TEACHING
SOCIAL STUDIES

\ A Joint Publication of the New York and New Jersey State Councils for the Social Studies |

7 Z///;M////// e L L
R e 7,
7/ 7 // 7
7/ / ) 7

\ Teaching Social Studies: Vol. 24, No. 1, Winter/Spring 2024




Teaching Social Studies: Vol. 24, No.1, Winter/Spring 2024

NJCSS Executive Board | NYSCSS Executive Committee Teaching Social Studies Board
President: Michael President: Lisa Treasurer: Timothy Timothy Lent, NYSCSS
Kendrick Kissinger Potts Erik Olander, NYSCSS
Vice President: Joe Vice President of Secretary: Erik Fred Cotterell, NJCSS
Dwyer Member Outreach: Olander Arlene Gardner, NJCSS
Treasurer: Kaitlyn Allison Weller Member-at-Large: Mark Pearcy, editor
Mahaffey Vice President of Kyle Dalton Alan Singer, associate editor
Secretary: Christine Policy and Past President: Tom

Gehringer Administration: Sienna | Michalek

Exec. Director: Hank Leduc

Bitten

Teaching Social Studies is distributed digitally to members of NYSCSS and NJCSS. It provides opportunities for
the presentation of divergent opinions by social studies educators. The views expressed do not represent the
official position of the councils. For information or to submit articles, contact: Mark Pearcy (editor and NJ
representative) at mpearcy@rider.edu or Alan Singer (NYS representative) at CATAJS@Hofstra.edu.

Teaching Social Studies Advisory Committee: Dean Bacigalupo, Island Park (NY) Middle School; Jeannette Balantic,
Garden City (NY) CSD; Mitchell Bickman, Oceanside (NY) High School; Fred Cotterell, Michael Farber, Valley View
MS, Denville, NJ; William Fernekes, Rutgers University; April Francis-Taylor, Eastern Suffolk BOCES; Arlene
Gardner, Rutgers University; Charlie Gifford, Farnsworth MS, Guilderland, NY;; Jill Gradwell, Buffalo (NY) State
College; Andrea Libresco, Hofstra University, Hempstead, NY; Norman Markowitz, Rutgers University, New
Brunswick, NJ Pablo Muriel, Alfred E. Smith High School, Bronx NY; Errol Putman, SUNY-Geneseo; Gloria Sesso,
LICSS; MaryL.iz Stewart, Capital District UGRR, Albany, NY; Linda Swerdlow, Drew University, Madison, NJ;
Adeola Tella-Williams, Uniondale (NY) High School

New York State Council for the Social Studies and New York State Social Studies Supervisors Association
(www.nyscss.org). The New York State Council for the Social Studies (NYSCSS) is a professional association of
teachers and supervisors at the elementary, secondary, college and university levels. Membership is open to all persons
who teach, supervise, develop curricula, engage in research, or are otherwise concerned with social studies education.
Founded in 1938, the NYSCSS has been one of the largest and most active affiliates of the National Council for the
Social Studies. The New York State Social Studies Supervisors Association is an affiliated organization.

New Jersey Council for the Social Studies, c/o New Jersey Civic and Law-Related Education, Rutgers University,
Busch Campus, 640 Bartholomew Rd., Suite 101-103, Piscataway, NJ 08854 (www.njcss.org)

The NJCSS is the only statewide association in New Jersey devoted solely to social studies education. A major goal
and accomplishment of the NJCSS has been to bring together educators from all social studies disciplines, including
history, economics, political science, sociology, geography, anthropology, and psychology. Our members are
elementary, intermediate, secondary and college educators as well as other professionals who share the commitment to
the social studies. Together, NJCSS members work toward a better understanding of the social studies and its
importance in developing responsible participation in social, political, and economic life.

Advertising rate per issue: Institutional subscription rate:
Full page $500 Half page $300 Quarter page $200 | United States $25 Foreign $35 Single copy $15



mailto:mpearcy@rider.edu
http://www.nyscss.org/
http://www.njcss.org/

Teaching Social Studies: Vol. 24, No.1, Winter/Spring 2024

Mark Pearcy, Executive Editor

Christine Baron

Rebecca Macon Bidwell

Jeremiah Clabough
James Daly
Charles Elfer

Thomas Fallace

Bill Gaudelli

Steve Gregor

Brandon Haas

Eileen Heddy
Casey T. Jakubowski
Ricky Mullins
James Nunez
Natalie Keefer
Jiwon Kim

Mark Kissling
Christopher Martell
Andrea Menger
Alan Singer

Scott Roberts

Greg Samuels
Sandra Schmidt

Nefertari Yancie

Teaching Social Studies Editorial Board

Rider University

Teachers College, Columbia University

University of Alabama-Birmingham
University of Alabama-Birmingham
Seton Hall University

Clayton State University

William Paterson University

Lehigh University

Principal, Orchard Valley Middle School,
Sewell, New Jersey

Plymouth State University

The College of New Jersey

State University of New York-Albany
Virginia Tech University

University of Alabama-Birmingham
University of Louisiana-Lafayette
Monmouth University

Penn State University

Boston University

Kent State University

Hofstra University

Central Michigan University
University of Montevallo
Teachers College, Columbia University

University of Alabama-Birmingham

Editorial reviewers, Hofstra University: Eric Brett, Romelo Green, Michael Levy, Jason Lieberman,

Preet Dhiren Shah, Brandon Swartz, and Amanda Troendle



Teaching Social Studies: Vol. 24, No.1, Winter/Spring 2024

Catch Pod Save the Teachers, the official podcast of the
College of Education and Human Services at Rider University!

A 2b0° Look at the World of Education

PSTT

Pod Save The 'Eachdérs

VARIE SR MR IND 00 T

Saturdays at @ a.m.

WRRC 107.7 FM

Hosted by Dr. Mark Pearcy, Professor of Teacher Education
Featuring guests from the community of teachers, students, and educators in New Jersey!
Airing on the last Saturday of each month, and available on 107.7 TheBroncFM or wherever you get
your podcasts!
(Amazon, Anchor, Apple, Castbox, Google Podcasts, Overcast, Pocketcast, Radio Public, and
Spotify)

N NJ Council for the Social Studies



https://www.1077thebronc.com/

Teaching Social Studies: Vol. 24, No.1, Winter/Spring 2024

New Jersey Council for the Social Studies Exhibitors/VVendors October 2023

NJ Council for the Social Studies
Rutgers, The State University - Livingston Campus,
Lucy Stone Hall, Suite A-350, 54 Joyce Kilmer Avenue,
Piscataway, NJ 08854
848-445-3413 www.njcss.org

Rutgers Graduate School of Education
Charles Basden, Program coordinator
Office of Student and Academic Services
Rutgers, The State University of New Jersey
10 Seminary Place, Suite 110, New Brunswick, NJ
08901 / P. 848-932-0738
charles.basden@gse.rutgers.edu www.gse.rutgers.edu

IEEE History Center
at Stevens Institute of Technology
Samuel C. Williams Library 3rd Floor
1 Castle Point Terrace, Hoboken, NJ 07030-5991
Phone +1 732 525 6022 m.c.hellrigel@ieee.org
www.ieee.org/history_center

Museum of the American Revolution
101 South Third Street Philadelphia, PA 1906
www.AmRevMuseum.org

Stockton University Graduate Studies
gradschool@stockton.edu www.stockton.edu/grad
101 Vera King Farris Drive / Galloway NJ, 08205

Living Voices - Bring Life to History
Brian Simmons, Actor/Educator
600 N. 36th Street #221 Seattle, WA 98103
800-331-5716 206-328-0798
Livingvoices.org

National Geographic Learning / Cengage
Valerie Petroski, 9-12 Sales Consultant
Southern New Jersey / C 215-870-1483

Valerie.petroski@cengage.com
Kurt Fritz / K-8 Education Consultant
C 856-986-4217
kurt.fritz@cengage.com/ngl.cengage.com/school

Alice Paul Institute
PO Box 1376 Mt Laurel, NJ 08054
www.alicepaul.org
atitman@alicepaul.org

Howell Living History Farm
70 Woodens Lane, Hopewell Twp., NJ 08530

Liberty Hall Museum
Hannah Gaston, Fellow www.kean.edu/libertyhall
908-527-0400
Kean University 1003 Morris Ave, Union, NJ

Gilder Lehrman Institute of American History
John McNamara and Ronald Nash
49 W. 45th St. - 6th FI, NY, NY 10036
Phone: 646-366-9666 / Fax: 646-366-9669
Email: mcnamara@gilderlehrman.org
nash@gilderlehrman.org
www.gilderlerhman.org

Drew University
Chelsea Capstraw, Assist. Director of Admissions
Casperson School of Graduate Studies
36 Madison Avenue, Madison, NJ 07940
Email: jreed@drew.edu Office: 973-408-3560

The DBQ Project
1234 Sherman Avenue, Evanston, IL 60202
847-475-4007 (office) 646-345-4140 (cell)
mollywinter@dbgproject.com
www.dbgproject.com

Institute for Curriculum Services
Steve Goldberg, Trainer and Educator
914-552-2482 stevegoldberg.ics@gmail.com
www. [csresources.org

New Jersey Council for Economic Education
Joseph di Figlia, Executive Director
732-241-7458 jdfiglia@njeconomics.org
WWW.Njeconomics.org

New Jersey History Day
William Paterson University
300 Pompton Road, Wayne, NJ 07470
973-720-3131 Phone / 973-720-3503 Fax
njhistoryday@wpunj.edu Email

The Choices Program
Brown University / Box 1948
Providence, RI1 02912
choices@brown.edu
(p) 401-863-3155



http://www.njcss.org/
mailto:charles.basden@gse.rutgers.edu
http://www.gse.rutgers.edu/
http://www.ieee.org/history_center
mailto:gradschool@stockton.edu
http://www.stockton.edu/grad
mailto:kurt.fritz@cengage.com
http://www.alicepaul.org/
mailto:atitman@alicepaul.org
http://www.kean.edu/libertyhall
mailto:mcnamara@gilderlehrman.org
http://www.gilderlerhman.org/
http://www.gilderlerhman.org/
mailto:jreed@drew.edu
mailto:mollywinter@dbqproject.com
http://www.dbqproject.com/
mailto:stevegoldberg.ics@gmail.com
http://www.icsresources.org/
mailto:jdfiglia@njeconomics.org
http://www.njeconomics.org/
http://www.njeconomics.org/
mailto:njhistoryday@wpunj.edu
mailto:choices@brown.edu
mailto:choices@brown.edu
tel:401-863-3155

Teaching Social Studies: Vol. 24, No.1, Winter/Spring 2024

Teachers College Press
Teachers College, Columbia University
1234 Amsterdam Avenue, New York, NY 10027
kling@tc.columbia.edu
WWW.tCpress.com
212-678-7439

Seton Hall University
400 South Orange Avenue
South Orange, New Jersey 07079
http://www.shu.edu/academics/education
Tel: 973-275-2539

PBS Learning Media
www.pbslearningmedia.org

Old Barracks Museum
www.barracks.org

InquirED
www.inquired.org jeanette@inquired.org

Freedoms Foundation at Valley Forge
Ellen Cornish, Assoc. Dir. Education
ecornish@ffvf.org

One Liberty Observation Deck
Philly From the Top
Diane@PhillyFromTheTop.com

New Jersey State Bar Foundation
New Jersey Law Center
Jodi Miller, Dir. Of Communication
One Constitution Sq, New Brunswick NJ 08902
jmiller@njsbf.or www.njsbf.org

New York Historical Society
170 Central Park West

https://www.nvhistory.org/education/history-home

New Jersey Historical Commission
Greer Luce, Communications Officer
609-943-3304 greer.luce@s0s.nj.gov

Midgard Education Publishing
Jay Gissen, CEO
646-412-5905 www.midgardeducation.com
jgissen@midgardeducation.com

Save Ellis Island
Historic Hospital Laundry Building
Nikki Todaro, Dir. Programs and Planning
ntodaro@saveellisisland.org
www.saveellisisland.org

Book Source
Eden Sonta (North/Central NJ)
Eden.sonta@gmail.com
Lynn Ahlquist (South NJ)
Lynn.ahlquist@gmail.com

Perfection Learning
Mike Healy 856-600-1454
mhealy@perfectionlearning.com
www.perfectionlearning.com

National Constitution Center
525 Arch Street Philadelphia PA 19106
www.constitutioncenter.org

Social Studies School Service
10200 Jefferson Blvd Culver City. CA 90232
SocialStudies.com
Lori Swiger lori@socialstudies.com



mailto:kling@tc.columbia.edu
http://www.tcpress.com/
http://www.tcpress.com/
http://www.shu.edu/academics/education
http://www.pbslearningmedia.org/
http://www.barracks.org/
http://www.njsbf.org/
https://www.nyhistory.org/education/history-home
mailto:greer.luce@sos.nj.gov
http://www.midgardeducation.com/
http://www.saveellisisland.org/
http://www.perfectionlearning.com/
http://www.constitutioncenter.org/

Teaching Social Studies: Vol. 24, No.1, Winter/Spring 2024

Teaching Social Studies

Published by the New York and New Jersey State Councils for the Social Studies
Table of Contents, Vol. 24, No. 1, Winter/Spring 2024

Research and Commentary

The Trumpist Supreme Court: Off the Rails of Democracy, by Norman Markowitz 8
Local History: The Great Depression in New York City 14
Local History: The American Revolution in the Finger Lakes 18
IBM and Auschwitz: New Evidence, by Edwin Black 20
New Jersey’s Slavery Past, by Deborah P. Carter 26
“Just a Few Thousand”—the Moral Questions Facing New Teachers, by Mark Pearcy 28
New York's Education Wars a Century Ago Show How Content Restrictions Can Backfire, by Bill Greer 31
Forgotten Trails: Unmasking the Legacy of Native American Removal and Its Contemporary Implications, by 34
Rachel Burnett

The Social Cost of Deindustrialization: Postwar Trenton, New Jersey, by Patrick Luckie 48
Death Transformed: How the Black Death Impacted the Dying in the 14th Century, by Tyler Klinsky 66
Two Sides of the Same Coin: An Observance of the Strategies Utilized in the Women’s Suffrage Movement in 73
20th Century America, by Cathleen Kane

Cesar Chavez, and the National Farm Workers Association, by Brandon Lopez 90

Lessons and Resources

Teaching “What to the Slave Is the 4th of July?” by Frederick Douglass: A Two-Part Student-Led Lesson, by Jeff 93
Schneider

United States Foreign Policy History and Resource Guide, by Roger Peace 107
Promoting Student Discussion Using Prompts and the Rule of THREE, by Alan Singer 111
New Jersey Women Who Belong in the Curriculum 114
Erie Canal Learning Hub 117
Teaching with Documents: Wallace’s Defense of Segregation, by Alan Singer 120
Book Reviews 123

About the Authors 138



Teaching Social Studies: Vol. 24, No.1, Winter/Spring 2024

The Trumpist Supreme Court: Off the Rails of Democracy

Norman Markowitz

Rage and confusion over the recent Supreme
Court decisions is sweeping the nation. The Roe v.
Wade decision (1973) establishing women’s
reproductive rights has been repealed. A New York State
law prohibiting the carrying of concealed guns, passed in
response to escalating shootings and deaths, has been
declared unconstitutional. The court has sharply reduced
the regulatory powers of the Environmental Protection
Agency, established in 1970. This comes after decades
of scientific research showing the dangers of climate
change and global warming.

What is the logic behind this? There is a
standard used in philosophy which should be applied to
the Court’s recent decisions. Statements, or assertions,
should be judged by their “validity and reliability.” Are
they true statements in terms of logic, reason, and
consistency (validity)? Is the evidence (facts, data) used
to support the statement true (reliability)? I will use this
standard to look at the Court’s rulings.

The Court doctrine of original intent is not valid

The Constitution was a political compromise
among merchant capitalists, landlords, slaveholders,
creditors, and debtors on a variety of issues — slavery,
the payment of debts, and the regulation of trade. It
cannot be interpreted like the Jewish Torah, the
Christian Gospels, or the Muslim Koran — sacred,
unchanging texts. And the Supreme Court has no right to
interpret legislation passed by Congress or the directives
of the president, since the Constitution did not give the
Court the power of judicial review.

However, that power was in effect taken by the
Court in 1805 in a brilliant maneuver by Chief Justice
John Marshall in Marbury v. Madison. The court has
maintained the power of judicial review for over two

centuries, often adjusting its interpretations to major
changes in society.

The representatives who drafted and approved
the Constitution, much less the former colonies/states
which ratified it, all rejected the principle of universal
suffrage. The leaders of the revolution associated the
term “democracy” with mob rule. Property qualifications
for voting in federal elections was the established rule. If
one took the original intent seriously, the Court would
have the power to establish property qualifications for
voting, since there is no constitutional amendment
abolishing property qualifications for voting, just as
there are constitutional amendments abolishing slavery
and giving women the right to vote.

The Supreme Court’s recent decisions are not reliable

When the Constitution was drafted and enacted,
English common law defined life as existing when a
fetus could be felt moving or kicking in the mother’s
womb, called “quickening.” If the mother claimed that
the fetus had been aborted before this “quickening,” she
was held harmless. Laws banning abortion and
contraception, and pamphlets and manuals about both in
the mails, were enacted at the state and federal levels in
the late 19th century as part of a movement led by the
Reverend Anthony Comstock, organizer of the Society
for the Suppression of Vice. These laws were part of a
backlash against the growing movement for women’s
civil rights, equality under the law, and the right to vote.
The women’s rights/women’s liberation movement of
the 1960s, following in the path of the civil rights/Black
liberation movement, led the successful campaign to
repeal these laws, which finally resulted in Roe v. Wade,
a century after they began to be enacted.
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The Court’s decision invalidating a New York
state law prohibiting the carrying of concealed handguns
is also unreliable. Here the evidence is direct and
incontrovertible. The Second Amendment to the
Constitution states, “A well-regulated Militia, being
necessary to the security of a free State, the right of the
people to keep and bear Arms, shall not be infringed.”
But in English law and in colonial theory and practice,
as Joshua Zeitz in an excellent analysis argues, the
amendment never meant that all citizens had the right to
bear arms. This right “was inextricably connected to the
citizen’s obligation to serve in a militia and to protect the
community from enemies domestic and foreign.” And
“well-regulated militias” meant militias constituted by
legitimate authorities, not private groups like the later
KKK, Nazi storm troopers, or self-proclaimed state
militias.

Zeitz makes the important point that James
Madison, a major author of the Constitution and the Bill
of Rights, had earlier drafted legislation in the Virginia
legislature barring individuals from openly carrying and
displaying guns, like the present New York State law
that the Court has declared unconstitutional. The purpose
of the amendment was clearly to prevent a government
from doing what Britain did in the aftermath of the
Boston Tea Party: disperse the colonial legislature and
its militia and in effect declare martial law. Also, the
guns in question fired single “balls,” not bullets, and had
very limited range and accuracy. Today’s AR-15 rifles,
for example, used in recent mass shootings, have greater
fire power and accuracy than the assault rifles used
during World War 1l and the Korean War.

The Supreme Court’s other decisions on the
regulatory powers of the Environmental Protection
Agency, and the right of a school employee to engage in
religious action, are neither valid in their relationship to
the Constitution nor reliable in regard to their factual
assertions. They are a repudiation of more than a century
of law and policy of the federal regulation of industry
and the post—Civil War 14th Amendment defending the
civil rights and liberties of citizens from their
infringement and/or denial by the states.

The revival of “original intent”

The Supreme Court and the judiciary have been
the most conservative section of the federal government
throughout most of U.S. history. The fact that the
justices are not elected and can be removed only through
impeachment, resignation, or death explains this.

The courts have in the past and once more in
recent decades used the Commerce Clause of the
Constitution to declare unconstitutional legislation that
regulates business and promotes social welfare.
Beginning in the 1880s, they declared corporations
“persons” to give them 14th Amendment protections
from regulation and taxation by the states, and have over
and over again used the 10th Amendment to support
states’ rights.

The political nature of the Supreme Court from
its very inception is indisputable. The Court, for
example, represented the interests of the slaveholder
class from the administration of George Washington
(himself a slaveholder) up to the Civil War. But as the
nation changed, industrial capitalism grew, and the anti-
slavery movement became broader, the demands of the
slaveholders and the actions of their Supreme Court
became more extreme. The Dred Scott decision (1857),
which in effect repealed the earlier restrictions on the
expansion of slavery in the Western territories,
supporting legislation advanced by pro-slavery
congresses and presidents, reflected this development.
As an afterthought, the slaveholder-dominated Supreme
Court claimed that the authors of the Constitution had
not intended any Black person, slave or free, to have the
rights of an American citizen, an expression of “original
intent” which both enraged and strengthened the
increasingly militant anti-slavery national coalition.

With the defeat of the Confederacy, slavery was
abolished through constitutional amendment in all the
states, and the former Confederate states now under
Union army occupation had to ratify the amendment to
regain admission to the Union. With the support of
President Andrew Johnson, a pro-Union former senator
from Tennessee (and himself a former slaveholder), they
did so while enacting labor codes that in effect declared
the former slaves to be unemployed vagrants and
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returned them to the “custodial care” of their former
owners.

In response to these acts, Thaddeus Stevens,
Charles Sumner, and other militant anti-slavery leaders
of the Republican Party proposed a second constitutional
amendment to establish national citizenship and protect
the civil rights and civil liberties of the nearly 4 million
former slaves. They did this for two reasons. They
feared that President Johnson would veto the civil rights
legislation they were advancing in Congress. And even
if they were able to override his veto, they feared that the
Supreme Court, where the now former slaveholders
remained a powerful force, would declare such
legislation unconstitutional.

The 14th Amendment establishing national
citizenship was passed, followed by the 15th, which
extended the right to vote. However, the war was a
victory for the industrial capitalists and their banker
allies, who within a generation betrayed both the former
slaves and the workers and farmers who saw Civil War
policies like the Homestead Act and the creation of land
grant colleges as advancing their class interests.

The Supreme Court as the defender of unregulated
monopoly/finance capital, 1877-1937

The Supreme Court and the federal judiciary in
the aftermath of the Civil War fiercely defended the
interests of “big business” against organized farmers,
workers, state governments, and the federal government.
In the 1880s, the Supreme Court in a series of decisions
invalidated the civil rights acts of the Reconstruction era
and the 14th Amendment’s protection of citizenship
rights from state government policies. States were
permitted to ignore the Civil Rights Act of 1875, which
banned exclusion and discrimination in public
accommodations. That protection would only be restored
by the Civil Rights Act of 1964 after a century of de jure
segregation.

In 1896, the Plessy v. Ferguson decision gave
states the right to establish segregation by law, using as a
cover the principle of “separate but equal” under such
laws, although it was clear to everyone that the

systematic exclusion of African Americans from public
schools, public employment, public transportation, and
commercial establishments was crudely unequal. The
courts also endorsed state laws which denied the
overwhelming majority of Black people the right to vote;
the convict lease system, a form of slave labor for
prisoners; and state “poll taxes,” which primarily
discriminated against poor whites (in most places
African Americans had been already disenfranchised).

At the same time, the Court in the 1880s took
the 14th Amendment’s defense of the rights of “persons”
and applied it to business and corporations, declaring
state laws regulating business to be unconstitutional. At
the time the 14th Amendment was proposed and
enacted, everyone understood that the “persons” referred
to were the 4 million former slaves, no longer under law,
but not yet citizens.

But this was just the beginning. An early modest
federal income tax (a surcharge on high incomes) was
declared unconstitutional in the Pollock case. It negated
the Sherman Anti-Trust Act (1890) by declaring that the
federal government and the states could only regulate
commerce — not manufacture — under the Constitution.
In an industrial society, regulation became a farce.

Decades later, a constitutional amendment gave
the federal government the right to levy income taxes,
and Congress passed legislation that, to a limited extent,
regulated trade and restructured the banking system.
However, the Court routinely declared unconstitutional
state laws protecting the right of workers to organize
unions, providing for the health and safety regulation of
workplaces, minimum wages, and the 1916 federal law
outlawing child labor.

It was not until the Great Depression of the
1930s, which saw the great upsurge of labor with the
Communist Party playing a central role, that the New
Deal government enacted the most important labor and
social welfare legislation since the abolition of slavery
and battled to compel the judiciary to accept these major
reforms in the interests of the working class and the
whole people.

10
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The Supreme Court and government as the protector and
defender of the general welfare, 1937-78

The struggle for major judicial reform went back
to the late 19th century. It sought to de-emphasize
precedence, the “dead hand” of previous decisions, and
make the law respond to social changes and realities, to
connect the “facts” as they existed in the present with
past decisions under the law. Law professor Roscoe
Pound and attorney Louis Brandeis were the champions
of this approach to law, called “legal realism.” Brandeis
especially popularized the doctrine in leading campaigns
against corporate monopolistic price fixing and business
corruption of public officials, which earned him the
name “the People’s Attorney.”

He also developed a legal brief which
incorporated social research (the Brandeis brief) in
arguing cases. His fame in the early 20th-century
Progressive movement led Woodrow Wilson to appoint
him to the Supreme Court, where he joined with Justice
Oliver Wendell Holmes to represent a minority that
supported the regulation of industry, social legislation,
and the defense of First Amendment civil liberties.
Regarding civil liberties, the minority supported freedom
of speech, assembly, and association unless, in Holmes’s
language, there was a “clear and present danger” to
society, and not just a “dangerous tendency” that certain
acts might lead to others, which was the conservative
position.

In the 1936 elections, Roosevelt campaigned
against the old-guard Court and the “economic royalists”
whom they represented, reviving the language of the
American revolution in his and the New Deal’s
sweeping victory. Roosevelt sought to expand the court
for every justice over the age of 70, which would have
increased its size to 15 justices.

Conservatives fought back, wrapping the Court
in the Constitution, attacking his court reorganization
plan as “court packing.” In the Court fight, conservative
Southern Democrats, including many who had worked
behind the scenes against the New Deal like senators
Tom Connally of Texas and Walter George of Georgia,

along with the vice president, John Nance Garner, turned
against Roosevelt.

The weakened GOP let the Democrats carry the
ball, but it was from this court fight that the informal
conservative coalition of Southern Democrats and
Republicans began to take shape.

Faced with the attack, the Court, which had four
Coolidge/Hoover “Business of America is Business”
conservatives, three urban liberals, and two moderate
conservatives, shifted. In 1936 the Court had voted 6-3
against the New York minimum wage law. But in 1937
the Court upheld by a vote of 5 to 4 a similar
Washington State minimum wage law, ruled in favor of
the Wagner Act in the Jones and Laughlin Steel case,
and upheld the Social Security Act and unemployment
insurance. In all these rulings, Owen Roberts and Chief
Justice Charles Evans Hughes changed their votes to
side with Roosevelt.

By the end of 1937, as the old-guard
conservatives began to retire, Roosevelt, defeated in the
reorganization fight, began to replace them with New
Dealers and by the time of the Pearl Harbor attack had
forged a New Deal majority. The new Court moved
away from the old doctrines of constitutional original
intent associated with the corporate-dominated courts of
the post—Civil War era toward a view that the Court
must change with changing economic and social
conditions. Most of all, the Court retreated from its
support for business and its defense of the absolute right
of freedom of contract. Instead, a law was to be
“presumed constitutional” on questions concerning
economic power and government regulation —
constitutional regulation came to be seen, as one
decision put it, as regulation for the “public good.”
Economic freedom was no longer the preferred freedom
of the court, and economic activity was no longer local
and thus not regulatable.

The court also upheld in the Fair Labor
Standards Act minimum wages for all citizens, whereas
later it vetoed state minimum wage legislation for
women, refused to apply the anti-trust laws to unions,
and outlawed the sit-down strike in 1939 (NLRB v.

11
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Fansteel Metallurgical Corp.), but in a decision that
defended and established peaceful picketing.

At the same time, the Court under New Deal
leadership began to develop a new doctrine of preferred
freedoms, a doctrine that stressed the need to protect the
rights of political dissenters and minorities. In late 1937,
the Court declared unconstitutional state laws barring
speech and assembly that had been used to convict and
imprison Communist Party activists like Angelo
Herndon in Georgia, later explicitly defended religious
freedom in the case of Jehovah’s Witnesses’ refusal to
swear allegiance to the flag and revived the clear and
present danger criteria to protect free speech and
assembly. In 1938 the Court, for the first time since the
end of Reconstruction, enforced some civil rights claims
when it contended that the state of Missouri, by not
supplying legal education for Black students had
violated the separate but equal doctrine
of Plessy (Missouri had offered to pay part of their
tuition). While the decision didn’t challenge segregation,
it pressured Southern states to increase educational
programs under segregation for African Americans.

In the Hague case, the Court declared
unconstitutional a local Jersey City ordinance against
picketing and demonstrations which had been used for
mass arrests — subsequently, this was defined to mean
peaceful picketing. In U.S. v. Carolene Products (1938),
the majority ruled that the court would no longer apply
“heightened scrutiny” to economic legislation; however,
in a footnote, Harlan Fiske Stone added that the Court
was obligated to apply a “more exacting judicial
scrutiny” in cases where laws or regulations contradicted
the Bill of Rights or adversely affected minorities. The
famous “footnote 4 had important implications for Bill
of Rights freedoms for dissenters and minorities.

Following the recession of 1937 and the
business-conservative counterattack and backlash of
1938, the New Deal was politically stalemated in
Congress and without a clear program. However, by this
time, the labor social welfare program was consolidated,
at least for the short term. Further, the great fortress of
conservative power protected from the electoral process
— the Supreme Court — was overthrown.

Democratic President Harry Truman’s appointees set
back the Court’s support for civil liberties, especially in
the 1950-51 Eugene Dennis case, where the Court
upheld the convictions and imprisonment of the
leadership of the CPUSA under the 1940 Smith Act. The
appointments of Earl Warren as Chief Justice and
William Brennan by Republican President Dwight
Eisenhower, however, greatly strengthened the Court’s
progressive majority at a time when Cold War policies
moved Congress and the president to the right.

In the Brown decision (1954), the Court declared school
segregation unconstitutional. The Supreme Court also in
the Yates and other decisions made illegal some of the
worst aspects of state and federal anti-Communist
policies, leading the FBI to establish its secret
Cointelpro program. In the later Miranda and Gideon
decisions the Court limited police power to interrogate
and hold suspects without formally charging them and
reading them their rights, including their right to legal
representation or a court-appointed attorney to represent
them. The Court also rejected early challenges to the
Civil Rights Acts of 1964 and 1965. Although Richard
Nixon’s election to the presidency and his appointments
moved the Court in a more conservative direction over
time, Court decisions in the early 1970s effectively
abolished the death penalty in the U.S. and, in Roe v.
Wade, legalized abortion.

The empire strikes back: The Court’s long march to the
right, 1978—present

Even before Ronald Reagan gained the
presidency, the Nixon-influenced Court began to move
to the right. In 1976, the court gave states the right to
reestablish the death penalty (subsequently the death
penalty would be established at the federal level in a
more extensive way than at the state level). In 1980, the
Supreme Court upheld an amendment to the funding of
Medicaid in 1976 which barred the use of Medicaid
funds for abortions, a cruel blow to the rights of low-
income and poor women.

Over the following four decades, a series of
decisions chipped away at civil rights and civil liberties;
weakened the regulation of commerce, industry, and
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finance; and removed restrictions on the use of money in
elections. The Court’s conservative majority became
more militantly reactionary, destroying earlier
compromise decisions brokered by conservatives.
Donald Trump, who gained the presidency in large part
because of the deeply undemocratic nature of U.S.
politics, failed to implement his far-right domestic
policies, which both large numbers of Americans and
people throughout the world saw as “neofascism.”
However, his “success” in appointing three Supreme
Court judges is now his “legacy,” in that they are doing
what he failed to accomplish.

What we can and should do now

First, we must understand that a large majority
of the people oppose these decisions, just as in 1857 and
1936 a large majority of the people opposed the
Supreme Court’s pro-slavery Dred Scott decision and its
decisions declaring New Deal regulatory and social
legislation unconstitutional. The Republican Party
mobilized opposition to the Dred Scott decision to win
the 1858 congressional elections. More than 70 years
later, the Democratic Party mobilized opposition to the
conservative Court’s decisions to propel Roosevelt to an
overwhelming victory in the 1936 national elections.
The same kind of united opposition must be organized
now. We must point out that the present Court has set
the nation back and may continue to block progress
regarding immediate issues such as inflation, health care,
or the cost of energy and transportation. Were the
government to attempt, for example, to establish price

controls, create a national public health system, and
expand public transportation, the Court would not be on
the people’s side.

The trade union movement, all civil rights and
women’s rights organizations, and all environmental
organizations must mobilize supporters and communities
throughout the nation to vote against the Republican
senators and congresspeople who over decades have
created this judiciary. Such an electoral victory is
necessary but not in itself sufficient. Many today are
calling for an expansion of the Court. Congress and the
president have the power to do that, since the number 9
is not in the Constitution. We should begin to think
about a larger expansion of the federal judiciary itself.
Since the 1980s, the conservative Federalist Society has
advanced the doctrine of original intent as a cover to
restore Court rulings opposing federal regulation of
business and social welfare legislation. A government
committed to restoring what the Court had represented in
the New Deal-Great Society era should actively appoint
attorneys who support those positions.

Finally, the question of judicial review itself
could be formally ended by Congress and the president.
As was contended earlier, it is not a part of the
Constitution, and there is no evidence that the
Constitutional Convention intended it to be established.
The Court has acted to strike down and take away from
the people major social protections and rights. As such
its power of judicial review can and should be taken
away from it.
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Local History: The Great Depression in New York City

Reprinted from New York Almanack based on an
article from the Blackwell’s Almanac, a publication
of the Roosevelt Island Historical Society.
https://www.newyorkalmanack.com/2023/09/great-
depression-in-new-york-city/

As the 1920s advanced, the economy
soared. But with that dramatic expansion came
irrational exuberance and unchecked
speculation: stock prices reached levels that had
no basis in reality; margin purchases were
rampant; banks handed out loans lavishly and
imprudently; and giddy product production
resulted in a vast oversupply of goods. On
Tuesday, October 29, 1929, it all came crashing
down. This is the story of the Great
Depression in New York City.

After an erratic week in which stocks,
including blue chip stocks, mostly declined,
waves of panicked investors sold off their
shares, driving the market ever downward. On
that one day, now known as Black Tuesday, the
market lost $14 billion in value; over the
ensuing week, it erased another $30 billion —
eventually suffering the staggering loss of 89.2%
over its peak in early September.

Bank failures and business bankruptcies
followed, presaging a decade of unprecedented
economic hardship. New York City came to be
viewed as “the symbolic capital of the
Depression, the financial capital where it had
started, and the place where its effects were most
keenly felt.” Many residents lost their savings,
their jobs and their homes. By 1932, half the
city’s factories were closed, almost one-third of
New Yorkers were unemployed (vs. one-quarter
of the rest of the country and over one-half

in Harlem), and some 1.6 million residents were
on relief. Those who remained employed and
therefore ineligible for the dole were often
forced to take severe pay cuts.

At the time of the crash, under Mayor
Jimmy Walker, there were few centralized
municipal services that could be tapped for jobs
or rescue: there were no central traffic, highway
or public works department; street-cleaning was
a function of individual boroughs; there were
five separate parks departments; unemployment
insurance was non-existent and, in the
beginning, the Department of Public Welfare
had no funds available. New York City, like
most cities, was dependent on charitable
institutions and alms houses to succor the poor,
the homeless and the hungry. Yet these
organizations publicly admitted their inability to
meet the heavy demands being made of them.

In March 1930, 35,000 out-of-work
protesters marched toward City Hall as part of
International Unemployment Day organized by
the Communist Party. They were met with
violent attack by the New York Police
Department. Several years later, it was the Black
and Latino population’s turn. In addition to
being jobless, they had to deal with blatant
discrimination, including exclusion from more
than 24 of the city’s trade unions and rejection at
public work sites. With tempers boiling, a
furious Harlem mob vandalized white-owned
stores. Some 4,000 individuals took part,
inflicting over $2 million in damages, resulting
in 30 hospitalizations and several deaths. While
an investigation into discriminatory practices
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was launched, little came of it and the situation
continued unchanged.

Riots in New York flared and petered
out. What didn’t peter out was the sheer fight to
survive — for the hungry, the need to eat, and for
the homeless, the need to find shelter. Breadlines
and soup kitchens were one aspect of the fight.
People lined up daily in long, snaking queues
outside bakeries or pantries to score a ration of
day-old bread or thin soup. To hide their
humiliation from neighbors, many would leave
their homes dressed up as if they were going to
work. Once on the line, they just stared straight
ahead, refusing to interact with their
downtrodden peers — in fact, refusing to admit
to themselves where they were.

Thousands evicted from their homes
took to living in shacks in parks or backstreets.
As more and more homeless joined these camps,
they grew into little shantytowns nicknamed
“Hoovervilles” in condemnation of the inactivity
of President Herbert Hoover to remedy the
situation. The largest such settlement was
located next to the Reservoir in Central Park.
Ironically, many of the Hooverville men were
construction tradesmen — bricklayers, stone
masons, carpenters — who had helped build the
luxury buildings surrounding the park and who
now set to building their own shanties out of
scavenged materials. Despite the skill and
artistry with which these abodes were
constructed, they were illegal; so both local and
federal authorities regularly raided the
settlements, destroying the shelters and
scattering their inhabitants.

Conditions were dire and pleading
letters from city officials and residents alike
piled up in the Mayor’s office. Finally, in
October 1930, Jimmy Walker created the
Mayor’s Official Committee for Relief of the
Unemployed and Needy, and things started to
happen. By November there was:

« a City Employment Bureau, which obviated the
problem of job-seekers having to pay private
employment firms;

« astop to the eviction of poor families for rent
arrears;

« alarge-scale investigation by the police to
determine needs in all 77 precincts;

« awindfall of contributions to unemployment
relief from police and other city employees;

» anexpansion of city lodging facilities; and

« aspecial Cabinet Committee to deal with
questions of food, clothing and rent.

In the first eight months of its existence, the
Committee raised some $1.6 million. Direct
relief funds were paid to 11,000 families, while
18,000 tons of food, including Kosher food, was
given out to almost a million families. (Night
patrolmen spent a good part of their shifts
packing and wrapping these food parcels.) The
money also paid for coal, shoes and clothing.
Another city agency, the Welfare Council,
disbursed over $12 million for relief and
emergency work wages. These funds too came
from voluntary donations. Private citizens
contributed; sports teams organized exhibition
matches (for example Notre Dame football vs.
the New York Giants); and Broadway staged
special benefit performances.

For a while spirits rose and hopes of
normalcy returned. But by April 1931, it was
clear that private welfare measures and one-off
City actions could not keep up with the growing
distress. Help was needed and it came from a
now-familiar individual — Franklin Delano
Roosevelt, not as president, but as Governor of
New York State. Despairing of any constructive
efforts by the Federal government, Roosevelt,
unique among governors to accept liability for
his constituents, declared: “upon the State falls
the duty of protecting and sustaining those of its
citizens who, through no fault of their own, find
themselves... unable to maintain life.” By
August 1931, foreshadowing elements of the
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future New Deal, a robust public works program
was in effect to reduce unemployment. State
income tax was increased by 50% and the
Comptroller authorized the issuance of revenue
bonds at both the state and local level. Some
would say that New York City was in better
shape than many other cities. Yet it was still on
the critical list.

It wasn’t until 1932, when Walker resigned
amid an investigation for graft and Herbert
Hoover was voted out of office, that the way
was paved for major innovations. Newly elected
President FDR embodied the optimism of his
catchy campaign song, “Happy Days Are Here
Again.” Within a couple of years, he
promulgated the historic, blockbuster New Deal,
and working in close partnership with newly
elected Mayor Fiorello LaGuardia, transformed
both the country and the City. The “New Deal”
New York — the most populous American city
with almost seven million residents — was the
single greatest beneficiary of the New
Deal’s Works Project Administration (WPA) in
the entire U.S.

Under the WPA, more than a dozen federal
agencies paid for the labor and materials to
support hundreds of projects designed to put
New Yorkers back to work. The New Deal built
housing, schools, courthouses, roads, hospitals
and health clinics, libraries, post offices, bridges,
and highways. It was the impetus and money
behind the Triborough Bridge, LaGuardia
Airport, the Lincoln Tunnel, and the East River
(FDR) Drive. It also gave the city an extensive
system of recreational facilities, including
swimming pools, playgrounds, ball fields, hiking
trails, and parks.

But construction wasn’t its only recipient.
FDR, Eleanor Roosevelt and Harry Hopkins
(head of the WPA) recognized that funding
culture and practitioners of culture was just as
important. (“Hell, they’ve got to eat just like

other people,” Hopkins is reported to have said).
So, jobless artists, designers, craftsmen and
photographers were hired to embellish public
spaces with murals and sculptures, while posters
publicized other WPA programs, and
illustrations, photos and crafts found their way
into newly opened galleries and respected
museums. Playwrights, writers, actors and
singers were paid to create theatrical shows —
even Yiddish and German theater. And out-of-
work musicians and composers of all stripes
(classical, folk, jazz, light opera) were employed
to give concerts indoors and out. At the same
time, New Deal legislation began

strengthening workers” rights by allowing them
to organize, earn a minimum wage and, as
discussed below, obtain unemployment
compensation and sign up for Social Security.

When Frances Perkins, a fierce advocate of
social justice and economic security, was tapped
as Secretary of Labor, she brought a list of
proposals for FDR’s approval. Among them
were unemployment insurance and what she
called “old age” insurance. Both of them knew
that the development of such programs would
encounter many obstacles, not the least of which
would be challenges to their constitutionality.

Be that as it may, in 1935, the enabling
legislation passed overwhelmingly and FDR
authorized the establishment of unemployment
insurance and Social Security. And in 1937, the
Supreme Court affirmed the constitutionality of
levying taxes to fund both programs. IBM won
the bid to create the largest and most
complicated data processing system ever built. It
even designed novel equipment for the
unprecedented task of enrolling some 30 million
employers and workers, and registering their
contributions into the Social Security system for
later retirement payouts. According to Perkins,
“Nothing [other than the Great Depression]
would have bumped the American people into a
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social security system except something so
shocking, so terrifying, as that depression.”

Above and beyond the homeless, 30% of the
City’s housed population lived in deteriorating,
squalid tenements. There were other slums
deemed “unfit for human habitation.” The
National Recovery Act of 1933 authorized the
clearance of slums, repair of salvageable
structures and construction of low cost housing.
And the country’s very first “public housing” —
a previously unheard of concept — was built in
New York under the newly formed New York
City Housing Authority (NYCHA). The first
three public projects were: First Houses,
between First Avenue and Avenue A, from
Second to Third Streets in the East Village;
Williamsburg Houses, Scholes to Maujer
Streets, Leonard Street to Bushwick Avenue,
Williamsburg, Brooklyn, Harlem River Houses,
Seventh Avenue to Macombs Place, Harlem
River Drive, and 151st to 153rd Streets in
Harlem. Their public ownership represented a
radical step that both created jobs and sheltered
people in up-to-date homes. By 1941, nine such
projects had been developed in New York City,
providing 11,570 units. They are all still with us
and the first three have been designated New
York City landmarks.

The sheer range of educational programs
implemented by the New Deal was remarkable.
From kindergarten to college (for example,
Hunter College, Brooklyn College, the Merchant
Marine Academy in the Bronx), new buildings
expanded the student population. Thousands of
teachers were hired, and adjunctive programs
such as preschool, work-study programs for
young people, and vocational classes for adults
were instituted. Community education classes
were held in libraries, settlement houses, local
facilities, trade union halls, park buildings, and
even on the radio. There was no end to what a

willing individual could learn, including driving,
English, home arts, visual arts and new
vocational skills. Much of the funds secured for
New York City can be directly attributed to
LaGuardia’s force of personality. According to
Roosevelt, he would show up in Washington
“and tell me a sad story. The tears run down my
cheeks and tears run down his cheeks and the
first thing | know he has wrangled another
$50,000,000.”

For many City residents, lack of work had
devolved into declining health, malnutrition, and
increasing rates of infant mortality. New Deal
funding produced new hospitals and
neighborhood health clinics. The latter were
often located in or near public housing
developments and provided free medical and
dental care, including immunizations, for all
ages. The clinic doctors and nurses also visited
homes and schools, and gave classes in healthy
living. The clinics even sent housekeepers to
help out where parents were ill. Access to
regular health care was a first for many New
Yorkers and its effects were incontestable:
decreased infant mortality, a drop in serious
illness and a decline in the suicides that so
darkened the Depression years.

It took entry into the Second World War to
completely obliterate the Great Depression. Tens
of thousands of men went off to battle, while the
rest of the country was galvanized into full
employment by the war effort. Still, the New
Deal, with its plethora of alphabet soup
subsidiaries, was nothing short of miraculous. It
carried the country and New York City through
one of the most challenging eras in our history.
It transformed the relationship of government to
its citizens — embodying a dynamism that has
strengthened New York through the years and
continues to empower it to this day
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Local History: The American Revolution in the Finger Lakes

Reprinted from New York Almanack based on an
essay from the National Park Service’s Finger Lakes
National Heritage Area Feasibility Study.
https://www.newyorkalmanack.com/2023/09/america
n-revolution-finger-lakes/#more-98398

Initially, the Haudenosaunee
Confederacy (Iroguois) claimed neutrality
during the conflict between Britain and the
colonists, seeing the disagreement as a civil
war and valuing loyalty to their families and
to their lands above all else. When the
political discontent erupted into
the American Revolutionary War, the
member nations of the Haudenosaunee
Confederacy split their support between the
British and newly formed American forces.
The majority of nations and individual
members supported the British under the
belief that those nations would be more
likely to keep their relative independence
and land under continued British rule, while
the Oneida and Tuscarora backed the
American Colonists.

As with many American families,
alliance was not clear-cut, and in some
cases, allegiance was split on a person-by-
person basis, which destabilized the clan-
based society. What had started as a
European civil war on North American soil
soon turned the Confederacy against itself,
undermining the social unity and political
stability that the Six Nations had enjoyed for
centuries. In 1778, Loyalists and members
of the British-backed nations participated in

destructive raids that crippled Continental
forces and destroyed frontier settlements in
New York and Pennsylvania. Fearing that
the New York frontier would be pushed east
to the Hudson River if divisive action was
not taken, General George

Washington ordered General John Sullivan
to lead four brigades of men — a sizable
portion of the Continental Army — on a
scorched-earth campaign that would limit
the Haudenosaunee’s ability to attack in the
future.

Washington tasked Sullivan with
launching a terror campaign to destroy the
food supply of the Cayuga and Seneca
Nations in the heart of the Finger Lakes and
to reduce the Cayuga and Seneca’s forces.
Smaller expeditions were tasked with
destroying Seneca settlements in western
Pennsylvania and Onondaga settlements in
Central New York. General Sullivan and his
second-in-command, General James Clinton
met in Tioga near the Pennsylvania-New
York border and began their campaign by
destroying the Munsee Delaware settlement
of Chemung in present-day Chemung
County. Instead of deploying the guerrilla
tactics that long served Haudenosaunee well,
Confederacy war chiefs and the meager
British forces available to counterattack
decided to retaliate with a standing battle.

The Battle of Newtown on August
29, 1779, ended in a British and Indian
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retreat and destroyed morale for the British-
backing Confederacy Nations, who now
chose to proactively flee to other nearby
settlements. For the next two weeks,
Sullivan’s forces moved from Seneca

Lake to Canandaigua Lake to Chenussio —
a Seneca stronghold near present-day
Leicester in Livingston County that included
128 multi-family longhouses. By the end of
the campaign, Sullivan’s men destroyed
more than 40 Haudenosaunee villages, at
least 160,000 bushels of corn, countless
pounds of stored vegetables and fruit, and
only suffered 40 casualties.

While the American forces did not
take Haudenosaunee prisoners, the Sullivan
Campaign destroyed the nations’ capacity to
wage war. By the end of September 1779,
more than 5,000 nation members had arrived
at the British Fort Niagara expecting food,
clothing, and shelter in the face of their
catastrophic losses at the hands of the
Americans. Instead of lessening the threat to
frontier settlements, the Sullivan Campaign
increased the animosity of Natives and
British alike, laying the ground for fierce
fighting within the New York frontier of
British-backed Indian raids during the
1780s.
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IBM and Auschwitz: New Evidence

Edwin Black

Reprinted with permission from
https://historynewsnetwork.org/article/1035

Edwin Black is author of IBM and the
Holocaust, The Strategic Alliance between Nazi
Germany and America's Most Powerful
Corporation (Crown Publishers 2001 and Three
Rivers Press 2002). This article is drawn from
Mr. Black's just released and updated German
paperback edition. The new edition includes the
discovery of hard evidence linking IBM to
Auschwitz. The evidence, detailed here, will be
appended to his English language editions at the
next reprinting in the new future.

The infamous Auschwitz tattoo began as
an IBM number. In August 1943, a timber
merchant from Bendzin, Poland, arrived at
Auschwitz. He was among a group of 400
inmates, mostly Jews. First, a doctor examined
him briefly to determine his fitness for work. His
physical information was noted on a medical
record. Second, his full prisoner registration was
completed with all personal details. Third, his
name was checked against the indices of the
Political Section to see if he would be subjected
to special punishment. Finally, he was registered
in the Labor Assignment Office and assigned a
characteristic five-digit IBM Hollerith number,
44673.

The five-digit Hollerith number was part
of a custom punch card system devised by IBM

to track prisoners in Nazi concentration camps,
including the slave labor at Auschwitz.

The Polish timber merchant's punch
card number would follow him from labor
assignment to labor assignment as Hollerith
systems tracked him and his availability for
work, and reported the data to the central inmate
file eventually kept at Department DII.
Department DII of the SS Economics
Administration in Oranienburg oversaw all camp
slave labor assignments, utilizing elaborate IBM
systems.

Later in the summer of 1943, the Polish
timber merchant's same five-digit Hollerith
number, 44673, was tattooed on his forearm.
Eventually, during the summer of 1943, all non-
Germans at Auschwitz were similarly tattooed.
Tattoos, however, quickly evolved at Auschwitz.
Soon, they bore no further relation to Hollerith
compatibility for one reason: the Hollerith
number was designed to track a working
inmate—not a dead one. Once the daily death
rate at Auschwitz climbed, Hollerith-based
numbering simply became outmoded. Soon, ad
hoc numbering systems were inaugurated at
Auschwitz. Various number ranges, often with
letters attached, were assigned to prisoners in
ascending sequence. Dr. Josef Mengele, who
performed cruel experiments, tattooed his own
distinct number series on “patients.” Tattoo
numbering schemes ultimately took on a chaotic
incongruity all its own as an internal Auschwitz-
specific identification system.
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However, Hollerith numbers remained
the chief method Berlin employed to centrally
identify and track prisoners at Auschwitz. For
example, in late 1943, some 6,500 healthy,
working Jews were ordered to the gas chamber
by the SS. But their murder was delayed for two
days as the Political Section meticulously
checked each of their numbers against the
Section's own card index. The Section was under
orders to temporarily reprieve any Jews with
traces of Aryan parentage.

Sigismund Gajda was another
Auschwitz inmate processed by the Hollerith
system. Born in Kielce, Poland, Gajda was about
40 years of age when on May 18, 1943, he
arrived at Auschwitz. A plain paper form,
labeled "Personal Inmate Card," listed all of
Gajda's personal information. He professed
Roman Catholicism, had two children, and his
work skill was marked"mechanic.” The reverse
side of his Personal Inmate Card listed nine
previous work assignments. Once Gajda's card
was processed by IBM equipment, a large
indicia in typical Nazi Gothic script was rubber-
stamped at the bottom: "Hollerith erfasst," or
"Hollerith registered." Indeed, that designation
was stamped in large letters on hundreds of
thousands of processed Personal Inmate Cards at
camps all across Europe. The Extermination by
Labor campaign itself depended upon specially
designed IBM systems that matched worker
skills and locations with labor needs across
Nazi-dominated Europe. Once the prisoner was
too exhausted to work, he was murdered by gas
or bullet. Exterminated prisoners were coded
“six” in the IBM system.

The Polish timber merchant's Hollerith
tattoo, Sigismund Gajda's inmate form, and the
victimization of millions more at Auschwitz live
on as dark icons of IBM's conscious 12-year
business alliance with Nazi Germany. IBM's
custom-designed prisoner-tracking Hollerith
punch card equipment allowed the Nazis to

efficiently manage the hundreds of concentration
camps and sub-camps throughout Europe, as
well as the millions who passed through them.
Auschwitz' camp code in the IBM tabulation
system was 001.8

Nearly every Nazi concentration camp
operated a Hollerith Department known as
the Hollerith Abteilung. The three-part Hollerith
system of paper forms, punch cards and
processing machines varied from camp to camp
and from year to year, depending upon
conditions. In some camps, such as Dachau and
Storkow, as many as two dozen IBM sorters,
tabulators, and printers were installed. Other
facilities operated punchers only and submitted
their cards to central locations such as
Mauthausen or Berlin. In some camps, such as
Stuthoff, the plain paper forms were coded and
processed elsewhere. Hollerith activity, whether
paper, punching or processing, was frequently—
but not always--located within the camp itself,
consigned to a special bureau called the Labor
Assignment Office, known in German as the
Arbeitseinatz. The Arbeitseinsatz issued the all-
important life-sustaining daily work
assignments, and processed all inmate cards and
labor transfer rosters.

IBM did not sell any of its punch card
machines to Nazi Germany. The equipment was
leased by the month. Each month, often more
frequently, authorized repairmen, working
directly for or trained by IBM, serviced the
machines on-site--whether in the middle of
Berlin or at a concentration camp. In addition,
all spare parts were supplied by IBM factories
located throughout Europe. Of course, the
billions of punch cards continually devoured by
the machines, available exclusively from IBM,
were extra.

IBM's extensive technological support
for Hitler's conquest of Europe and genocide
against the Jews was extensively documented in
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my book, IBM and the Holocaust, published in
February 2001 and updated in a paperback
edition. In March of this year, The Village
Voice broke exclusive new details of a special
IBM wartime subsidiary set up in Poland by
IBM's New York headquarters shortly after
Hitler's 1939 invasion. In 1939, America had not
entered the war, and it was still legal to trade
with Nazi Germany. IBM's new Polish
subsidiary, Watson Business Machines, helped
Germany automate the rape of Poland. The
subsidiary was named for its president Thomas
J. Watson.

Central to the Nazi effort was a massive
500-man Hollerith Gruppe, installed in a
looming brown building at 24 Murnerstrasse in
Krakow. The Hollerith Gruppe of the Nazi
Statistical Office crunched all the numbers of
plunder and genocide that allowed the Nazis to
systematically starve the Jews, meter them out
of the ghettos and then transport them to either
work camps or death camps. The trains running
to Auschwitz were tracked by a special guarded
IBM customer site facility at 22 Pawia in
Krakow. The millions of punch cards the Nazis
in Poland required were obtained exclusively
from IBM, including one company print shop at
6 Rymarska Street across the street from the
Warsaw Ghetto. The entire Polish subsidiary
was overseen by an IBM administrative facility
at 24 Kreuz in Warsaw.

The exact address and equipment arrays
of the key IBM offices and customer sites in
Nazi-occupied Poland have been discovered.
But no one has ever been able to locate an IBM
facility at, or even near, Auschwitz. Until now.
Auschwitz chief archivist Piotr Setkiewicz
finally pinpointed the first such IBM customer
site. The newly unearthed IBM customer site
was a huge Hollerith Bdro. It was situated in the
I.G. Farben factory complex, housed in Barracks
18, next to German Civil Worker Camp 7, about
two kilometers from Auschwitz 111, also known

as Monowitz Concentration Camp. Auschwitz'
Setkiewicz explains, "The Hollerith office at IG
Farben in Monowitz used the IBM machines as
a system of computerization of civil and slave
labor resources. This gave Farben the
opportunity to identify people with certain skills,
primarily skills needed for the construction of
certain buildings in Monowitz."

By way of background, what most
people call "Auschwitz" was actually a
sprawling hell comprised of three concentration
camps, surrounded by some 40 subcamps,
numerous factories and a collection of farms in a
surrounding captive commercial zone. The
original Auschwitz became known simply as
Auschwitz I, and functioned as a diversified
camp for transit, labor and detention. Auschwitz
11, also called Birkenau, became the infamous
extermination center, operating gas chambers
and ovens. Nearby Auschwitz I11, known as
Monowitz, existed primarily as a slave labor
camp. Monowitz is where IBM's bustling
customer site functioned.

Many of the long-known paper prisoner
forms stamped Hollerith Erfasst, or''registered
by Hollerith," indicated the prisoners were from
Auschwitz 111, that is, Monowitz. Now
Auschwitz archivist Setkiewicz has also
discovered about 100 Hollerith machine
summary printouts of Monowitz prisoner
assignments and details generated by the I.G.
Farben customer site. For example, Alexander
Kuciel, born August 12, 1889, was in 1944
deployed as a slave carpenter, skill coded 0149,
and his Hollerith printout is marked “Sch/P,” the
Reich abbreviation for Schutzhaftling/

Pole. Schutzhéftling/Pole means "Polish
political prisoner.” The giant Farben facilities,
also known as "1.G. Werk Auschwitz,"
maintained two Hollerith Biro staff contacts,
Herr Hirsch and Herr Husch. One key man
running the card index systems was Eduard
Miiller. Mller was a fat, aging, ill-kempt man,
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with brown hair and brown eyes. Some said,
“He stank like a polecat.” A rabid Nazi, Mller
took special delight in harming inmates from his
all-important position in camp administration.

Comparison of the new printouts to
other typical camp cards shows the Monowitz
systems were customized for the specific coding
Farben needed to process the thousands of slave
workers who labored and died there. The
machines were probably also used to manage
and develop manufacturing processes and
ordinary business applications. The machines
almost certainly did not maintain extermination
totals, which were calculated as "evacuations™
by the Hollerith Gruppe in Krakow. At press
time, the diverse Farben codes and range of
machine uses are still being studied. It is not
known how many additional IBM customer sites
researchers will discover in the cold ashes of the
expansive commercial Auschwitz zone.

A Hollerith Buro, such as the one at
Auschwitz 111, was larger than a typical
mechanized concentration camp Hollerith
Department. A Biiro was generally comprised of
more than a dozen punching machines, a sorter
and one tabulator. Leon Krzemieniecki was a
compulsory worker who operated a tabulator at
the IBM customer site at the Polish railways
office in Krakow that kept track of trains going
to and from Auschwitz. He recalls, "I know that
trains were constantly going from Krakow to
Auschwitz--not only passenger trains, but cargo
trains as well." Krzemieniecki, who worked for
two years with IBM punchers, card sorters and
tabulators, estimates that a punch card operation
for so large a manufacturing complex as Farben
"would probably require at least two high-speed
tabulators, four sorters, and perhaps 20
punchers." He added, "The whole thing would
probably require 30-40 persons, plus their
German supervisors."

The new revelation of IBM technology
in the Auschwitz area constitutes the final link in
the chain of documentation surrounding Big
Blue's vast enterprise in Nazi-occupied Poland,
supervised at first directly from its New York
headquarters, and later through its Geneva
office. Jewish leaders and human rights activists
were again outraged. "This latest disclosure
removes any pretext of deniability and
completes the puzzle that has been IBM and
Auschwitz: New Evidence.

“When put together about IBM in
Poland," declared Malcolm Hoenlein, vice
president of the New York-based Conference of
Presidents of Major Jewish Organizations. "The
picture that emerges is most disturbing," added
Hoenlein." IBM must confront this matter
honestly if there is to be any closure."

Marek Orski, state historian of the
museum at Poland's Stuthoff Concentration
Camp, has distinguished himself as that
country's leading expert on the use of IBM
technology at Polish concentration camps. "This
latest information," asserts Orski,"proves once
more that IBM's Hollerith machines in occupied
Poland were functioning in the area of yet
another concentration camp, in this case
Auschwitz-Monowitz--something completely
unknown until now. It is yet another significant
revelation in what has become the undoubted
fact of IBM's involvement in Poland. Now we
need to compile more documents identifying the
exact activity of this Hollerith Biro in
Auschwitz Monowitz."

Krzemieniecki is convinced obtaining
such documents would be difficult. "It would be
great to have access to those documents," he
said, "but where are they?" He added, "Please
remember, | witnessed in 1944, when the war
front came closer to Poland, that all the IBM
machines in Krakow were removed. I'm sure the
Farben machines were being moved at the same
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time. Plus, the Germans were busy destroying all
the records. Even still," he continues, "what has
been revealed thus far is a great achievement."

Auschwitz historians were originally
convinced that there were no machines at
Auschwitz, that all the prisoner documents were
processed at a remote location, primarily
because they could find no trace of the
equipment in the area. They even speculated that
the stamped forms from Auschwitz I11 were
actually punched at the massive Hollerith
service at Mauthausen concentration camp.
Indeed, even the Farben Hollerith documents
had been identified some time ago at Auschwitz,
but were not understood as IBM printouts. That
is, not until the Hollerith Buro itself was
discovered. Archivists only found the Buro
because it was listed in the I.G. Werk
Auschwitz phone book on page 50. The phone
extension was 4496."1 was looking for
something else," recalls Auschwitz'
Setkiewicz,"and there it was." Once the
printouts were reexamined in the light of IBM
punch card revelations, the connection became
Clear.

Setkiewicz says, "We still need to find
more similar identification cards and printouts,
and try to find just how extensive was the usage
in the whole 1.G. Farben administration and
employment of workers. But no one among
historians has had success in finding these
documents."

In the current climate of intense public
scrutiny of corporate subsidiaries, IBM's evasive
response has aroused a renewed demand for
accountability. "In the day of Enron and Tyco,"
says Robert Urekew, a University of Louisville
professor of business ethics, "we now know
these are not impersonal entities. They are
directed by people with names and faces." Prof.
Urekew, who has studied IBM's Hitler-era
activities, continued, "The news that IBM

machines were at Auschwitz is just the latest
smoking gun. For IBM to continue to stonewall
and hinder access to its New York archives flies
in the face of the focus on accountability in
business ethics today. Since the United States
was not technically at war with Nazi Germany in
1939, it may have been legal for IBM to do
business with the Third Reich and its camps in
Poland. But was it moral?"

Even some IBM employees are
frustrated by IBM's silence. Michael Zamczyk,
for example, is a long-time IBM employee in
San Jose, California, working on business
controls. A loyal IBMer, Zamczyk has worked
for the company for some 28 years. He is also
probably the only IBM employee who survived
the Krakow ghetto in 1941 and 1942. Since
revelations about IBM's ties to Hitler exploded
into public view in February 2001, Zamczyk has
been demanding answers—and an apology--
from IBM senior management.

"Originally," says Zamczyk,"| was just
trying to determine if it was IBM equipment that
helped select my father to be shipped to
Auschwitz, and if the machines were used to
schedule the trains to Auschwitz.

Zamczyk started writing letters and
emails, but to no avail. He could not get any
concrete response about IBM's activities during
the Hitler era."l contacted senior management,
all the way up to the president, trying to get an
answer,"states Zamczyk. "Since then, | have
read the facts about IBM in Poland, about the
railroad department at 22 Pawia Street in
Krakow, and | read about the eyewitnesses. Now
| feel that IBM owes me, as an IBM employee,
an apology. And that is all I am looking for."

Zamczyk was met by stony silence from
IBM executives." The only response | got," he
relates, "was basically telling me there would be
no public or private apology. But | am still
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waiting for that apology and debating what to do documents at the company's Somers, New York
next." archives. Nor has the company been
forthcoming to numerous Jewish leaders,

Repeated attempts to obtain IBM consumers and members of the media who have

reaction to the newest disclosure were rebuffed demanded answers.

by IBM spokesman Carol Makovich. | phoned

her more than a dozen times, but she did not At one point, Makovich quipped to a

respond, or grant me permission to examine Reuters correspondent, "We are a technology

Polish, Brazilian and French subsidiary company, we are not historians."
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New Jersey’s Slavery Past

Deborah P. Carter

=3

I

The Howe House on Claremont Avenue in Montclair

Reprinted with permission from New Jersey Monthly,
“Montclair’s Howe House a Testament to NJ's
Uncomfortable and Dark Past,”
https://njmonthly.com/articles/towns-
schools/history/montclair-howe-house/

In 1831, James Howe was deeded 6
acres and a small house on Claremont

Avenue in Montclair. That house still stands.

For many years, the worn clapboard house
was known locally as the slave house. James
Howe was owned by Nathaniel Crane. A
member of one of the town’s founding
families, Crane left the property to Howe
(rumored to be his son) upon his death.

American slavery began in 1619 and
eventually spread to all 13 colonies. By the
late 1700s, Garden State neighbors like

Pennsylvania, New Hampshire, and
Massachusetts, followed 20 years later by
New York, began adopting policies to
abolish legal human bondage. New Jersey,
however, was slow to outlaw the practice
and adopted brutal laws restricting rights,
including reading, writing, and ownership of
firearms and property, for the nearly 12,000
enslaved Africans who lived here at the turn
of the 19th century. After 185 years of
slavery in New Jersey, in 1804 the state
passed the Act for the Gradual Abolition of
Slavery. The mandate required enslaved
men born after July 4, 1804, to serve 25
years, and enslaved women, 20 years before
manumission. By the start of the Civil War
in 1861, records indicate slavery in New
Jersey had dwindled, but remained legal. In
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1866, the state ratified the Thirteenth
Amendment to the Constitution, making it
the last Northern state to end slavery.

Today, historically significant
properties like the Howe House bear witness
to New Jersey’s past. The nonprofit Friends
of Howe House (FHH) are seeking historic
landmark status and recently rallied support
to purchase the building. “We are forming a
steering committee and seeking community

input to determine the next steps for Howe
House,” says committee member Kimberly
Latortue, adding turning it into a house
museum is an option. The town “prides itself
on being the epitome of diversity,” says
Aminah Toler, a Montclair native and
founding member of FHH. “We want to
ensure that the Howe House remains to tell
the story of the African American history
that shaped this town and this country.”
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“Just a Few Thousand”—the Moral Questions Facing New Teachers

Mark Pearcy

| taught for nineteen years in public
schools before joining higher education, and
| can honestly say that | was never more
shocked than I was in my second year,
during a class in U.S. history. That year, |
had a student named Chris. Likable, athletic
(a pitcher on the baseball team), Chris
wasn’t particularly gifted or hardworking,
content with regular C’s and the occasional
B. He didn’t talk much in class, except to
girls; rarely participating in class
discussions. This changed when we started
our unit on the Holocaust.

All the students knew the basic
history of the topic, some more informed
than others—»but all students were
thoroughly engaged when we talked about
the death camps, the experiments, and the
usual round of questions: “Why didn’t more
fight back?” “Did they ever catch the ones
who did it?” “How many died?”

It was the last question that brought
Chris into the discussion. A student had
called out the question, and another had
spontaneously answered: “Millions.” Chris
raised his hand; surprised, | called on him.

“Actually, I heard it was different
than that,” he said.

“Well, that’s true,” I responded.
Privately, | was delighted he was taking
part—while the Holocaust is a grim subject,
it usually serves the pedagogical purpose of
getting quiet students off the sideline and
into the argument. “The total number killed
in the Holocaust was around eleven million.
Jewish victims made up six million of
those.”

“No, actually I heard it was less.”
“Really?”

“Yeah, I heard it was just a few
thousand.” He nodded in response to my
surprised look. “I heard they got the number
‘six million’ by adding up all the
generations of kids that would have been
born to the actual victims.”

I was stunned. This was not only
patently, demonstrably absurd—it was also
directly from the rhetoric of neo-Nazis and
Holocaust deniers. Trying hard to maintain
composure, | asked him: “Where did you
hear that?”

He shrugged again. “My father.”

The question facing a new teacher
like me was difficult—should I have
corrected Chris? Should I have told him his
father was flatly wrong? Or worse, should |
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have told him that his father was repeating
nauseating rhetoric that had been zoned off
for the worst, vilest purveyors of bigotry?
Incidentally, to make matters more
complicated, I knew Chris’ father—Ilike his
son, an amiable, likeable man, who certainly
didn’t seem to me the type of person who
would repeat wildly inaccurate beliefs about
the Holocaust. But what should be done?

| corrected Chris. Quickly, and
bluntly, in front of the class. “That’s
wrong,” I told him, and proceeded to drill
him with the facts and evidence in my
corner. I’m certain there are many teachers
that would dispute my decision, and say that
dealing with Chris’ error in that manner was
too direct; or, even more likely, that dealing
with it at all, especially in the second year of
my career, was skirting the possibility of
professional suicide, especially today, when
the pressure and scrutiny aimed at teachers
is worse than ever before.

All this would be reasonable
criticism. Certainly, I make no grand claims
to courage, seeing as | how | was teaching in
an era of educator independence which,
nowadays, we can seemingly only remember
through the misty lens of nostalgia. My
reaction was instantaneous precisely because
| didn 't think about professional
consequences. In fact, | had only one
thought about Chris at the moment—*T can’t
let him go on believing that.”

The lesson of Chris, and “just a few
thousand,” is one of which new teachers are
aware. There is a moral component to what
we do in the classroom, one that applies to
all subject areas. When we teach, we not
only want to foster academic skills and

achievement, we want to help children
develop into good people. This is a concept
of which many teachers are leery, and it’s
hard to blame them—since for many, both in
the classroom and out, it can sound quite a
lot like indoctrination. But when we,
through our schools, produce adults who are
incapable of critically analyzing the issues
of the world and their own lives—that
would be the product of indoctrination.
Instead, our goal, as Nel Noddings puts it, is
invested in “a commitment to building a
world in which it is both possible and
desirable for children to be good—a world
in which children are happy” (Noddings,
2003, p. 2).

Certainly, helping students find a
worthwhile and lucrative career is important,
as is helping them to acquire the habits of
mind that accompany any field of study. But
all teachers, in all disciplines, will sooner or
later face situations where students believe
an idea, or adopt a behavior, which
endangers the successful achievement of the
goal we seek, a world in which children can
be “good.”

But how do we know what that
means, to be “good?” Isn’t this is a matter of
debate, and isn’t it dangerous for teachers to
put themselves in the midst of such debate?

Of course. But that’s part of the job,
as much as helping students learn to
multiply and divide, or write clear sentences,
or construct a logical argument. As teachers,
we are representatives of a broader culture,
one committed to a series of values that, as a
community, we’ve deemed worth promoting
and defending. Yes, there are gray areas, but
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far more often, the answers we have are
clearer than we might want to accept.

Supreme Court Justice Potter
Stewart, in the 1964 case Jacobellis v. Ohio,
offered a succinct definition of obscenity—
“I know it when I see it.” When confronting
with morally impermissible views, teachers
are a bulwark of civilization and morality—
and though very often there may be debate
about whether or not we should intervene,
often (perhaps too often) there is no debate
at all. We know it when we see it, and we
should have the courage of our own

convictions, and faith in the goals of our
profession, to act.
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New York's Education Wars a Century Ago Show How Content Restrictions
Can Backfire

Bill Greer

Reprinted with permission from
https://historynewsnetwork.org/article/185878

FLORIDA’S AMERICANISM

vs. COMMUNISM COURSE

Matthew Hawn, a high school teacher for
sixteen years in conservative Sullivan County,
Tennessee, opened the 2020-21 year in his
Contemporary Issues class with a discussion of
police shootings. White privilege is a fact, he
told the students. He had a history of
challenging his classes, which led to lively
discussions among those who agreed and
disagreed with his views. But this day’s
discussion got back to a parent who

objected. Hawn apologized — but didn’t
relent. Months later, with more parents
complaining, school officials reprimanded him
for assigning “The First White President,” an
essay by Ta-Nehisi Coates, which argues that
white supremacy was the basis for Donald
Trump’s presidency. After another incident in
April, school officials fired him for
insubordination and unprofessional behavior.

Days later, Tennessee outlawed his
teaching statewide, placing restrictions on what

could be taught about race and sex. Students
should learn “the exceptionalism of our nation,”
not “things that inherently divide or pit either
Americans against Americans or people groups
against people groups,” Governor Bill Lee
announced. The new laws also required advance
notice to parents of instruction on sexual
orientation, gender identity, and contraception,
with an option to withdraw their children.

Over the past three years, at least 18
states have enacted laws governing what is and
is not taught in schools. Restricted topics mirror
Tennessee’s, focusing on race, gender identity,
and sexual orientation. In some cases,
legislation bans the more general category of
“divisive concepts,” a term coined in a 2020
executive order issued by the Trump
administration and now promoted by
conservative advocates. In recent months,
Florida has been at the forefront of extending
such laws to cover political ideology, mandating
lessons that communism could lead to the
overthrow of the US government. Even the
teaching of mathematics has not escaped Florida
politics, with 44 books banned for infractions
like using race-based examples in word
problems.

In a sense the country is stepping back a
century to when a similar hysteria invaded New
York’s schools during the “Red Scare” at the
end of World War |, when fear of socialism and
Bolshevism spread throughout the US. New
York City launched its reaction in 1918 when
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Mayor John Francis Hylan banned public
display of the red flag. He considered the
Socialist Party’s banner “an insignia for law
hating and anarchy . . . repulsive to ideals of
civilization and the principles upon which our
Government is founded.”

In the schools, Benjamin Glassberg, a
teacher at Commercial High School in Brooklyn,
was cast in Matthew Hawn’s role. On January
14, 1919, his history class discussed
Bolshevism. The next day, twelve students,
about one-third, signed a statement that their
teacher had portrayed Bolshevism as a form of
political expression not nearly so black as people
painted it. The students cited specifics
Glassberg gave them — that the State Department
forbade publishing the truth about Bolshevism;
that Red Cross staff with first-hand knowledge
were prevented from talking about conditions in
Russia; that Lenin and Trotsky had undermined
rather than supported Germany and helped end
the war. The school’s principal forwarded the
statement to Dr. John L. Tildsley, Associate
Superintendent of Schools, who suspended
Glassberg, pending a trial by the Board of
Education.

Glassberg’s trial played out through
May. Several students repeated the charges in
their statement, while others testified their
teacher had said nothing disrespectful to the US
government. Over that period, the sentiments of
school officials became clear. Dr. Tildsley
proclaimed that no person adhering to the
Marxian program should become a teacher in the
public schools, and if discovered should be
forced to resign. He would be sending to
everyone in the school system a circular making
clear that “Americanism is to be put above
everything else in classroom study.” He
directed teachers to correct students’ opinions
contrary to fundamental American ideas. The
Board of Education empowered City
Superintendent William Ettinger to undertake an

“exhaustive examination into the life,
affiliations, opinions, and loyalty of every
member” of the teachers union. Organizations
like the National Security League and the
American Defense Society pushed the fight
against Bolshevism across the country.

After the Board declared Glassberg
guilty, the pace picked up. In June, the city’s
high school students took a test entitled
Examination for High Schools on the Great
War. The title was misleading. The first
question was designed to assess students’
knowledge of and attitude toward
Bolshevism. The instructions to principals said
this question was of greatest interest and
teachers should highlight any students who
displayed an especially intimate knowledge of
that subject. The results pleased school officials
when only 1 in 300 students showed any
significant knowledge of or leaning toward
Bolshevism. The “self-confessed radicals”
would be given a six-month course on the
“economic and social system recognized in
America.” Only if they failed that course would
their diplomas be denied.

In September, the state got
involved. New York Attorney General Charles
D. Newton called for “Americanization,”
describing it as “intensive instruction in our
schools in the ideals and traditions of
America.” Also serving as counsel to the New
York State Legislative Committee to Investigate
Bolshevism, commonly known as the Lusk
Committee after its chairman, Newton was in a
position to make it happen. In January 1920,
Lusk began hearings on education. Tildsly,
Ettinger, and Board of Education President
Anning S. Prawl all testified in favor of an
Americanization plan.

In April, the New York Senate and
Assembly passed three anti-Socialist “Lusk
bills.” The “Teachers’ Loyalty” bill required
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public school teachers to obtain from the Board
of Regents a Certificate of Loyalty to the State
and Federal Constitutions and the country’s laws
and institutions. “Sorely needed,” praised

the New York Times, a long-time advocate for
Americanization in the schools. But any
celebration was premature. Governor Alfred E.
Smith had his objections. Stating that the
Teacher Loyalty Bill “permits one man to place
upon any teacher the stigma of disloyalty, and
this even without hearing or trial,” he vetoed it
along with the others. Lusk and his backers
would have to wait until the governor’s election
in November when Nathan L. Miller beat Smith
in a squeaker. After Miller’s inauguration, the
Legislature passed the bills again. Miller signed
them in May despite substantial opposition from
prominent New Yorkers.

Over the next two years, the opposition
grew. Even the New York Times backed off its
unrelenting anti-Socialist stance. With the
governor’s term lasting only two years,
opponents got another chance in November,
1922, in a Smith-Miller rematch. Making the
Lusk laws a major issue, Smith won in a
landslide. He announced his intention to repeal
the laws days after his inauguration. Lusk and
his backers fought viciously but the Legislature
finally passed repeal in April. Calling the
teacher loyalty law (and a second Lusk law on
private school licensing) “repugnant to the
fundamentals of American democracy,” Smith
signed their repeal.

More than any other factor, the
experience of the teachers fueled the growing

opposition to the Teachers’ Loyalty bill. After
its enactment, state authorities administered two
oaths to teachers statewide. That effort didn’t
satisfy Dr. Frank P. Graves, State Commissioner
of Education. In April 1922, he established the
Advisory Council on Qualifications of Teachers
of the State of New York to hear cases of
teachers charged with disloyalty. He appointed
Archibald Stevenson, counsel to the Lusk
committee and arch-proponent of rooting out
disloyalty in the schools, as one member. By
summer the Council had earned a reputation as a
witch hunt. Its activities drew headlines such

as Teachers Secretly Quizzed on

Loyalty and Teachers Defy Loyalty

Court. Teachers and principals called before it
refused to attend. Its reputation grew so bad that
New York’s Board of Education asked for its
abolishment and the President of the Board told
teachers that they need not appear if summoned.

A lesson perhaps lies in that experience
for proponents of restrictions on what can be
taught today. Already teachers, principals, and
superintendents risk fines and termination from
violating laws ambiguous on what is and is not
allowed. The result has been a chilling
environment where educators simply avoid
controversial issues altogether. Punishing long-
time and respected teachers — like Matthew
Hawn, whom dozens of his former students
defend — will put faces on the fallout from the
laws being passed. How long before a backlash
rears up, as it did in New York over Teachers’
Loyalty?
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Forgotten Trails: Unmasking the Legacy of Native American Removal and Its
Contemporary Implications

Rachel Burnett

Once, in the vast and untamed lands
of what is now known as the United States,
there thrived a multitude of Native
American communities. These diverse and
vibrant nations had cultivated rich cultures,
deep-rooted traditions, and an intricate
understanding of their surroundings.
However, as the 19th century unfolded, a
dark cloud loomed over these indigenous
peoples. In the late 19th century, following a
series of conflicts and broken treaties,
Native American communities faced forced
complete removal from their ancestral lands.
The government policies aimed at
assimilation and expansion systematically
uprooted these communities, displacing
them from their homes and severing their
ties to their traditions and in 1890, a turning
point occurred in Native American history
with the forced removal of their
communities from their ancestral lands. This
displacement was not merely an isolated
event but rather part of a broader pattern of
marginalization that had persisted for
centuries and continues to persist. Yet,
despite its undeniable significance, this
chapter of American history has largely been
forgotten or intentionally overlooked.

The historical marginalization and
lack of mainstream attention to the forced

removal of Native American communities in
U.S. history after 1890 has had profound
effects on their social, economic, and
political development in contemporary
society. This study aims to explore how this
neglect and amnesia surrounding the forced
removals have contributed to ongoing
disparities, underrepresentation, and
challenges faced by Native Americans. By
relegating this significant chapter of
American history to obscurity, society
unintentionally perpetuates the cycle of
neglect and underrepresentation experienced
by Native Americans. The absence of
acknowledgment and understanding of the
removal policies and their consequences has
hindered the recognition of indigenous
rights, cultural contributions, and the unique
challenges faced by these communities. This
research seeks to shed light on this historical
oversight and highlight its implications for
present-day disparities within Native
American communities. By recognizing the
impact of historical marginalization, it
becomes possible to address current
challenges effectively and foster
development within these marginalized
communities. Through an exploration of
relevant literature, primary sources, and
historiography, this research will provide a
comprehensive understanding of how
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historical amnesia has shaped the
experiences of Native Americans today. By
uncovering the underlying causes of
ongoing disparities, underrepresentation,
and challenges they face, this study aims to
contribute to broader efforts towards
achieving equity and justice for Native
American populations.

The study of the removal of Native
Americans after 1890 has long been
approached from various perspectives, often
reflecting prevailing societal attitudes and
biases. Traditional approaches to this topic
have tended to focus on a few main ideas
namely the notion that Native Americans
desired urbanization and the belief that non-
Native Americans were providing assistance
in their transition. One common argument
put forth by traditional studies is that Native
Americans willingly sought relocation to
urban areas. Proponents of this perspective
suggest that indigenous communities
recognized the benefits of modernity and
sought opportunities for economic
advancement through urbanization

Another idea frequently emphasized in
traditional approaches is the assumption that
Native Americans were uneducated or
culturally deficient compared to non-Native
Americans. This perspective suggests that
native cultures were inherently inferior and
needed intervention from more advanced
societies to progress. Consequently, it
portrays non-Native American efforts as
benevolent attempts to elevate indigenous
populations through education, religious
conversion, and exposure to Western
technologies. In these traditional
interpretations, non-Native American
involvement was often depicted as an act of

assistance rather than forced displacement.
Advocates argue that government policies
such as the Dawes Act of 1887 aimed at
breaking up tribal landholdings into
individual allotments were well-intentioned
steps toward promoting private property
ownership among Native Americans.
Similarly, boarding schools designed to
eradicate indigenous languages and cultural
practices were presented as educational
endeavors meant to "civilize" Native
American children.

Lastly, the final common approach
seen with the study of Native Americans on
a broader scale is that Native American
history stopped after 1890. Traditional
approaches to the study of Native Americans
have often treated Native American history
as if it came to a standstill after the infamous
Wounded Knee Massacre in 1890,
perpetuating a skewed and incomplete
narrative. This historical tunnel vision
neglects the rich and complex tapestry of
Native American experiences and
contributions beyond that point. It wrongly
reinforces the notion that Native Americans
exist solely in a historical context,
overlooking their vibrant and evolving
cultures, traditions, and communities. This
approach inadvertently marginalizes
contemporary Native voices and their
ongoing struggles, creating an inaccurate
portrayal of their identity and relevance in
modern America.

Overall, the approaches described, in
addition to the obvious are problematic
because they contribute to historical amnesia
surrounding the removal of Native
Americans by perpetuating a narrative that
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downplays the systemic injustices and
challenges faced by Native communities
during the process of urbanization and
relocation. These traditional approaches tend
to obscure the agency and resistance of
Native Americans, portraying them as
passive actors who willingly embraced
modernity and external intervention. By
emphasizing the supposed benefits of
urbanization and the alleged cultural
deficiencies of Native cultures, these
narratives silence the historical reality of
forced displacement, loss of land, and the
violation of treaties. They fail to
acknowledge the broader context of Native
American history, including their resilience
and efforts to preserve their cultures in the
face of relocation and its effects.

With all of these mentioned ideas in
mind imagine having your land taken away,
your culture suppressed, and your way of
life disrupted. This is the harsh reality that
Native Americans faced following the
tumultuous period of removal and
relocation, particularly after 1890. As the
dust settled on a nation rapidly expanding
westward, it became increasingly clear that
indigenous communities were bearing the
brunt of this progress. Following this period
marked by forced removals and relocations,
these indigenous peoples found themselves
grappling with an array of disparities that
continued to persist long after their
displacement. To begin this study, we will
delve into the disparities experienced by
Native Americans as a consequence of

1 “Dawes Act of 1887,” National Archives
Catalog , 2016,
https://catalog.archives.qov/id/5641587.

forced removal and relocation policies
implemented during the late 19th century.

The late 19th century marked a
pivotal period in the history of Native
Americans in the United States, a time when
government policies and actions began to
create enduring disparities within indigenous
communities. At the forefront of these
policies was the Dawes Act of 1887,
legislation with far-reaching consequences.
With the aim of assimilating Native
Americans into American society, the
Dawes Act of 1887 symbolizes significant
inequities and unjust policies imposed on
them. This legislation had devastating
consequences for indigenous groups by
removing essential tribal lands necessary for
survival, cultural practices, and economic
stability under its allotment system. *As a
result of inadequate inheritance in land
resources, many families suffered from
economic challenges leading to loss or
dispossession over time. Furthermore,
traditional languages and customs were
interrupted through mandatory enrolment in
boarding schools designed to wipe out
native identities entirely. Furthermore, the
act crippled governance structures within
tribes creating complications when
advocating their rights among native
communities - currently manifesting itself
today as disparities experienced daily by
native Americans including poverty levels
that remain high, lack quality healthcare
access and education along with political
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under-representation all of which are core
legacies felt as a result of the Dawes Act.

Continuing, the Dawes Act's
repercussions would later shape the 1950s'
relocation policies. One of its main
outcomes was the relinquishment of
valuable tribal lands, frequently transferred
to non-Native settlers, limiting Native
Americans' entry into their traditional
domains. This deprivation contributed
significantly to various economic challenges
faced by numerous indigenous communities
for years afterward. As a result, decreased
land ownership resulted in struggling tribal
economies that made Native Americans
susceptible and prone to hardships. The
Dawes Act and the relocation policies in the
1950s both had assimilation as a central
concept. The former sought to do so through
land ownership while the latter aimed for
urbanization, but their underlying goal was
similar: making Native Americans conform
to mainstream American society's ideals.
This reflected how federal authorities
wanted to alter identities and lifestyles
within Indigenous communities at that time.
Basically, the Dawes Act set the stage for
economic fragility and property deprivation
which led to some policymakers finding
urban relocation policies in the 1950s more
desirable. The act's effects of taking away
land from Native Americans and interfering
with their customary way of life established
a foundation for inequalities and difficulties
encountered by these communities. This
ultimately made them easier targets for

! Larry W. Burt, “Roots of the Native
American Urban Experience: Relocation
Policy in the 1950s,” American Indian

future initiatives focused on promoting
urbanization or moving elsewhere during the
1950s.

Moving forward, in the 1950s,
Native Americans were coerced into
relocating to urban areas in order to achieve
economic self-sufficiency and assimilate
into mainstream society. Commissioned by
Bureau of Indian Affairs commissioner
Dillon S. Myer the relocation program was
launched with the aim of relocating
reservation-based Native Americans to
urban environments, providing promises
such as educational and occupational
opportunities, transportation services,
housing provisions and everyday necessities.
Although this lured over thirty thousand
participants; inadequate funding led to poor
execution which left many re-locators facing
inferior living conditions coupled with
gender-segregated low-level jobs that
eventually forced them back home. * Despite
its shortcomings however it can’t be ignored
that some relocated Native Americans
thrived in cities securing upward
socioeconomic mobility by being pro-active
in the process of organizing and establishing
themselves. As a result, these Native
Americans were able to advocate for better
livelihoods on reserves, but this was not a
common happening. Ultimately, the 1950’s
relocation policies failed to fulfill their
objectives as many individuals lacked the
necessary skills for city life due to emphasis
on quantity over quality during recruitment.
Consequently, they experienced racial

Quarterly 10, no. 2 (1986): 85-99,
https://doi.org/10.2307/1183982.
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discrimination and limited job opportunities
while residing in low-income neighborhoods
despite some meager benefits of relocation
that favored those with initial job expertise.
This historic instance highlights disparities
encountered by Native American
communities through government policies
that lacked adequate support which would
eventually lead them towards developing
pan-Indian social institutions amidst harsh
living situations. These occurrences are
consistent with the historical experiences of
Native Americans within urban
environments illustrating the overlooked
complexities faced historically across the
developmental stages of these regions.

Furthermore, after the failure of the
relocation act and the increasing issues it
caused in its attempt to force urbanization
on to Native Americans the disparities they
faced as result only increased. After the
relocation act of the 1950’s, the 1960°s
brought new hope to the Native Americans
with the emergence of the Civil Rights
movement. Despite the promises of social
and political change during the Civil Rights
era, Native American communities
continued to face significant challenges. The
termination policy, which aimed to
assimilate Native Americans into
mainstream society, led to the loss of tribal
sovereignty and the dispossession of lands.
This policy resulted in economic instability
and the erosion of traditional cultural

1 Michelle R. Jacobs, Indigenous Memory,
Urban Reality Stories of American Indian
Relocation and Reclamation (New York:
New York University Press, 2023).

2 «“Longest Walk,” Protest March to Oppose
Abrogation of All Native American Treaties

practices. Additionally, the forced relocation
of many Native American families from
reservations to urban areas disrupted their
social fabric and often led to poverty and
social marginalization. These challenges and
the disparities faced by Native Americans
would cease to end even as changes came
about for other minority groups this is
evident by the “Longest Walk™ protest. In
the 1970s, Native American activists staged
a protest in Washington D.C. called the
"Longest Walk," which brought to light the
longstanding disparities faced by their
communities. These inequalities were
largely impacted by governmental policies
and legislation that threatened fundamental
rights such as land ownership, access to
water and fishing resources, treaty alteration
or elimination of reservation systems. These
protesters understood that these legal
provisions weren't just mere abstractions but
intricately woven into cultural identity and
economic sustenance for indigenous
people's survival.? Even though this was a
peaceful demonstration it highlighted many
unaddressed issues inherent with historical
wrongdoings towards Indigenous peoples.
This event serves as evidence of an ongoing
struggle against oppression where
multifaceted disparities continue to exist
related not only within educational
attainment gaps but also unequal healthcare
opportunities due mainly because race-based
discrimination persists even today.

and the Genocide of Indian People,”
accessed September 26, 2023,
https://jstor.org/stable/community.34557616
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Additionally, the fact that such legislative
proposals were considered as late as the
1970s emphasizes that even in modern
times, Native Americans grapple with
legislative threats that have the potential to
perpetuate their marginalization, illustrating
that these disparities remain relevant and
pressing issues in the present day.

The disparities outlined in this
section strongly demonstrate how the
neglect and historical amnesia surrounding
the forced removals have played a pivotal
role in perpetuating the ongoing challenges
faced by Native Americans. The Dawes Act
of 1887 and the 1950s relocation policies,
both driven by the goal of assimilation into
mainstream American society, inflicted
lasting damage on indigenous communities.
These policies resulted in the loss of tribal
lands, economic instability, cultural erosion,
and social marginalization, creating a
foundation of inequality that continues to
shape Native American experiences. The
subsequent civil rights era did not bring
significant relief, as termination policies
persisted, further undermining tribal
sovereignty and land ownership. The
"Longest Walk" protest of the 1970s
highlighted the enduring disparities related
to land, resources, and cultural identity that
continue to plague Native communities.
These historical injustices, neglected for so
long, have left a lasting imprint, contributing
to the disparities in education, healthcare,
and political representation still experienced
by Native Americans today, underscoring
the argument that acknowledging and
addressing this historical legacy is crucial to
addressing these ongoing challenges.

Moving forward, in the previous
section, we delved into the significant
disparities that Native Americans experience
across various domains, including
healthcare, education, and socioeconomic
status. However, it is important to recognize
that these disparities are not isolated
incidents but rather part of a larger pattern of
underrepresentation faced by Native
Americans in contemporary society. This
section aims to shed light on this critical
issue and explore how Native Americans
continue to be marginalized and overlooked
within systems that shape their lives. By
examining the various aspects of
underrepresentation, such as inadequate
political representation, limited media
visibility, and exclusion from decision-
making processes, we can gain a
comprehensive understanding of the
multifaceted challenges faced by Native
American communities today. Through an
analysis of these underrepresented
perspectives, we can contribute to ongoing
efforts towards achieving greater equity and
inclusivity for all individuals in our diverse
society including the Native Americans.

To start off, the history of Native
Americans has suffered from a consistent
pattern of marginalization and
misrepresentation in dominant societal
narratives. This regrettable circumstance has
resulted in many prevalent
misunderstandings, misconceptions, and
knowledge gaps when it comes to essential
aspects related to the rich cultural heritage
that defines each tribe's unique traditions
and experiences. Furthermore, this persistent
systemic under-representation issue is not
limited only to these crucial historical
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elements but also encompasses an
immediate threat regarding indigenous
languages' endangered status along with
their respective rituals or customary
practices. Consequently, there exists a
critical risk linked with the disappearing
traditional elements integral towards
forming Native identity amidst modern
times - making preservation efforts
necessary for combating culture erasure as
well as safeguarding ancient customs vital
toward uniquely defining those who still
maintain them today. Additionally, it is
important to acknowledge that the
underrepresentation of Native Americans in
modern discourse and media coverage not
only pertains to historical injustices but also
extends towards contemporary challenges
faced by Indigenous communities. These
adversities encompass issues such as
poverty, healthcare disparities, and political
obstacles which are oftentimes disregarded
or downplayed within public discussions.
The failure to adequately report on these
matters impedes progress towards enacting
effective policy changes and support
systems for Native American peoples who
continue to suffer from systemic
marginalization.

An emblematic example of this
broader issue of Native American
underrepresentation in the United States is
found in an examination of the lack of
acknowledgement of Native American
communities within the state by the state of
Pennsylvania. The historical denial of the

! David Minderhout and Andrea Frantz,
“Invisible Indians: Native Americans in

Pennsylvania,” Human Organization 67, no.

existence of Native Americans in
Pennsylvania serves as a noteworthy
example of underrepresentation perpetuated
by public institutions. This denial results in
Native American communities not receiving
official recognition or acknowledgment,
therefore rendering them largely invisible
within the state's records and narratives. The
absence of official status places these groups
at a disadvantage - lacking legal rights,
resources and opportunities that come with
full acknowledgement. Moreover, this lack
further contributes to their
underrepresentation. Denying their cultural
contributions creates an even greater
disconnection from history, amplifying this
invisibility throughout public awareness
about Pennsylvania's past!. Furthermore, it
is distressing to recount how societal
pressure forced many members of Native
American tribes in Pennsylvania into
concealing ancestry leading towards the
erasure of cultural identity - ultimately
creating another form of ongoing-under-
representation for Native Americans.

Moving forward, we will be focusing
primarily on the political
underrepresentation of the Native
Americans. However, it is important to
understand that the underrepresentation of
Native Americans is a multifaceted issue
that transcends the and extends deep into
various aspects of American society. While
the lack of political representation is a
significant concern, it is important to note
that it is just one facet of a broader pattern of

1 (2008): 61-67,
http://www.jstor.org.rider.idm.oclc.org/stabl
e/44127040.
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systemic inequity and marginalization that
Native American communities grapple with.
Recognizing that underrepresentation is not
confined solely to the political arena, is
crucial to adopt a thorough approach that
addresses these interconnected issues.

Continuing on, the late 19th and
early 20th centuries were a time of
significant political transformation for the
United States. As the nation grappled with
industrialization, urbanization, and the
expansion of democratic ideals, various
marginalized groups strove to gain
representation within the political arena.
However, one group that often remains
overlooked in this narrative is Native
Americans. Despite their rich cultural
heritage deeply intertwined with the
American landscape, Native Americans
found themselves systematically excluded
from meaningful participation in the
political process. Continuing into this
section we will dive into an examination of
how Native Americans experienced political
underrepresentation during this crucial
period. By shedding light on this lesser-
known aspect of American history, we can
better understand the complexities
surrounding democracy's development and
confront enduring issues related to
Indigenous rights and representation.

To truly gain and understand the
development of the intense political
underrepresentation of Native Americans we
have to take step back in time, particular to
the year 1878 when the Washington
Constitutional Convention would convene.
The Washington Constitutional Convention
of 1878 stands as a pivotal moment in

American history, particularly concerning
the political underrepresentation of Native
Americans. Held during a time when the
nation was grappling with issues of equality
and inclusion, this convention shed light on
the deep-rooted injustices faced by
indigenous communities. The proceedings
not only highlighted the systemic
marginalization of Native Americans but
also sparked conversations that would shape
future legislation and advocacy efforts
aimed at rectifying these longstanding
disparities. During this era, Native
Americans across the United States were
consistently denied their basic rights to
political participation. Discriminatory
policies and practices had effectively
silenced their voices and hindered their
ability to influence decisions that directly
impacted their lives. This
disenfranchisement was acutely felt in
Washington state, where tribal nations faced
numerous challenges in asserting their
political power.

At the convention, the creators of
Washington State's Constitution made
significant choices that directly impacted
Native American involvement in politics
and representation. One such choice was
excluding non-citizens from voting, which
affected many Natives as their tribal
affiliations rendered them ineligible for
citizenship. This exclusion prevented a large
portion of Native Americans from
participating until 1924 when the Indian
Citizenship Act was passed. Furthermore,
although there were Indigenous
representatives present at this meeting, they
did not have any power to vote which
resulted in inadequately considering native
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perspectives during constitution drafting -
leading to underrepresentation within
political processes across the state. In
addition, the 1878 constitution confirmed
Washington’s indigenous tribes’ limited
sovereignty by placing them under strict
jurisdiction where self-governance could be
undermined. Additionally, voting
restrictions imposed disproportionate
property requirements on natives impeding
fair opportunities towards meaningful
participation or political representation. *
Notably, these decisions continue impacting
today’s policies & governance locally with
these communities still facing challenges
asserting rightful political rights while
maintaining sufficient influence over local
affairs.

Furthermore, after the convention in
1878, a significant period of political
underrepresentation was set off in the United
States. This era was characterized by a
combination of legal, cultural, and socio-
political factors that marginalized Native
American voices in the national political
landscape. As mentioned previously, after
the passage of the Dawes Act in 1887,
Native American lands were dramatically
reduced through allotment, often leading to
the loss of tribal communal ownership and
self-governance. The imposition of
citizenship and land ownership requirements
for voting further disenfranchised Native
Americans, as many were deemed unfit to

1 "Resolution Regarding Native Americans
Adopted at the Washington Territory
Constitutional Convention, July 17, 1878,"
University of Washington Libraries, Special
Collections Division, Washington Territory

vote due to their tribal affiliations or lack of
individual property. For example, various
state constitutions, such as North Dakota's in
1889, introduced clauses demanding that
Native Americans sever tribal ties to be
eligible to vote. This effectively
disconnected them from their tribal
communities and cultural identities. Not
only did this impact their involvement in
tribal governance, but it also hindered their
political representation in state and national
politics. Additionally, the federal
government's policies of forced assimilation
and the establishment of Indian boarding
schools which aimed to eradicate Native
cultures and languages also dealt a serious
blow to the political representation of Native
Americans. This cultural assault hindered
Native Americans' political participation by
disconnecting them from their traditional
forms of governance and communal
decision-making. Native Americans were
also not afforded equal opportunities for
education and employment, which further in
return additionally limited their political
influence. 2 Continuing, the Indian
Reorganization Act of 1934 represented a
partial shift in federal policy, allowing tribes
to reconstitute their governments and regain
some measure of self-determination. This
brief positive shift after 1934, however,
wouldn’t be long lived as it following the
trend would be undermined by the shift that
would occur in the 1940°s.

Records, Accession No. 4284-001, Box 3,
accessed September 26, 2023."

2S. Lyman Tyler, A History of Indian Policy
(Washington D.C.: United States
Department of the Interior, Bureau of Indian
Affairs, 1973).
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The 1940s would mark a critical
turning point in Native American policy in
the United States, heralding a shift that
significantly deepened political
underrepresentation of Indigenous peoples.
This era was characterized by a series of
policy changes and legislative actions that
not only neglected the voices and interests
of Native American communities but
actively marginalized them. During the
1940s, there was a significant transformation
in government policies towards Native
Americans. These changes led to a reduction
of tribal sovereignty and autonomy as the
government began considering terminating
its responsibilities to these communities?.
Influential members of Congress advocated
for assimilating Native Americans into
mainstream society while seeking to shift
decision-making authority away from them.
Simultaneously, states were pressuring
federal authorities to withdraw their
obligations regarding indigenous
populations. The overarching objective was
economic and social rehabilitation; however,
such policies often disregarded unique
cultural and political needs required by these
communities. 2 This era is marked by a
pivotal shift in Native American policy that
had long-lasting consequences on their
political representation and self-
determination.

This shift would continue through
the 1950’s with the previously mentioned

! David Treuer, “The Heartbeat of Wounded
Knee: Native America from 1890 to the
Present,” Amazon, 2020,
https://www.amazon.com/Heartbeat-
Wounded-Knee-America-
Present/dp/0399573194.

relocation policies put in place. However, as
we enter the 1960°s another shift occurs
with the emergence of the African American
Civil Rights movement. The Civil Rights
Movement brought about a significant
change in Native American political
representation. Initially aimed at addressing
the rights of African Americans, its
principles resonated with other marginalized
groups such as Native Americans, who also
sought equal treatment and non-
discrimination. The passing of two
legislative acts - the Civil Rights Act of
1964 and Voting Rights Act of 1965
facilitated greater access to voting for
minorities by eliminating discriminatory
practices like voter literacy tests and poll
taxes that had long plagued native
communities. Inspired by these changes,
activists emerged from within local tribes
seeking self-determination which ultimately
led to increased participation in politics
resulting in greater engagement on all
levels-locally statewide and even federally.

Although the Voting Rights Act of
1965 aimed to eradicate racial
discrimination in voting and grant Native
Americans full participation in elections,
their communities still faced political
underrepresentation due to various
challenges. These obstacles encompassed
issues such as gerrymandering, voter
identification requirements, and limited
access to polling places on reservations or

2'S. Lyman Tyler, A History of Indian Policy
(Washington D.C.: United States
Department of the Interior, Bureau of Indian
Affairs, 1973).
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rural areas. These circumstances adversely
impacted Native American voters' capacity
for exercising their democratic rights
effectively. ! Furthermore, a lack of
representation at both state legislatures and
federal levels persisted throughout
subsequent elections — underscoring an
ongoing struggle toward inclusive politics
that continues today. Even with
advancements made through the Voting
Rights Act, these barriers demonstrate how
deep-seated inequities continue denying fair
political representation for Indigenous
peoples across America. A prime example
of the continuing political
underrepresentation that followed the Voting
Rights Act is the campaigns for the election
of 1972. The campaigns for the election of
1972 underscore the persistent lack of
political representation for Native
Americans, even in the aftermath of the
1965 Voting Rights Act. It is evident that
Native American concerns remained
marginalized as both presidential candidates
in the 1972 election, George McGovern and
Richard Nixon, primarily focused on
broader national issues like foreign policy
and economic reforms, neglecting specific
Native American issues. The campaigns
further highlight a historical pattern of
unfulfilled promises and pledges of support,
further indicating that Native American
voices were not adequately heard or
represented in the political discourse.
Furthermore, Nixon's decision to reduce the

! Jeanette Wolfley, “Jim Crow, Indian Style:
The Disenfranchisement of Native
Americans,” American Indian Law Review
16, no. 1 (1991): 167-202,
https://doi.org/10.2307/20068694.

Bureau of Indian Affairs (BIA) budget by
nearly $50 million exemplifies a lack of
commitment to addressing the unique
challenges and needs of Native American
communities. Additionally, the campaigns
brought attention to the historical trust-based
relationship between the United States and
Native Americans, which has often been
unfulfilling and marked by neglected
promises. 2 Overall, despite the enactment of
the Voting Rights Act of 1965, the political
underrepresentation of Native Americans
persisted, as demonstrated by the
government's ongoing failure to address
their specific concerns and needs as
evidenced by the 1972 election campaigns.

Before we bring this study to an end,
in order to provide a more comprehensive
picture, it is important to acknowledge the
rise of movement for Native American
rights that began to develop during the end
of the time frame discussed here. Serving as
a culmination of the enduring disparities and
underrepresentation faced by Native
Americans for centuries the Red Power
Movement developed in the late 1960s and
1970s. Emerging as a response to these
long-standing injustices, the movement
sought to address issues such as tribal
sovereignty, land rights, cultural
preservation, and political activism. The Red
Power Movement played a crucial role in
raising awareness and advocating for the
rights of Native Americans in contemporary

2 Legislative Review 1, no. 12 (1972),

https://jstor-
org.rider.idm.oclc.org/stable/community.281

45368.
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American society. While it paved the way
for significant progress, Indigenous
communities continue to grapple with
ongoing challenges, including poverty,
healthcare disparities, and political
obstacles. 1These disparities persist,
emphasizing the need for continued
advocacy and change. However, it's
important to note that the comprehensive
examination of the Red Power Movement
and its contemporary implications lies
beyond the scope of this study, which
primarily focuses on the historical context
and challenges faced by Native Americans
during earlier periods.

Ultimately, the underrepresentation
both politically and in general detailed in
this section intensely shines a light on how
the neglect and amnesia surrounding the
forced removals of Native Americans have
played a significant role in perpetuating the
disparities and challenges faced by these
communities. The historical narrative
reveals how Native Americans have
consistently been excluded from meaningful
participation in various aspects of American
society, including politics, despite their rich
cultural heritage and contributions to the
nation. This exclusion extends to the denial
of basic rights, voting restrictions, and the
erosion of tribal sovereignty. Even after
legislative efforts like the Voting Rights Act
of 1965 which was aimed at ensuring equal
political participation, barriers persisted
such as gerrymandering and limited polling
access, demonstrating ongoing obstacles to

! David Treuer, “The Heartbeat of Wounded
Knee: Native America from 1890 to the
Present,” Amazon, 2020,

representation. In addition, the focus in the
1972 election campaigns serves as a
poignant example of how Native American
concerns have been marginalized in national
politics. This pattern culminated in the
emergence of the Red Power Movement in
the late 1960s and 1970s which further
pushed the need for advocacy and change in
response to deep-rooted disparities.
Additionally, this historical
underrepresentation and discrimination
contribute to the idea that acknowledging
and addressing these past injustices and the
pattern of underrepresentation are crucial
steps toward rectifying the ongoing
challenges faced by Native American
communities and achieving greater equity
and inclusivity.

In conclusion, the involuntary
displacement of Native American
communities from their traditional lands
during the late 19th century and subsequent
ignorance about this period in U.S. history
have had significant repercussions that still
impact Indigenous people today. The
marginalization and lack of
acknowledgment these occurrences received
has contributed to ongoing inequalities,
limited representation, and hardships faced
by Native Americans and neglecting past
injustices has continued a pattern of
disregard for indigenous peoples' rights
which perpetuates further neglect and
subordination meant toward them.

Furthermore, the research has
highlighted that government policies, such

https://www.amazon.com/Heartbeat-
Wounded-Knee-America-
Present/dp/0399573194.
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as the Dawes Act and relocation policies of
the 1950s, had profound and lasting effects
on Native American communities. These
policies aimed at assimilation and
urbanization disrupted traditional ways of
life, eroded tribal sovereignty, and
contributed to economic instability. The
consequences of these policies are high
poverty levels with limited access to quality
healthcare and education and political
underrepresentation which affects Native
Americans even today. Moreover, along
with these consequences, light is shed on the
matter of political underrepresentation faced
by Native Americans throughout history.
Starting from exclusionary policies adopted
at Washington Constitutional Convention in
1878 to harmful transformations in federal
policy during the 1940s; Native Americans
have been systemically oppressed within
political procedures. Continuing, despite
having The Voting Rights Act introduced in
1965, hindrances such as gerrymandering,
and voter 1D requirements still hinder their
impact over politics.

Additionally, the research has also
highlighted how the underrepresentation of
Native Americans extends beyond politics
and encompasses various aspects of
American society, including education,
healthcare, employment, and media
representation. Recognizing the impact of
historical amnesia and underrepresentation,
it becomes clear that addressing current
challenges and fostering development within
Native American communities is essential.
By shedding light on these historical
oversights and their implications for present-
day disparities, this research aims to
contribute to broader efforts toward

achieving equity and justice for Native
American populations. Acknowledging their
rich cultural heritage, enduring resilience,
ongoing struggle for rights and
representation are crucial steps towards
rectifying past injustices while building a
more inclusive society equitable for
everyone including the Native Americans.
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The Social Cost of Deindustrialization: Postwar Trenton, New Jersey

Patrick Luckie

Studying local history is something
that is often overlooked and underestimated
in social studies classrooms around the
country. Think about it—do you have any
memory of learning about your own local
community in a coordinated school or social
studies effort? Big ideas like imperialism,
global culture, and other themes of the past
and present usually take precedence over
learning about one’s own local history in the
high school. As part of my undergraduate
senior research project at Rider University, |
grappled with this fact and produced a short
study of my own local history which I used
to inform my instruction in the classroom.
This article will present the research | have
done and will end with a short analysis of
how my research project on local history has
affected my instruction in Ewing High
School and how it can change the way we
think about teaching local history in all
American high school social studies
classrooms.

“Trenton’s uniqueness cannot be found
anywhere in the world, for the lessons

learned cannot be duplicated at any price’*

1 Jack Washington, The Quest for Equality:
Trenton’s Black Community 1890-1965, Africa
World Press, 1993, 56.

These powerful words were written
by Dr. Jack Washington, a teacher of Social
Studies in Trenton public schools for over
40 years and author of, The Quest for
Equality: Trenton's Black Community 1890-
1965 which traces racial struggle and
movements for equality over the city’s
history. Trenton’s uniqueness as
Washington describes, is a product of its
deep history, rooted in the American
Revolution, World War 11, and the Civil
Rights Movement of the 1960s. Trenton was
once a manufacturing powerhouse, home to
multiple industries which forged the urban
landscape of the state’s capital and produced
thousands of union jobs for its inhabitants.
These included the mighty John A.
Roebling’s Sons Company, which aided in
the creation of the Brooklyn Bridge and
whose factory in West Chambersburg served
as a symbol of innovation and opportunity
for decades. Trenton’s pottery industry was
also one of the largest and most successful
in the whole nation alongside its iron, steel,
rubber, and textile companies. Together,
these industries provided enough stable
employment and pay to support a rapidly
growing population of mostly first and
second generation European immigrants
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from Italy, Ireland, Germany, Poland, and
Hungary, to name a few. Trenton’s
manufacturing prowess was best showcased
in 1917 with the first lighting of the famous
“Trenton Makes, The World Takes” sign on
the Lower Trenton Bridge, a symbol which
still stands today in 2023.

The “golden age” of the city, as
historian John T. Cumbler describes it,
lasted from around 1850 to 1920 when
Trenton established itself as one of the
manufacturing capitals of the nation.?
Almost perfectly situated between two of
America’s largest cities in New York and
Philadelphia, Trenton industrialists used its
strategic geographic location along the
Delaware River to tap into large markets and
supply the massive manufacturing needs of
the east coast. Trenton at this time was truly
a symbol of the American dream, and people
flocked to the city in search of opportunities.
By 1920, the population of the city
surpassed 119,000 people and it was
amongst the most densely populated places
in the state of New Jersey.?

The first signs of the city’s decline
came with the weakening of its labor
movement. By the 1920s, the age of
mechanization had begun and the economic
shift from factory work to mechanized

1 John T. Cumbler, A Social History of
Economic Decline: Business, Politics, and Work in
Trenton, (New Brunswick: Rutgers University Press,
1989), 9.

2 Division of Labor Market and
Demographic Research, New Jersey Population

manufacturing began weakening labor
unions overtime. Worker’s unions and
cooperation between owners and workers
alike had been central to the functioning of
the local economy and the glue by which the
city binded itself together. Overtime,
businesses could no longer maintain the
standards of work they had previously
upheld and conditions within the city started
to slowly deteriorate. From 1910-1920
Trenton underwent its largest leap in
population within a decade and shortly
thereafter it began experiencing some of its
greatest economic struggles. Plants began
relocating outside of the city and unionized
jobs were becoming more and more difficult
to attain. Economic historians have grappled
with this shift in the post-war era, claiming
“US corporations aggressively sought to
break free of expensive union contracts and
to seek out ways to pay lower wages and
allied social costs in order to increase
profits.”” This is a persistent trend in this
study. With great increases in population
and the changing state of the local and
national economy, Trenton suffered
meaningful losses in employment and
manufacturing output.

With the Great Depression beginning
in 1929 and the waging of the Second World
War in 1939, Trenton retreated back to

Trends 1790 to 2000 (Trenton, NJ: New Jersey State
Data Center, August 2001), 23.

3 Tim Strangleman, James Rhodes, and
Sherry Linkon, “Introduction to Crumbling Cultures:
Deindustrialization, Class, and Memory.”
International Labor and Working-Class History, no.
84 (2013), 19.
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manufacturing and away from addressing
the issues surrounding labor which had
marked its initial decline. The waging of the
war meant a massive nation-wide
mobilization of industry towards fueling the
war effort. The war-time economy of
Trenton temporarily revitalized the city.
Roebling’s Sons employed droves of new
workers, opportunities for overtime became
more available, unions strengthened,
worker’s pay went up, and the largest wave
of black migrants in the city’s history began
making their way to Trenton beginning in
the 1940s.! These migrants came to Trenton
and other cities in what is known as The
Great Migration. That is the movement of
millions of African Americans
predominantly from the rural southern states
to the urban north and midwest between
1910-1970.

This temporary boom did not yield
long-term progress for Trenton in the post-
war period. During the 1950s, many of the
city’s largest industries began relocating
outside the city limits and the economy did
not adequately support its largest ever
population of over 129,000 people.? In 1952,
Trenton’s most popular employer
Roebling’s Sons was sold to Colorado Fuel
and Iron Company which over the next
decade cut its employment numbers in
Trenton and relocated its major
manufacturing and business centers outside

L cumbler, A Social History, 132-133.

2 Campbell Gibson, U.S. Bureau of the
Census: Population of the 100 Largest Cities and
Other Urban Places in the United States: 1790 —

the city limits. This was the fate for many of
the most popular industries within the city
which sold their shares to larger
corporations after WWII, leaving the fate of
the city’s economy in the hands of interests
which had little to no connection to it. The
rubber, steel, iron, and pottery industries
which had defined the city of Trenton and
produced its “golden age” became shadows
of their former selves and the physical
conditions of the city reflected this change.
Overtime, thousands of industrial jobs were
lost and the population of Trenton dropped
13,382 people from 1950 to 1960 and an
additional 9,381 people the following
decade. Population decline continued to the
year 2000 and stabilized between 80,000 to
90,000 in the 21st century.

This study seeks to answer two
fundamental questions: 1) What were the
major effects of deindustrialization on
Trenton, New Jersey, in the decades
immediately following World War 11? 2)
How were these effects felt by the people
living within the city at this time? In
answering these questions, this study will
provide a lens through which race and class
come to the forefront of the discussion.
Trenton’s decline overlaps with the
migration of thousands of African
Americans to the city in search of economic
opportunities. This demographic shift was
the largest in the city’s history and was not

1990, (Washington D.C.: U.S. Bureau of the Census,
1998)

3 Division of Labor, New Jersey Population
Trends, 26.
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met with opportunity but rather inequality
and increased racial tension. The major
effects of deindustrialization on Trenton in
the post-war period were economic
destabilization, movement to the suburbs,
and increased racial tensions between white
and black Trentonians. Each subsection of
this work will dive into these effects
individually as well as their overall impact
on life in Trenton. It is important to
recognize that this movement away from
manufacturing and its effects were not
phenomena restricted to certain areas or
regions. Rather it was a national trend which
all rust belt cities like Trenton grappled with
in the 21st century. In addition to
deindustrialization broadly, the age of
mechanized labor, the shifting of the U.S.
economy towards greater support for large
corporations, and the social movements of
the 1960s all played extremely important
roles in shaping American cities in the post-
war era.

Historiography

Secondary source literature on the
decline of U.S. cities in the post-WWII
period falls into the fields of American
urban, economic, and social history. One of
the most popular works on these subjects is
historian Thomas J. Sugrue’s The Origins of
the Urban Crisis: Race and Inequality in
Postwar Detroit, which examines the many
ways in which American cities began to
decline following WWII with specific focus
on racial inequality and division. In his
work, Sugrue states that Trenton, like

! Thomas J. Sugrue, The Origins of the
Urban Crisis: Race and Inequality in Postwar

Detroit and other rust belt cities of the time,
experienced hundreds of thousands of
layoffs in manufacturing jobs nationwide
due to the changing state of the U.S.
economy and the lack of government
spending allocated towards Northern cities.!
These conditions radically transformed
urban environments into almost
unrecognizable versions of their industrial
heights. Sugrue explores the connections
between suburbanization, demographic
change, and the racial attitudes of northern
whites to produce an all-encompassing case
study of the decline of Detroit. At the heart
of his argument is that racial segregation and
inadequate political responses to signs of
crisis determined the fate of the city. The
importance of this historical research cannot
be overstated. Before this book was
originally published in 1996, the stories of
Detroit and other American cities who
suffered from the consequences of
deindustrialization and racial division in the
post-war period were largely untold. The
Origins of Urban Crisis continues to be one
of the most influential modern studies of
American urban history and is without doubt
one of the most cited pieces of literature in
the field.

Jefferson Cowie and Joseph
Heathcott, who together produced Beyond
the Ruins: The Meanings of
Deindustrialization, built on the historical
research of Sugrue by studying the impact of
post-war deindustrialization across the
nation. This book seeks to progress the
conversation of historic decline to modern

Detroit, (Revised Ed.), Princeton University Press,
2005, Originally published 1996, 128.

51



Teaching Social Studies: Vol. 24, No.1, Winter/Spring 2024

solutions for urban decay and economic
instability. In doing so, it compiles a
collection of essays from historians and
other professionals to further explore
deindustrialization and its impact on
American cities.! From this perspective, the
authors identify a complexity of causes and
effects of urban decline which vary from
city to city but share many similarities
nationally. The value of this work is in its
wide-scope. By compiling essays from
multiple professionals in a variety of related
disciplines, the image of declining cities in
the U.S. following WWII becomes more
clear than ever.

The most recognized work on post-
war deindustrialization in specifically
Trenton, New Jersey lies within historian
John T. Cumbler’s A Social History of
Economic Decline: Business, Politics, and
Work in Trenton. This book outlines a long
trajectory of economic conditions in Trenton
beginning in the 1920s with focus on the
Great Depression and researches the
changing nature of the city up until the
book’s publishing in 1989. One of
Cumbler’s main arguments includes the
notion that America experienced a gradual
economic shift from civic to national
capitalism following the Great Depression
which empowered large corporations while
simultaneously destroying the small
businesses which held many industrial cities
together.? He also explores the rich history
of the city’s most impactful industries,

1 Jefferson, Cowie & Joseph Heathcott,
Beyond the Ruins: The Meaning of
Deindustrialization, Cornell University Press, 2003.
1-3.

politicians, union leaders, and
manufacturing workers to provide a
comprehensive view of Trenton’s economic
and social decline. This work provides the
foundation of historical knowledge on
Trenton required to produce further research
on this topic. However, Cumbler’s history of
Trenton does not extend as far into the social
consequences and effects of
deindustrialization as one might expect.
Nevertheless, virtually any modern

historical literature on the city of Trenton
cites this work. This points to the undying
credibility of Cumbler as a historian and
shows the importance and relevance of his
arguments to the continued study of the
city’s history.

More recent historical literature on
related topics has largely focused on
national trends of suburbanization and racial
conflict. One such journal article titled “The
Rural Past-in-Present and Postwar Suburban
Progress” by University of Waterloo
professor Stacy Denton studies the shift
towards suburbanization following WWII.
The author highlights the transformation of
previously rural spaces to suburban
landscapes and the implications of such
transformations on national attitudes and

2 Cumbler, A Social History, 93-95.
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beliefs towards race, culture, and class.* In a
similar light, economic historian Leah Platt
Bouston’s 2007 work “Black Migration,
White Flight: The Effect of Black Migration
on Northern Cities and Labor Markets”
studies the effects of The Great Migration
on northern cities and their economies. She
also dives into the racist attitudes of
northern whites which manifested
themselves in movements out of
increasingly diversifying cities and into the
surrounding suburbs as part of a process
termed “white flight.”? Both these works of
history are incredibly valuable to this study
of post-war Trenton for the topics and
findings of their research are amongst the
greatest effects of deindustrialization on the
city.

The research done in this paper will
synthesize the secondary source material on
the decline of U.S. cities and apply their
findings to a specific case study of Trenton,
New Jersey. In doing so, it will paint a
clearer picture of the more immediate social
and economic effects of deindustrialization
on the city in the decades following WWII.
This will add to the historiography of urban
history and Trenton historical study by
compiling primary and secondary source
documents to more deeply understand the

lStacy Denton, “The Rural Past-in-Present

and Postwar Sub/Urban Progress,” American Studies

53, no. 2 (2014): 119.

2 eah P. Boustan, “Black Migration, White

Flight: The Effect of Black Migration on Northern

major effects of deindustrialization and
economic transformation on the city. These
major effects include economic
destabilization, massive suburbanization,
and increased racial tension. These
symptoms of deindustrialization were felt
most harshly by the city’s poor ethnic-white
and growing black population. More
specifically, economic decline in Trenton
coincided with the arrival of black migrants
which compounded racist attitudes and
practices within the city. This is most clear
in workplace and housing segregation which
new migrants had to face upon their arrival.

Economic instability

Industry leaving Trenton following
WWII radically changed the city’s local
economy. Unionized factory jobs became
harder to attain, poor residents were left with
fewer options, and Trenton’s growing black
community was segregated in their
employment. Long-time union workers like
those who worked in the pottery and steel
plants found themselves in an unfamiliar
situation. As Cumbler explained, “Those
workers thrown out of work by plant
closings had the hardest time finding work
and represented the largest number of
Trenton’s unemployed.”

Cities and Labor Markets.” The Journal of Economic

History 67, no. 2 (2007): 484-485.

3 cumbler, A Social History, 147-148.
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The selling of corporations like Roebling’s
Sons produced a much weaker focus on the
city’s manufacturing growth and output and
instead, large corporations sought for the
relocation of facilities and workers to
outside the city. This left the existing
workforce in the city out to dry and
decreased options for employment,
especially among the lower-income white
and minority black populations.

One action taken by the state and
local government to fill this gap created by
fleeing industry was growth in the
employment of state workers and other
public jobs. New Jersey state workers were
in the 1950s and 60s, as they still are in the
present day, centralized in the capital city of
Trenton. Cumbler described this shift from
manufacturing to public work as, “Blue
Collar to White Collar and White Smock.”*
This provided some relief to the city’s
unemployment problem which exceeded the
national average through the 1950s and 60s
but it did not come close to meeting the pay
and benefit standards that manufacturing
jobs had produced just a decade prior.
Additionally, the large majority of state
workers employed at this time were
disproportionately white men. Despite these
changes, public and state employment was
not enough to lift the city out of its
economic slump nor its inherent issues with
workplace discrimination.

L cumbler, A Social History, 145.

A large part of the story of economic
destabilization in Trenton as a product of
deindustrialization was the negative
consequences on its black community.
Former Trentonian and author Helen Lee
Jackson published her autobiography in
1978 charting her experience with racial
discrimination as a black woman seeking
meaningful employment in the city. Her
description of Trenton reads as follows:

In 1940, Trenton was an industrial
city with many potteries. Steel mills,
factories, and a large auto plant, but
the production lines were almost
solidly white. Black men swept the
floors, moved heavy equipment and
shipping crates, and performed other
burdensome tasks. In the business
sections, they were almost invisible
except as window cleaners, janitors,
or elevator operators. There were no
black salespeople in the stores,
banks, or business offices. They
were hired as maids, package
wrappers, or seamstress. Even the
five-and-ten-cent stores refused to
hire blacks, except to sweep, dust, or
move stock.?

Jackson’s firsthand experience with
racial segregation and inequality in the city
in the 1940s is a reflection of the racial
attitudes and prejudices in Trenton and other
northern cities earlier in the 20th century.
Racist attitudes towards black migrants who

2 Helen J. Lee, N----r in the Window,
Library of Congress, Internet Archive 1978, 131.
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largely came from the south was a
characteristic of many industrial cities in the
U.S. at this time as is highlighted in
Sugrue’s work on Detroit and other rust belt
cities. With greater numbers of black
migrants entering northern cities, the
problem of racial discrimination and
inequality intensified and the competition
for jobs in short supply fuel racist attitudes.
According to Sugrue, a combination of
factors including employer bias, the
structure of the industrial work place, and
the overarching ideologies and beliefs of
racism and black inferiority contributed to
this workplace segregation.! For Trenton,
these differences in employment were
visible to the observer and significantly
impacted the lives of those seeking stable
income. With the collapse of industry
happening simultaneously with a dramatic
increase in the city’s black population, this
problem compounded. Black residents were
not only excluded from whatever factory
jobs were left on the basis of their race but
they were also labeled as the source of the
city’s problems altogether.

In a 1953 study of community
services in Trenton, researchers found that
the average black resident experienced twice
as much unemployment and earned on
average 30% less total income than the
average white person at this time despite

! Sugrue, Urban Crisis, 93-94.

2 “Study of Community Services in Trenton,” Folder:
Community Services in Trenton, Box: Trenton
Council on Human Relations, Trentoniana
Collection, Trenton Public Library, 8.

only a one year difference in their average
acquired education.? These statistics are
proof of income inequality and workplace
discrimination and provide insight into the
lived experiences of black people in Trenton
at this time. Furthermore, research from The
Journal of Economic History, suggests
“black workers were channeled into negro
jobs and faced limited opportunities for
promotion.”® Access to financial resources
and meaningful employment were among
the largest reasons for black migration to
Trenton and other northern cities. Upon their
arrival however, they were met with
egregious workplace discrimination and
were given very little opportunities to climb
the economic ladder. Black women
specifically made up, “The least utilized
pool of potential industrial labor power
having much less than proportionate
representation with her white counterpart”
according to a 1950s study titled, The Negro
in the Trenton Labor Market.* Many black
women, including Helen Lee Jackson,
struggled even more so than black men to
find employment within the city. These
conditions forced economically
disadvantaged men and women alike to
scramble for jobs and income in order to
support themselves and their families.

Changes to the manufacturing
economy and workplace discrimination

3 Leah P. Boustan, “Black Migration, White Flight”
485-486.

4 “Negro in the Trenton Labor Market,” Folder:
Community Services in Trenton, Box: Trenton
Council on Human Relations, Trentoniana Collection,
Trenton Public Library, 33-34.
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created great instability in Trenton during
the 1950s and 60s. Old union workers were
suddenly left jobless and the fruits of their
loyal labor to the city’s largest industries
were now gone. Attempts to revitalize the
economy largely failed and economic
decline impacted the poor and minority
black population of the city more harshly
than anyone else in the form of unequal pay
and limited job opportunities. With this
knowledge, it becomes clear that
deindustrialization and the exodus of
industry destroyed the economy of Trenton
that was historically forged by large-scale
manufacturing and robust labor unions and
disproportionately affected the new and
growing black community.

Suburbanization

Another major consequence of
postwar deindustrialization on America’s
rustbelt cities was the creation of and
migration to the suburbs. Suburbs are the
areas where urban centers like Trenton, NJ
extend into previously rural environments
where new housing developments,
industries, and townships began to populate
with greater and greater numbers of prior
city-dwelling individuals. Historian Kenneth
T. Jackson’s work on suburbanization,
Crabgrass Frontier: The Suburbanization of
the United States, provides the best
historical analysis of this phenomenon
which swept the nation in the 20th century.
Among many important factors, he claims
that the roots of suburbanization can be

! Kenneth T. Jackson. Crabgrass Frontier:
The Suburbanization of the United States, Oxford
University Press, 1985, 188.

traced to the boom of the automobile
industry in the 1920s which enabled those
who could afford it to move further and
further away from the cities in which they
worked. Jackson states, “Indeed the
automobile had a greater spatial and social
impact on cities than any technological
innovation since the development of the
wheel” He goes further to explain, “After
1920 suburbanization began to acquire a
new character as residential developments
multiplied, as cities expanded far beyond
their old boundaries, and as the old
distinctions between city and country began
to erode.”

For Trenton NJ, this shift towards
the suburbs was gradual beginning in the
1920s and peaking during the 1950s. It is
important to note that suburbanization in
Trenton and in cities across the nation
happened gradually into the late 20th
century. This coincided with a decline in
major industries and jobs. Historical
research on suburbanization has also
revealed that many of these white
suburbanites moved to the suburbs to create
a physical barrier between them and their
racial counterparts.? As a result of these
factors, thousands of residents with the
financial freedom to do so began expanding
into the towns on the periphery like
Hamilton, Ewing, and Lawrence. Many of
whom continued to work as state workers or
in other capacities inside Trenton while
living outside the city. These towns saw
unprecedented growth in the post-WWII

2 Stacy Denton, “The Rural Past-in-Present,” 119.
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years in housing developments thanks to VA
and FHA loans which were granted to
veterans of the war as part of president
Franklin Delano Roosevelt’s New Deal
Reforms.! It is important to note that these
New Deal programs were especially
beneficial to white service members and
much historical literature has been written
about the exclusionary practices associated
with housing loans in relation to African
Americans. This is relevant because during
and shortly after WWII, the largest wave of
black migrants traveled from predominantly
southern states to Trenton and other northern
cities in search of employment opportunities
associated with the mobilization of industry
towards the war effort. This search for
opportunity overlapped with the decay of
Trenton’s largest industries, leaving many
black migrants below the poverty line,
working menial jobs as opposed to fruitful
unionized jobs, and in some cases, out of
work completely. Compounding these issues
was the inaccessibility of reasonable home
loans for members of the black community.

The effects of suburbanization on the
local economy of Trenton and its inhabitants
can be seen through analysis of the popular
media. Pride Magazine was a Trenton-based
publication which centered its content
around black businesses and black business
owners. This specific magazine concerned
itself with the failure of local politicians to
enact positive change in the form of urban

L cumbler, A Social History, 139.

2 Black Businesses Need Your Help!. Pride
Magazine. Trenton Public Library. March 1972, 5

renewal plans which were targeted at
improving the infrastructure, housing, and
employment opportunities within the city. In
March of 1972, Pride Magazine issued a
publication titled, “Black Businesses Need
Your Help!” which featured a section
written by the magazine’s publisher Vance
Phillips, who received his college education
in Trenton. He wrote, “What are we doing to
fill the vacuum of the cities which was
created by relocation of the established
business” He then goes on to say, “After
spending 5 years of planning and developing
new programs for structural and economic
changes, Trenton Model Cities program has
failed to meet the potential growth of new
and old businesses in our community.”?
Phillips like many black Americans living in
Trenton during the 1970s saw visible signs
of the city’s decline through the failure of
local businesses. He believed what was
needed to fix this problem was a stronger
government response along with increased
civic action from specifically the black
community.®

In this same publication, Phillips
expressed his belief that, “a person who
lives within the city should have preference
over persons living outside of the cities in
terms of employment.”* Here the author is
addressing those who live in the surrounding
suburbs but continue to fill job positions
within the city limits. This would have been
a popular message to Trenton’s black

3 Black Businesses, Pride Magazine, 6

4 Black Businesses, Pride Magazine, 6-7
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business owning population due to the
negative effects that rapid suburbanization
had on small businesses within the city. In
this magazine article, Phillips touches on an
number of topics which are extremely
relevant to this study. For one, the instability
of small businesses in the wake of mass-
suburbanization which he observed was
largely due to the relocation of both industry
and people to outside the city. Mostly
ethnically-white Trentonians were leaving
the city for the suburbs and taking with them
their spending power. With population
decline being spearheaded by movements to
the suburbs, there simply was not enough
money being circulated throughout the city
to adequately support the small businesses
which propped up its local economy.

Another popular message within this
passage highlights that with most of
Trenton’s workforce shifting into the
surrounding suburbs, so too did its voting
power.! This left black communities who
resided within the urban centers even more
powerless as a minority to change their own
political environment. Suburbanization
brought with it a massive decrease to the
city’s population and tax-base. The
previously 100,000+ populated city now had
just around 80,000 inhabitants by 1970.2
This rapid population decrease meant that
the tax revenue generated was not enough to
effectively grapple with the issues facing the
economy and the evolving workforce.

! Black Businesses, Pride Magazine, 6-7.

2 Gibson, U.S. Bureau of the Census, 43.

Furthermore, local culture within the
city which had been forged by America’s
largest waves of European immigration in
the 19th and early 20th century suffered as a
result of deindustrialization and
suburbanization. Many of the small
businesses and social institutions which had
historically characterized the city of Trenton
were established by first and second
generation Italian, Irish, Polish, and
Hungarian immigrants. Many of whom
traveled from the larger cities of New York
and Philadelphia to find industrial jobs in
Trenton. Dennis J. Starr’s book, The Italians
of New Jersey, outlines the effects of
suburbanization on the “old immigrants” of
New Jersey, stating:

The movement to the suburbs and
smaller urban places paralleled a
major transformation of the state’s
urban political economy. Following
the war, the state’s largest cities did
not participate in the postwar
prosperity and economic
development. Instead, their industrial
bases eroded, their mercantile bases
moved to suburban shopping malls
and their overall, especially affluent
white, populations shrank.?

The effect of suburbanization on the
local culture of Trenton’s longest serving
residents is a source of some historical
debate. Cumbler notes that, “Despite
suburbanization of the more successful

3 Dennis J. Starr, The Italians of New Jersey: A
Historical Introduction and Bibliography, New
Jersey Historical Society, Newark, NJ 1985, 54.
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Italians and Slavs, many of Trenton’s ethnic
neighborhoods seemed as entrenched as ever
in the 1950s.”! However, the following
decades of the 1950s would see even more
of Trenton’s staple “old immigrant”
communities relocating to the suburbs and
with them their cultural values and
traditions. That being said, the cultural
diversity of Trenton, New Jersey created by
its ethnic melting pot of a history can still be
felt today in 2023. Walking the streets of
some of its most popular neighborhoods like
Chambersburg, one can still see and feel the
Italian influence of churches, social clubs,
and bar-restaurants in the area. The main
point here is that culture did suffer as a
result of suburbanization and population
decline, but it did not die, it rather faded into
a less obvious and less present version of its
former self.

Looking at suburbanization as a
major effect of postwar de-industrialization
on the city of Trenton provides valuable
insight into the cities rise and decline as a
manufacturing powerhouse. Like many
other rust belt cities of this time period, the
trend of suburbanization caused
unprecedented changes to the city’s local
economy and demographics. The loss of
unionized industry jobs encouraged many
Trentonians to relocate to the surrounding
towns which had recently seen great
increases in housing development. In the
process, those who left the city unintendedly
left Trenton out to dry. Money from the
pockets of those who moved to the suburbs
was desperately needed to support small

L cumbler, A Social History, 148-150.

businesses in the city and their tax dollars
could have been used to make meaningful
change to the city’s failing infrastructure. As
previously discussed, the local culture of the
city also suffered as a result of these
consequences which only compounded with
each decade of further suburbanization and
relocation away from the city. With a
decreasing population, aging workforce, and
a new wave of migrants without sufficient
employment opportunities, the city began to
decline into an unrecognizable version of its
“Golden Age” of the 1920s.

Racial tension

Trenton’s deindustrialization and its
history of racism and inequality are
inextricably linked. In 1986, Historian
Dennis J. Starr published, History of Ethnic
and Racial Groups in Trenton, New Jersey:
1900 - 1960, which acts as one of the
foremost important pieces of historical
literature on Trenton race-relations. This
research clearly establishes a link between
deindustrialization and increased racial
tensions by claiming:

As industries closed down or
reduced their work force it became
harder for Afro-American migrants
to get a toe hold on the traditional
ladder of social mobility--a factory
job. Meanwhile the city's sizable
Italian, Polish and Hungarian
communities became fearful lest
their jobs be eliminated, their
neighborhoods integrated. A siege
mentality developed in light of the
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population shifts and exodus of
industries, commercial businesses,
colleges and government offices.!

This “siege mentality” was amplified
overtime with the overcrowding of black
communities in Trenton and the extension of
black-owned or rented residences into
shrinking ethnically white neighborhoods.

Between 1950 and 1960, Trenton’s
black population rose to 22.8 percent of the
total population. As discussed earlier,
Trenton was a historically segregated city
but in the 1950s and 60s this racial division
took on a whole new light given the
increases in population and decreases in
economic opportunities and industry.?
Trenton historian Jack Washington
described Trenton following WWII stating,
“That the 1950s was a period of benign
neglect for the Black community is an
understatement, for Black people were
forgotten while their economic and political
troubles continued to mount.”® These
economic troubles can be seen most clearly
through examination of housing segregation
in the city and its continued influence on the
lives of Trentonians. Along with housing
and workplace discrimination, ethnically
white residents used black migrants as

! Dennis J. Starr, “History of Ethnic and Racial
Groups in Trenton, New Jersey, 1900-1960,”
Trentoniana Collection, 1986, 16-17.

2 Cumbler, A Social History, 153.
3 Washington, The Quest for Equality, 136.
# Trenton Council of Social Agencies, Study of

Northeast Trenton: Population, Housing, Economic,
Social and Physical Aspects of the Area, Folder:

scapegoats for their city’s economic
misfortunes and decline.

Housing in Trenton, NJ after the
postwar years can be characterized as both
segregated and worse for wear. Following
the largest influx of black immigrants to the
city in the late 1940s and early 50s, this new
population was largely forced to live in the
Coalport and Five Points areas of the city on
its interior.* Housing opportunities for black
residents were few and far between and
were in most cases aged and deteriorated.
Starr shed light on this inequality revealing,
“By 1957 over 80 per cent of the city's
housing was over 50 years old and 20
percent of all housing units were dilapidated
or had deficient plumbing.”® This was a
problem for all city-dwellers and stood as a
marker of the city’s decline following
deindustrialization. For the black
community, this problem was especially real
given that the neighborhoods with the worst
physical damage and infrastructure were
those areas in which they settled. A 1950s
survey of the city titled, Negro Housing in
Trenton found, “the percentage of
substandard housing among the Negro
population is four times higher than that for
the general population.”® Not only were
black Trentonians limited in their

Study of Northeast Trenton, Box 1: African
American Experience, Trentoniana Collection,
Trenton Public Library, 1958, 53-54.

® Starr, Ethnic and Racial Groups in Trenton, 15.

6 Negro Housing in Trenton: The Housing
Committee of the Self Survey, Trenton Public

Library, Trentoniana Collection, ca 1950s , 63.
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occupation but also in the location and
quality of their housing. This same study of
housing in Trenton concluded that 1,200
new residential spaces would have to be
erected in order to meet the needs and
standards of the city. These spaces were not
created and public housing efforts did not
meet the requirements of the new growing
population.?

With little options for housing, a lack
of policy action to create new housing, and
increases to the population, black migrants
had no choice but to expand into Trenton’s
old ethnically-white neighborhoods. In the
eyes of many in the white majority, black
migrants were the corrupting force which
acted to take down their beloved city.
Declining social and economic conditions in
the city paired with old racist tendencies to
produce conflict between ethnic groups.
Cumbler eloquently explains this clash
stating:

The decline of their industrial base
narrowed the boundaries of choice
for both white and black
Trentonians, and in doing so it
intensified conflict between them.
Increasingly, Trenton’s problems
became defined by the city’s white
residents in terms of growth of its
black population. Actually, its
problems had other sources: the loss
of its tax base with the closing down
of factories, dilapidation of the
existing housing stock, and the

! Negro Housing, Housing Committee, 67.

2 Cumbler, A Social History, 156.

declining income of its citizens of
whatever color.?

This excerpt captures the situation in
Trenton during the 1950s and 60s in terms
of race relations and the overall decline of
the city. Racist attitudes were not a new
trend in Trenton but were compounded with
the arrival of large populations of black
migrants. From the white perspective, black
migrants were aiding in the destruction of
the city. From the black perspective, Trenton
did not provide the necessary resources for
which they traveled north in search of in the
first place.

The 1960s and the Civil Rights era
was the historical boiling point for racial
tensions and division in Trenton. The
influence of the NAACP and other
organizations for the advancement of racial
equality along with intense riots brought
race and class to the forefront of Trenton’s
post-industrial issues. Most impactful,
Trenton race riots following the
assassination of Dr. Martin Luther King Jr.
exploded in early April of 1968. These riots
lasted for multiple days and resulted in fires
erupting around the city as well as over 7
million dollars in damage to over 200
different businesses in Trenton at the time.
During the chaos, around 300 mostly young
black men were arrested by Trenton Police.
The devastating damage to the downtown
section of the city caused many to flee and
abandon it altogether in the years that
followed.? It would be unfair to say that

3 Jennifer B. Leynes, “Three Centuries of African-
American History in Trenton,” Trentoniana
Collection, Trenton Historical Society. 2011, 3-4.
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these riots were a direct result of
deindustrialization in postwar Trenton.
However, the city’s history of racial
inequality and the compounding forces of
racial tension as a result of
deindustrialization point to the creation of
fertile ground for public outrage. Of course,
the assassination of Dr. Martin Luther King
Jr. served as the catalyst for race riots in the
city but the broader history of discrimination
and inequality in Trenton suggests an
intense decades-long build up to the events
that unfolded in April of 1968.

Conclusion

Trenton’s rise and fall as an
American industrial city is truly a
fascinating case study of the post-war era in
U.S. history. What was once a
manufacturing powerhouse along the
Delaware River strategically placed between
the two large cities of New York and
Philadelphia was reduced to a shadow of its
former glory by the 1950s and 60s. The
causes of this decline can be found in the
removal of industry away from the city
following the war effort and signs of
economic decline can be traced as far back
as the 1920s. The effects of this shift
however, remain the most significant in the
broader history of the city. Rapid
deindustrialization meant that wages and
opportunities were significantly limited for
all Trentonians but especially for its
segregated black community. Many of those
who could afford it elected to move to the
surrounding suburbs, bringing with them
their tax dollars, their votes, and their
culture. Lastly, deindustrialization and the
consequences of a radically transformed

Trenton increased racial tensions in the form
of housing and workplace discrimination.

These effects offer new insights into
the Trenton of today. Trenton now has a
black majority and interestingly, those same
areas which housed black migrants in the
1950s on the city’s interior are still today in
2023 the site of high unemployment and low
opportunities. Walking the streets of
Trenton, one is quickly reminded of its rich
history with many of its houses and
abandoned factories still standing today as a
reminder of the city’s complicated history.
A hopeful message could be that a greater
understanding of Trenton’s post-war history
could provide the necessary insight to create
better living conditions and opportunities for
all its residents. However, today Trenton
remains a city in an intense state of recovery
from its industrial past. Historical research
has been done to show that urban renewal
plans have largely failed to revitalize the
city’s economy in the 20th and 21st
centuries and issues such as crime, poverty,
drug abuse, poor infrastructure, among
others continue to loom over the once
prosperous city.

Today, the “Trenton Makes, The
World Takes” sign on the Lower Trenton
Bridge still stands bright but its meaning has
drastically changed since the last century.
What was once a beacon of promise and
stability is now a constant reminder of how
far the city has fallen from its industrial and
manufacturing heights.
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Findings and value to teaching

Upon completing this research paper
on Trenton, | gave a lesson to high school
world history students at Ewing High school
as part of my undergraduate co-teaching
field work. Ewing is one of the border towns
to the city of Trenton and was one of the
most popular destinations for suburbanites
who left the city in the 20th century at least
in part because of deindustrialization and the
city’s overall decline. The proximity of the
topic and the familiarity students had with
popular street names, businesses, and
buildings in the city created a feeling of
relevance that sparked engagement. Students
were surprised to be learning about a topic
so close to home and they responded with
passionate discussion and the creation of
meaningful connections which were sparked
through a mix of group and whole class
discussions.

For social studies teachers, this
successful shift from world history topics to
a more grass roots approach to teaching
local history can be used as a template for
future lessons. Topics frequently come up
during different units throughout the school
year which deeply relate to the local history
of wherever kids go to school. For Ewing
students, Trenton’s decline as an industrial
city directly related to their lived
experiences. Many of my students had lived
in or around Trenton for most of their lives.
This practice of teaching local history to
students is not overwhelming nor is it
undoable. The same amount of effort it takes
to create a lesson in a world history or AP
class can be channeled into research dealing

with one’s own local environment and
history.

This template for teaching local
history can be used to generate engagement
in the classroom which is unique to any
other topic. Once students are given the
opportunity to learn and ask questions about
their own town, city, home, etc. they begin
to view the world through a more historical
lens which is the goal of many if not all high
school social studies teachers. Overall, my
experience with this approach was
overwhelmingly positive and | encourage
any and all educators to shift their focus for
at least one day of the year towards
exploring their own local history and
connecting it to larger themes within our
discipline.
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Death Transformed: How the Black Death Impacted the Dying in the 14th
Century

Tyler Klinsky

From 1348 to 1350, Europe was
consumed by a deadly plague that left one-
third to one-half of the population dead. All
aspects of society at the time were impacted
in some way by a large number of deaths.
People lived in fear of this invisible foe,
bodies littered the streets, resulting from the
overwhelming amount of death all at once.
Cemeteries and churches could not continue
traditional ways of burying the dead and
death was no longer celebrated as a
community event with friends and family.
Bodies were collected from houses and from
the streets and buried in mass graves, with
no bells, no singing, and no one to
accompany the dead as they were buried in
their final resting place. Sometimes bodies
remained at the place of death for days until
the body collector eventually reached that
part of town, the smell of rotting corpses

could be smelled across the city. The dying
suffered alone, friends, family, and even
doctors were too afraid to be in contact with
the infected, no priests would visit for last
confessions and the infected would die with
no one at their side. How did the Black
Death impact the practices and experiences
surrounding death? This essay will argue the
Black Death dehumanized the traditional
funerary practices, methods of handling the
dead, and the experiences of the dying in
society. The Black Death disrupted the
normal functions surrounding death by no
longer allowing for funerary traditions and
as a result, new methods of handling and
burying the dead were practiced. The
abandonment of friends and family as the
dying suffered added to the dehumanization
of society's experience as a whole. The term
dehumanizing is used in this context to show
how the infected were treated like animals
and their bodies were disposed of in
inhuman ways that would be considered
criminal in the present time.

Historiography

The Black Death, also known as the
bubonic plague, was one of the deadliest
pandemics in human history. It is estimated
that the disease killed one-third to half of the
population in Europe during the 14th
century (Horrox) from 1348-1350, and its
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impact on the population and treatment of
the dead was significant and important to be
researched. The historiography of the Black
Death has been shaped by various factors,
including the availability of primary sources,
and the methodological approaches of
historians from secondary sources. Although
these sources have various points and
information they come together for
supporting information.

The first article that explores the
gruesome realities of the Black Death is
“The Black Death in English Towns” by
author Richard Britnell. This article offers a
glimpse into the horrors of the Black Death,
from the mass graves that were used to
dispose of the bodies of the dead to the role
of "body collectors™ who were tasked with
gathering the corpses and disposing of them.
The author explains the dangers the “body
collectors” faced and the horrific jobs they
were expected to complete. In this article,
the methodologies of archeology and social
history, are shown from the included
examples of how the dead were collected
and buried and how society adapted to a
large number of dead. In the second source
“The Politics of Burial in Late Medieval
Hereford” written by Ian Forrest, the author
expands on how the social and cultural
development of burials was impacted
because of the Black Death. The religious
practices that impacted how bodies were
buried during this time of great death are
also included in the article. The author
includes information on how the large
number of bodies piled in the cities and
families abandoning each other became the
new normalcy in cities.

The third secondary source "Plague
Violence and Abandonment from the Black
Death to the Early Modern Period,"” by
author Sam Cohen, examines the ways in
which the sick and dying were abandoned as
the fear of the plague grew and the violence
created between family members tore
society apart from within. The article also
includes social methodology examples, of
the violence in society, the refusal by
doctors to treat the sick, and the
abandonment of loved ones caused no hope
of traditional burials and funerary practices.
The final article, "The Black Death, 1348",
written by John Carey on Eyewitness to
History, provides a variety of information on
the topics surrounding the responses to the
Plague. Further information on the ways
bodies were disposed of and the social
responses to the impending danger, inform
the readers why there was no concern for the
health status of neighbors, friends, and
sometimes family members as well. Again
like the other articles this one contains
archeological and social methodologies are
included in this article.

All four secondary sources
contribute to the overall thesis of the paper,
providing information that the plague
impacted the ways in which society dealt
with death during the plague and how it
affected the many principles that contributed
to death. These principles include the new
methods of burying the dead, and how the
experiences of the dying were no longer
peaceful because they were suffering alone
and believed to be dying with sin. | agree
with the author's overall thesis and points
because it contributes to the thesis of this
paper however, the only holes | have found
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were small the amount of information on the
experiences of the dying moments before
death and how the stress of giving
confession before death was so important to
the citizens, along with the hopes of a “good
death” not being possible during this time.
Although they are secondary sources rather
than primary sources it is unrealistic to
expect first-hand experiences to be included,
however, It would have been helpful to have
more general information on how the
victims came to terms with the inevitable
death and help reinforce the overall thesis.
Instead of continuing where they left off, |
will fill the holes of important points and
information that each article did not include
and will reinforce their information with the
completed research from the primary
sources included in this essay.

Funerary traditions

The Black Death impacted
traditional funerary practices in society, as a
result of a large number of people dying, no
longer were services held in the households
of the dead for people to come to say their
final goodbyes. Traditional gifts were not
able to be sent because of fear of
transmission through the gifts “No one shall
dare or presume to give or send any gift to
the house of the deceased,” (Chiappelli,
P.197). No longer were family members
attending funerals because of the ordinances
preventing them, however, they were too
afraid to risk attending, one source noted, “It
was rare for bodies of the dead to be
accompanied by more than 10 or 12
neighbors to church” (Boccaccio, p. 31). As
the death toll started to increase the more the
traditional funerary activities changed, no

longer mourners or criers to honor the dead.
No longer could the sounds of bells be heard
or prayer groups be seen, the fear of death
had traditional practices in a chokehold, as
one author describes the experience, “No
prayer, trumpet or bell summoned friends or
neighbors to the funeral, nor was massed
performed” (Boccaccio, P. 23). The fear of
death played a great role in disrupting the
normal religious and community traditions.

Regardless, if someone was too
scared to leave their house no longer was
there any notification that a person has
passed, without any bells, tolled, invitations
sent, posters hung, or chairs set up in the
streets there was no way to know when
someone had died as one author points out,
“mourners should not gather in the houses of
the dead, nor should banners or seats be
placed in the streets, nor should other
customary observances be present,” no
longer was there any way of honoring the
death of a friend or family member, even the
customary religious practices were also
provoked, instead “crowds should not be
invited, but instead, people should pray for
the dead and attend vigil and mass”(Muisis,
P. 53). The religious practices surrounding
death also broke down as a result and other
activities were done by living members of
society to fill the time normally spend doing
religious works.

Members of society quarantine
themselves and blocked out all the death-
related obligations of attending funerals,
ringing bells, and partaking in mourning
groups that they were previously held. The
Black Death was impactful on traditional
funerary practices that normally brought
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friends and family together to honor the
dead, instead, the accustomed practices were
altered as a result of the epidemic, and these
experiences as a whole were dehumanizing
to all cities struck by the plague across
Europe.

Impact on Burial Practices

The great plague in Europe during
the 14th century resulted in one-third to half
the population dead, the traditional methods
of burial were unable to keep up with the
large number of people dying on a daily
basis, and a change in the way of burial was
needed. The known tradition of burying
loved ones as a family event with friends in
attendance was no longer a possibility
considering the dangerous circumstances
and the great fear of contracting the disease.
The conventional way in which bodies were
buried was substituted with a more efficient
way to account for the dramatically large
amount of death. No longer were the dead
buried in single graves with other dead
family members, instead, mass graves were
dug and the bodies of the dead were placed
with strangers. Also, as a result, bodies were
disposed of in inhumane ways without
receiving blessings or last goodbyes from
family members. One way of disposal as
described by Horrox was, “the townspeople
dumped as many of the bodies they could in
the sea” (Mussis, P.17). Eventually, of all
the people dying the bodies could not be
disposed of as quickly because not as many
people were working. This caused rotting
bodies to be in the streets for days and rather
than the corpses of the dead being taken
from their houses by a hearse with their
families, the bodies were left on the streets

until a body collector reached them for pick
up. One author explains how the long time
between death and burial caused “movement
of the bones within the corpse” (Forrest,
1117). This movement was referred to as
“Bone Float” and was another side effect of
the bodies not being buried in a timely
matter.

Experiencing the large number of
bodies in the streets is described by the
author Boccaccio, “the bodies of the dead
were extracted from their houses and left
lying outside their front doors” and “Funeral
biers would be sent for and it was by no
means rare for one of these biers to be seen
with two or three bodies at a time”
(Boccaccio, P.32). By the time the body
collectors reached the rotting bodies they
were not in good shape, Buboes might burst,
leaking rancid pus. Flea bites that
transmitted the deadly bacteria Yersinia
pestis could become infected. The terrible
stench of rotting flesh was unable to be
blocked out from the nostrils of the
collectors. Instead of bodies being buried in
caskets like today’s standards, the bodies
were exposed to mud and bugs in the soil.
One author included, “a third of all burials,
whether in one of the trenches or in an
ordinary grave was in a coffin”(Britnell,
205). Buried like animals with no “Grave
Markers” as the author also mentions, no
way of identifying where loved ones were
laid to rest. The job was disgusting and
dangerous for these body collectors, they
knew the risks, however, someone needed to
complete the job. Clothing and any
belongings from a diseased person could
transfer the disease to one of these body
collectors, which increased the risk of the
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job. After the bodies were collected no
longer was single graves a possibility
because of the sheer amount of bodies
needed to be disposed of.

A new way of burying bodies in
large trenches rather than singular graves
was called “mass graves”. This was
described by the chronicler Bocaccio, “when
all the graves were full, huge trenches were
excavated in the churchyards, new arrivals
were placed by the hundreds, each layer of
corpses being covered by a thin layer of soil
till the trench was filled to the top”
(Boccaccio, P. 33). There was also new
regulations referred to as ordinances in some
cities in Europe, such as Pistoia in 1348.
Some of these ordinances were created to
affect the way in which people were buried
and handled, in Pistoia, “The bodies of the
dead should not be removed from the place
of death until enclosed in a wooden box”
(Chiapelli, P.196). These ordinances were
created to stop the stench of the dead to
contaminate or infect the person handling
them. Other regulations were created in
Pistoia regarding the requirements for
burials. One requirement created was that
“each grave shall be dug two and a half
armlengths deep” (Chiapelli, P.196). This
was done to stop the stench of the rotting
bodies to reach the surface of the ground.
The Black Death caused many inhuman
ways of transporting and burying bodies to
be seen during the 14th-century plague.

Dying alone

The plague during the 14th century
caused a wave of fear to encompass all of
Europe, the disease was an invisible enemy

that could not be seen but, was very much
felt. With no one at the bedside of the
infected moments before death, the desire
for a painless sin-free “good death” was no
longer possible for the victims of the Black
Death. The hope of the last confession as an
attempt to clear the sins of the infected was
no longer possible in Europe during the
14th-century Black Death. The fear caused
the abandonment of dying friends and
family as people search for a safe place to
escape the disease. The hope to be cleared of
sin was no longer a possibility many of the
priests were too afraid to visit the dying, but
in some cases, “the priests, panic-stricken,
administered the sacraments with fear and
trembling” (Mussis, P.22). Not everyone
was so lucky, in some parts of Europe many
people died without giving a confession, in
hopes of having a clean slate while entering
the afterlife.

Not only were priests abandoning the
sick and their duties, family, and friends no
longer cared for their loved ones, “when one
person lay sick in a house no one would
come near, even dear friends would hide
themselves away” and the children's cries
were loud as one author describes, “Oh
father, why have you abandoned me?
Mother where have you gone? Do you
forget I am your child?” (Mussis, P. 22).
Instead of people caring for their neighbors
like they once did, they avoided them at all
cost. Instead of hiding some people, “formed
small communities, living entirely separate
from everybody else. They shut themselves
up in houses where there were no sick,
eating the finest food and drinking the best
wine very temperately, avoiding all excess,
allowing no news or discussion of death and
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sickness, and passing the time in music and
suchlike pleasures” (Carey, 2020). The ways
in which society interacted with one another
were altered. In some cases people would
have survived if they received some type of
help or care from another person, whether it
be food or water brought to them, the
abandonment aided in the cause of death in
some cases. The dying suffered alone with
no one at their bedside, and the hope of a
“good death” was no longer possible,
without family members surrounding the
dying members to be made comfortable, the
sick often were treated terribly by loved
ones who at one time promised to always be
there for them, one author described the
experience, “the sick are treated like dogs by
their families-they give them food and drink,
then flee the house” (Heyligen, P. 44). It
was a dehumanizing experience for those
infected.

The fear caused by The Black Death
increased the abandonment of the dying, the
social construct continued to collapse and
doctors and physicians would no longer visit
the infected and let the disease run its
course. Author Sam Cohen includes
information on the social breakdown of
medical care during the plague, “the same
connection between ferocious contagion and
the social consequences, causing physicians
not to visit the stricken” (Cohen, 2017).
Living and dying were the same thing
during the Black Death, everyone suffered
regardless of being infected or not, the fear
caused abandonment from loved ones, and
the chances of receiving a final confession
in hopes of a traditional “good death” was
unlikely, the social breakdown of no one
caring for other and medical personal

abandoning their duties of helping the sick
aided in the death toll being so tremendous.
The abandonment added to the inhumanity
of the experiences caused by The Black
Death in all parts of society.

Conclusion

The period of the Black Death in the
14th century was a dehumanizing
experience for all members of society. The
traditional funerary practices and methods of
handling the dead were no longer a
possibility. The great number of people sick
and dying prevented community get-
togethers to honor the lives of those who
passed, instead, people were buried without
friends or family in attendance. A large
number of dying caused “mass graves” to be
the new method for burial because it was a
faster way of burying a large number of
corpses at once and was more space
efficient, now three to four bodies could fit
the same space of one traditional grave. The
fear of the plague caused the abandonment
of friends and family in society, the infected
died alone without doctors tending to them
or priests present to clear their sins before
death. The main points contribute to the
argument that the Black Death was a
dehumanizing experience for those who
lived in Europe during the epidemic.
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Two Sides of the Same Coin: An Observance of the Strategies Utilized in the
Women’s Suffrage Movement in 20th Century America

Cathleen Kane

On a brisk January morning in 1917, a group
of one dozen women shifted on aching feet as they
stood on hot bricks wrapped in newspapers in order
to keep themselves warm. The women were united
in front of one of the most important buildings in
not only the United States, but the world. With
chattering teeth, they held firmly onto their banners
that were whipping in the wind and directed them
toward the man who held their rights in his hands.
Further downtown in the nation’s capital, groups of
women worked in cozy offices planning how they
would engage with the man in the White House.
They worked together to write to members of some
of the highest offices of the United States, the
United States Congress, as well as devised letters to
hand out to civilians advocating for their cause.
These women, though separated by mere blocks,
displayed just a few of the many strategies utilized
by suffragists throughout the United States during
the 20" century. These women worked toward
justice and equal rights. These women worked
toward winning their right to vote.

With the right to vote as the goal, what were
the kinds of strategies utilized by suffragists in 20™
century America, and why did these strategies make
the difference? Two suffragist organizations, the

! The National American Woman’s Association and the
National Woman’s Party will be abbreviated throughout the
work as “NAWSA " and the “NWP ", respectively.

2 United States Congress, “The Constitution of the United
States: The Nineteenth Amendment”, Constitution Annotated,

National American Woman’s Association and the
National Woman’s Party, used various strategies to
gain the federal Nineteenth Amendment, granting
the vote to women in the United States.! Through
the will to push the limits of American society and
government, greater access to resources including
wealthy individuals supporting the cause, and
stronger leadership from both suffrage groups, the
20" century was undeniably the time for women to
gain the right to vote in America.

Historiography

The Nineteenth Amendment to the
Constitution of the United States, passed over one
hundred years ago in the year 1920, denies states
the ability to prohibit citizens from voting based on
the account of sex.? However, when discovering
how the amendment came to be, historians have
primarily observed the beginnings of the women’s
suffrage movement in the United States. Historians
have discussed major figures including Susan B.
Anthony and Elizabeth Cady Stanton, and analyzed
how it ended - women gaining the right to vote.
While limited research has been written about the
strategies used and the reasons why the 20™" century
was the time women were bound to gain suffrage in
the United States, several works address various

U.S. Constitution - Nineteenth Amendment |
Resources | Constitution Annotated |
Congress.govV | Library of Congress
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strategies used by 20th century suffragists and
display why the 20" century was the century for
women.

Beginning with Carmen Heider, the article
““Farm Women, Solidarity, and the Suffrage
Messenger’: Nebraska Suffrage Activism on the
Plains, 1915-1917” depicted a strategy, newspapers,
used to keep women up to date and involved in the
suffrage movement despite being thousands of
miles from Washington D.C. Heider described that
the strategy of utilizing suffrage newspapers,
specifically The Suffrage Messenger, a Nebraska
newspaper under the guidance of NAWSA,
appealed to overlooked and underrepresented
women of the suffrage movement in the 20™"
century, which included farm women.! Similarly to
Heider, author James J. Kenneally discussed in his
work women who are often overlooked and
forgotten by historians, women who were arrested
for the sake of suffrage. In his article ““I Want to
Go to Jail’: The Woman’s Party Reception for
President Wilson in Boston, 1919, Kenneally
discussed one of the strategies utilized by the NWP,
women willingly being arrested and jailed to
demonstrate their commitment to the suffrage
cause. Kenneally also discussed how NAWSA
displayed their commitment to President Woodrow
Wilson through their support on the home front
during World War 1.2

In Joan Marie Johnson’s article, “Following
the Money: Wealthy Women, Feminism, and the
American Suffrage Movement”, the author made a

1 carmen Heider, "Farm Women, Solidarity, and the Suffrage
Messenger: Nebraska Suffrage Activism on the Plains, 1915 -
1917", Great Plains Quarterly (2012): 115.

2 James J. Kenneally, “‘I Want to Go to Jail’: The Woman’s
Party Reception for President Wilson in Boston, 19197,
Historical Journal of Massachusetts 45, no. 1 (2017): 103-
127.

bold argument regarding suffrage in America and
the passing of the Nineteenth Amendment. Johnson
argued that “women’s suffrage passed when it did
because of the significant influx of these enormous
donations [given by wealthy donors who supported
the cause], as well as the leadership and shaped the
strategies, priorities and success of the [suffrage]
movement”®. In her article, Johnson also argued
against the common conception held by historians
that the wealthy women were controlling due to
being the ones with the funds to give to the national
organizations.*

In Jean H. Baker’s work, Sisters: The Lives
of America’s Suffragists, the author depicted the
stories of some of the impactful suffragists in
American history including Alice Paul with the
intention of “recover|[ing] the lost lives of these
sisters of suffrage and through that development to
understand why the suffrage movement developed
when it did”.° Focusing on Baker’s fifth chapter,
“Endgame: Alice Paul and Woodrow Wilson”, the
author described Paul’s life, the strategies she
administered during her time in NAWSA and the
founder of the NWP, that included parades and
picketing®.

In the next two works, A Woman'’s Crusade:
Alice Paul and the Battle for the Ballot authored by
Mary Walton, and Alice Paul: Claiming Power
written by J.D. Zahniser and Amelia R. Fry, the
three authors depicted a biography of one of the
most influential and yet forgotten American figures
of the 20" century, Alice Paul. Walton argued the

3Joan Marie Johnson, ““Following the Money: Wealthy

Women, Feminism, and the American Suffrage Movement”,
Journal of Women’s History 27, no. 4 (2015): 63.

# Ibid, 2,3.
% Jean H. Baker. Sisters: The Lives of America’s Suffragists.
(Hill and Wang: New York. (1st), 2005), 11.
® Ibid, 183-230.
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importance of Paul’s theory and practice of political
protest. Paul modeled peaceful protest behaviors
that influenced others to act in a similar manner
throughout the 20" century. Walton described that
Paul established legal precedents that protected
future generations during civil protests.® Through
Zahniser and Fry’s work, Zahniser intended to
finish Fry’s mission to remember Alice Paul who
“helped propel the suffrage cause to victory”.?

The final work utilized was Suffrage:
Women’s Long Battle for the Vote, authored by
Ellen Carol DuBois. In her work, DuBois depicted
the women’s suffrage movement during the 20th
century, focusing on various individuals including
Carrie Chapman Catt. In her work, DuBois argued
that suffragism was not a “single issue movement”.
DuBois stated that women of various backgrounds
and races fought not only for the right to vote, but
also for birth control and peace during the 20th
century. 3

When the women’s suffrage movement in
America is discussed by historians, they tend to
focus on the beginnings of the suffrage movement,
with events such as the Seneca Falls Convention, or
the end of the movement, in which women gained
the right to vote. Historians also focus on major
figures throughout the movement such as Susan B.
Anthony and Lucy Burns. However, this paper
takes a deeper look at the women’s suffrage
movement and focuses primarily on the strategies
utilized during the 20th century that aided women in
gaining the right to vote. In addition, this paper
recognizes the impact made by the National
American Woman’s Suffrage Association and the

1 Mary Walton, A Woman'’s Crusade: Alice Paul and the
Battle for the Ballot, (Palgrave Macmillan: New York, 2010),
252.

National Woman’s Party to the suffrage movement
and the strategies utilized by the two parties rather
than focusing on individual women involved in the
movement.

Strategies implemented and utilized in the
women’s suffrage movement during the 20th
century were the first of their kind to be used by
women. Strategies that were utilized included the
use of open-air speeches, suffragist newspapers,
lobbying, parades, and picketing, all of which will
be the main strategies focused on in this paper. The
strategies implemented and utilized by the women
of NAWSA and the NWP, in which the
organizations consisted of mostly white, middle-
class women, displayed that American women were
not handed the right to vote, rather with these
strategies, they fought for the right to vote. Were it
not for the brave women sacrificing their time,
money, and for some, their freedom, countless
women throughout the country would not have the
fundamental right given to them as American
citizens.

Suffrage in the 20" century

Before parades of suffragists donned in
purple, white, and gold, marched down
Pennsylvania Avenue or before open air speeches
were shouted to the public, there was the suffrage
movement at the beginning of the 20" century.
1900, a new century for women to make their
voices heard had appeared, but the suffrage
movement in America had come to a standstill.
While there had been some progress in women’s
education and work outside of the home, there were

2 J.D. Zahniser and Amelia R. Fry, Alice Paul: Claiming
Power, (Oxford University Press: The United States of
America, 2014), 4.
3 Ellen Carol DuBois, Suffiage: Women’s Long Battle for the
Vote, (Simon and Schuster: New York, 2020), 3-5.
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not “many changes in the legal status of women™!
according to Jean H. Baker. Women were still not
allowed to sit on juries during a legal trial, with
wages that married working women earned still
being controlled by their husbands, and divorce
laws favoring men, women needed the vote to
change their legal status.? Gaining the vote was also
at a standstill when the new century began in the
United States as some of the largest organizations
for suffrage, including NAWSA, “had run out of
ideas”.® While NAWSA did present new
committees that would draw groups of women into
the suffrage movement, such as the working class
with the implementation of the Committee on
Industrial Work, the strategies used by NAWSA
remained in the 19th century.*NAWSA strategies
already established included holding annual
conventions, such as the 1906 convention in
Baltimore, and testifying before Congress with
promises that “women throughout the country will
come from generation to generation, just so long as
necessary” however, these strategies were aged,
overused, and in desperate need for a change.®

A new century did not mean new support for
the suffragists either as “many legislators yawned,
cleaned their nails, turned their backs, and
otherwise displayed their silent contempt for the
women” during NAWSA’s yearly lobbying.® The
start of the 20" century also did not place a national
amendment for women’s enfranchisement any
higher on legislators list of top priorities because,
according to Baker, before the debate of a national
amendment, “three other amendments — the income
tax, direct election of senators, and prohibition —

1 Baker, Sisters: The Lives of America’s Suffragists, 188.

2 Ibid, 189.

% Ibid, 189.

4 DuBois, Suffrage: Women’s Long Battle for the Vote, 161.
> Ibid, 161.

6 Baker, Sisters: The Lives of America’s Suffragists, 189.

had taken precedence”.’” Finally, if matters could
not be any more dire for a call to action at the start
of the 20™ century, the founders of the suffrage
movement in America were meeting their demise as
Lucy Stone died in 1893 with Elizabeth Cady
Stanton to follow in 1902.% Death came for all of
the great leaders as even Susan B. Anthony who
promised to continue the fight for suffrage “‘as long
as [she was] well enough to do the work’”*® passed
away on March 13, 1906.1° The 20" century needed
new leaders and strategies quickly. Enter two of the
most prominent figures of the suffrage movement,
Carrie Chapman Catt and Alice Paul, two
individuals who would go on to lead two suffrage
organizations that embraced various strategies,
which included the use of newspapers and
picketing, to gain the vote for women in the 20"
century.

Emerging leaders and held beliefs

Being one of the most powerful suffrage
organizations in the United States going into the
20" century, the National American Woman’s
Suffrage Association carried forth their traditional
strategies established by previous suffragists,
including Anthony and Stanton. Carrie Chapman
Catt was at the helm of the organization as
NAWSA’s President at the beginning of the
century, 1900 to 1904, and again at the end of the
battle for the ballot, resuming her position as
President from 1915 to 1920.!! From NAWSA’s
founding and throughout Catt’s first term as
president, the organization focused on a state-to-

7 Ibid, 190.

® Ibid, 190.

o DuBois, Suffrage: Women'’s Long Battle for the Vote, 165.
19 1pid, 165.

1 Johnson, “‘Following the Money’: Wealthy Women,
Feminism, and the American Suffrage Movement”, 66.
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state approach.! A state-to-state approach involved
NAWSA suffragists traveling the country to
advocate for the legalization of women’s
enfranchisement in a particular state, such as
Colorado, rather than focusing on a federal
amendment guaranteeing women across the country
the right to vote. NAWSA would continue this
state-to-state approach until 1915 when the
reinstated President Catt saw how difficult of a task
she faced, especially with a state-to-state approach.
Catt realized that she would be in charge of
“reorganizing the thousands of members of
NAWSA into an orderly suffrage army” and “keep
state chapters from flying off on their own”,
therefore she needed to have a changed viewpoint in
how women were to gain suffrage.? Catt also
witnessed the failure of a state-to-state approach
after attempting to convince the voting men of New
York state to enfranchise women in the state.® After
countless hours and resources, including advocating
suffragists going door to door, New York women
were still not able to vote as “only six of the state’s
sixty-one counties voted in favor [of women’s
enfranchisement]”.* If that were not enough, Catt
understood that World War | was raging in Europe
with hundreds of thousands of men, women, and
children being killed or injured. Catt used these
unspeakable strategies to further the cause of a
national amendment as she described that with full
political rights, including voting, “[women] would
find a way to settle disputes without killing fathers,

husbands and sons”.®

1 Johnson describes that from the 1880s to the early 1910s,
NAWSA focused on a state to state approach to suffrage.
(Ibid, 65).

2 DuBois, Suffrage: Women'’s Long Battle for the Vote, 205-
206.

% Ibid, 202.

% Ibid, 203.

® Ibid, 207.

Catt’s changing viewpoints of a national
amendment and the tactics that would follow to gain
the amendment would become known as her
“Winning Plan”. According to author Joan Marie
Johnson, Catt’s “Winning Plan” was to gain the
national amendment through campaigning in certain
states, such as New York and Oklahoma, as well as
lobbying Congress.® Campaigning in certain states
and lobbying would give momentum to pass the
national amendment while also gaining women in
the campaigned states suffrage.” Catt made her
“Winning Plan” and viewpoints known throughout
her term as President as on December 15, 1915, to a
crowd of five hundred suffragists, she explained
that “all of NAWSA'’s resources would be
concentrated on winning a federal constitutional
amendment”.®

Besides their belief in the state-to-state
approach, and the eventual approach of gaining a
national amendment, NAWSA strongly endorsed its
members to support the Democratic President
standing in their way of the vote, Woodrow Wilson.
The women supported the President in multiple
ways throughout his time in the Oval Office and
during the First World War. From providing First
Lady Edith Wilson with flowers during the
President’s visit to Boston in 1917 to endorsing
women to participate in war efforts during the First
World War which included “end[ing] its suffrage
efforts and encourag[ing] its members to replace
suffrage work activism with war work”, NAWSA
supported the President.® As a result of their efforts,

® Johnson, “’Following the Money’: Wealthy Women,
Feminism, and the American Suffrage Movement”.
" Ibid, 68.
8 DuBois, Suffirage: Women’s Long Battle for the Vote, 208.
o Kenneally, “‘I Want to Go to Jail’: The Woman’s Party
Reception for President Wilson in Boston, 1919, 113.
Heider, “Farm Women, Solidarity, and the Suffrage
Messenger: Nebraska Suffrage Activism on the Plains, 1915-
19177, 115.
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President Wilson had “‘great and sincere admiration
of the action taken’” by the women of NAWSA,
therefore, to the organizations satisfaction, gaining
some support to their efforts to win the
amendment.?

With a new century calling for new
strategies, one young woman from Moorestown,
New Jersey by the name of Alice Paul was ready to
answer the call and experiment with new strategies
to gain women the right to vote in the United
States.? After finding her commitment to suffrage
when overseas in England, Paul came back to the
United States and joined the NAWSA in 19102,
Paul worked with NAWSA for two years as the
leader of the Congressional Congress, “a committee
of NAWSA responsible for lobbying Congress”.*
However, Paul’s commitment to NAWSA began to
take a turn when in “mid-April” 1913, “Alice
stunned the leadership [of NAWSA] with the news
that she had formed a membership organization, the
‘Congressional Union’””°. The Congressional Union,
according to author Mary Walton, would “push for
a federal amendment”, something that NAWSA did
not currently align with in 1913 as they were
focused on the state-to-state strategy until 1915.°
The Congressional Union that Paul formed was the
predecessor of one of the most radical suffragist
organizations to have swept the country. With
radical tactics that included women picketing in
front of the White House and voluntarily being
arrested for the cause of suffrage, the Congressional
Union would go on to be called the National

Baker, Sisters: The Lives of America’s Suffragists, 215.

! DuBois, Suffrage: Women’s Long Battle for the Vote, 223.
2 Zahniser and Fry, Alice Paul: Claiming Power, 5.

3 Baker, Sisters: The Lives of America’s Suffragists, 197.

% Ibid, 206.

5Wa|ton, A Woman'’s Crusade: Alice Paul and the Battle for
the Ballot, 84.

Woman’s Party, and its leader would become no
other than Alice Paul.

Alice Paul and the National Woman’s Party
also held certain unpopular and unpatriotic beliefs
as well as their belief in the national amendment.
Unlike the women of NAWSA who supported
President Wilson and the Democratic Party, Paul
did not support the President, rather she held great
anger against him. According to Baker, Paul “meant
to hold Wilson and his Democratic Party
responsible for the failure to get a suffrage
amendment passed by Congress”.” Paul would hold
the President responsible throughout the suffrage
movement and the women of the NWP would show
their discontent to the President through committing
“unpatriotic” acts. These “unpatriotic” acts,
included interrupting his speech on July 4, 1916 as
Mabel Vernon, executive secretary of the NWP,
questioned the President on if he cared about the
interest of all people, why did he oppose the
national amendment.® This kind of action was met
with high criticism including being bashed in
newspapers.® Paul remained frustrated that
throughout the United States’ involvement in World
War |, the President relied on the women back
home to aid in the war efforts, something NAWSA
did not mind doing, but in return they received
nothing. Paul also questioned throughout the war
that if Wilson was fighting for the world to be
“made safe for democracy”, then why is there still a
lack of democracy on the home front considering
that women were not allowed to partake in
America’s democracy.? Alice Paul had the goal of

®Ibid, 84.

" Baker, Sisters: The Lives of America’s Suffragists, 206.

8 Walton, 4 Woman’s Crusade: Alice Paul and the Battle for
the Ballot, 135
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convincing President Woodrow Wilson that the vote
for women needed to be guaranteed across the
country, and through the various strategies used by
both Paul’s National Woman’s Party and Catt’s
National American Woman’s Suffrage Association,
the 20™ century would be the century for women.

The strategies used by the National American
Woman'’s Suffrage Association speeches

One of the most powerful tools that a person
has is their voice. The human voice can do
extraordinary tasks including convince people to
join a cause. One of the various strategies that
NAWSA used to gain the federal amendment in the
20" century was the use of speeches. According to
historian and editor Susan Ware in the work,
American Women's Suffrage: Voices from the Long
Struggle for the Vote 1776 — 1965, NAWSA, after
decades of lobbying and gathering petitions,
decided to take a new approach to making their
suffrage message heard and create new interest in
their cause, the use of open-air meetings.l. An open-
air meeting required participating women to stand
outside of buildings and project their message of
suffrage to “the average human being, busy and
tired”.2 The practice of utilizing open-air speeches
was best described by student turned suffragist,
Florence H. Luscomb, who recounted in her work,
“Our Open-Air Campaign”, the process of openly
speaking and campaigning to the general public on
the topic of women’s enfranchisement.® Luscomb
described that as a member of the VOTES FOR
WOMEN COMMITTEE in Boston, she and her
fellow suffragists spoke to diverse crowds who

1 susan Ware, American Women’s Suffrage: Voices from the
Long Struggle for the Vote 1776 — 1965, (Literary Classics of
the United States, Inc.: New York, 2020), 307.

2 Ibid, 307.
3 Florence H. Luscomb, “Our Open-Air Campaign”, in
American Women's Suffrage: Voices from the Long Struggle

might have not been well-informed of the suffrage
movement with listeners including children and
police officers.* The speakers would travel from
town to town across a state to stand outside on the
“busiest corner of the town square” with a
“borrow[ed] Moxie box” to stand on, and begin to
speak on the topic of suffrage to anyone who would
listen.® These open-air speeches were modeled after
the English suffragettes who had much success with
the strategy, and the goal was to “make it [the
message of suffrage] picturesque” and to “make it
easy” as the general public may already had
preconceived thoughts on suffrage or little
knowledge on the matter.®

The demonstration of open-air speeches was
one of the various strategies utilized that reinforced
that the 20th century was undeniably the time for
women to gain the right to vote because it aided
women in gaining a new audience of potential
supporters. In the 19th century, NAWSA mainly
focused on projecting their message and gaining the
support of politicians, such as Congressmen,
through lobbying. However, with the new 20th
century strategy of open-air speeches, women were
advocating their enfranchisement “not to a small
body of lawmakers, but to a large body of the
people, those who elect the lawmakers”.” Women
were no longer standing in the heart of the Capitol
Building having their cries for fulfillment of
democracy fall onto the deaf ears of bored
Congressmen, rather, they were out in the streets of
major cities to express their message to those who
might not be aware of the cause. By addressing the
public, suffragists were given the chance to inspire

for the Vote 1776 — 1965, ed. by Susan Ware (Literary
Classics of the United States, Inc.: New York, 2020), 307-314.

% Ibid, 308.
% Ibid, 310.
® Ibid, 307.
" Ibid, 307.
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others to not only join the movement, even if it just
meant supporting the idea of women voting, but to
also advocate for the public to use their vote and
voice to elect those who do support the women’s
cause during the next election.

Newspapers and other readings

Another strategy utilized by NAWSA to
gain the federal amendment in the 20th century was
through the creation and distribution of newspapers
as well as other materials. Throughout the 20™"
century NAWSA distributed newspapers
nationwide, including the Woman Citizen, and
regional newspapers, an example being The
Suffrage Messenger, which was published in
Nebraska.! Newspapers did not just simply update
women around the country or regionally with the
latest suffrage news, these newspapers brought
women together. According to historian Carmen
Heider, suffrage newspapers served a much larger
purpose than to be picked up, read, and then tossed
aside; rather, through the columns of suffrage
newspapers, women who were overlooked in the
suffrage movement were represented, an example
being the rural farmers of Nebraska. According to
Heider, The Suffrage Messenger of Nebraska,
“served as the primary means through which
Nebraska activists reached out to their audiences”,
inviting the women of the grandest cities to the rural
plains to write to the newspapers about their
suffrage experience and any questions that they may
have about the movement.? By reaching out through
newspapers in the 20th century, activists were also
reaching out to women who may not have been
considered to be potential members of the suffrage

! Heider, “Farm Women, Solidarity, and the Suffrage
Messenger: Nebraska Suffrage Activism on the Plains, 1915-
19177, 115.

2 Ibid, 114, 116.

% lbid, 114.

movement in the previous century, women in rural
communities.® Newspapers provided more
information to these women who were somewhat
isolated from the movement, due to their large
distances from cities including New York City or
Washington D.C., and with suffrage newspapers,
farmer’s wives could be involved in the movement.
With more knowledge to a community comes more
support, and with more support comes the chance to
make a difference sooner.

Newspapers not only brought women
together, but they also encouraged women to join
the fight, including rural women of the plains,
through advocating the raising of funds for the
cause. The Suffrage Messenger promoted an
interesting fundraising event that involved women
from all around Nebraska, including women of rural
areas as they could understand and appreciate the
so-called “suffrage pig movement”.* According to
Heider, the fundraiser began in Louisiana and
continued across the West due to farm women
wanting to contribute to the suffrage cause, but
having no money, so instead, they offered what they
did have, pigs.® The Suffrage Messenger ran with
the idea and the women of the plains had the
opportunity to present their pigs and have the
animals featured on the weekly “Suffrage Pig
Honor Roll ", to promote others to donate pigs
rather than money.® The pigs presented by the farm
women would eventually be sold to the highest
bidder with the funds going toward the suffrage
cause.” Through bringing women together from all
points of the country to write to newspapers and to
entice the raising of funds for the suffrage
movement in unique ways, the strategy of using

4 |bid, 119.
5 |bid, 119.
8 Ibid, 119.
7 Ibid, 119.
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newspapers allowed underrepresented women of the
suffrage movement to be active participants in the
fight toward women’s enfranchisement during the
20" century.

The Woman Citizen and The Suffrage
Messenger were thriving examples of how NAWSA
brought citizens of the United States not only news
on suffrage, but also various opportunities to
participate in the battle to get women to the polls in
the 20™ century, such as through fundraising events.
However, newspapers were not the only pieces of
literature being distributed by NAWSA in the 20"
century as they also distributed other variations of
works to be read and understood. According to
historian and author Joan Marie Johnson, “They
[suffragists] published everything from tracts to
weekly newspapers to full-scale books focused on
documenting the movement, organizing workers,
and converting the public to the cause".! One of the
prime examples of these various kinds of works
published by NAWSA was the book, Your Vote and
How to Use It, authored by NAWSA member
Gertrude Foster Brown.? After the women of New
York state received the right to vote in 1917,
NAWSA and Brown decided that it was time to
publish a work in regards to how to vote. The work
would be geared toward the “average” woman,
whether she was working or tending to her home as
a wife or mother, because it was essential for
women to understand how to utilize their vote.?
Throughout the work, Brown described major
points of information for new voters to learn about
including what government was and the business of
government, which were topics that women may

! Johnson, ““Following the Money’: Wealthy Women,
Feminism, and the American Suffrage Movement”, 69.
2Gertrude Foster Brown, “Your Vote and How to Use It”, in
American Women's Suffrage: Voices from the Long Struggle
for the Vote 1776 — 1965, ed. by Susan Ware (Literary
Classics of the United States, Inc.: New York, 2020), 565.

have had little to no experience with or knowledge
about before receiving the right to vote.*

Through the use of other literary materials,
including books, NAWSA enlightened women on
how to utilize their vote and the importance of
voting as the 20th century progressed. NAWSA was
emphasizing to New York women that they had the
opportunity that very few other women had,
therefore, they needed to utilize it in order to
display to other voters, especially male, that the
decision to give women the vote was the correct
one. With more women rushing to the polls on
election day, due in part thanks to literature
published by NAWSA, women displayed that they
were not only enthusiastic about the vote, but
women had the ability to vote for representatives
that fought for national suffrage.

Lobbying

As the 19" century progressed into the next,
NAWSA, while the organization implemented new
strategies to gain the federal amendment, remained
true to one of their original strategies, lobbying. The
act of lobbying consisted of groups of women
seeking support from a politician on the issue of
women’s suffrage as this would possibly lead to the
politician gaining favor for the issue at the highest
level, such as in Congress. During the 19th century,
NAWSA'’s lobbying efforts relied on the
“uncompensated devotion of its adherents”,
however, as the United States entered the 20th
century, women had the desire to become paid for
their efforts, therefore if they were to keep up with
lobbying, NAWSA needed to find funds, and fast.®

3 Ibid, 565.

* Ibid, 566-67.

5 DuBois, “Suffrage: Women’s Long Battle for the Vote”,
219.
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In May 1917, the women's desires for payment
would come true as NAWSA received its first check
from a wealthy donor named Mrs. Frank Leslie who
left over one million dollars to NAWSA’s suffrage
fund to be used any way President Carrie Chapman
Catt saw fit.! With the outrageous funds, Catt not
only paid some of the women for their time, but
with more money now available, she saw that a new
century meant a new way to lobby.

Lobbying transformed in the 20th century
and helped lead the way for the federal amendment
to pass as the practice no longer became a
disorganized group of volunteers annoying
Congressmen, rather, it became a well-oiled
machine. With Maud Wood Park leading
NAWSA'’s congressional lobbying efforts in March
of 1917, the organization soon had twenty-five
regular lobbyists, almost all of whom were
volunteers.? The twenty-five women lived and
worked in Washington D.C. in order to get into
contact with 435 members of Congress and 96
senators sitting in Washington D.C. at one time in
the year 1917.% The lobbyists also worked with state
congressional chairmen who represented NAWSA’s
state branches to, according to historian and editor
Susan Ware, put the idea of suffrage into the minds
of those in the highest positions of power in the
country.* Director Maud Wood Park also received
guidance on the new, 20th century tactic of “Front
Door Lobbying” from Helen Hamilton Gardener, a

L Ibid, 219-220.

Johnson, “‘Following the Money: Wealthy Women,
Feminism, and the American Suffrage Movement”, Journal of
Women’s History 27, no. 4 (2015): 70

2 DuBois, “Suffrage: Women’s Long Battle for the Vote”,
220.

Maud Wood Park,, “To NAWSA Congressional Chairmen”,
in American Women'’s Suffrage: Voices from the Long
Struggle for the Vote 1776 — 1965, ed. by Susane Ware,
(Literary Classics of the United States, Inc.: New York, 2020),
520.

NAWSA member who had close relationships with
powerful Democratic politicians including Speaker
of the House Champ Clark and even Woodrow
Wilson himself.> Under the leadership of Wood and
the guidance of Gardener, the NAWSA lobbyists of
the 20th century learned the “delicacies of effective
lobbying” which they did not implement in the
previous century.® These “delicacies” consisted of
methods that were lady-like which included “don’t
nag, boast, [or] lose your temper”, but methods that
also showed the Congressmen that they were
determined with methods that included
“overstay[ing] your welcome and allow[ing]
yourself to be overheard”.” Working together as one
unit, the lobbying women and the state
congressional chairmen needed to “compel this
army of lawmakers to see woman suffrage, to talk
woman suffrage every minute of every day until
they heed our plea” as this was to be the woman’s
hour and century.®

The strategies used by The National Woman's Party
Parades

Before being expelled from NAWSA and
establishing the Congressional Union in 1914,
which would become the National Woman’s Party,
suffrage leader Alice Paul took part in developing
one of the grandest strategies established during the
20th century to gain the federal amendment,
parades. Parades were a new concept to women’s

3Ware and The Library of America, American Women'’s
Suffrage: Voices from the Long Struggle for the Vote 1776 —
1965, 520.
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suffrage fight and it was a unique way to not only
engage women to participate in the ongoing fight,
but to also present to the American public the
message of the suffragists. With the occurrence of a
parade, the possibilities in broadcasting a message
to a national audience were great with one of the
most famous examples of a parade occurring the
day before President Wilson’s inauguration.
Wanting to make themselves and their message of
suffrage memorable, Alice Paul and the women of
NAWSA had the idea of marching down the
traditional parade route that the newly inaugurated
President would travel on, including Pennsylvania
Avenue.! Paul understood the importance of the
parade route being down Pennsylvania Avenue as it
would send the message that “women stood at the
gateway of American politics, willing and able to
stand alongside men as full-fledged citizens”,
therefore adding to the visual reasoning of the
parade.?

On March 2, 1913, the day before President
Woodrow Wilson was to be inaugurated, more than
eight thousand women marched down the streets of
Washington D.C. led by Alice Paul with a crowd of
250,000 onlookers gazing at the spectacle before
them.2 The parade offered participants from all
around the country and from all walks of life
including “social workers, teachers, business
women, and librarians”, to join the walk for
suffrage.* With this 20th century strategy, women
were brought together to speak as one voice to
demand ‘““an amendment to the Constitution of the
United States enfranchising the women of the

1 Zahniser and Fry, Alice Paul: Claiming Power, 135.

2 Ibid, 136.

SBaker, Sisters: The Lives of America’s Suffragists, 183-85.
4 Walton, 4 Woman’s Crusade: Alice Paul and the Battle for
the Ballot, 72-73.

® Ibid, 72.

6 Zahniser and Fry, Alice Paul: Claiming Power, 146.

country”.® Through the display of the parade, the
women were also entertaining the public through
interesting visual displays, but they were displaying
to the American public and government that most
women stood united on the issue of suffrage. They
showed the crowds that women's suffrage is no
longer just a few hundred women gathering to
speak, rather it was thousands of women seeking
their enfranchisement.

While the 20th century strategy of parades
drew in mass crowds of suffragettes to participate,
so too did it draw in large crowds of spectators,
including those who were not too happy to see the
women marching for suffrage. Shortly after the
parade began, “spectators challenged suffragists’
right to the street” as crowds full of rowdy and
drunk men began to surround the women on all
sides, blocking them from continuing forward on
their route.® After storming the streets, the men
proceeded to act in rude and dangerous ways as
described in the March 3, 1913 issue of the
Woman’s Journal and Suffrage News. The front
page of the newspaper, published a day after the
event occurred, described how “women were spit
upon, slapped in the face, tripped up, pelled with
burning cigar stubs and insulted by jeers and
obscene language too vile to print or repeat”.’
Though these actions were disturbing and awful to
the women, Alice Paul and the other leaders of
NAWSA “recognized that a publicity coup awaited
them” as a result of these violent acts.® After these
vicious attacks, newspapers, including The
Woman’s Journal and Suffrage News, published the

" Retrieved from the Library of Congress. Front page of the
"Woman's journal and suffrage news" with the headline:
"Parade struggles to victory despite disgraceful scenes"
showing images of the women's suffrage parade in
Washington, March 3, 1913. Washington D.C., 1913.
Photograph.
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accounts of several women including Anna Howard
Shaw who not only described the bite that she
received but how she was never “so ashamed of our
national capital before”.! Through describing their
accounts and feelings of what happened during the
parade, suffragists drew attention, and more so,
sympathy from the American public and
government officials in regards to what occurred.
With this newfound attention and sympathy, the
suffrage movement was not only discussed, but it
showed to the American public and government that
the women were brave to fight off these men,
therefore, they deserved the vote.

Picketing

On January 9, 1917, the women of the
Congressional Union, soon to become the National
Woman’s Party, gathered in their Washington D.C.
headquarters to scheme. After delivering yet another
speech to President Wilson that same afternoon
about women’s enfranchisement, suffragist Maud
Younger expressed her concerns to the group. They
already “‘had speeches, meetings, parades,
campaigns, organizations’' to show American
society and government that they desired the vote,
but she questioned what new method could be
utilized by the women to draw attention to their
cause.? The new method was created by Alice Paul
and Harriot Stanton Blatch, daughter of one of the
founders of the suffrage movement in the United
States, Elizabeth Cady Stanton.® The 20th century
strategy would not only impact the women’s
movement moving forward, but the way that
Americans protest.* The strategy involved picketing
in front of the most important building in America,
the White House. The strategy utilized in the 20th

L Ibid, 149.

2 Walton, 4 Woman’s Crusade: Alice Paul and the Battle for
the Ballot, 147.

% Ibid, 147.

century, made headlines as it was the first
documented time in American history that a group,
male or female, picketed in front of the White
House, therefore forcing the attention of President
Wilson and making him consider the idea of women
suffrage.®

The protest-altering practice of picketing
began in the early morning of January 12, 1917, as
NWP members braced for the cold with their winter
coats, while “their torsos were bisected by purple,
white and gold sashes”, the colors of the National
Woman’s Party.® Unlike in the past century, the
suffragists were not clamoring to meet with the
President and speak on the subject of suffrage
through speeches or lobbying, rather, the ladies of
the 20th century were silent as they allowed for
their strongly worded picket signs and banners to do
the talking, therefore putting pressure on the
President to act. Day in and day out for nearly three
months, January to March 1917, the silent sentinels
of the National Woman’s Party would stand outside
of the prestigious institution with signs that bore
messages directly toward President Wilson with
phrases including “MR. PRESIDENT, WHAT
WILL YOU DO FOR WOMAN SUFFRAGE?”.”
With the 20th century strategy of picketing, the
women not only attempted to gain the attention of
the President, but also the media. After they saw
women standing outside of the White House with
“unpatriotic” banners and signs, newspapers went
on a feeding frenzy, including the New York Times,
as they found their new story.

Published on “January 117, The New York
Times claimed that the members of the NWP
created “organized harassment of the President” and

* Ibid, 147.
5 Baker, The Lives of America’s Suffragists, 214.
% Ibid, 148.
" Ibid, 148.
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the newspaper bashed the women by calling their
act petty and a monstrosity.! The article continued
as The Times tried to influence its readers that if
women were given the vote, the government would
be overrun with voters who believe that the act of
picketing in front of the White House was “natural
and proper” for them to do as well, therefore
creating “political danger”.? The New York Times
was not the only organization to disapprove of the
suffragists actions, but so too did NAWSA’s
president, Carrie Chapman Catt look on with
disdain as she described the picketing as “‘a
childish method of appeal” and one that “will never
bring a result>”.® Although they were bashed in
newspapers across the country and by Catt, the
suffragists’ message was out, newspapers across the
country were talking about women’s
enfranchisement. With more discussions came more
support, donations, and supplies to continue the
campaign including “thermoses of coffee, and
sometimes mittens or fur pieces” from individuals
supportive of the cause.* The 20th century strategy
of picketing not only drew support and attention to
the suffrage cause, but it enhanced the pressure on
Woodrow Wilson as he had two options, “he could
remove the pickets. Or he could give them the
ballot”®. Through the immense pressure put on
Wilson and their determination to hold out for as

1 The New York Times, “Silent, Silly, and Offensive” and
“Militants Get 3 Days; Lack Time to Starve”, American
Women'’s Suffrage: Voices from the Long Struggle for the Vote
1776 — 1965, ed. by Susan Ware (Literary Classics of the
United States, Inc.: New York, 2020), 525.

According to historian and editor Susan Ware, the
New York Times published an article the day after the
women’s first picket in front of the White House, which was
onJanuary 12, 1917. The editors were offering a hypothetical
situation of a socialist group picketing in front of the White
House and that this “impossible piece of news” being printed
“tomorrow morning”, indicating that it would be printed on
January 12.

long as possible, the 20th century would end in
women gaining the right to vote.

Conclusion

After years of pushing the limits of
American society and government, the women’s
suffrage movement had a major victory with the
Nineteenth Amendment of the United States
Constitution, being ratified on August 18, 1920.
Unfortunately, the fight for suffrage was not over
for all women because despite their enormous
efforts throughout the 19th and 20th centuries,
various groups of women, including African
American women, did not immediately receive the
right to vote. Due to Jim Crow laws that enforced
racial segregation and through states placing
obstacles at the polls, including poll taxes and
literacy tests, it became increasingly harder for
women of color to vote.® African American women
and women of color would continue the fight for
women's suffrage until the Voting Rights Act of
1965 was signed into law on August 6, 1965. The
act outlawed discriminatory voting practices,
including the imposition of prerequisites including
poll taxes or literacy tests, therefore allowing
African American women and women of color to
enact their right to vote as citizens of the United

2 |bid, 526.

3 Carrie Chapman Catt, “Carrie Chapman Catt to Frances M.
Lane, 14 February 19177, in A Woman’s Crusade: Alice Paul
and the Battle for the Ballot, ed. by Mary Walton, (Palgrave
Macmillan: New York, 2010), 154.
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States without the worry of obstacles standing in
their way.!

While the National American Woman’s
Suffrage Association and the National Woman’s
Party utilized different strategies to gain women the
right to vote, these two organizations both held the
belief and fought for women’s suffrage, making
them two sides of the same coin. Throughout the
20th century, NAWSA and the NWP transgressed
the boundaries put in place for women during the
century, including the idea that women needed to
allow male voters and politicians to decide if and
when women’s enfranchisement would be enacted.

While there were great strides and victories
made by the suffragists of the 19th century, 20"
century suffragists understood that with changing
times came changing strategies and adapted their
methods to make their message of suffrage heard.
Suffragists of the 20th century had a greater will to
push American society and government, greater
access to resources including wealthy individuals,
and stronger leadership in the forms of Carrie
Chapman Catt and Alice Paul. With these ideals
along with their strategies of developing suffragist
newspapers, new tactics of lobbying, and publicity
stunts including parades and picketing in front of
the White House, the 20th century was undeniably
the time for women to gain the vote in America.

A note for teachers

The work presented above is my senior
capstone project in which | developed for the
conclusion of my history major. As a secondary
education and history major, therefore a future
history teacher, | strive to make little known stories
of history told, especially in my classroom. Not
having had learned about the women’s suffrage

1 bid.

movement until my first year of college, I have
developed a passion for the history of the
movement, not only because | am woman, therefore
| owe great thanks to the women who fought for my
right to vote, but also because | never learned about
the subject in middle school or high school. It is
vital that as history teachers, we teach all history,
including the history that represents the students in
our classroom. Although my work focuses primarily
on NAWSA and the NWP, two organizations in
which white women were primarily members, there
are countless African American women and women
of color that were featured in the suffrage
movement. | encourage you to look into the
suffrage movement and teach your students to
research the movement before falling into the
preconceived notions of the women’s suffrage
movement including that white woman, especially
middle-class women, were the only ones fighting
for suffrage.

Another preconceived notion to consider
and to teach your students the truth about is that
women were “given” the right to vote. In my work
above | describe the strategies used by women in
the 20th century; these strategies were implemented
by women for women as they had to fight for their
rights, they were not just handed to them. |
encourage you to look into other strategies utilized
throughout the 19th and 20th centuries as there are
countless more including women being arrested for
the sake of suffrage and various women developing
enthralling speeches. From these strategies, whether
you research them or your students research them,
countless examples of peaceful protests can be
found, and these strategies developed during the
women’s suffrage movement inspired other
peaceful protest strategies utilized throughout major

86



Teaching Social Studies: Vol. 24, No.1, Winter/Spring 2024

movements of the 20th century such as the Civil
Rights Movement.

| understand that as teachers we must adhere
to the curriculum presented to us, and that
curriculum may sometimes leave out topics of
historical significance, such as the women’s
suffrage movement. However, you can incorporate
the suffrage movement and women’s history
overall, into your lessons based around the
curriculum you were given as | have done it in my
own lessons that | have taught so far in my field
work. The first way that you can incorporate
women’s history into your lessons is by
incorporating women into your examples. When |
was in my field observations this fall, the class |
was observing, United States History I, was
learning about the Gilded Age and its
philanthropists. My cooperating teacher wanted to
dive deeper into history and not just present the
well-known names of Rockefeller and Carnegie,
rather, she wanted to find new names that could
serve as inspiration for our students. This led her to
learn about Madam C.J. Walker, an African
American philanthropist who became one of the
wealthiest female entrepreneurs of the Gilded Age
and of all time. This was so simple for her to do;
she did some quick research on famous women of
the time period, and it made a huge impact on those
in the class, therefore | encourage you to take a few
minutes and do the same.

Researching for examples of women of the
time period is not the only great way to bring
women’s history into your classroom as there is
another way that | implemented during my field
work this fall, creating a lesson around women’s
history. While we just finished the Gilded Age and
still had a few lessons before we would briefly
touch on the women'’s suffrage movement, my
cooperating teacher encouraged me to develop my

own lesson, and he was enthusiastic at the idea of
me doing a lesson on women'’s history. I decided to
do my women’s history lesson not on the women’s
suffrage movement, rather | wanted to give myself a
challenge and | wanted to give a review to my
students. Another way that you could implement
women’s history into your lessons is through
developing a lesson around women’s history in the
time periods that you already covered. For example,
in our class, we covered the colonies, the American
Revolution, the Civil War, and the Oregon Trail,
therefore, | found female historical figures involved
during those time periods and developed my lesson
around them. I developed my own and utilized
others’ worksheets around Phillis Wheatley, women
of the American Revolution, Sojourner Truth,
women of the Civil War, and women of the Oregon
Trail. For all of the subjects I utilized articles from
various historical websites as well as primary
sources. This lesson only took one class period, and
my students, after completing the activities,
expressed how much they enjoyed learning about
the women of these time periods and some students
even expressed that they have never even had the
chance to learn about the women I included in the
lesson. This lesson can be implemented during any
time period in which you are teaching and it is a
great, and easy, way to implement women’s history
into your classroom.

Women'’s history is an often forgotten
subject. There are countless women that have made
their mark in history, including Alice Paul and
Carrie Chapman Catt, but it is up to us, history
teachers, to keep their stories alive. The women’s
suffrage movement is also a topic that is not
discussed in-depth in high school history classes,
but this topic provides the opportunity to dive into
various subjects including the peaceful protest
strategies first developed during the movement, and
the various women that worked together to fight for
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a tremendous accomplishment. | encourage you to
take the chance, even if it's just by implementing
women into examples, or by creating a lesson
revolving around women'’s history to try to
implement this little known history, along with
many others in your classroom as all stories deserve
to be told and these stories can impact and inspire
countless students.
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Cesar Chavez, and the National Farm Workers Association

Brandon Lopez

Cesar Chavez, a Mexican American,
is the president of the National Farm
Workers Association, an organization of
farm workers fighting for more benefits and
equality. Cesar Chavez's goals for his fellow
farm workers were to create a Union, an
insurance program for farm workers, higher
wages and contracts for farm workers, and
equality. Cesar Chavez's historic strike, the
Delano Grape Strike, is one of the many
strikes he takes pride in for expressing his
unwavering conviction that he is on the right
side of history and that the violence and
humiliation that the growers are showing
towards the workers will only fuel them
more with conviction and determination to
strike until they receive the benefit they are
entitled to because of their hard work.
Thousands of supporters helped Cesar
Chavez in their fight for unionizing by
participating in strikes, boycotting the
companies' products, and much more. This
constant fight for equality painted a bad
image for the company. The companies
were both Schenley Industries and the
DiGiorgio Corporation. This nonviolent
approach and fight for equality was inspired
by Dr. Martin Luther King Jr., who also had
peaceful protests. Dr. Martin Luther King Jr.
is one of the many prominent figures
throughout Cesar Chavez's career who
supported Cesar Chavez and was able to

inspire him to take a peaceful approach in
order to achieve his goals for these strikes,
which are being able to Unionize insurance
programs to better benefits for farm
workers.

This research dives into the
challenges and struggles Cesar Chavez, and
the National Farm Workers Association
faced as they tirelessly worked to achieve
fundamental rights and improved working
conditions for marginalized and exploited
farm laborers by shedding light on the
strategies used by Cesar Chavez and his
National Farm Workers Association in their
fight against the obstacles standing in the
way of their equality. Cesar Chavez's legacy
as a labor leader and civil rights activist is a
testament to how hard he fought in the face
of adversity.

Cesar Chavez was influenced by his
own experiences in a migrant farm-working
family, he then decided to face the injustices
prevalent in his community. Working under
Fred Ross Jr. Cesar Chavez learned about
the rights of Hispanic, specifically Mexican,
farmworkers and was empowered by his
community and the injustices to fight against
discrimination. Cesar Chavez's journey in
building a labor movement, started with
grassroots efforts in his community.
Challenges such as fear of reprisal and
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deportation scared and made people reject
Cesar Chavez, Cesar Chavez successfully
recruited supporters, including religious
figures and community organizers. The lack
of unity and coordination within the United
Farm Workers is also an obstacle the
organization had to overcome, as well as the
violence and intimidation faced by
supporters from anti-union groups. Cesar
Chavez's goals included creating a union,
insurance programs, higher wages, and
contracts for farmworkers to improve their
living conditions. The success of the United
Farm Workers is thanks to various
strategies, including boycotts, strikes, and
protests, which pressured large companies
like Di Giorgio to negotiate with Cesar
Chavez and the organization. Cesar
Chavez's leadership and organizational
skills, played an important role in advancing
the cause for farmworker justice.

Through the movement Cesar
Chavez was supported by a diverse group of
people. It highlights Cesar Chavez's ability
to connect with various groups, such as the
Mexican Pentecostal church, religious
leaders, college students, and workers from
different ethnic backgrounds such as
Mexican Americans, Filipinos, and Puerto
Ricans. The Mexican Pentecostal
community provided moral and financial
support, while college students actively
participated in protests, strikes, and
fundraising efforts. The teamwork among
different ethnic groups in the civil rights
movement, notably influenced by Dr. Martin
Luther King Jr., contributed to the
movement's strength. Despite facing
hardships and sacrifices, the labor

movement achieved its goals, in succeeding
in getting contracts with major growing
companies and paving the way for the
Agricultural Labor Relations Act to govern
farm workers' rights and union activities.
Cesar Chavez and the United Farm Workers
faced hardships and challenges in their
mission to better the rights and working
conditions of farm laborers, facing industry
resistance, violent opposition, and internal
struggles. Despite the obstacles faced, Cesar
Chavez's strategic approach, marked by
nonviolent protests, strikes, and boycotts,
garnered crucial attention and support for
the movement. The community, including
Mexican Americans, Filipinos, Puerto
Ricans, college students, and religious
leaders, emerged as a pivotal force in
achieving the movement's goals. Cesar
Chavez's dedication, inspired by personal
experiences and the struggles of farm
workers, led to the success of the United
Farm Workers.

This article provides a summary of
Cesar Chavez's activism, the challenges
faced by the National Farm Workers
Association, and the broader labor
movement in the southwest. Some reasons
why Cesar Chavez should be taught in
school is because it sheds light on the
historical context of the labor movement in
the southwest, providing students with
insights into the challenges faced by
marginalized and exploited farm laborers
during that time. Cesar Chavez's connection
with the civil rights movement, particularly
his inspiration from Dr. Martin Luther King
Jr., offers an opportunity to explore the
different social justice movements during
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the 20th century. Students can also analyze
how Cesar Chavez adapted nonviolent
protest strategies from the civil rights
movement to advocate for the rights of farm
workers. Students can learn about the
challenges and criticisms faced by Chavez
and analyze how he overcame them to
achieve the goals of the United Farm
Workers. Highlighting the diverse support of
the labor movement, showing the unity
between different ethnic groups, religious
communities, and college students. Students

can explore how diverse communities came
together to support a common cause and the
role of solidarity in achieving social justice
goals. By incorporating this article into the
classroom, teachers can help provide a
diverse perspective about social justice,
labor rights, leadership, and the unity of
historical movements. It encourages critical
thinking, analysis of historical events, and
reflection on the ongoing struggles for
equality and justice.
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Teaching “What to the Slave Is the 4th of July?” by Frederick Douglass: A
Two-Part Student-Led Lesson

Jeff Schneider

Reprinted with permission
(https://historyideasandlessons.substack.com/p/teachi

ng-what-to-the-slave-is-the-
66e?r=710fi&utm campaign=post&utm medium=w
eb)

Now that Ron DeSantis has caused a
widespread walkout by Florida college students
defending both their right to diversity and the
free exchange of ideas in the classroom, and he
virtually outlawed any teaching of conflict in
Black history, it is evident that he will run into
serious roadblocks in his campaign to rule the
whole country with an iron fist. The increasingly
cloudy and claustrophobic atmosphere
emanating from the formerly sunny state of
Florida begs for an eloquent and big-hearted
response. The following two-day student-led
lesson will introduce American history students
to one of our leading intellectuals and, arguably,
the greatest speaker of the 19" century:
America's teacher, Frederick Douglass. He never
fails to impress.

Day one

The assignment | give the students for
the first day is to download and read the first 10
pages of “What to the Slave Is the Fourth of
July?” They choose one sentence from each
page for homework, write it down on a separate
sheet of paper, and explain underneath each one
why they chose it. They are to read to the end of

the top paragraph of the second column of page
10. The students are asked to underline their
sentences on the PDF. It is necessary to collect
the homework at the beginning of the class in
order to make sure each one of them did their
own work. Since they had underlined their
sentences on the PDF, the students did not need
their homework for class. | asked the students to
write the first 5 words of those sentences on the
blackboard. | picked the students randomly by
jumping around asking for their fifth sentence or
their first sentence or their eighth sentence and
so on. Each student was to sign their name and
sit down. Before class I had drawn 10 vertical
lines with one horizontal line across the middle,
forming 20 boxes on the board for the students
to write in. | placed two pieces of chalk under
each vertical group of two boxes so that the
writing could go faster. The teacher should
know the speech inside and out to create an ease
of discussion. It makes the class more
interesting. While the students were writing the
words they had to start at the beginning of their
sentence and make sure that no one else had
picked the same sentence. From the time the
students were entering the class through the
writing on the board, | played a song by the
Melodians called “By the Rivers of Babylon.”

Once the students had finished writing
on the board, they sat down, and | asked literally
“Who has comments or questions?”” Nothing
more: no suggestions or hints. Usually, they
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remarked how impressed they were by
Douglass’ intelligence and language, or they
mentioned how understandable the speech was.
They found it a shock to read the work of an
escaped slave who could write with clarity and
on such a high level of complexity. After the
comments died down, | would ask the class to
turn to page 6 and look at the bold indented
passage in the first column. The students
recognize the words of the tune they had just
listened to. They appeared in the speech from
1852! | played the song again and asked why
Douglass had quoted the verse. Some students
might have heard the song because their parents
or grandparents had played it at home: It is from
the soundtrack of the movie “The Harder they
Come” from 1972. Alternatively, some might
know that it is the Old Testament Psalm 137 that
Douglass quoted. | asked if there were any
words they did not understand in the passage, or
if someone had picked that passage or would
like to comment on it, even if they had not
picked it. Someone might want to know what
Zion was or eventually someone would notice
that the exiled Jews were asked to sing one of
the songs of Zion, their homeland. Many
thousands of Jews were enslaved in Babylon
from 586 BCE to about 538 BCE. It was great
insult to be asked to sing for their enslavers the
students could conclude. Africa is Zion for
Douglass someone might say.

Now it was time to begin analyzing the
sentences that the members of the class had
chosen. As | called on the students to read their
sentences, | asked them to point out the page, the
column, and first words of the paragraph where
the sentence appeared. The students must read
slowly and loudly so that the others can get the
meaning. “Why did you choose that?” I asked.
Often the student explained what it meant but
not what attracted them to it. | would ask what
they thought or why they liked it or impressed

them or not. Sometimes, | would ask who else
wanted to comment, but it is not possible to do
that more than a few times because there is not
enough time in a period to keep discussing one
sentence. The students did not often choose the
long period sentences that took up whole
paragraphs. Most of those we would pick up
later because they are the emotional heart of the
speech.

When there is time at the end of each
class, | asked the students for their favorite
sentences and had them read these out loud. The
speech is so powerful partly because the rhythm
of the words, the internal rhymes and
alliterations drive you on. Reading the “Fourth
of July Oration” is a real learning experience:
Douglass employs grand and deeply affecting
rhetoric to illuminate wrongs of slavery. It also
shows the great power of the Declaration of
Independence despite its obvious hypocrisy.
These contradictions have led to tragic
cancellations of the Declaration by Nikole
Hannah-Jones of The 1619 Project and others.
The importance of the study of slavery and of
the Declaration has been confused by these
journalists who are not trained historians.

In the course of this exposition of my
lesson on Douglass's speech, | will discuss
sentences frequently chosen by the students. We
had to leave out much of the speech, but what
we did in class explored the breadth and depth of
the oration giving the students giving them the
confidence that they had discussed the work in
detail and that they had directed the learning
themselves. | had them write a paper on the
speech by first summarizing it, choosing 2 ideas
in the speech and explaining what each meant
and why they were important. They often
produced wonderful papers because we had
gone over the Oration in sufficient detail. They
were comfortable in their interpretations and
almost everyone was excited by the assignment.
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I chose one essay each year to go in our social
studies magazine.

Now we are ready to dive into the
speech itself.

Douglass’ introduction

At the beginning of the Oration,
Douglass confesses his trepidations about the
task before him. Despite his close relationship
with the Rochester Ladies Anti-Slavery Society
and the Corinthian Hall, where he had spoken
many times, he declared, “The fact is ladies and
gentlemen the distance between this platform
and the plantation from which | escaped, is
considerable. .. That | am here today is a matter
of astonishment as well as gratitude.” The
students will know that he was born into slavery.
“This, for the purpose of this celebration, is the
Fourth of July.” “Why did you choose that?” |
asked. The students will realize he is not
speaking on July 4th. Instead, he said that he is
protesting the day right from the start. Many
versions of the speech on the web, in fact, begin
with that sentence. He continues, “It is the
birthday of your political independence and
political freedom,” starkly using the second
person plural that he was not speaking of his
liberation, but theirs. All this the students can
glean after you ask why did you choose that? He
then compares the day to Passover when the
Jews, the “emancipated people of God,” were
delivered from bondage in Egypt. The students
will notice that there are numerous quotes from
and references to the Bible.

Douglass’ writing is so densely packed
that the ideas rush at you as you read. He points
out that the country is “young,” only “76 years
old,” in 1852; That it is a topic for rejoicing,
noting that a young river that can change its
course more easily than an old river or a country
thousands of years old. He adds that the nation is

still in the “impressible stage of its existence . . .
Great rivers are not easily torn from their
channels worn deep by the ages . . . [but while]
refreshing and fertilizing the earth . . . they may
also rise in wrath and fury and bear away on
their angry waves the accumulated wealth of
years toil and hardship. . . As with rivers so with
nations.” Recently floods and tornadoes have
been ravaging wide swaths of land and forests in
nearly every part of the US. From the waters and
winds of Hurricane Katrina to the floods of
Hurricane Sandy to the fires and droughts in the
far West, we have seen unprecedented levels of
destruction. Eliciting these resonances with
open-ended questions such as why did you
choose that or what does that remind you of
should be straight forward. At some point in
discussing the speech it will be clear that
Douglass is setting the context for discussing the
effects of the multifarious and wholly
predictable dangers of slavery to the body politic
of the young nation.

The Revolution

In the second paragraph of the second
page, he turns to his duty to the 4th of July itself.
Addressing his “Fellow citizens,” he introduces
the history of the Revolution explaining that in
1776 “your fathers were British subjects” who
“esteemed the English Government as the home
government” which “imposed upon...its colonial
children such restraints, burdens and
limitations...it deemed wise, right and proper.”
However, these acts produced a widespread
reaction by the future revolutionists not
“fashionable in its day” because the colonists did
not believe in the “infallibility of government”
but “pronounced the measures unjust,
unreasonable and oppressive.”

95



Teaching Social Studies: Vol. 24, No.1, Winter/Spring 2024

“To side with the right against the
wrong, the weak against the strong and with the
oppressed against the oppressor! here lies the
merit and one which seems unfashionable in our
day . ..” Here, is the first burst of eloquence
from Frederick Douglass. The internal rhyme
and the rhythm of these lines stand out.
Douglass could astound the listener in just a few
words. His eloguence matched the gravity of the
cause. His description of the Stamp Act protests
and the protests against the Townshend Acts and
the Tea Tax bring us back to the streets and the
harbors of our colonial past connecting his
listeners to our heritage of activism.

But the colonists “saw themselves
treated with sovereign indifference, coldness and
scorn . . . As the sheet anchor [heaviest anchor]
takes a firmer hold when the ship is tossed by
the storm, so did the cause of your fathers grow
stronger as it breasted the chilling blasts of
kingly displeasure.” But “like the Pharaoh
whose hosts were drowned in the Red Sea, the
British Government persisted in the exactions
complained of . . . Oppression makes a wise man
mad. Your fathers were wise men. They did not
go mad . . . They became restive under this
treatment . . . With brave men there is always a
remedy for oppression. Just here the (startling)
idea of the separation of the colonies from
Britain was born!” However, the opposition
Loyalists or Tories “hate all changes . .. (b)ut
silver gold and copper change! . . . amid all their
terror and affrighted vociferations against it the
alarming and revolutionary idea moved on and
the country with it.” Are there words here you
do not know, | ask. Mad of course refers to
mental illness and restive means to be agitated.
Vociferations are chants shouted by the
demonstrators.

The revolutionists' solution was to
“solemnly publish and declare that these united
colonies are and of right ought to be free and

independent states and that they are absolved
from all allegiance to the British Crown.” This is
the famous core of the Declaration by Richard
Henry Lee that is in the penultimate paragraph
of the document. It rings with preternatural force
shocking the sleepy 18th century kings and
subjects in the monarchies of Europe. Many
American and British historians who still claim
in 2023 that the Americans were provincials
who had no good reason to rebel, but over the
course of the next 7 years the British learned
they had to accept the wishes of these “naive”
colonists.

Douglass continues “I have said that the
Declaration of Independence is the ring-bolt
[fastener] to the chain of your nation's destiny,
S0, indeed | regard it. The principles contained
in that instrument are saving principles. Stand by
those principles, be true to them on all occasions
in all places, against all foes and at whatever
cost.” Students will realize that Douglass had
great respect for the Declaration and the dogged
persistence of the revolutionary forces.

Douglass says, “My business, if I have
any this day, is with the present. The accepted
time with God and His cause is the ever-living
now.” A phrase I had to look up to confirm that
it was Douglass”! “We have to do with the past
only as we can make it useful to the present .. . .
Washington could not die until he had broken
the chains of his slaves. Yet his monument is
built up by the price of human blood and the
traders in the bodies and souls of men shout --
‘We have Washington to our father.'-- Alas that
it should be so, yet so it is. "The evil that men do,
lives after them, The good is oft' interred in their
bones.” Douglass challenges his audience with
that quote from Shakespeare: Mark Antony's
funeral oration for Julius Caesar.

He praises Washington for freeing some
of his stolen human “property” before he died,
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but immediately pulls the compliment back by
condemning the first president's admirers for
employing enslaved workers to build the
Washington monument. “Can anyone comment
on that?” I asked the students. Some members of
the class might know that later the capitol
building and the White House were also built by
slaves. Now he is done with his task of recalling
the Fourth of July.

The thesis

“Fellow-citizens, pardon me, allow me
to ask why am | called upon to speak here
today? What have I, or those | represent, to do
with your national independence? . . . | am not
included within the pale of this glorious
anniversary! Your high independence only
reveals the immeasurable distance between us . .
. The rich inheritance of justice, liberty,
prosperity and independence bequeathed by your
fathers is shared by you, not by me. The sunlight
that brought light and healing to you, has
brought stripes and death to me. This Fourth of
July is yours not mine. You may rejoice, | must
mourn. to drag a man in fetters into the grand
illuminated temple of liberty and call upon him
to join you in joyous anthems were inhuman
mockery and sacrilegious irony. Do you mean,
citizens, to mock me by asking me to speak here
today?”

In discussing these lines above someone
will point out that the stripes are the wounds
caused by whips and also are the stripes on the
flag. This was a common abolitionist trope
utilized even in an Abecedarium, an alphabet
book for children.

“Are there any words you do not
know?”” I asked. The students will probably not
know what a pale is. Those were the segregated
areas where Jews were confined in the shtetls of
Russian-Poland, but also more precisely in this

case the English confined themselves in a pale
after conquering Northern Ireland. The idea of
“American exceptionalism” was clearly a
commonplace in 1852. His sarcastic description
of the “grand illuminated temple of liberty” is
shocking to see in his 1852 speech. Americans,
even then, had a bloated idea of the purity of
American democracy. He goes right for the
jugular: Douglass states his thesis as his duty to
defend the slave and his condition.

He refers in the paragraph above the
Psalm to the violent retribution that Yahweh ( a
Jewish name for God) at the Hebrews' request to
be visited upon the Babylonians for enslaving
them and mocking them, which is rarely quoted
by Christians. The shocking lines which
Douglass avoided are in the King James Version
of the Old Testament.

Then he quotes the first parts of Psalm
137 that we have encountered before: “By the
rivers of Babylon, there we sat down. Yea! we
wept when we remembered Zion. We hanged
our harps upon the willows in the midst thereof.
For there, they that carried us away captive,
required of us a song; and they who wasted us
required of us mirth, saying, Sing us one of the
songs of Zion. How can we sing the Lord’s song
in a strange land? If | forget thee, O Jerusalem,
let my right hand forget her cunning. If | do not
remember thee, let my tongue cleave to the roof
of my mouth.”

I asked the students to recall the song
we heard at the beginning of the class in the
light of our analysis so far. “How can you
interpret these words now?” I asked. The
students will conclude that the enslaved Jews
were mocked by the Babylonians who asked
them to sing a song of their homeland, Zion -
just as he is in America singing the praises of the
white people's freedom document while his
people are enslaved.
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The thesis

“My subject, then fellow-Citizens is
American slavery. | shall see this day . . . from
the slave's point of view . . . | do not hesitate to
declare... that the character and conduct of this
nation never looked blacker to me than it does
on this 4" of July! . . . (T)he conduct of the
nation seems equally hideous and revolting.
America is false to the past, false to the present,
and solemnly binds herself to be false to the
future.” He dares to “call into question and to
denounce . . . everything that serves to
perpetuate slavery, the great sin and shame of
America.” Then, quoting his teacher, William
Lloyd Garrison, “'I will not equivocate, I will
not excuse’ . . . and yet no one word shall escape
me that any man whose judgment is not blinded
by prejudice, or who is not at heart a
slaveholder, shall not confess to be right and
just.”

The students will conclude that the
Declaration from the past is the founding
document but has been desecrated and tossed
aside by the slave holders in power in the
country from then, through the present and into
the future. Anyone who finds slavery to be
repugnant will discern the truth in his
arguments.

In order to continue with the lesson,
over the next few pages (from the last paragraph
of 6 to the middle of the second column on page
9), every sentence and every word is crafted to
thrill the reader with Douglass's intelligence and
skill and cringe in horror as he speaks the truth
of the brutality of American slavery. Each
passage is another lesson in the illogic of the
excuses for the system and cruel treatment
perpetrated on the Black population in our so-
called democratic and freedom-loving land. |
will provide the teacher with sentences and
clauses comprising a bare bones narrative. But

most of this, must be read aloud in class. These
paragraphs are too dramatic and inspiring to skip
over. Here is a precis of the next few pages. |
guote some of the sentences, but the full power
is in the reading. Be sure to have

the students read them. They will be shocked at
how the words help them keep the rhythm with
both understanding and expression: The images,
the sounds, and the meters carry them, pushing
and pulling them along. Douglass's energy is so
intense that the quotes never lose their power.

“Must I argue that the slave is a man?”

“Must I undertake to prove that the slave
isaman? ... Nobody doubts it. .. There are
seventy-two crimes in the State of Virginia,
which, if committed by a black man . . . (no
matter how ignorant he be), . . . (acknowledging)
that the slave is a moral, intellectual and
responsible being . . . It is admitted in the fact
that Southern statute books are covered with
enactments forbidding, under severe fines and
penalties, the teaching of the slave to read or to
write... When you can point to any such laws, in
reference to the... dogs in your streets, (or) when
the fowls of the air, when the cattle on your
hills, when the fish of the sea, and the reptiles
that crawl, shall be unable to distinguish the
slave from a brute, then will | argue with you
that the slave is a man!”

When you ask how the students
understand this sentence you are not done until
they can say “Even animals see the enslaved as
men, but the slaveholders cannot.” The students
discover that the enslaved are expected to know
right from wrong, but animals are not expected
to. “For the present, it is enough to affirm the
equal manhood of the Negro race. Is it not
astonishing that, while we are ploughing,
planting and reaping, using all kinds of
mechanical tools, erecting houses, constructing
bridges, building ships, working in metals of
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brass, iron, copper, . . . having among us
lawyers, doctors, ministers, poets, authors, . . .
living, moving, acting, thinking, planning, living
in families as husbands, wives and children, and,
above all, confessing and worshipping the
Christian’s God, . . . we are called upon to prove
that we are men! . . . Would you have me argue
that man is entitled to liberty? that he is the
rightful owner of his own body?”

All the verbs, all the verbs strung
together: An astonishing effect! So many
powerful images in this paragraph.

“There is not a man beneath the canopy
of heaven, that does not know that slavery is
wrong for him.”

Here we must stop and make sure the
last thought is clear. The students must interpret
this last sentence. Is there a word you do not
know in this? A canopy is a covering. All men
are beneath the canopy of heaven. The analysis
is not complete until the students state that no
man wants to be a slave. The listeners are
cornered. The orator has taken their minds
hostage.

And now one of the most powerful
passages of all. “[T]o work them without wages
... to beat them with sticks, to flay their flesh
with the lash, to load their limbs with irons, to
hunt them with dogs, to sell them at auction, to
sunder their families.” The paragraph is a
masterpiece. This is a sonorous but brutal
description of violence complete with startling
images, crafted with alliterations and internal
rhymes. As above the reader must ask: Is he
arguing or not while he claims not to argue at
all? “What, then, remains to be argued? Is it that
slavery is not divine; that God did not establish
it; that our doctors of divinity are mistaken? . . .
Who can reason on such a proposition? They

that can, may; | cannot. The time for such
argument is past.”

And now the most famous paragraph:
“What, to the American slave, is your Fourth of
July? I answer: a day that reveals to him, more
than all other days in the year, the gross injustice
and cruelty to which he is the constant victim.
To him, your celebration is a sham; your boasted
liberty, an unholy license; your national
greatness, swelling vanity; your sounds of
rejoicing are empty and heartless . . . your
prayers and hymns, your sermons and
thanksgivings, with all your religious parade,
and solemnity, are, to him, mere bombast, fraud,
deception, impiety, and hypocrisy—a thin veil to
cover up crimes which would disgrace a nation
of savages. There is not a nation on the earth
guilty of practices, more shocking and bloody,
than are the people of these United States, at this
very hour.”

“How do you comment on this?” I
asked. It is a perfect description of systemic
racism: Incontrovertible intersectionality. It is
where Governor DeSantis's views come to die.

Bringing slavery before the eyes

“Go where you may, . . . for revolting
barbarity and shameless hypocrisy, America
reigns without a rival. Take the American slave-
trade, . . . This trade is one of the peculiarities of
American institutions. It is carried on in all the
large towns and cities in one-half of this
confederacy; and millions are pocketed every
year, by dealers in this horrid traffic.”

Here Douglass refers to the euphemism,
“the peculiar institution,” which is supposed to
assuage the guilt of the leaders of the so-called
southern “civilization.” It is the hackneyed trope
of a racist attempting to endear himself to his
audience by turning slavery into a peccadillo.
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Continuing, he quotes the proposed paragraph
written by Thomas Jefferson for the Declaration
of Independence but rejected by the Continental
Congress calling slavery “piracy” [manstealing]
and “execrable commerce.” “Are there words
here you do not know?”” I asked. Excrement is
human waste. Nearing the end of this paragraph,
he denounces the scheme of colonization that
our “colored brethren should leave this country
and establish themselves on the western coast of
Africa!”

“Behold the practical operation of this
internal slave-trade, (The slave drivers)
perambulate the country, and crowd the
highways of the nation, with droves of human
stock...They are food for the cotton-field, and
the deadly sugar-mill. . . Cast one glance, if you
please, upon that young mother, whose
shoulders are bare to the scorching sun, her
briny tears falling on the brow of the babe in her
arms. See, too, that girl of thirteen, weeping,
yes! weeping, as she thinks of the mother from
whom she has been torn! . . . suddenly you hear
a quick snap, like the discharge of a rifle; the
fetters clank, and the chain rattles
simultaneously; your ears are saluted with a
scream, that seems to have torn its way to the
center of your soul! The crack you heard, was
the sound of the slave-whip; the scream you
heard, was from the woman you saw with the
babe. Her speed had faltered under the weight of
her child and her chains! that gash on her
shoulder tells her to move on.”

The students will comment that this
paragraph is filled with images and rings with
sounds of whips and clanging chains. The
powerful ideas are matched by the thundering
rhetoric keep you on the edge of your seat.

Then: “I was born amid such sights and
scenes. To me the American slave-trade is a
terrible reality. When a child, my soul was often

pierced with a sense of its horrors. | lived on
Philpot Street, Fell’s Point, Baltimore, and have
watched...this murderous traffic (which) is, to-
day, in active operation in this boasted republic.
In the solitude of my spirit . . . My soul sickens
at the sight.”

Students will see how he brings this
experience directly to our hearts. Is this the land
your fathers loved, the freedom which they
toiled to win? Is this the earth whereon they
moved? Are these the graves they slumber in?
Students will react to the emotion in the lines of
his childhood memories. The paragraph and the
lines of the poem are poignance beyond
measure. The lines by the abolitionist poet, John
Greenleaf Whittier, are a tribute to the lost glory
of the American promise. It can make the reader
cry. When activists say that the “personal is
political” there is no better example than this
memory of Douglass's childhood traumas. This
concludes the first day of the lesson.

Day two

The second day | would ask the students
to finish the speech, choosing 5 more sentences
from pages 11 to 15 and to find places in the
first 10 pages that explain that the slave is a
man. They also were asked to point out the
structure of the speech: where does the
introduction end and the conclusion begin?
Where is the thesis? Here we discussed the
major sections of the speech which they could
identify as the introduction, the Revolution, the
section in which the thesis is stated and the
proofs of why the slave is a man and why
slavery is wrong. The speech's final sections
Douglass argues that slavery is not divine,
examines the politics of slavery, and the
Constitution, delivers a summary, and a
peroration (conclusion).

American religion and The Fugitive Slave Law
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“But a still more inhumane, disgraceful,
and scandalous state of things remains to be
presented. By an act of the American Congress,
not yet two years old, slavery has been
nationalized . .. (T)he Mason & Dixon’s line
has been obliterated; New York has become as
Virginia; and the power to hold, hunt, and sell
men, women, and children as slaves . . . the
liberty and person of every man are put in
peril.... The oath of any two villains is sufficient,
for black men there are neither law, justice,
humanity, not religion. The Fugitive Slave Law
makes mercy to them a crime; and bribes the
judge who tries them. An American judge gets
ten dollars for every victim he consigns to
slavery, and five, when he fails to do so.”

“How can you comment on this?” [
asked. This bribe is rarely mentioned in the
standard discussion of the odious Fugitive Slave
Law of 1850, which of course, was part of the
Compromise of 1850. In 2021 the vicious Texas
anti-abortion bill borrowed its form and method
of enforcement to this law. The reward of
$10,000 has been substituted for the $10 in the
19th century law. It deputizes the whole
population of Texas to arrest anyone who aids in
arranging for an abortion. Douglass points out
that the magistrates for the fugitive slave law
were acting like the Protestant, John Knox,
denouncing the Catholic supporters of Mary
Queen of Scots who were threatening to murder
Queen Elizabeth.

The leading American ministers “have
taught that man may properly be a slave that the
relation of master and slave is ordained of God .
.. and this horrible blasphemy is palmed off
upon the world for Christianity.” “How do you
think about this,” I asked. Black men slave or
free walking down the street even in the North
were subject to false identification,
imprisonment, and enslavement. It became a
religious duty to show no mercy! What an

abomination and evisceration of religious belief
and practice. Are these Evangelical Christians in
the Texas legislature or in 1852 practicing the
teachings of mercy and forgiveness?

Douglass answers the question: “For my
part, | would say, Welcome infidelity! welcome
atheism! welcome anything—in preference to
the gospel, as preached by those divines. They
convert the very name of religion into an engine
of tyranny, and barbarous cruelty, and serve to
confirm more infidels, in this age, than all the
infidel writings of Thomas Paine, Voltaire, and
Bolingbroke, put together, have done! These
ministers make religion a cold and flinty-hearted
thing, having neither principles of right action,
nor bowels of compassion.”

“Do you know these names,” I asked?
Some students might know Thomas Paine or
Voltaire. Bolingbroke was also a free thinker, an
18™ century term for atheists, agnostics, and
deists. Here Douglass claims he would favor
these anti-slavery free thinkers, Thomas Paine,
and Voltaire and he adds the dissenter Viscount
Bolingbroke, claiming they were all three at
least sympathetic to the plight of the enslaved. If
students have a question, bowels of compassion
refers to the deepest recesses of the human body,
a common 18th and 19th century expression.
These last lines are really shocking coming from
such a religious man as Frederick Douglass.

“At the very moment that they are
thanking God for the enjoyment of civil and
religious liberty, and for the right to worship
God according to the dictates of their own
consciences, they are utterly silent in respect to a
law which robs religion of its chief significance
and makes it utterly worthless to a world lying in
wickedness.” “How would you interpret that,” [
asked. The students will come to the conclusion
that Douglass is emphasizing the hypocrisy of
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the leaders of the congregations and
denominations in the United States.

Douglass continues: “The American
theologian, Albert Barnes uttered what the
common sense of every man at all observant of
the actual state of the case will receive as truth,
when he declared that ‘There is no power out of
the church that could sustain slavery an hour, if
it were not sustained in it.”” “How do you
understand that?” I asked. The students will
reach a conclusion that this is a very broad
statement. It is a condemnation undercutting all
the pronouncements of the pro-slavery divines.
In contemporary terms, this is a thought based in
the ideas of systemic racism and embedded in
the American economy and society. It is an
example of intersectionality between religion
and politics, an unmistakable interdependence,
however much Ron DeSantis might argue to the
contrary. In a previous passage, Douglass had
pointed out that there were many minister
abolitionists in Britain where the monarchy
opposed slavery since the 1820s but very few in
America where the weight of the church was
behind the slaveholders. Above on page 12 of
the speech he calls them out: the many pro-
slavery American ministers and the few anti-
slavery heroes in the United States.

And now we are coming to the ending
of the speech. There are just two topics left
before the Summary and Conclusion: America's
hypocrisy toward foreign nations and the nature
of the Constitution.

American foreign relations

Douglass turns to yet another theater of
hypocrisy in the United States. “Americans!
your republican politics, not less than your
republican religion, are flagrantly inconsistent.
You boast of your love of liberty, your superior
civilization . . . You hurl your anathemas

[condemnations] at the crowned headed tyrants
of Russia and Austria, and pride yourselves on
your democratic institutions, while you
yourselves consent to be the mere tools and
bodyguards of the tyrants of Virginia and
Carolina. You invite to your shores fugitives of
oppression from abroad, honor them with
banquets, greet them with ovations, cheer them,
toast them, salute them, protect them ... You
profess to believe ‘that, of one blood, God made
all nations of men to dwell on the face of all the
earth’ . . . yet, you hold securely, in a bondage [a
seventh part of the inhabitants of your country]
which, according to your own Thomas Jefferson
‘is worse than ages of that which your fathers

2 9

rose in rebellion to oppose’.

The students will understand that
Douglass contrasted the boasts of equality
including in the Declaration of Independence
that ““all men are created equal’ yet (they) steal
Black wages and deny the common ancestry of
Adam that all men are of one blood.” “How do
you interpret that quote from the Bible?” |
asked. The students will conclude that a single
origin for all humanity [Adam], which we now
know to be African, proves the equality of all
men. Finally, Douglass quotes Jefferson’s
comments in his book, Notes on the State of
Virginia, on the oppression of the enslaved as
being worse than the so-called slavery of the
Patriots to England.

The Constitution

If a student chooses the sentence
containing “as it ought to be interpreted the
Constitution is a glorious liberty document,” it is
likely they will not agree with Douglass.
Currently, almost all textbooks and historians
contend that the Constitution is pro-slavery.
Douglass's interpretation is frankly a surprise for
Americans even in 2023. The great abolitionist
has been criticized for the latter statement by

102



Teaching Social Studies: Vol. 24, No.1, Winter/Spring 2024

everyone from William Lloyd Garrison in the
1850s to Nicole Hannah-Jones in The 1619
Project, but his argument has a more complex
basis that has not been brought to light except in
the most recent academic monographs on
abolitionism.

Douglass debated for more than two
years until he became exhausted with his friend
and ardent supporter, Gerrit Smith, whether
there existed a morally justified position that the
founders opposed slavery. In the oration he said,
“if the Constitution were intended to be, by its
framers and adopters, a slave-holding
instrument, why neither slavery, slave holding,
nor slave can anywhere be found in it.” Students
might know that the words slave or slavery are
never mentioned in the Constitution. Instead in
the 3/5 Compromise slaves are called “other
persons.” In the international slave trade
compromise in Article | section 9, slaves are
called “such persons.” Finally in the fugitive
slave clause in Article 4 the escaped slave is
called “no person.” Douglass was still hesitant in
1852 about this position as you can see when he
continued, that the founders were not to blame
for the apparent support of slavery “or at least so
I believe.” But after such a long struggle he was
relieved to be able to support a fight in the
Congress (i.e., politically) and not just by “moral
suasion,” as Garrison had taught. The
Constitution, then, was not Garrison's “covenant
with death,” but became a “glorious liberty
document” that he could use to fight for the
freedom of his people.

Conclusion

“Fellow-citizens! | will not enlarge
further on your national inconsistencies. The
existence of slavery in this country brands your
republicanism as a sham, your humanity as a
base pretence, and your Christianity as a lie. It

destroys your moral power abroad; it corrupts
your politicians at home.

“How do you interpret that sentence?” |
asked. The students will realize that Douglass is
signaling he is coming to the end of the oration:
he is ready to conclude. Here he lists the topics
of the oration after the recital of the facts and
ideas of the Revolution. At this point he adds
one powerful metaphor relating to slavery that
we have before encountered in the raging rivers
and their dangerous floods in the introduction.
Now these dangers have become one “horrible
reptile...coiled up in your nation’s bosom; the
venomous creature is nursing at the tender breast
of your youthful republic; for the love of God,
tear away, and fling from you the hideous
monster, and let the weight of twenty millions
crush and destroy it forever!” “How do you
interpret this?”” I asked. The students will realize
that the twenty million was the northern
majority. The undemocratic nature of the slave
power is reminiscent of the white nationalist
minority we are suffering from today in the
arguments about abortion, the warming of the
planet and the massive inequality to which our
mainstream politicians are bowing today.

Here is where Douglass defends the
founders as blameless, as above, for the pro-
slavery Constitution, “at least, so I believe,” he
maintained. “Allow me to say, in conclusion,
notwithstanding the dark picture I have this day
presented of the state of the nation, | do not
despair of this country. There are forces in
operation, which must inevitably work the
downfall of slavery. "The arm of the Lord is not
shortened,’ and the doom of slavery is certain. |,
therefore, leave off where I began, with hope.”
“How can you comment on this,” I ask. The
students will remember that at the beginning
Douglass, pointed out that the young country
was only 76 years old in 1852. God’s arm is all
powerful. “The arm of commerce has borne
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away the gates of the strong city. Intelligence is
penetrating the darkest corners of the globe. It
makes its pathway over and under the sea, as
well as on the earth. Wind, steam, and lightning
are its chartered agents. Oceans no longer
divide, but link nations together . . . Thoughts
expressed on one side of the Atlantic are,
distinctly heard on the other.”

The students will interpret these ideas as
the familiar causes and effects of globalization.
“Wind, steam, and lightning” are boats and
telegrams. These are all causes of optimism the
students will conclude.

“The fiat of the Almighty, ‘Let there be
Light,” has not yet spent its force. No abuse, no
outrage whether in taste, sport or avarice, can
now hide itself from the all-pervading light. The
iron shoe, and crippled foot of China must be
seen, in contrast with nature. Africa must rise
and put on her yet unwoven garment. ‘Ethiopia
shall stretch out her hand unto God.”” “Are there
words here you do not know?” I ask. A fiat is a
command. The passage also refers to foot-
binding in China that ended only with the
revolution in 1911, and Ethiopia is a reference to
all of Africa and the effects of imperialism and
racism. The very last part of the speech is a
poem by William Lloyd Garrison who was
Douglass’ teacher and mentor from early in his
life as a free man. Here is an excerpt:

God speed the year of jubilee.

The wide world o’er

When from their galling chains set free
God speed the day when human blood
Shall cease to flow!

In every clime be understood,

The claims of human brotherhood,
And each return for evil, good.

“How would you interpret that?” |
asked. Certainly, first of all the speech has been
about freedom for the slaves, but second as a
personal and political gesture Douglass showed
his respect and admiration for Garrison even
though their interpretations of the Constitution
conflicted. Jubilee is the abolitionist term for
emancipation which originated among the
secular kings in the ancient holy land of the
Hebrews as a 50-year celebration of forgiveness
of slaves, debts, and debtors. There is a similar
concession to Garrison's leadership of the
abolitionist movement when Douglass states his
thesis later on.

The structure of the speech

Now that we are at the end of the
speech, it is time to go back and figure out how
Douglass put the speech together. Seeing the
speech as a whole is a revelation for the
students. After the rhetorical apologies at the
very beginning, the speech proper begins: “This,
for the purpose of this celebration, is the 4th of
July” is near the top of the second column of the
first page of the speech. The students have
realized that he begins with a protest, it is the
5th. The first extended section is about
the Revolution which comes after the context of
the young nation and the hopes and dangers of
rivers with their dual roles of fertility and
flooding. His recounting of the floods includes
power of the Red Sea. “How do you understand
his reasoning?” I ask.

To begin with these stories, the students
might say that he is clearly paying respect to the
tradition of July 4th celebrations. But the great
upheaval of 1776 was marked by patriotic
sacrifice and brave action by the ancestors of the
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whites. There is a strong and dangerous
undertow preceding the discussion of the
Revolution. Douglass is setting a context unique
to his purpose in the speech.

In the next section Douglass introduces
his Thesis. He leads up to it from the first full
paragraph on the left column of page 5 of the
document. The thesis itself is on the bottom of
the right column on page 6.

“My subject, then fellow-citizens, is
American slavery . . . Standing with God and the
crushed and bleeding slave on this occasion, |
will, in the name of humanity which is outraged,
in the name of liberty which is fettered, in the
name of the constitution and the Bible, which
are disregarded and trampled upon, dare to call
in question and to denounce, with all the
emphasis | can command, everything that serves
to perpetuate slavery—the great sin and shame
of America!” It is a bold and dramatic period
sentence. Next is his first quote from Garrison,
his mentor. “I will not equivocate; I will not
excuse.” This is one of the most famous lines
from the great leader.

The optimism Douglass feels for the
young country at the “impressible stage of its
existence” only 76 years old at the beginning is
always in conflict in the speech with the dangers
of nature and the wrath of God against the
Egyptians and Babylonians. Similarly at the end
he describes his feeling of possibility for peace
and abolition despite the “dark picture” he has
painted. But this joy in the chances for change
are abruptly flung aside as he describes the
“horrible reptile . . . coiled up in your nation’s
bosom,” of the “youthful” republic. However,
again, the “arm of the Lord is not shortened” and
change can be part of the work of history and if
Americans “act in the living present.”

Douglass signals many of the sections
by using the phrase, “My fellow citizens” or
directly addressing his audience as “Americans.”
He introduces the section on the Revolution with
“Fellow-citizens.” He asks, “Fellow-citizens,
pardon me, allow me to ask why am | called
upon to speak here today?” after the description
of the Revolution to introduce the central
conflict of the speech with Psalm 137 that
identifies the oppression of the Jews during the
Babylonian Captivity with his cause as a
representative of the American slaves. We have
guoted the thesis above that contains the same
signal. Again, as he begins the topic of slavery:
“Fellow-citizens; above your national,
tumultuous joy, | hear the mournful wail of
millions!” right under the quote of Psalm 137. It
is in this section that Douglass proves that the
Slave is a Man despite his protestations to the
contrary and then he describes the slave trade
in Bringing Slavery Before the Eyes saying,
“Behold the practical operation of this internal
slave-trade.”

Finally, Douglass introduces
his Summary and Conclusion going back to the
very same call to attention. This time with a
deeply sarcastic turn of phrase: “Fellow-citizens!
I will not enlarge further on your national
inconsistencies. The existence of slavery in this
country brands your republicanism as a sham,
your humanity as a base pretence, and your
Christianity as a lie.”

This statement shows the power behind
the ideas of systemic racism. The teacher is now
prepared to take on the machinations of Ron
DeSantis. The self-educated escaped slave puts
the Governor's inhumane and frankly ignorant
ideas in the dustbin of history. Frederick
Douglass oration, “What to the Slave is the
Fourth of July?” is a powerful antidote to
DeSantis’ anti-woke bullying. Douglass’s
descriptions make you feel their power. They
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will entrance your students and leave them ready

to defend their values as learners and
humanitarians. Douglass’ oration shows Ron
DeSantis to be a man of limited intellectual
force and a mean spirited and dangerous leader
who acts with thoughtless abandon. His actions
are the very definition of performative. He is an
authoritarian poseur. In the face of Douglass's
oration DeSantis is shamed and outclassed.

I dedicate this this lesson to the brave
students and educators who are in the
classrooms fighting for the truth and complexity
in the study of history. Remember that Frederick
Douglass believed, “If there is no struggle, there
is no progress.”
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United States Foreign Policy History and Resource Guide

Roger Peace

The Vietnam Memorial Wall and Women’s Memorial statue in Washington DC.

This website is designed with three
purposes in mind. One is to provide a
coherent overview of United States foreign
policies, covering the nation’s wars, military
interventions, and major doctrines over the
course of some 250 years. While written for
the general public and undergraduate
students, it can be adapted for use in high
schools. Each entry draws on the work of
experts in the area of study, summarizing
major developments, analyzing causes and
contexts, and providing links to additional
information and resources.

The second purpose is to examine
great debates over U.S. foreign policies and
wars, focusing especially on leaders and
movements advocating peace and
diplomacy. Controversy has been the
hallmark of U.S. foreign policy from the

War for Independence to the wars in
Afghanistan and Iraq in the 21% century.

The third purpose is to evaluate U.S.
foreign policies and wars from a principled
perspective, one that reflects “just war” and
international humanitarian norms today.
This is a history about the United States’
role in the world, but it does not define
“success” and “progress” in terms of the
advancement of national power and
interests, even the winning of wars.

The website was launched in
October 2015 by Roger Peace. The
Historians for Peace and Democracy became
a sponsor the following month, and the
Peace History Society, in June 2016.
Contributors include Brian D’Haeseleer,
Assistant Professor of U.S. History at Lyon
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College; Charles Howlett, Professor of
Education Emeritus at Molloy College;
Jeremy Kuzmarov, managing editor

for CovertAction Magazine; John Marciano,
Professor Emeritus at the State University of
New York at Cortland; Anne Meisenzahl, a
adult education teacher; Roger Peace,
author of A Call to Conscience: The Anti-
Contra War Campaign; Elizabeth Schmidt,
Professor Emeritus of history at Loyola
University Maryland; and Virginia
Williams, director of the Peace, Justice, &
Conflict Resolution Studies program at
Winthrop University.

The website has a Chronology of
U.S. Foreign Policy, 1775-2021 with links
to pages with documents from the War of
1812 through the 21st century “War on
Terror.”

There is no shortage of books,
articles, and websites addressing the history
of United States foreign policy. There is
nevertheless, within the United States, a
dearth of understanding and often
knowledge about the subject. This is due in
part to popular nationalistic history, which
tends to obscure, overwrite, and sometimes
whitewash actual history.

The central assumption of this
celebratory national history is that America
“has been a unique and unrivaled force for
good in the world,” as the historian Christian
Appy described it. This assumption
underpins the more muscular belief that the
more power the U.S. acquires and wields in
the world, the better. In other words, the
U.S. should rightfully be the dominant

military power in the world, given its
benefic intentions and noble ideals. This
flattering self-image is often buttressed by
depictions of America’s opponents as moral
pariahs — aggressors, Oppressors, “enemies
of freedom.”

Celebratory national history is
deeply rooted in American culture. As may
be seen in the second sentence of the war
memorial below, American armed forces are
typically portrayed as fighting “the forces of
tyranny” and upholding the principles of
liberty, dignity, and democracy.

America’s opposition to “tyranny”
has a long ideological pedigree. In
the Declaration of Independence of 1776,
Patriot rebels denounced the King of Great
Britain for “repeated injuries and
usurpations, all having in direct object the
establishment of an absolute Tyranny over
these States.” In fact, the British objective
was to raise revenue from the colonies and
curtail their smuggling. However oppressive
particular acts, the British government was
nonetheless the most democratic in Europe,
with an elected House of Commons and
established rights for Englishmen that had
evolved over a 600-year period. The new
American government continued to build on
this democratic tradition, as did the British
themselves. The idea that America
represented “freedom” as opposed to
“tyranny” nonetheless became an
ideological fixture in the new nation,
invoking a virtuous and noble national
identity.
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In its second 100 years of existence,
the United States became a world power,
joining the ranks of Old World empires such
as Great Britain. As the U.S. prepared to
militarily intervene in Cuba and the
Philippines in 1898, President William
McKinley declared, “We intervene not for
conquest. We intervene for humanity’s
sake” and to “earn the praises of every lover
of freedom the world over.” Most lovers of
freedom, however, denounced subsequent
U.S. actions. The U.S. turned Cuba into an
American “protectorate,” and the
Philippines into an American colony. Rather
than fighting to uphold freedom, the U.S.
fought to suppress Filipino independence —
at a cost of some 200,000 Filipino and 4,300
American lives.

A half-century later, at the outset of
the Cold War, President Harry Truman
asserted that the United States must “support
free peoples who are resisting attempted
subjugation by armed minorities or by
outside pressures.” Truman highlighted the
tyranny of the Soviet Union and its alleged
threat to Greece and Turkey, but he utterly
ignored the more widespread tyranny of
European domination over most of Asia and
Africa. In the case of Vietnam, the U.S.
opted to side with the oppressor, aiding
French efforts to re-conquer the country.
Truman’s fateful decision in 1950 led to
direct U.S. involvement in Vietnam fifteen
years later.

In 1961, President John F. Kennedy
famously proclaimed that the United States
would “pay any price, bear any burden . . .
to assure the survival and the success of

liberty.” These appealing words reminded
Americans of their mythic moral identity,
but they hardly guided U.S. foreign policy.
During the long Cold War (1946-91), the
U.S. provided military and economic aid to
a host of dictatorial and repressive regimes,
including those in Cuba (before Fidel Castro
assumed power), Nicaragua, Haiti,
Guatemala, El Salvador, Argentina,
Ecuador, Chile, Brazil, Zaire, Somalia,
South Africa, Turkey, Greece, Iran,
Pakistan, Indonesia, South Korea, South
Vietnam, and the Philippines. The U.S. also
employed covert action to help overthrow
democratically elected governments in Iran,
Guatemala, and Chile. Despite propping up
authoritarian governments and undermining
democratic ones, U.S. leaders described
their allies as the “free world.”

In the 21st century, the rhetoric of
fighting tyranny and upholding freedom has
been grafted onto the “War on Terror,”
declared by President George W. Bush in
the wake of terrorist attacks in the U.S. on
September 11, 2001. The attacks were
carried out by individuals from Saudi Arabia
and other friendly Arab states, but Bush
directed public fears and anger toward wars
against Afghanistan and Irag. Unable to find
weapons of mass destruction or ties to al
Qaeda in Iraq, Bush reverted to the standard
American rationale — promoting freedom.
“As long as the Middle East remains a place
where freedom does not flourish,” he
declared on November 7, 2003, “it will
remain a place of stagnation, resentment and
violence ready for export.”
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Today, the U.S. is the world’s sole
“superpower,” with the largest military
budget, the most sophisticated weaponry, a
network of over 700 military bases
worldwide, and the capability to militarily
intervene in other nations at will. The latter
includes the frequent use of armed drones to
assassinate suspected terrorists in countries
with which the U.S. is not at war. Americans
on the whole do not regard this

overwhelming military power as a threat to
other nations or global stability. British
historian Nial Ferguson has commented that
the “United States is an empire in every
sense but one, and that one sense is that it
doesn’t recognize itself as such.” The
diplomatic historian William Appleman
Williams described this dominant American
worldview as “imperial self-deception.”

[ 8
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Promoting Student Discussion Using Prompts and the Rule of THREE

Alan Singer

We have all experienced the frustration
of asking a class and question and being greeted
by silence. Students either didn’t understand
what we were asking, didn’t know the answer, or
no one was prepared to risk themselves by
answering. Even when someone answers, it is
often difficult to promote more general
discussion. | find the most effective way to
engage students in examining a topic together is
by providing them with material to respond to,
such as a chart, graph, image, map, or text with
specific questions to answer before discussion
begins. | try to organize questions from simple to
more complex, from identifying information to
forming opinions. While students are writing, |
circulate around the room, identifying students
with different points of view that I can call on to
open discussion. Then | deploy what I call the
rule of THREE, twice. What does it say? Where
is the evidence in the text? What do you think? |
will ask two students to answer and a third
student, “Which of the two do you agree with
more and why?” After that I open discussion to
the full class, generally with good results.

Aim: What were the underlying causes of the
Great Irish Famine (1845-1852)?

Instructions: Read the selection below, examine
the political cartoon, and answer questions 1-6.

1. According to the author, how would France
and England have responded to “blight and

famine” if they had occurred in those
countries?

2. Why does the author dismiss English claims
that famine relief was too costly?

3. How was the world made aware of
conditions in Ireland?

4. What does the author propose as the solution
to what was taking place in Ireland?

5. Does the cartoonist agree or disagree with the
author? Explain.

6. In your opinion, was the author writing as a
political activist or a historian? Explain.

“If blight and famine fell upon the South of
France, the whole common revenue of the
kingdom would certainly be largely employed in
setting the people to labour upon works of public
utility; in purchasing and storing for sale, at a
cheap rate, such quantities of foreign corn as
might be needed, until the season of distress
should pass over, and another harvest should
come. If Yorkshire and Lancashire had sustained
a little calamity in England, there is no doubt
such measures as these would have been taken
promptly and liberally. And we know that the
English Government is not slow to borrow
money for great public objects, when it suits
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THE ENGLISH LABOURER’S BURDEN;

Or, THE IRISH OLD MAN OF THE MOUNTAIN.

Source: Punch, 1849

British policy so to do. They borrowed twenty
million sterling to give away to their
slaveholding colonists for a mischievous

whim . .. It will be easy to appreciate the
feelings which then prevailed in the two islands -
- in Ireland, a vague and dim sense that we were
somehow robbed; in England, a still more vague
and blundering idea, that an impudent beggar
was demanding their money, with a scowl in his
eye and a threat upon his tongue . . . In addition
to the proceeds of the new Poor law, Parliament
appropriated a further sum of £50,000, to be
applied in giving work in some absolutely
pauper districts where there was no hope of ever
raising rates to repay it. £50,000 was just the
sum which was that same year voted out of the
English and Irish revenue to improve the
buildings of the British Museum . . . In this year
(1847) it was that the Irish famine began to be a
world’s wonder, and men’s hearts were moved in

the uttermost ends of the earth by the recital of
its horrors. The London Illustrated News began
to be adorned with engravings of tottering
windowless hovels in Skibbereen, and
elsewhere, with naked wretches dying on a truss
of wet straw; and the constant language of
English ministers and members of Parliament
created the impression abroad that Ireland was in
need of alms, and nothing but alms; whereas
Irishmen themselves uniformly protested that
what they required was a repeal of the Union, so
that the English might cease to devour their
substance.”

Instructions: Working with your team, examine
the six statements below. Which statement or
statements come closest to your understanding of
the underlying cause of the Great Irish Famine?
Select a representative to present your teams
views to the class.

A. “The time has not yet arrived at which any
man can with confidence say, that he fully
appreciates the nature and the bearings of that
great event which will long be inseparably
associated with the year just departed. Yet we
think that we may render some service to the
public by attempting thus early to review, with
the calm temper of a future generation, the
history of the great Irish famine of 1847. Unless
we are much deceived, posterity will trace up to
that famine the commencement of a salutary
revolution in the habits of a nation long
singularly unfortunate, and will acknowledge
that on this, as on many other occasions,
Supreme Wisdom has educed perm-anent good
out of transient evil.” - Charles Trevelyan,
Assistant Secretary to the Treasury, 1848
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B. “The poorer Irish are the most easily
contented and the most truly happy of any
peasantry | have ever seen. They are faithful,
generous, warm-hearted, fearless and reckless.
They smile in peace over a handful of bad
potatoes and devoutly thank God who provides
it.” - E. Newman, Notes on Irish Natural History
(1840).

C. “The Irish poor are the cause of their own
misery. The potato crop encourages, from
childhood, habits of laziness, negligence and
waste. No other crop produces such an
abundance of food on the same amount of
ground, requires so little skill and labor, and
leaves so large a portion of the laborer's time
unoccupied, as the potato. These are great
temptations. It requires thought and energy to
overcome them. When the Irish go to England or
America, they earn their keep.” - The Plough
(1846).

D. “No destruction of a city or attack on a castle
ever approached the horror and dislocation to the
slaughters done in Ireland by government
policies and the principles of political economy.
The Almighty sent the potato blight, but the
English created the famine.” - John Mitchel, The
Last Conquest of Ireland (1861).

E. “Famine seems to be the last, the most
dreadful resource of nature. The power of
population growth is much greater than to the
power of the earth to provide all people with
enough food to survive. Because of this,
premature death must visit the human race. The
vices of mankind are active contributors to
depopulation. They come before the great army
of destruction and often complete the dreadful
work. But if human vices fail in this war of
extermination, epidemics, pestilence, and plague
advance in terrific array, and sweep off their
thousands and tens of thousands. Should success
be still incomplete, gigantic inevitable famine
stalks in the rear, and with one mighty blow
levels the population.” - Thomas Robert
Malthus, Essay on the Principle of Population
(1798).

F. “The cause of poverty in Ireland lies in the
existing social conditions. The land is divided
into small units for rental. This causes sharp
competition between tenant farmers. It prevents
farmers from investing in improving their
farms.” - Friedrich Engels, The Condition of the
Working Class in England (1845).
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New Jersey Women Who Belong in the Curriculum

Sarah Livingston Alexander (1725-1804).
Alexander, also known as Lady Stirling, was a
socialite and member of prominent families
during the Revolutionary era. Source:
https://exhibitions.nysm.nysed.gov/albany/bios/I

/salivingston.html

Dr. Elizabeth Rock Brackett (1892-1974).
Brackett received her R.N. from the New York
City Presbyterian Hospital School of Nursing in
1915 and served from 1917 to 1919 in WWI
with the British Expeditionary Forces in France.
She earned an M.D. in 1929 at Columbia
College of Physicians and Surgeons and
interned at Newark City Hospital. Source:
https://www.findagrave.com/memorial/5694023
2/elizabeth-rock-brackett

Margaret Creswell (1899-1978). In 1924,
Creswell, a longtime Atlantic City resident,
became the first female Police Officer in both
Atlantic City and the State of New Jersey. In
1927, she became a permanent member of the
Police Department. Source:
http://www.acfpl.org/markers/28-historical-
markers/atlantic-city-historical-markers/268-
margaret-gmaggieq-creswell#

Dorothy Allen Conley Elam (1904-1989). Elam
was a teacher, historian, media producer, and
advocate for African-American studies. She
began teaching in the two-room, segregated, K-
8 Berlin Community School. Source:
https://wednesdayswomen.com/dorothy-allen-

conley-elam/

Sarah Corson Downs (1822-1891). Downs was
a teacher, supporter of women’s suffrage, and
president of the New Jersey Woman’s Christian
Temperance Union. Source;
https://www.monmouthcountyvotes.com/wp-
content/uploads/2019/10/County-Clerks-19th-
Amendment-Booklet-Edition-1.pdf

Dorothy Harrison Eustis (1886-1946). Eustis
was a philanthropist and co-founder the nation’s
first dog guide school, The Seeing Eye. She is in
the National Women’s Hall of Fame. Source:
https://www.womenofthehall.org/inductee/dorot
hy-harrison-eustis/

Lillian Ford Feickert (1877-1945). Feickert was
president of the New Jersey Women's Suffrage
Association from 1912 to 1920, an early
president of the served as president of the New
Jersey League of Women Voters, and vice-
chairman of the New Jersey Republican
Committee. In 1928, Feickert was defeated for
United States Senate as a Prohibition candidate.
Source:
https://documents.alexanderstreet.com/d/100963
8262

Alberta Gonzalez (1914-1996). Gonzalez was
an advocate for New Jersey migrant farm
workers and helped organize the first migrant
workers strike in New Jersey. Source:
https://rucore.libraries.rutgers.edu/rutgers-
lib/3522/
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Cornelia Hancock (1840-1927). Hancock was a
nurse with the Union Army during the Civil
War and served in the 1864 Virginia campaign.
During Reconstruction, she established the
Laing Normal and Industrial School in South
Carolina for emancipated African Americans.
Source: https://www.nps.gov/people/cornelia-
hancock.htm

Captain Joy Bright Hancock (1898-1986).
Hancock served in World War | as yeoman and
in the World War Il WAVES. She was awarded
the World War | Victory Medal ribbon and the
Legion of Merit. She became the director of the
WAVES in February 1946 and played an
instrumental role in passage of the Women
Armed Services Integration Act of 1948, which
created a permanent place for women in the
peacetime military. Source;
https://www.history.navy.mil/browse-by-
topic/wars-conflicts-and-operations/world-war-
ii/world-war-ii-profiles/capt-joy-bright-
hancock.html

Mary Belle Harris (1874-1957). Harris was a
prison rehabilitation pioneer as superintendent
of women and deputy warden of the Workhouse
on Blackwell's Island (now Roosevelt Island)
and the State Reformatory for Women in
Clinton, New Jersey. Source:
https://www.encyclopedia.com/women/encyclo
pedias-almanacs-transcripts-and-maps/harris-
mary-belle-1874-1957

Marie Louise Hunt Hilson Katzenbach (1882-
1970). Katzenbach was one of the first women
on the New Jersey State Board of Education,
where she championed Special Education and
Deaf Education and helped establish the state
college system. Source:
https://www.communitynews.org/news/commen

tary/ewing-then-and-now-a-life-spent-devoted-
to-service/article 4da5a971-3d4f-53d4-ala4-
dd345aeadea?.html

Eleanor Egg Krattiger (1909-1999). Krattiger
became the “World’s Fastest Woman” when she
defeated the Women’s National AAU
Champion in a 100-yard dash in 1931. Source:
https://www.westmilfordmessenger.com/news/I
ocal-news/eleanor-egg-krattiger-the-famous-
track-and-field-star-who-lived-in-west-milford-
FB2164025

Elizabeth Cooper Moore (1920-2017). As a
seventeen-year old, “Bette Cooper” was Miss
America in 1937. She won in the evening gown
category and was runner-up in “Most Popular
and Charming Young Lady.”

Mary T. Norton (1875-1959). As a
Congressional Representative from 1925 to
1951, Norton was a reformer who fought for the
labor and working-class interests. She was
known as the “Battling Mary.” Source:
https://history.house.gov/People/Listing/N/NOR
TON,-Mary-Teresa-(N000153)/

Jeannette Ridlon Piccard (1895-1981). Piccard
was a chemist. In 1934 she pioneered balloon
trips into the stratosphere. Source:
https://www.shipleyschool.org/2018-news-
detail?pk=1207719

Olive Mae Bond Polk (1894-1979). Polk was
selected New Jersey Mother of the Year in
1967. She was the first African-American on
the board of the Girl Scouts, a board member
of the Elizabeth YWCA, and a charter
member of the New Jersey branch of the
Black National Association of College
Women. Source:
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https://www.nj.com/union/2014/05/glimpse of
history states mother of the year came from
humble beginnings.html

Alice Huyler Ramsey (1886-1983). In 1909, at
the age of 22, Ramsey became the first woman
to drive across the United States. The trip took
59 days and covered 3,800 miles, mostly on dirt
roads. She drove a four-cylinder, 30-horsepower
Maxwell DA touring car. Source:
https://www.smithsonianmag.com/history/alice-
ramseys-historic-cross-country-drive-29114570/

Charity Still (1775-1857). Still twice liberated
herself from slavery. After her first self-
liberation, she was recaptured with her four
children, by slave-hunters, but she liberated
herself a second time. She was the mother of
abolitionist William Still. Source:

https://kentakepage.com/charity-still-who-
twice-liberated-herself-from-the-maafa/

Clara Mae Taylor (1898-1988). Taylor was an
Associate Professor of Nutrition at Teachers
College, Columbia University and an author and
advocate for better nutrition. Source:
https://journals.sagepub.com/doi/abs/10.1177/01
6146814704800805#con

Katharine E. White (1906-1985). White was
Mayor of Red Bank from 1951 to 1956 and
then was chairman of the New Jersey
Highway Authority. From 1964 until 1968
she was United States Ambassador to
Denmark. Source:
https://dk.usembassy.gov/ambassador-

katharine-elkus-white/
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https://kentakepage.com/charity-still-who-twice-liberated-herself-from-the-maafa/
https://journals.sagepub.com/doi/abs/10.1177/016146814704800805#con
https://journals.sagepub.com/doi/abs/10.1177/016146814704800805#con
https://dk.usembassy.gov/ambassador-katharine-elkus-white/
https://dk.usembassy.gov/ambassador-katharine-elkus-white/
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Erie Canal Learning Hub

The Erie Canal Learning Hub
(https://eriecanalway.org/learn/teachers/resources) i
s a joint initiative of the Erie Canalway National
Heritage Corridor and the New York State Canal
Corporation, with additional support from the
National Park Foundation and the National Park
Service. This page contains DBQs, lesson plans,
and links to other useful resources and primary
source materials. You'll find useful content for
students throughout the LEARN section,

including Fast Facts, 3D Tours of Canal

Structures, Social Reform & Innovation, and Native

ERIE CANAL

LEARNING HUB

e DBOQ 8: People on the Canal
e DBQ 9: Growing Our State and Nation
e Credits

Americans.

Document Based Questions: Use these worksheets
to help students read and interpret images and
documents to learn about the Erie Canal.

Historical Background

DBQ 1: Changing the Map of Our Nation

DBQ 2: The Erie Canal: Yesterday and Today
DBQ 3: U.S. Waterways Connecting Cities

DBQ 4: The Erie Canal- In the Papers

DBQ 5: Native Americans of New York State
DBQ 6: The Traveling Circus

DBQ 7: The Erie Canal: New Parks for New York

Lesson Plans
Seneca Lake Survey (Grades 6-8)

Canal shipwrecks discovered in the deep waters of
Seneca Lake provide a fascinating window into
history, underwater archeology, bathymetry,
invasive species, and water quality. Choose from a
set of four lesson plans that combine teacher
instructions, original source documents and images,
and student worksheets.

e Seneca Lake Shipwreck Explorers

e The Bathymetry and Formation of Seneca
Lake

e A Walk Across the Bottom of Seneca Lake
(Invasive Species)

e Is the Water Safe to Drink? (Water Quality)
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https://eriecanalway.org/download_file/view/14365/197
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e Acknowledgements

Opening the Gates to Change: The Erie Canal
and Woman's Suffrage (Grades 6-12)

This 9-minute video and corresponding lesson plan
explore the impacts of the Erie Canal on
development of 19" century social reform
movements, particularly women's rights. While it
examines the history of the struggle for equality, it
also compares past movements to contemporary
issues and shows ways that young people are
finding their voices in today's struggle for social
justice.

e Video link

e Opening the Gates To Change: The Erie Canal
And Woman's Suffrage

Art as part of Ticket to Ride. Students will examine
the work that went into building the Erie Canal and

consider the political and physical barriers that were
overcome to accomplish its construction.

e Albany institute of history and art >

The Erie Canal Adventure: Unlocking the
Waterway Wonders (Grades 4-6)

This 40-minute film explores the Erie Canal's
impact on the development of New York and the
significance of waterways in connecting
communities across the state. Companion lesson
plans give students the opportunity to learn about
the types of fish that live in Western New York
waters and test their design skills by building their
own canal boat.

e Video
e Make a Canal Boat

e Fishing in Western New York

Building the Erie Canal (Grades 4-8)

Lesson plan with pre- and post-visit activities for
classes visiting the Albany Institute of History &

Other Resources
Historical Photographs and Documents

e Library Of Congress Online Catalog >
New York Heritage Digital Collection >

Two Hundred Years on the Erie Canal

This online exhibition illustrates the incredible story
of the Erie Canal with historical images and
primary-source documents. From early concepts
and plans to canal construction to its impact and
lasting legacy, the exhibition provides a
comprehensive visual resource of information for
teachers and students.

e Digital Public Library Of America >

Consider the Source: New York

Free online community that connects educators
across New York State to the valuable primary
sources materials found in the churches, museums,
historical organizations, libraries, and state and
local governments with a series of highly-engaging
learning activities designed to guide and encourage
students at all grade levels to make discoveries
using critical thinking skills. Includes Erie

Canal source materials and lessons.

e NYS Archives And Archives Partnership Trust

Itineraries

Erie Canal Way ltineraries
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https://eriecanalway.org/download_file/view/14369/197
https://youtu.be/-yVzO-j3htk
https://eriecanalway.org/download_file/view/4510/197
https://eriecanalway.org/download_file/view/4510/197
https://youtu.be/eLHb0ku2370
https://eriecanalway.org/download_file/view/15468/197
https://eriecanalway.org/download_file/view/15469/197
http://www.albanyinstitute.org/erie-canal-grades-4-8-161.html
http://www.loc.gov/pictures/
http://www.nyheritage.org/
https://dp.la/exhibitions/erie-canal
https://considerthesourceny.org/
https://eriecanalway.org/explore/Plan-Visit/road-trips
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Erie Canalway itineraries make it easy for students
and their families to visit the Erie Canal today and
learn about its impacts on New York and the
Nation. Download and share copies of our
itineraries with students or share the link to our
itinerary’s web page with students and their
families.

Websites

The Erie Canal
Devoted to the history of the Erie Canal through
images, prints, and traces of past canal structures.

The Erie Canal Museum

Located in downtown Syracuse, NY, the museum
engages the public in the story of the canal's
transformative impacts.

The Erie Canal Song

History, lyrics, audio, and notes for guitar and piano
of Low Bridge, Everybody Down written by
Thomas Allen in 1905.

Learn

History and culture

Canal locks and structures

National historic landmark

Nature and science

For teachers

Teacher Resources

Ticket to Ride Field Trips
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https://eriecanalway.org/learn/overview
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Teaching Social Studies: Vol. 24, No.1, Winter/Spring 2024

Teaching with Documents: Wallace’s Defense of Segregation

Alan Singer

Alabama Governor George Wallace delivers his first inaugural address.

In Freedom’s Dominion: A Saga of
White Resistance to Federal Power (Basic
Books, 2002), Jefferson Cowie focused on
the history Barbour County, Alabama, to
document the way a deeply self-serving
concept of “freedom” was used by whites to
justify racist policies. It was all about their
“freedom.” White freedom meant freedom
from government restraints; freedom from
taxes to support public institutions and
services; freedom to own and use guns; and
freedom to mistreat African Americans
without federal intervention. White freedom,
dating to the era of Black enslavement and
Jim Crow segregation, equated with racism.
Source:https://www.nytimes.com/2022/12/1
2/books/review/freedoms-dominion-
jefferson-cowie.html

Sadly, fear of federal imposition on
white freedom remains alive and well today
and was part of the justification for the
January 6, 2021 insurrection at the United
States Capitol building in Washington DC
and is the ideological underpinning for the
attack on Critical Race Theory by Florida
Governor Ron DeSantis and other
conservative Republicans. When DeSantis
was reelected in November 2022, he
declared that his election signified “Freedom
is here to stay!” Polls repeatedly show that a
large majority of white voters who identify
as Republican believe that there is
discrimination against white people in the
United States and that little or nothing needs
to be done to ensure equal rights for African
Americans and other minority groups.
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Sources: https://www.local10.com/vote-
2022/2022/11/08/is-desantis-on-path-to-
remain-governor-of-florida/;
https://thehill.com/hilltv/what-americas-
thinking/433270-poll-republicans-and-
democrats-differ-strongly-on-whether-
white/;
https://www.pewresearch.org/politics/2021/
08/12/deep-divisions-in-americans-views-
of-nations-racial-history-and-how-to-
address-it/

Barbour County’s best-known native
son was George Wallace, Governor of
Alabama from 1963 to 1967, 1971 to 1979,
and 1983 to 1987. Wallace was also a
candidate for President of the United States
four times, both in Democratic Party
primaries and as an independent candidate.
In June 1963, while Governor of Alabama,
Wallace staged standing in the entrance to
the University of Alabama in Tuscaloosa to
block the enrollment of Black students. In
defiance of a federal court order, he accused
the federal government of usurping state
authority in the field of education by calling
for desegregation. Wallace finally backed
down when the Kennedy Administration
federalized Units of the 31st (Dixie)
Division of the Alabama National Guard.

Source:
https://archive.nytimes.com/www.nytimes.c
om/library/national/race/061263race-ra.html

For Black History Month, students,
Black, white, Asian, and Latinx, should read
texts and listen to speeches by inspiring
Black authors and orators. But to understand
the depth of racism in the past and today,
they also need to read and understand racist

texts that defended slavery and racial
segregation. In his January 1963 inaugural
address, George Wallace, as the newly
elected governor of Alabama, issued a
defiant defense of racial segregation. At the
time, only fourteen percent of eligible Black
citizens were registered to vote in Alabama
although at least 30% of the population was
Black. Poll taxes, literacy tests, and hostile
registrars effectively ensured white
supremacy, white freedom, in the state.
Sources: https://rediscovering-black-
history.blogs.archives.gov/2016/10/25/votin
g-rights-in-the-early-1960s-registering-who-
they-wanted-to/;
http://www.bplonline.org/resources/govern
ment/AlabamaPopulation.aspx

“Segregation Now, Segregation Forever”
(1963)

By Alabama Governor George Wallace

https://crla8.weebly.com/uploads/5/6/0/9/56
094617/g.wallaceshort.pdf

A. “Before I begin my talk with you, I want
to ask you for a few minutes patience while
| say something that is on my heart: | want
to thank those home folks of my county who
first gave an anxious country boy his
opportunity to serve in State politics. I shall
always owe a lot to those who gave me that
first opportunity to serve . .. This is the day
of my Inauguration as Governor of the State

121


https://www.local10.com/vote-2022/2022/11/08/is-desantis-on-path-to-remain-governor-of-florida/
https://www.local10.com/vote-2022/2022/11/08/is-desantis-on-path-to-remain-governor-of-florida/
https://www.local10.com/vote-2022/2022/11/08/is-desantis-on-path-to-remain-governor-of-florida/
https://thehill.com/hilltv/what-americas-thinking/433270-poll-republicans-and-democrats-differ-strongly-on-whether-white/
https://thehill.com/hilltv/what-americas-thinking/433270-poll-republicans-and-democrats-differ-strongly-on-whether-white/
https://thehill.com/hilltv/what-americas-thinking/433270-poll-republicans-and-democrats-differ-strongly-on-whether-white/
https://thehill.com/hilltv/what-americas-thinking/433270-poll-republicans-and-democrats-differ-strongly-on-whether-white/
https://www.pewresearch.org/politics/2021/08/12/deep-divisions-in-americans-views-of-nations-racial-history-and-how-to-address-it/
https://www.pewresearch.org/politics/2021/08/12/deep-divisions-in-americans-views-of-nations-racial-history-and-how-to-address-it/
https://www.pewresearch.org/politics/2021/08/12/deep-divisions-in-americans-views-of-nations-racial-history-and-how-to-address-it/
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https://archive.nytimes.com/www.nytimes.com/library/national/race/061263race-ra.html
https://archive.nytimes.com/www.nytimes.com/library/national/race/061263race-ra.html
http://www.bplonline.org/resources/government/AlabamaPopulation.aspx
http://www.bplonline.org/resources/government/AlabamaPopulation.aspx
https://crla8.weebly.com/uploads/5/6/0/9/56094617/g.wallaceshort.pdf
https://crla8.weebly.com/uploads/5/6/0/9/56094617/g.wallaceshort.pdf

Teaching Social Studies: Vol. 24, No.1, Winter/Spring 2024

of Alabama. And on this day | feel a deep
obligation to renew my pledges, my
covenants with you . . . the people of this
great state.”

B. “General Robert E. Lee said that ‘duty’ is
the sublimest word on the English language
and | have come, increasingly, to realize
what he meant. | SHALL do my duty to you,
God helping . . . to every man, to every
woman . . . yes, to every child in this state . .
. I shall fulfill my duty in working hard to
bring industry into our state, not only by
maintaining an honest, sober and free
enterprise climate of government in which
industry can have confidence . . . but in
going out and getting it . . . so that our
people can have industrial jobs in Alabama
and provide a better life for their children.”

C. “Today I have stood, where once
Jefferson Davis stood, and took an oath to
my people. It is very appropriate then that
from this Cradle of the Confederacy, this
very Heart of the Great Anglo Saxon
Southland, that today we sound the drum for
freedom as have our generations of
forebears before us done, time and time

again through history. Let us rise to the call
of freedom loving blood that is in us and
send our answer to the tyranny that clanks
its chains upon the South. In the name of the
greatest people that have ever trod this earth,
| draw the line in the dust and toss the
gauntlet before the feet of tyranny . . . and |
say . ..segregation today . . . segregation
tomorrow . . . segregation forever.”

Questions

1. Who did Wallace quote on the
importance of “duty”? What signal was
Wallace sending to his audience by
quoting him?

2. What other references does Wallace
make in the speech to ensure his
audience understands his political point
of view?

3. How does Wallace propose to battle
“tyranny” and defend “freedom”™?

4. Wallace pledged to honor “covenants
with you . . . the people of this great
state.” In your opinion, to who was
Wallace referring? What evidence in the
text supports this interpretation?
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Book Reviews

Local History from SUNY Press

Growing Up Roosevelt: A Granddaughter's
Memoir of Eleanor Roosevelt

By Nina Roosevelt Gibson

x

NINA ROOSEVELT GIBSON

GROWING UP
ROOSEVELT

When Nina Roosevelt was just seven years old, her
family moved from California to live with her
grandmother at the small cottage, Val-Kill, in Hyde
Park, New York. It was at Val-Kill Farm that Nina
shared her childhood years with her remarkable
grandmother, the woman who would change her
life. To Nina, she was Grandmere, but, to most
everyone else, she was Eleanor Roosevelt. Few
people realize how important Val-Kill was for
Eleanor Roosevelt. Returning "home again"
nourished her, allowed her time for reflection,
planning, and rejuvenation so that she could
continue pouring her heart and soul into the needs
of so many people the world over. Growing Up
Roosevelt gives an intimate picture of life at Val-

Kill as well as Nina's wide-ranging experiences
traveling as a teenager with her grandmother. When
Nina Roosevelt was just seven years old, her family
moved from California to live with her grandmother
at the small cottage, Val-Kill, in Hyde Park, New
York. It was at Val-Kill Farm that Nina shared her
childhood years with her remarkable grandmother,
the woman who would change her life. To Nina, she
was Grandmere, but, to most everyone else, she was
Eleanor Roosevelt.

Few people realize how important Val-Kill was for
Eleanor Roosevelt. Returning "home again"
nourished her, allowed her time for reflection,
planning, and rejuvenation so that she could
continue pouring her heart and soul into the needs
of so many people the world over. Growing Up
Roosevelt gives an intimate picture of life at Val-
Kill as well as Nina's wide-ranging experiences
traveling as a teenager with her grandmother.
Included are portraits of the family, staff, famous
friends, people in need, and world leaders as
disparate as Nikita Khrushchev, Haile Selassie, and
John F. Kennedy. This book will appeal to anyone
interested in the life and times of Eleanor
Roosevelt, her work as a trailblazing political and
feminist leader, and the intimate behind-the-scenes
details that only her granddaughter can tell.
Biographer Blanche Wiesen Cook writes “the
woman Nina Roosevelt Gibson called Grand-Mere
was Eleanor Roosevelt, and in Growing Up
Roosevelt she vividly captures what it was like to
spend a dozen formative years within the orbit of
that extraordinary woman. She evokes the sights
and sounds and changing seasons at her
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grandmother's tranquil haven at Val Kill and also
reveals what it was like to tag along on one of her
frenetic trips abroad. No one interested in the
Roosevelts will want to miss these warm and loving
memories.”

Land of the Oneidas

By Daniel Koch

Land of the

Oneidas

The central part of New York State, the homeland of
the Oneida Haudenosaunee people, helped shape
American history. This book tells the story of the
land and the people who made their homes there
from its earliest habitation to the present day. It
examines this region's impact on the making of
America, from its strategic importance in the
Revolution and Early Republic to its symbolic
significance now to a nation grappling with
challenges rooted deep in its history. The book
shows that in central New York—perhaps more than
in any other region in the United States—the past
has never remained neatly in the past. Land of the
Oneidas is the first book in eighty years that tells
the history of this region as it changed from century
to century and into our own time.

The Eight: The Lemmon Slave Case and the Fight
for Freedom

By Albert Rosenblatt

N

The Eiqht

The Eight tells the story of Lemmon v. New York—
or, as it's more popularly known, the Lemmon Slave
Case. All but forgotten today, it was one of the most
momentous civil rights cases in American history.
There had been cases in which the enslaved had
won their freedom after having resided in free
states, but the Lemmon case was unique, posing the
question of whether an enslaved person can win
freedom by merely setting foot on New York soil—
when brought there in the keep of an "owner." The
case concerned the fates of eight enslaved people
from Virginia, brought through New York in 1852
by their owners, Juliet and Jonathan Lemmon. The
Eight were in court seeking, legally, to become
people—to change their status under law from
objects into human beings. The Eight encountered
Louis Napoleon, the son of a slave, an abolitionist
activist, and a "conductor" of the Underground
Railroad, who took enormous risks to help others.
He was part of an anti-slavery movement in which
African Americans played an integral role in the
fight for freedom. The case was part of the broader
judicial landscape at the time: If a law was morally
repugnant but enshrined in the Constitution, what
was the duty of the judge? Should there be, as some
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people advocated, a "higher law" that transcends the

written law? These questions were at the heart of
the Lemmon case. They were difficult and
important ones in the 1850s—and, more than a
century and a half later, we must still grapple with
them today.

altered how we live. Made in New York celebrates
these compelling stories.

Made in New York: 25 Innovators Who Shaped
Our World

By Frank Vizard

L

Frank Vizard

MADE IN
NEW YORK

25 INNOVATORS
Wno SHAPED OUurR WORLD

When singer Frank Sinatra famously crooned about
New York, "If I can make it there, I’ll make it
anywhere," he could have been talking about New
York’s great inventors whose works have travelled
across the globe. New York has been a hotbed of
innovation since its founding. Made in New

York tells the stories behind the innovators and their
inventions. Like many New Yorkers, some came
from elsewhere to find success in their new home.
Some became famous; others struggled for
recognition. All were visionaries and risk-takers
who were willing to put their lives on the line if
necessary. From the first brassiere to the life-saving
pacemaker, and from a solar lantern to the first
mass-produced cameras, New York has been the
seedbed of life-changing technologies that have

Clifford Case and the Challenge of Liberal
Republicanism

By William R. Fernekes

(Reviewed by Hank Bitten, NJCSS Executive
Director)

CLIFFORD CASE AND
THE CHALLENGE OF
LIBERAL REPUBLICANISM

‘

) A
b a
—

~

WILLIAM R. FERNEKES
FOREWORD BY ROSS K BAKER

The first speech Rep. Clifford Case spoke on
the floor of the U.S. Capitol on June 11, 1945,
should be taught to every student studying World
War 11 and the Civil Rights era. The speech is
printed in the opening paragraphs and defines
Clifford Case as a public servant, and human rights
advocate. His statement below was a response to the
defense of poll taxes as a voting requirement by
Congressman John E. Rankin (D) who advocated
for the mass incarceration of Japanese Americans
after Pearl Harbor, the mass deportation of Japanese
Americans after the war, segregation, and explicitly
spoke of racial equality as a slippery slope leading
to the end of the white man’s civilization on the
planet.

“Mr. Chairman, I am native-born, white, a gentile-
a Protestant. That I am these things entitles me to

125



Teaching Social Studies: Vol. 24, No.1, Winter/Spring 2024

no special status or distinction. Indeed, | had no
choice in any of them, except the last.”

“Mr. Chairman, no group in this country has a
monopoly on patriotism. Men of all races, colors,
and creeds, whether native-or foreign born, have
equally sacrificed their lives or given the best years
of their youth in this war. The casualty lists show
that, as do the gold stars in the windows of homes,
both high and humble, in every city, town, and
hamlet, and on the farms throughout the land. |
suppose there are not many Jews in the State of
Mississippi, but I am convinced that their casualties
are in proportion to their number in the population,
as they are all over the country. And if that be not
true of the Negroes, it is due, I am sure to no lack of
courage or patriotism on their part, but rather to
these two reasons: First, that, because of poverty
and lack of equal educational and economic
opportunity for generations, the percentage of
Negro draft rejections on medical and mental
grounds is far above the average for other groups.
Second, that, to some extent, they may have been
given noncombat service of one kind or another
more often than most other groups. Obviously, both
of these factors have been quite beyond the control
of the Negroes themselves. | am sure the records of
this war will vindicate fully the heroism of the
Negro combat soldier.” (page 6)

Most students and teachers will have no
prior knowledge of Clifford Case. | voted for him
when | turned 21 in my first opportunity to cast a
ballot for senator in New Jersey. Who is he and how
did his career path lead him to be a public servant
for the residents of New Jersey?

Clifford was a preacher’s kid, born in
Franklin Park, a small community of farmers,
craftsmen, and a few merchants. He was baptized
in the historic Six Mile Run Reformed Church,

where his father was the pastor. This church dates
back to 1710.

His father accepted a call to the Second
Reformed Church in Poughkeepsie, NY when he
was three years old. Clifford attended the schools in
Poughkeepsie. His father unexpectedly died of
pneumonia in 1920, when Clifford was age 16 and a
junior in high school. His father’s church would
merge with the First Reformed Church in
Poughkeepsie in 1923, in a newly built church.

cond Dutch Refiwcmed Chinsch, Povgheepsie, N, Y.

Rev. Clifford Case resigned as “Old First”
pastor. At the first meeting of the new consistory
on January 7 he was called as the pastor of the
united congregations. Thus, the Mill Street or
Second Reformed Church became the fifth house of
worship of The Reformed Dutch Church of
Poughkeepsie. Rev. Case remained its pastor until
his death on March 7, 1920. His picture hangs at
the entrance to the present Reformed Church’s
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‘Case Chapel.’
(http://churches.rca.org/poughkeepsierc/Booklet201

4A.pdf)

Clifford returned to New Jersey to attend Rutgers
University where he enjoyed courses in civics,
constitutional history, U.S. history, European
history, and literature. He met Ruth Smith, from
Linden, NJ, who was a student in the New Jersey
College for Women at Rutgers (Douglass), where
Barnard College graduate Mabel Smith Douglass
was the Dean. They both enjoyed the music and
dancing. (After all, this is the ‘Roaring 20’s!) The
humor of Bill Fernekes, author, is captured through
his interview with Mary Jane Weaver, Clifford and
Ruth’s daughter.

“Arriving late “Buddy” Case was slightly
embarrassed because his pants were split and he
covered the tear with his music folder, a fact
detected by the observant Ruth.... She (Ruth Case)
would tell me the story of how she met this
handsome, athletic Rutgers student, with a strong
tenor singing voice. She would plan her departure
from her dorm to coincide with him.” (page 14)

Following Rutgers, Clifford attended
Columbia Law School and Ruth taught English at
Linden High School. They were married in July
1928 and honeymooned in Europe. Columbia law
curriculum was unique with its emphasis on
interdisciplinary courses and an understanding of
the social problems in society. Following his
graduation, Clifford and Ruth moved to Rahway,
NJ and he practiced law in Somerset County.

The biography written by Bill Fernekes
provides insights into the power of the local and
state political party ‘machine’ and why some
politicians, like Clifford Case, take positions that
are to the left or right of the center. It is a

fascinating perspective on competitive democracy,
the influence of the Hague machine in the
Democratic Party in New Jersey, and the views of
the media and residents regarding segregation,
foreign policy, labor, health care, to identify a few
of the public issues that Clifford Case held liberal
Republican views.

His first election to the Rahway Council in
1937 was decided by 311 votes. (page 20) He
advocated for transparency in local government and
an end to the private caucuses between small groups
of council members. The 1930’s was a difficult
decade in the United States but in particular this
was a time of prosperity for some in New Jersey
and poverty for others who were without
employment. Teachers in high school emphasize the
Great Depression and the New Deal and this book
provides some insight into the importance of local
government. Rahway was a place for large
manufacturing companies and a major station on the
Pennsylvania RR. Clifford Case also served on the
Board of Foreign missions for the Presbyterian
Church, which gave him a valued perspective on the
abuses faced by others living in a dangerous world.

Cherry Street in Rahway, NJ, circa, 1920

“Rahway’s municipal government established a
separation between a mayor who oversaw daily city
operations, and the Common Council, which set
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priorities, functioned in an oversight role regarding
city operations, and provided resources for funding

municipal operations and services. With Clifford P.

Case and Sherman Lusk as the only two Republican
council members, any influence they desired would
require coalition building with Democrats.” (page

21)

In 1941, Clifford Case campaigned in the
primary election for the Republican Party
nomination in the NJ Assembly. The Frank Hague
political machine had a powerful influence in New
Jersey, making it almost impossible for Republican
candidates from northern New Jersey to win.
Hague’s influence secured governors from the
Democratic Party and Thomas Brogan as Chief
Justice, who would dismiss challenges of election
fraud at this time. Hague also influenced the
candidates for local and state positions in the
Republican Party. Although Case did not secure the
Republican Party nomination in 1941, he prevailed
in 1942. He understood the importance of
campaigning on a personal level in towns in Union
County, especially Cranford, Elizabeth, Hillside,
New Providence, Roselle, and Westfield. The result
was a victory with more than 16,000 votes.

7o the Ci

The context of the information in the
chapter, “Development of a Political Servant” is
important for students studying political institutions
and/or local New Jersey history during World War
Il because of its relevance to voter fraud issues,
campaign strategies and promises, the use of voting
machines, and the outcome of elections. The lessons
in the past provide insight into how fragile
democracy has been over time. Case’s term in the
NJ Assembly resulted in significant legislation for
civil service reforms certification for lawyers, and
legal status for ride sharing, which became a
necessity with fuel rations during World War I1.

— Car Sharing

IsaMUST!

The depth of the research and perspective in
this book is with the legislative decisions and
sponsorships of Congressman and later Senator
Clifford Case. The historic context of civil rights,
segregation, anti-lynching, and labor bills provide
important information for teachers regarding the
teaching of these standards-based indicators for
high school students. For teachers who are
committed to historical inquiry and decision-
making lessons, Clifford Case and The Challenge of
Liberal Republicanism is a book that must be read!
Let’s exam two case studies:
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Segregation: The incident of Isaac Woodward
(Woodard), a black World War Il veteran, who was
in his uniform, at a bus stop in Batesburg, South
Carolina on February 12, 1946, motivated the first
significant legislation proposed by Congressman
Case in 1946.

“An especially vicious attack occurred in South
Carolina in February 1946, when recently
discharged army veteran Isaac Woodward was
assaulted by a white sheriff and his deputy after
having been pulled off an interstate bus when the
driver complained Woodward took too much time
during a restroom stop and quarreled with him.,.
Woodward was removed from the bus, violently
beaten by Sheriff Linwood Shull and his deputy, and
permanently blinded when one of his attackers
drove a blunt instrument into his eyes. Although
tried before a federal court after the NAACP and
celebrities such as Orson Welles made a cause
celebre about the case, Shull was acquitted.” (page
41)

Although more than 200 federal anti-lynching bills
have been introduced since 1918 none of them
became a law. The Justice for Victims of Lynching
Act of 2018, co-sponsored by NJ Senator Cory
Booker and now V.P. Kamala Harris, has still not
been passed in the House of Representatives. The
Case bill introduced in 1948 (HR3488) is important

because of the continuing relevance of this issue
which has continued without agreement for over
140 years! Students need to understand the slow
process of our Legislative Branch in reaching
agreement on controversial issues such as guns,
health care, rights of women, and other timely
issues. The perspective below leads to historical
inquiry in the classroom about continuity and
change in history.

“While the legislative efforts of Case and other civil
rights supporters generated more frustration than
concrete results, their work and Truman’s
Committee report were important. Historian Philp
Dray stated that while ‘the Dixiecrats torpedoed
many of Truman’s good works-the permanent
FEPC antilynching legislation, and measures to end
the poll tax, the Truman Committee’s report and
recommendations, legislative proposals like Case’s
bill, and related discussions and debates in the
Congress shifted the national conversation about
civil rights and racial equality. Dray argues
Southern obstructionism to civil rights legislation
reinforced the perception by many Americans the
South was resistant to change, and lynchings,
although less frequent, were now subject to ‘swift
national denunciation,” which ‘helped to convince
many Americans that the South was once again
carrying the country toward some form of
cataclysm.’ Just a few years before the Brown v.
Board of Education decision, the seeds of change
regarding federal action on civil rights were
planted by courageous legislators like Clifford P.
Case.” (pp. 44,45) (Philip Dray is an Assistant
Professor of History at the Eugene Lang College of
Liberal Arts at the New School in New York City)

Clifford Case’s position as a congressman
on the Taft Hartley Act provides an opportunity for
students to understand the important labor issues of
the 20" century. In our current service-sector
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economy the issues discussed on the classroom are
likely a fair minimum wage, medical benefits, and
the wage gap between men and women. In the
middle of the 20" century, The Taft Hartley Act of
1947 was unpopular with labor and unions. The
sponsors were Senator Robert Taft (R-Ohio) and
Congressman Fred Hartley (R-New Jersey). New
Jersey was a manufacturing state and unions were
an important part of life for most families. After
World War 1l there were shortages of many goods
and prices were inflated. Unions used this time to
expand their membership and there were frequent
strikes and boycotts demanding higher pay and
better benefits. After Churchill’s Iron Curtain
Speech on March 5, 1946, Americans feared
communism and strikes and unions were associated
with socialism and communism.

In this political climate, Clifford Case
introduced a bill to restrict the power of organized
labor, co-sponsored a bill with Christian Herter that
did not become law, and voted for the Taft Hartley
Act and after President Truman’s veto of Taft
Hartley he voted to override the president’s veto.
Although Case was re-elected in 1948, eighty-two
congressmen who supported Taft-Hartley were not
re-elected. Labor and the Democratic Party were
determined to repeal Taft Hartley and Clifford Case
was faced with a difficult decision. He voted against
the Wood bill which retained most of the provisions
in the Taft Hartley Act. The competitive arguments
between the Wagner and Taft Hartley Act, the right
to work and the right to strike, are critical issues for
workers, public safety, and the American economy.
Visit the resources in the Truman Library for the
reasons why the Taft Hartley Act was harmful and
see if your students agree or disagree with President
Truman and Congressman Case.

“When we passed the Taft Hartley Act, we believed
it was a good law. But all of us also agreed that if

experience should prove it deficient in any respect,
such deficiency should be cured by amendment.
There is now almost unanimous agreement that a
number of the provisions of the Taft Hartley Act are
actually or potentially harmful to the legitimate
interests of organized labor and hence to the entire
economy, and that the Act should be amended to
eliminate these defects....

| was convinced that it would be possible to work
out and pass a bill which met the legitimate
objections to the Taft-Hartley law, which was fair to
both management and labor, and a bill which
adequately safeguarded the public interest. The
Wood bill, despite changes made on the floor in a
number of his provisions, including those
mentioned, did not satisfy those objectives.” (page
48)

Students in New Jersey, and likely most
other states learn about the McCarthy hearings and
the threat of communism to the stability of the
government of the United States and the spreading
of this ideology around the world. Clifford Case
became a senator in January 1955 and was faced
with the threat of communism in China, Southeast
Asia, Africa, and in the United States. Senator
McCarthy and Senator Case were members of the
Republican Party. The performance expectation for
high school students in New Jersey is “Analyze
efforts to eliminate communism, such as
McCarthyism, and their impact on individual civil
liberties.”

The campaign for Senate in New Jersey is a
race that teachers should consider including when
teaching about communism and McCarthyism. Case
stated that if elected he would remove the powerful
Senator Joseph McCarthy as chairman of all
committees. Case will win the election against Rep.
Charles Howell by 3,369 votes which was
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challenged by a recount that validated a win for
Clifford Case by 3,507 votes. The 84" Congress
had the Senate divided with 48 Democrats, 47
Republicans, and 1 Independent. Although
McCarthy’s influence was declining by the summer
of 1954, the media labeled Clifford Case as being
soft on communism and Stalin’s choice for Senator.
One question for students to explore is: “Why did
Case take such a strong position against McCarthy
when he could have moderated his criticisms and
left McCarthy to self-destruct, following President
Eisenhower’s lead?

“The evidence suggests Case’s opposition to
McCarthy was rooted in deeply held principles of
fairness and justice with Case believing his stance
would attract support from moderate Republicans,
Independents, and possibly even Democrats.
Although critical of McCarthy, Howell’s stance was
little different from the national Democratic Party’s
position on McCarthy. Case’s call to remove
McCarthy from any committee chairmanship went
much further, highlighting Case’s courage in taking
on a well-known and powerful Republican
senator.” (page 62) Senator McCarthy was
censured after the November 2, 1954 election.

Clifford Case was also confronted with the
conservatism of Senator Barry Goldwater and his
attempts to eliminate communism in the 1960s and
as the Republican Party’s candidate for president in
1964. Again, teachers should consider his positions
on civil rights, communism, nuclear weapons, and
his vision for the future of the GOP. This is an
opportunity to teach the influence of local and state
government and the influence of state political
leaders in both political parties. There was a price to
pay for challenging the powerful and conservative
Republican leaders in New Jersey and Senator Case
was the only elected Republican who would not
endorse Barry Goldwater in 1964.

“My refusal to support Barry Goldwater unless he
asserts his leadership, by both word and deed,
against attempts to capitalize on the white backlash
and against extremist appeals of any sort is based
upon a moral principle which | regard as
transcendent. No perspective person in attendance,
and | should guess no television viewer, could miss
the ugly racist undercurrent at the Convention.
There is simply no comparison with whatever
differences there were between Taft and Dewey or
Eisenhower.” (page 150)

One of the hidden gems in this scholarly
book is the ‘big picture of American history from
Truman to Carter. This includes the period of 1945-
1975, which some historians consider the zenith of
American power when the world looked to the
United States for moral leadership, economic
leadership, and as the protector of freedom and
democracy from the threats of communism and
terrorism.

The opportunity to view this period of
American domestic and foreign policy through the
lens of a public servant provides an opportunity for
inquiry and study by students. For teachers who
provide direct instruction through primary source
materials, the quotes in this book by Clifford Case
provide unique insights into why a Republican
congressional representative and senator challenged
members within his political party and found ways
to educate every president with his perspective. For
teachers who differentiate instruction and enable
students to investigate essential questions, the
quotes and narrative in this book provide a resource
for understanding the big picture of American
history.

Here is an example from Senator Case on
his opposition to President Nixon’s nomination of
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Clement Haynsworth as Associate Justice to the
U.S. Supreme Court in 1969.

“The conclusion is inescapable, I believe, that
Judge Haynsworth has shown a persistent
reluctance to accept, and considerable legal
ingenuity to avoid, the Supreme Court’s unanimous
holdings in the Brown case and in subsequent
decisions barring discrimination in areas other than
the field of education....As late as 1968, Judge
Haynsworth was continuing to voice his preference
for “freedom of choice” plans in the desegregation
of schools even while he reluctantly implemented
prior decisions by the Supreme Court. Only last
year he was still insisting that the burden of
expensive litigation to secure constitutional rights
be borne by those seeking relief, even when those
people had been upheld in their contentions by his
own court.” (page 191)

“I believe there can be no doubt that Judge
Haynsworth’s confirmation by the Senate would be
taken by great numbers of our people as the
elevation of a symbol of resistance to the historic
movement toward equal justice for every American
citizen. This appointment, at this time, would drive
more deeply the wedge between the black
community and the other minorities on the one
hand, and on the other, the rest of American society.
1 shall vote against the confirmation.” (page 192)

One of my observations after reading this
book is that the challenges facing our government
today are different but also very similar to the
challenges our democracy faced when Clifford Case
served in Congress. The major issues that Senators
Clifford Case (R) and Harrison Williams (D) from
New Jersey had positions on are the foundation of
all curriculum and courses relating to 20™" century
American history and likely include:

e NSC-68
e Cuban Missile Crisis
e Middle East

e McCarran Walter Act

e Southeast Asia

e Inflation & Recession

o Kaorean Conflict

o Civil Rights Act

e \Watergate

e McCarthy Hearings

e Voting Rights Act

e Energy Independence

e School Desegregation

e Immigration and Nationality Act

e War Powers Act

o National Highway Act

e Environmental Protection Act

e Human Rights

The three chapters on the Vietham War
(Chapters 14, 15, and 16) provide a comprehensive
picture of the conflicts between the legislative and
executive branches that has particular utility for
teachers of American history and government. Dr.
Fernekes provides insights into the debates about
funding, responsibilities for declaring and fighting
wars, negotiated agreements, the death of civilians,
and transparency between the branches. His
perspective is scholarly, analytical and clear with
carefully numbered observations. Senator Case was
an outspoken supporter of American engagement in
Vietnam who became and outspoken critic. His
perspective is critical to studying this period of
history and although Vietnam is different than the
Persian Gulf, Irag, Afghanistan, Syria, Ukraine, and
Israel, the similarities of the debate and division
provide teachers with an opportunity to gather
evidence for inquiry and building a thesis. Here are
two examples in the words of Clifford Case:
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“The President’s power as commander in chief
does not extend to his unilateral decision to protect
another government by military action. If it were
otherwise, the President would be free to engage
our military forces whenever and wherever he
pleases. Denying any such unfettered executive
authority, our Founding Fathers carefully
counterposed against the president’s power as
commander in chief of our military forces the
Congress’ power to declare war and control the
purse strings. We must restore this vital part to our
constitutional system of checks and balances.”

(page 288)

“I do not accept the suggestion that the only way
the peace settlement is going to work is if the North
Vietnamese think we are going to intervene, if they
violate the agreement. But even if that were so, we
have a Constitution; and the question that the
Senator from Idaho and | have raised by this bill is
not whether we should or should not intervene in
particular hypothetical circumstances. The
question is: Who should make the decision?....The
Founding Fathers not only gave Congress the
constitutional authority of parliaments to withhold
funds from particular ventures, they gave Congress
the power to declare war and to start war, whether
the President happened to have money on hand or
not.” (page 288)

Then second example provides both the
context for the continuing support of the United
States for Israel and the complexity of debate
among members of Congress and the position of the
president in the words of Senator Case in 1978
about an arms package to the Middle East.

“Mpr. President, I suggest it is time we recognized
again and kept bright and shining in our eyes this
truth: The existence of Israel, its strength to defend
itself, is essential to the preservation of the West, to
the preservation of NATO and inevitably, in the end,
to the preservation of the United States. More than
that, it is essential to the preservation of the
moderate Arab regimes.

Can you imagine, if there is no Israel, the kind of
fighting that would go on among the various
nations and interests and groups within the Middle
East? Can you imagine the fertile field for
Communist stirring up of strife that would exist if
that happened? Can you imagine the possibility-
any possibility of moderate leaders such as
President Sadat surviving long in such a shambles?
I cannot. I think no reasonable people can.... It is
time that we restored to our thinking the concept
that a strong Israel is not just a beneficiary of the
United states. It is essential to the security of the
United states and of all the West ** (page 363, 364).

Senator Case also served during the time
when the Republicans controlled the House, Senate,
and Executive Brank from 1953-1955 and when the
Democrats controlled the House, Senate, and
Executive Branch in the Sixties. Clifford Case was
also an important voice in defining the vision of the
Republican Party after the 1964 election. The
perspective of his local New Jersey voice is
necessary to grasp the struggle behind each of the
issues above. Students should also use the Library
of Congress sources of Thomas to and Chronicling
America for information.

The book includes excellent photographs and
images of political cartoons from newspapers and
the Works Cited sources are also helpful. There is a
Digital Exhibit at Rutgers that was created by Dr.
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William Fernekes, the author.
https://exhibits.libraries.rutgers.edu/clifford-p-case

Although the book is expensive at $135.00, it is a
book that should be in every high school, college,
and public library in New Jersey. Clifford Case and
the Challenge of Liberal Republicanism

Mexican Women Factories: Free Trade and
Exploitation on the Border

by Ella Howard

Mexican Women in American Factories
o = “

ﬁ
i

Ella Howard studies Mexican women
working along the border in “maquilas” or factories,
some of the more oppressive ones being referred to
sometimes as “sweat shops.” She conducts a
quantitative component in the form of a survey to
be completed by women, followed by a qualitative
component in the form of one-on-one interviews
following up on what is revealed in the surveys. |
focus here on how the book is organized, the kinds
of questions Howard asks the women, and some of
the topics for students to study.

Howard organizes the book by discussing
the history of the border factories and the city of

Nogales—which sits in two different countries. She
includes a history of the maquila industry and seeks
to discover whether the industry has brought about
liberation or exploitation of the women. She also
includes chapters on how she designed her study,
what the study revealed, and ways we can think
about what she discovered. She also uses
throughout the book the process of comparison-
contrast, namely looking both at what is similar and
what is different.

Howard poses questions related to both the
working and living conditions of the women who
are employed in the factories. She also asks
questions related to quality of life, purpose of the
work, feelings women develop as a result of their
work, demands, schedules, and earnings. She
includes in-depth discussion of the dwellings in
which the women find themselves, the kinds of
appliances they may have, the floor coverings, the
furniture, and the utilities. Howard reveals some
very interesting details indeed about the “colonias’
in which the women live.

b

There is a great deal revealed in this book
about Mexican culture, American corporate greed,
border communities, poverty, wealth, fairness, and
other topics. The reader will learn so much from
looking at the situation, discovering what *NAFTA
was supposed to achieve, and digesting the details
of how things are for the people directly impacted
by all of the new international factories found along
the border. This book is important reading for
people who want to consider themselves informed
voters, American citizens, and humane persons.

I recommend the book for many readers, but
especially for educators dealing with these kinds of
topics in their classes: border communities,
American business practices, US bills and laws,
international trade and business, Mexican culture,
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gender roles, cultural differences, wealth and
poverty, trade agreements, and the both the history
and impact of NAFTA.

The book is important as a history textbook,
cultural book, and personal reading for teachers. As
educators, it is crucial we include fairness,
advocacy, and empathy in our daily work. It is also
good to look at things from more than one
perspective. It is interesting to look at phenomena
in their own context sometimes, and also revealing
to look at things in a more universal way.

Seven Steps to Raising a Bilingual Child

By Naomi Steiner, with Susan Hayes

7 Steps to Raising a

BILINGUAL

NAOMI STEINER, M.D., vTH SUSAN L HAYES
Foreword by Steven Padker, M.D.

The author presents here a very clear guide for
parents who wish to raise their children to become
bilingual speakers. The author uses a variety of
language examples, plus stories of real parents
whose children have become proficient in more
than one language because of the help and planning
of their parents. There are seven clear steps here,
the most important of which is planning to start at a

certain point and then maintain one’s interest and
devotion to raising the child to be bilingual.

With background in developmental-
behavioral pediatrics, this physician is an expert in
how children learn languages. She is raising her
own children to be multilingual, and she
understands the perspective of the parent. This is
perhaps why she is able to relate to parents and put
the technical information into terms parents will
appreciate.

The author presents seven myths of bilingual
learning—such as the notion that not all kids can
learn another language. The myths are the typical
ones we as language teachers often hear, whether
we teach world languages, language arts, English as
a second language programs (ESL), or bilingual
education. Little kids are resilient, and their brains
are wired for communication. The author does a
good job of reminding parents of these facts.

The author explains to parents the
importance of letting students develop all four skills
areas, meaning listening, then speaking, then
reading, and finally writing. This is the natural
order in which children learn languages—at least
predominantly—but some of us in second language
teaching are great advocates for teaching the skills
in a more integrated fashion, even from the early
stages. However, we still realize first-graders
should not be expected to write term papers in the
target language!

Steiner provides other notes for the parents
to help them tailor the language teaching and
language learning experiences at home to their
unique children. Each child is different, and one
important point is that some children will learn the
second language at slower rates than others. The
author provides ideas on how to deal with these
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kinds of issues in the quest for language
proficiency.

Overall, I will recommend the book, but
there are a few comments | will make on it. One
weakness is that the explanation of bilingual
education and ESL programs (pp. 155-158) is a bit
vague. The author tries to summarize in just a few
short paragraphs rather diverse programs. As most
language teachers can tell you, each district—
sometimes each building—has a very different
model in use.

Note that teachers and administrators of
many types of programs may take issue with what
the author says on various pages about school
programs (e.g., pp. 80, 155) because the explanation
simply cannot be done in such a short space. If you
recommend this book to parents or to parent groups,
please warn them about some of those passages.

The information about dual language is
pretty much accurate, and the point is made that
most programs in the nation are for French/English
and Spanish/English experiences. However, the
parent will need to seek out the programs in their
own or nearby schools and districts.

Note that it is often very hard to locate dual
language programs in the state since there is rarely a
statewide directory in place (in Illinois for example)
and because of the way the teachers’ workload is
reported to the state education agency. In many
cases, a dual language teacher is simply registered
by the district as an “elementary grade teacher.”
The same is true of teachers who teach foreign
language in the elementary schools (FLES)
programs.

The good news, though, is that there are
very effective and well-established programs out
there that are flourishing. For example, Chicago

Public Schools (District 299) lead the way in
innovative language programs and dual language
initiatives. Staff members there can help you with
questions and can help direct parents to certain
schools with new and interesting language programs
in place.

Illinois also is one of the leaders nationwide
in the number of FLES programs available to
students in K-8 buildings. This is not even counting
Saturday, after-school, and immersion language
programs—all of which exist in Chicago and many
of the suburban schools.

One benefit of the book is the way the
author relates to parents and knows what challenges
they may face. For example, the author explains
how to approach the foreign language teacher if you
have a child who has been speaking another
language at home and who should be in more
advanced levels than the school is planning.

Readers should remind parents that
sometimes they will need to be assertive indeed in
getting their kids into the right levels so they are not
bored to death in a beginning level too easy for
them. The author mentions also that the kids could
start a different language in higher grade levels, but
parents should fight against this. The ACTFL and
state standards remind us students need long-term
programs--complete with high-quality classroom
instruction in all four skills areas.

Another benefit is that the author reminds
parents (pp. 39-40) that foreign language
exploratory (FLEX) programs simply do not
produce much proficiency and the parents should
not expect much from them. It is important for
parents to get this fact!

As an aside, | will also mention that these
programs stand in the way of other language
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programs becoming planned and put into place
because the FLEX programs appear to “offer
something” in the realm of language teaching—
even though they do not produce much.

Another issue is that many people will say
something like, “Well with the FLEX program at
least we have something going on.” With that, they
do not commit funds to start a bona fide educational

program with the goal of creating language
proficiency.

Because the author has a very different
perspective on language learning and parenting, |
think she can explain things in ways parents
understand. The book is a good foundation for
parents, and it could also work for school boards
looking to increase their language program
offerings.

South Broad Street.
Trenton, N. J,
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