plunkitt
8. In small groups, students choose among one 
of the following statements. 

A. “Urban bosses were corrupt and, on 
balance, they were bad for cities.”

B. “Urban bosses were not corrupt, and on 
balance they were good for cities.”

C. “Even though urban bosses were corrupt, 
on balance they were good for cities.”

D. “Although urban bosses were not 
corrupt, they were bad for cities.”

9. Then have the small groups defend their 
position using evidence and reasoning in a 
whole-class discussion.
10. Assessment: Write a dialogue between 
Steffens and Plunkitt in which Steffens tries to 
convince Plunkitt to run a more honest 
government and Plunkitt replies, using what you 
have learned from both parts of this lesson (first 
handout and primary source documents)

Examine the work of 
Jacob Riis

6.1.12.A.6.a
Evaluate the effectiveness 
of Progressive reforms in 
preventing unfair business 
practices and political 
corruption and in 
promoting social justice.

Lesson 10:  Jacob Riis
In this lesson, students will examine the work of 
Jacob Riis
View The Progressive Era: Crash Course US 
History # 27 for background information about 
muckrakers
Display 2 photographs: Street Arabs and Gang
http://historymatters.gmu.edu/mse/photos/questi
on1.html
Have a class discussion about the photographs
Possible Questions
Do you think these photographs are trustworthy 

Guiding Questions 

https://sheg.stanford.edu/political-bosses
https://sheg.stanford.edu/political-bosses
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accounts of what life was like in American cities 
during the Industrial era? Why or why not
What do you see in these pictures? What do the 
captions try to explain?
In pairs, students will read, analyze and discuss 
the Jacob Riis documents.
Students will then answer the guiding questions
Full lesson Plan at
Jacob Riis
http://sheg.stanford.edu/jacob-riis

SWAT: Survey food 
industry in the early 20th 
century

6.1.12.A.6.a
Evaluate the effectiveness 
of Progressive reforms in 
preventing unfair business 
practices and political 
corruption and in 
promoting social justice. 

Lesson 11:  The Jungle
In this lesson, students will survey food industry 
in the early 20th century
Do Now: Should the food industry be regulated 
by the government?
Read &discuss background information on 
Upton Sinclair
http://spartacus-educational.com/Jupton.htm
In groups, students will read  and discuss an 
excerpt of  The Jungle
In groups, students will examine photographs
In groups, students will construct list of health 
hazards, safety issues and etc…
Activity Option 1 
Students will then  write a blog about current 
issues facing America’s food industry today 
Students will complete discussion questions 
about The Jungle
Activity Option 2 
Students compare and contrast The Jungle to 
Fast Food Nation
·         What is the goal of both excerpts?
·         What kinds of details do both authors 
include in their excerpts to make their points?
·         What were the effects of The Jungle’s 
publication and what have been some possible 
effects of the publication of Fast Food Nation?
Comparing the Jungle with Fast food Nation
http://www.learnnc.org/lp/pages/6530
Video Link
Farm to Fridge
http://freefromharm.org/farm-animal-
welfare/the-new-documentary-short-from-farm-
to-fridge-presents-the-problem-and-solution-to-
factory-farming/

Blog 
Discussion Questions 
3-5 paragraph Essay 

http://sheg.stanford.edu/jacob-riis
http://spartacus-educational.com/Jupton.htm
http://www.learnnc.org/lp/pages/6530
http://freefromharm.org/farm-animal-welfare/the-new-documentary-short-from-farm-to-fridge-presents-the-problem-and-solution-to-factory-farming/
http://freefromharm.org/farm-animal-welfare/the-new-documentary-short-from-farm-to-fridge-presents-the-problem-and-solution-to-factory-farming/
http://freefromharm.org/farm-animal-welfare/the-new-documentary-short-from-farm-to-fridge-presents-the-problem-and-solution-to-factory-farming/
http://freefromharm.org/farm-animal-welfare/the-new-documentary-short-from-farm-to-fridge-presents-the-problem-and-solution-to-factory-farming/
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6.1.12.A.6.a
Evaluate the effectiveness 
of Progressive reforms in 
preventing unfair business 
practices and political 
corruption and in 
promoting social justice.

SWAT: Critically analyze 
different  problems in 
America during the 
Progressive Era 

Lesson 12:  Progressive Problems & Solutions
Do Now:  Create a list of at least 5 problems in 
today’s society. Provide possible solutions to the 
problems
In pairs, students will read, discuss and analyze 
the following problems:

● Workers’ wages and condition
● Food Safety
● Corruption in government
● Inequality/ Monopolies
● City problems

Students will write a response for each proposal 
and vote (yes/no)
Then, the teacher will reveal the actual response 
to the problems 

Discussion Questions
Class Discussion

6.1.12.D.6.b 
Compare and contrast the 
foreign policies of 
American presidents 
during this time period, 
and analyze how these 
presidents contributed to 
the United States 
becoming a world power

SWAT: Evaluate the 
effectiveness of 
progressive presidents to 
reform American society

Lesson 13: Progressive Presidents 
Students will examine Progressive Presidents: 
Crash Course US History #29
 Students will take notes on each of the 
following domestic policies Theodore 
Roosevelt, William Taft and Woodrow Wilson
 In groups, students will research the following 
presidents Theodore Roosevelt, William Taft 
and Woodrow Wilson domestic and foreign 
policies 
Include:

● Programs ( Square Deal Theodore 
Roosevelt,  William Taft continued 
Roosevelt program & New Freedom 
Woodrow  Wilson)

● Regulating Business ( Trust Busting)
● Regulating Railroads
● Workers
● Protecting Consumers
● Reform Banking

Students will complete a profile for each 
president with the headings above
Then students will write a 5 paragraph essay 
deciding which president was the most 
progressive. Student should cite textual 
evidence from sources.
Links
Theodore Roosevelt
http://millercenter.org/academic/americanpresid
ent/roosevelt/essays/biography/4
William Taft
http://millercenter.org/president/biography/taft-

President Profile
3-5 paragraph Essay

http://millercenter.org/academic/americanpresident/roosevelt/essays/biography/4
http://millercenter.org/academic/americanpresident/roosevelt/essays/biography/4
http://millercenter.org/president/biography/taft-domestic-affairs
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domestic-affairs
Woodrow Wilson
http://millercenter.org/president/biography/wilso
n-domestic-affairs
Progressive Presidents
https://www.apstudynotes.org/us-
history/topics/the-progressive-presidents/

6.1.12.A.7.a: Analyze the 
reasons for the policy of 
neutrality regarding World 
War I, and explain why 
the United States 
eventually entered the war.

6.2.12.D.4.a: Analyze the 
extent to which 
nationalism, 
industrialization, territory 
disputes, imperialism, 
militarism, and alliances 
led to World War I.

SWAT: Identify the main 
causes of World War I, 
including the formation of 
European alliances and the 
roles of militarism, 
imperialism and 
nationalism

SWAT: Explain why the 
United States adopted a 
policy of neutrality after 
the outbreak of war in 
Europe in August 1914
SWAT: Identify 
challenges to American 
neutrality

Lesson 14: The Difficulty of American 
Neutrality
Part I:  Reasons for war
Possible lesson activity as a pre lesson before 
teaching WWI.
 
This lesson introduces students to informational 
texts that highlight the 4 "M.A.I.N." causes of 
World War I. (M= Militarism, A= Alliances, I= 
Imperialism, N= Nationalism.)
 
Do Now:
Students will brainstorm reasons why wars 
occur. Discuss answers
 
Divide up the class into groups and assign one 
part of the article "The Origins of WWI" 
http://www.authentichistory.com/1914-1920/1-
overview/1-origins/index.html to each group. 
Have students prepare to explain at least three 
main ideas from their assigned section.
 
Provide students with the following questions to 
as they listen to the groups presentations. 5 min 
max

● What is imperialism? 
● How did it contribute to nations being 

rivals?
● How would it contribute to alliances?
● Why would Germany build up its 

military?
● What is nationalism?
● Why did nationalism spread?
● What impact did nationalism have on 

Europe?
● Why was Austria threatened by Slavic 

nationalism?
● What was the “Balkan Powder Keg”
● Why did the Assassination of Ferdinand 

3-5 paragraphs on M.A.I.N. 
causes of WWI
Group presentations 

http://millercenter.org/president/biography/taft-domestic-affairs
http://millercenter.org/president/biography/wilson-domestic-affairs
http://millercenter.org/president/biography/wilson-domestic-affairs
https://www.apstudynotes.org/us-history/topics/the-progressive-presidents/
https://www.apstudynotes.org/us-history/topics/the-progressive-presidents/
http://www.authentichistory.com/1914-1920/1-overview/1-origins/index.html
http://www.authentichistory.com/1914-1920/1-overview/1-origins/index.html
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lead to WWI? 
Have students write a 3-5 paragraph essay 
discussing: Which M.A.I.N. factor contributed 
most to the outbreak of WWI? Must cite 
information from the article

Part II: Wilson’s statement of neutrality

All lesson materials can be found at 
http://edsitement.neh.gov/lesson-plan/wilson-
and-american-entry-world-war-i#sect-activities

Have a student read an excerpt of Wilson's 
statement of neutrality, which is available on the 
Edsitement website have the students answer the 
following questions about Wilson's statement:

● According to Wilson, how will people 
who love America react to the war in 
Europe?

● Why does the variety of the national 
origins of Americans present a 
challenge to neutrality?

● Why would differing views toward the 
war be dangerous for America?

Next, divide the students into five small groups 
and assign each group one of the documents 
below, all from the EDSITEment-reviewed 
Great War Primary Documents Archive or the 
American Memory Project. Each group will use 
the assigned primary source to prepare a 
presentation answering this question: why was it 
so difficult for the U.S. to remain neutral? 

6.1.12.A.7.a: Analyze the 
reasons for the policy of 
neutrality regarding World 
War I, and explain why 
the United States 
eventually entered the war.

SWAT: Identify 
challenges to American 
neutrality

Lesson 15: On the Brink of War

http://edsitement.neh.gov/lesson-plan/wilson-
and-american-entry-world-war-i#sect-activities

For the second activity, the class will remain in 
small groups, this time adopting the role of 
political cartoonists, circa March 1917. Each 
group must prepare a cartoon that comments on 
the difficult position of the United States and 

Political Cartoon

http://edsitement.neh.gov/lesson-plan/wilson-and-american-entry-world-war-i#sect-activities
http://edsitement.neh.gov/lesson-plan/wilson-and-american-entry-world-war-i#sect-activities
http://www.lib.byu.edu/%257Erdh/wwi/1914/wilsonneut.html
http://www.lib.byu.edu/%257Erdh/wwi/1914/wilsonneut.html
http://edsitement.neh.gov/lesson-plan/wilson-and-american-entry-world-war-i#section-16137
http://edsitement.neh.gov/lesson-plan/wilson-and-american-entry-world-war-i#sect-activities
http://edsitement.neh.gov/lesson-plan/wilson-and-american-entry-world-war-i#sect-activities
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President Wilson now that Germany has 
declared unlimited submarine warfare in the 
Atlantic Ocean and has attempted to ally with 
Mexico (as the intercepted Zimmermann 
telegram revealed). Students will use the 
primary sources and sample cartoon  to create 
their cartoon. 

6.1.12.A.7.a: Analyze the 
reasons for the policy of 
neutrality regarding World 
War I, and explain why 
the United States 
eventually entered the war.

SWAT: Examine why  the 
U.S. entered World War I 

SWAT: Explain why 
President Wilson decided 
to request a declaration of 
war

SWAT: Discuss the ways 
in which Wilson wanted to 
use victory in the war to 
fundamentally change 
international relations and 
to promote the spread of 
democracy

Lesson 16: The U.S. Declaration of War on 
Germany 

Part I

Full lesson can be found at 
http://sheg.stanford.edu/upload/V3LessonPlans/
U.S.%20Entry%20into%20WWI%20Lesson%2
0Plan.pdf

In this lesson students will examine primary 
source documents in regards to why the united 
States entered the war and answer questions 

based upon each source

Part II

http://edsitement.neh.gov/lesson-plan/wilson-
and-american-entry-world-war-i#sect-activities
In this lesson asks the students to review 
primary sources so that they can write a brief 
essay answering this question: Was Wilson's 
policy of neutrality impossible to maintain 
during World War I?

Essay citing documents 

http://edsitement.neh.gov/lesson-plan/wilson-and-american-entry-world-war-i#section-16138
http://edsitement.neh.gov/lesson-plan/wilson-and-american-entry-world-war-i#section-16138
http://sheg.stanford.edu/upload/V3LessonPlans/U.S.%2520Entry%2520into%2520WWI%2520Lesson%2520Plan.pdf
http://sheg.stanford.edu/upload/V3LessonPlans/U.S.%2520Entry%2520into%2520WWI%2520Lesson%2520Plan.pdf
http://sheg.stanford.edu/upload/V3LessonPlans/U.S.%2520Entry%2520into%2520WWI%2520Lesson%2520Plan.pdf
http://edsitement.neh.gov/lesson-plan/wilson-and-american-entry-world-war-i#sect-activities
http://edsitement.neh.gov/lesson-plan/wilson-and-american-entry-world-war-i#sect-activities
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 6.1.12.A.7.b: Evaluate the 
impact of government 
policies designed to 
promote patriotism and to 
protect national security 
during times of war on 
individual rights (i.e., the 
Espionage Act and the 
Sedition Amendment).

SWAT:Understand the 
multiple ways freedoms 
were restricted during 
World War I

SWAT: Analyze a 
primary source related to 
freedom during World 
War I focusing on it’s 
main
message, purpose and 
connection to other 
primary sources during the 
era

Lesson 17: Espionage & Sedition Act   

Complete lesson can be found at 
https://sheg.stanford.edu/sedition-wwi

In this lesson, students consider whether critics 
of the First World War were anti-American as 
they read anti-war documents from prominent 
socialist leaders Eugene Debs and Charles 
Schenck, as well as excerpts from the Sedition 
Act and a Supreme Court ruling upholding the 
act. After analyzing documents, students will 
compose an essay using the documents as 
evidence to support their views

Were critics of World War I anti-American?

Essay

6.2.12.D.4.f: Explain the 
role of colonial peoples in 
the war efforts of the 
Allies and the 
Central/Axis Powers in 
both World Wars.

SWAT: Take a stand—
supported with evidence—
about the performance of 
the 92nd 
Division and the 
contradictory statements 
about it.

SWAT: Discuss African-
American attitudes toward 
serving in the military 
during World War I.

Lesson 18 African Americans and WWI 

Full lesson and documents can be found at 
http://edsitement.neh.gov/lesson-plan/african-
american-soldiers-world-war-i-92nd-and-93rd-
divisions#sect-activities

Each student group will be assigned a source to 
scout for information. By dividing up the 
research, the class will eventually become 
familiar with a variety of sources. As any one 
source could have a particular bias, students will 
be better able to judge the information and 
arrive at a conclusion about the 92nd when they 
share all the information. The groups can 
compile a summary of their research and 
findings based on the questions in the handout 
"Research Questions: The 92nd Division"

Position statement

https://sheg.stanford.edu/sedition-wwi
http://edsitement.neh.gov/lesson-plan/african-american-soldiers-world-war-i-92nd-and-93rd-divisions#sect-activities
http://edsitement.neh.gov/lesson-plan/african-american-soldiers-world-war-i-92nd-and-93rd-divisions#sect-activities
http://edsitement.neh.gov/lesson-plan/african-american-soldiers-world-war-i-92nd-and-93rd-divisions#sect-activities


Jersey City Public Schools
Department of Curriculum and Instruction

Engaging Students ~ Fostering Achievement ~ Cultivating 21st Century Global Skills

140

SWAT: Discuss attitudes 
toward African Americans 
serving in the military 
during World War I.

Essential question: 
Why were African 
Americans so willing to 
fight, considering the 
discrimination they faced 
at home?

Groups should now share their information with 
the entire class. Allow time after all the 
information has been shared for students to ask 
questions of each other. Then, give the groups 
time to meet again and compose a position 
statement on why were African Americans so 
willing to fight, considering the discrimination 
they faced at home?

6.1.12.A.7.c: Analyze the 
Treaty of Versailles and 
the League of Nations 
from the perspectives of 
different countries.

SWAT: Understand the 
difficulty and complexity of 
the issues facing the Big 
Four.

SWAT: Identify the values 
and viewpoints of their 
assigned country.

Lesson 19: The Big Four and the meeting

Complete lessons can be found in CHOICES 
WWI unit p.22 - p. 35 
Pre Reading- Part II p. 12-20 and study guide 
completed

In this activity, students are divided into “The 
Big Four” and assigned a country. Each group 
represents one of the Big Four that met at the 
Paris Peace conference. Each group has to 
identify key values and the interest of each 
country to maintain peace, present their findings 
to the class. Students must complete the Treaty 
of Versailles Map activity.

Homework
Moments of decision (p.21)
Options in Brief (p.22)

Day 2 
Students will take on the role of a character they 
will have a short press conference where they 
will present their views and ask questions to 
each character. 

Versailles Mapping Activity

Press release forms 

Preparing for the Salon 
worksheet

6.1.12.A.7.c:  Analyze the 
Treaty of Versailles and 
the League of Nations 
from the perspectives of 

Lesson 20: The League of Nations 

Complete lesson can be found in CHOICES 

Debate 
Presentations
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different countries.

SWAT: Analyze the issues 
that framed the League of 
Nations debate in the U.S. 
Senate.

SWAT: Identify the core 
assumptions underlying 
the options.

SWAT: Integrate the 
arguments and beliefs of 
the options into a 
persuasive, coherent 
presentation

SWAT: Work 
cooperatively within 
groups to organize 
effective presentations.  

WWI unit p.43-p.46

●      Students should read and take notes on “The 
Moment of Decision” (p.21) and “Options in 
Brief” (p.22)  

Day 1-2

In class:
Students will role play as members of the U.S. 
Senate  and vote on the ratification of the Treaty 
of Versailles that President Wilson had 
negotiated with the allies. Each student has a 
specific role in the group. The group must 
present a persuasive three to five minute 
summary of the options for the U.S. to follow.

Day 3 
Have students debate and cross examine each 
other according to the option that they presented 
to the Senate.

6.2.12.D.4.j: Analyze how 
the social, economic, and 
political roles of women 
were transformed during 
this time period

6.1.12.C.7.b: Assess the 
immediate and long-term 
impact of women and 
African Americans 
entering the work force in 
large numbers during 
World War I.

SWAT: Analyze the 
impact that WWI had on 
the following groups: 
Women, African 
Americans, American 
Indians, and Soldiers

Lesson 21: WWI Documentary (Summative 
Assessment)
The purpose of this summative assessment is for 
students to research and analyze how different 
groups were affected by WWI. This assessment 
will explore the impact that WWI had on the 
following groups: Women, African Americans, 
American Indians, and Soldiers of all races. In 
small groups, students use primary and 
secondary sources to create a digital 
documentary, and then present their 
documentary to the class. Below is a list of 
primary sources that the teacher can pick and 
choose to use with the class. 

Direct students as follows:
● Your job is to create a digital 

documentary, 7-10 minutes in length, 
about one of the following  groups below 
during WWI using primary sources. 

● Documentaries must focus on your 

Documentary
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group’s role in WWI and how the war 
affected that group.

● Your digital documentary will be 
presented in class. 

● All documentaries must have audio and 
visuals effects. 

Resources
WWI Primary source documents
http://wwi.lib.byu.edu 
 
Women
http://www.warandgender.com/wgwomwwi.htm 
http://userpages.aug.com/captbarb/signal.html 
http://memory.loc.gov/cgi-
bin/query/r?ammem/naw:@field+(SOURCE+@
band(rbnawsa+n2004)):@@@$REF$ 
http://userpages.aug.com/captbarb/femvets4.htm
l 
http://depts.washington.edu/labhist/strike/kim.sh
tml 
http://www.firstworldwar.com/features/women
ww1_intro.htm 
 
African Americans
https://www.abmc.gov/learning-
resources/lesson-plans/war-two-fronts-
experiences-african-american-soldiers-during-
world 
http://www.archives.gov/education/lessons/369t
h-infantry/#documents 
 
American Indians
http://www.nlm.nih.gov/nativevoices/timeline/4
20.html 
http://www.history.com/news/world-war-is-
native-american-code-talkers 
http://www.archives.gov/education/lessons/code
-talkers/ 
 
Soldiers
http://www.eyewitnesstohistory.com/w1frm.htm 
http://www.u.arizona.edu/~rstaley/wwlettr1.htm 
http://www.loc.gov/vets/stories/wwi-
trenches.html 
http://www.firstworldwar.com/features/trenchlif
e.htm 

http://wwi.lib.byu.edu/
http://www.warandgender.com/wgwomwwi.htm
http://userpages.aug.com/captbarb/signal.html
http://memory.loc.gov/cgi-bin/query/r?ammem/naw:@field+(SOURCE+@band(rbnawsa+n2004)):@@@$REF$
http://memory.loc.gov/cgi-bin/query/r?ammem/naw:@field+(SOURCE+@band(rbnawsa+n2004)):@@@$REF$
http://memory.loc.gov/cgi-bin/query/r?ammem/naw:@field+(SOURCE+@band(rbnawsa+n2004)):@@@$REF$
http://userpages.aug.com/captbarb/femvets4.html
http://userpages.aug.com/captbarb/femvets4.html
http://depts.washington.edu/labhist/strike/kim.shtml
http://depts.washington.edu/labhist/strike/kim.shtml
http://www.firstworldwar.com/features/womenww1_intro.htm
http://www.firstworldwar.com/features/womenww1_intro.htm
https://www.abmc.gov/learning-resources/lesson-plans/war-two-fronts-experiences-african-american-soldiers-during-world
https://www.abmc.gov/learning-resources/lesson-plans/war-two-fronts-experiences-african-american-soldiers-during-world
https://www.abmc.gov/learning-resources/lesson-plans/war-two-fronts-experiences-african-american-soldiers-during-world
https://www.abmc.gov/learning-resources/lesson-plans/war-two-fronts-experiences-african-american-soldiers-during-world
http://www.archives.gov/education/lessons/369th-infantry/#documents
http://www.archives.gov/education/lessons/369th-infantry/#documents
http://www.nlm.nih.gov/nativevoices/timeline/420.html
http://www.nlm.nih.gov/nativevoices/timeline/420.html
http://www.history.com/news/world-war-is-native-american-code-talkers
http://www.history.com/news/world-war-is-native-american-code-talkers
http://www.archives.gov/education/lessons/code-talkers/
http://www.archives.gov/education/lessons/code-talkers/
http://www.eyewitnesstohistory.com/w1frm.htm
http://www.u.arizona.edu/~rstaley/wwlettr1.htm
http://www.loc.gov/vets/stories/wwi-trenches.html
http://www.loc.gov/vets/stories/wwi-trenches.html
http://www.firstworldwar.com/features/trenchlife.htm
http://www.firstworldwar.com/features/trenchlife.htm
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Digital Story telling Documentary: WWI through the eyes of _________________________________

Background:World War I was known as “The Great War” or “The War to end all Wars.” The Great War was 
unlike any other war that was fought up to that time in history. In fact, W.W.I revolutionized twentieth 
century warfare and impacted society in many ways. The purpose of the following assignment is to cause you 
to look at WWI through the eyes of a different group. 

Task: In groups of 3 to 5 your job is to create a digital documentary, 7-10 minutes in length, about one of the 
following  groups below during WWI using primary sources. Your digital documentary will be presented in 
class. All documentaries must have audio and visuals effects. Documentaries must focus on your group’s role 
in WWI and how the war affected that group.

Women
Soldiers(All races & Ages)

African Americans
American Indians

Category 4 3 2 1
Content Covers topic in-depth with 

details and examples. Subject 
knowledge is excellent.

Includes essential 
knowledge about the 
topic. Subject knowledge 
appears to be good.

Includes essential 
information about the 
topic but there are 1-2 
factual errors.

Content is minimal OR there 
are several factual errors.

Originality Product shows a large amount 
of original thought. Ideas are 
creative and inventive.

Product shows some 
original thought. Work 
shows new ideas and 
insights.

Uses other people's ideas 
(giving them credit), but 
there is little evidence of 
original thinking.

Uses other people's ideas, but 
does not give them credit.

Research Note cards indicate that the 
group members developed 
questions about the assigned 
topic, consulted at least 3 
reference sources, developed a 
position based on their 
sources, and correctly cited 
their sources.

Note cards indicate that 
the group members 
consulted at least 3 
reference sources, 
developed a position 
based on their sources, 
and correctly cited their 
sources.

Note cards indicate that 
the group members 
consulted at least 2 
reference sources, 
developed a position 
based on their sources, 
and correctly cited their 
sources.

There are fewer than two note 
cards OR sources are 
incorrectly cited.

Sources Source information collected 
for all graphics, facts and 
quotes. All documented in 
desired format.

Source information 
collected for all graphics, 
facts and quotes. Most 
documented in desired 
format.

Source information 
collected for graphics, 
facts and quotes, but not 
documented in desired 
format.

Very little or no source 
information was collected.

Organization Content is well organized 
using headings, sections, or 
some means to group related 
material.

Uses headings or some 
means to organize, but the 
overall organization of 
topics has minor flaws.

An attempt at logically 
organizing information is 
evident for the most part.

There was no clear or logical 
organizational structure, just 
lots of facts or information.

Grammar Grammar and usage were 
correct (for the dialect chosen) 
and contributed to clarity, 
style and character 
development.

Grammar and usage were 
typically correct (for the 
dialect chosen) and errors 
did not detract from the 
story.

Grammar and usage were 
typically correct but errors 
detracted from story.

Repeated errors in grammar 
and usage distracted greatly 
from the story.

Group work Students meet and discuss 
regularly. All students 
contribute to the discussion 
and all are listened to 

Students meet and discuss 
regularly. Most students 
contribute to the 
discussion and are listened 

A couple of team meetings 
are held. Most students 
contribute to the 
discussion and are listened 

Meetings are not held 
AND/OR some team 
members do not contribute a 
fair share of the work.
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respectfully. All team 
members contribute a fair 
share of the work.

to respectfully. All team 
members contribute a fair 
share of the work

to respectfully. All team 
members contribute a fair 
share of the work.

6.2.12.D.4.f:Explain the role of colonial peoples in the war efforts of the Allies and the Central/Axis Powers in both World Wars.
6.2.12.D.4.k: Assess the cultural impact of World War I, the Great Depression, and World War II by analyzing the values and social ideas in 
the arts.


